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TEACHING PHILOSOPHY 

 
As a medieval literary scholar, I have spent much of my career exploring the diverse ways in which 
audiences engaged with, interpreted, and composed different forms of literature. As a digital 
humanist, I aim to find new, inclusive modes of disseminating my research to new generations of 
students who otherwise would not have access to archival and unpublished material. In my work 
on thirteenth-century hagiographical documents, I found that literature is not only a catalyst for 
and response to cultural shifts but a space for critical engagement with the world around us. 
Literature is a lens into the zeitgeist.  

Objectives 

 I believe that curiosity is the catalyst for learning, and as a teacher-scholar, I aim to cultivate 
curiosity in my students by modelling learning through research. St. Augustine writes that 
interpretation depends upon two processes: “discovering what we need to learn, and the process 
of presenting what we have learnt.” As a teacher-scholar, I leverage my research experiences in 
my pedagogy. My approach to instruction is two-fold: to foster an inquisitive mind by asking 
challenging questions and to present new knowledge through different mediums in a well-
structured manner. Learning should be cultivated through systematic inquiry moving from the 
concrete to the abstract, from the simple to the complex. In my experience teaching first-year 
literature and composition courses, this process begins by having students describe their initial 
observations about a work of literature— what the text looks like and sounds like—before having 
the students ask questions about their observations—why does the text look like that, why does it 
sound like that. Through this process, I model the best practices in research and take every 
opportunity to present students with a wide array of disciplines and areas of research that might 
pique their interests, fostering a sense of curiosity about the world around them.  

Methods 

 In addition to the vitality of individuality, I believe there is value in community-based 
experiential learning. Learning is naturally collaborative, and knowledge is built through accretion. 
I encourage students to share their ideas through peer-to-peer interactions in my classroom through 
carefully designed exercises that cultivate collaborative learning.  

 One method I employ in the classroom as a teacher-scholar is the practice of peer review. 
I believe that literary studies is a dialogic, so I employ the practices of professional literary scholars 
in my teaching. During the writing process, I divide students into peer-review groups and have 
them provide detailed, constructive feedback throughout the writing process and present critiques 
of each other’s work. Students initially resist constructive criticism due to insecurity, but I have 
found that the quality of the subsequent work after peer review is improved significantly. When I 
begin this process, I provide students with questions that they can answer about their peers’ work. 
However, I have found that many go above and beyond and provide incisive commentary. 
Nevertheless, I moderate this process to ensure that it is inclusive and equitable; as such, I utilize 
digital platforms to facilitate the process through learning management systems like Blackboard 
and Canvas. This way, I can ensure that the feedback my students provide to each other is on topic, 
critical, and ultimately helpful.  
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 I take an interdisciplinary approach to my pedagogy, integrating diverse theoretical fields 
informed by my research program into my instruction. I am actively involved in the digital 
humanities community, currently sitting on the International Advisory Committee of TEI by 
Example (a pedagogical tool for DH instruction). I integrate new research into my instruction by 
participating in broader learning communities. Likewise, as a mentor to undergraduate and 
graduate students, I draw on their lived experiences to further develop their engagement with 
course material. This is evident in my course on Rhetoric and Professional Communication, where 
I have students present impromptu speeches so that students can openly express themselves and 
have the opportunity to hear their peers’ ideas in a positive and constructive environment. I draw 
on these speeches in my lesson planning, integrating ideas and concepts from sociology, 
psychology, mathematics, and the sciences to demonstrate the utility of the skills learned in an 
English and Communications classroom. 

I believe that instructors ought to be adaptable in their approach to instruction. 
Traditionally, this meant that instructors should not be bound to script, lesson plan, or the syllabus 
but navigate the course according to the needs of the student. In short, teach the student, not the 
syllabus. During the Covid-19 pandemic, I adapted my entire syllabus from a face-to-face, 
synchronous classroom setting to a remote, asynchronous digital setting. Because many of my 
traditional approaches to instruction focus on conversations and dialogues, I had to re-evaluate 
how best to facilitate discussions in a digital asynchronous setting. By utilizing digital platforms 
like discussion boards, I maintain a high level of student participation through consistent 
encouragement and close monitoring of discussions by participating myself. My decision to rely 
on discussion boards was based on my student-first approach to learning. I seriously considered 
the needs of students who were, in times of crisis, not always able to meet through video 
conferences or did not have the resources to meet face-to-face digitally. My students have 
expressed to me following the Covid-19 pandemic that they valued the discussion boards as an 
outlet encouraging active learning.  

Evaluations 

 Evaluations cause anxiety for students, and they can have long-lasting impacts on a 
student’s academic trajectory and mental well-being. While providing consistent and appropriate 
evaluations to students is essential, I believe it is my responsibility as the instructor to consider a 
broader portrait of the student’s performance. I believe that performance should be rewarded in 
addition to product, as effort and growth are demonstrable signs of the learning process.  

 Given that I have high expectations of my students, I also acknowledge that learning is a 
lifelong journey and does not end after a final exam or submitting a term paper. Therefore, I 
prioritise my formative feedback. I have found that comments and targeted, actionable feedback 
prove more effective than a numbered grade on assignments. Because of this, I provide students 
with substantial written comments on all assignments. This serves two purposes: first, it provides 
students with rationales for their grades; second, it provides important details for areas of 
improvement. I have, after student feedback, begun to use carefully designed rubrics for different 
assignments to alleviate anxieties about the mysteries of grading. Not only have I found rubrics 
helpful to students, but they have become an essential tool for me to ensure that my grading is fair 
and consistent. 
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 Throughout lessons, I provide oral feedback on student performance to encourage and 
challenge ideas presented in class discussions. By integrating feedback into lessons and course 
design, I provide different outlets for feedback so that each student receives the type of feedback 
they require in a timely fashion. However, it is not my sole responsibility to dispense feedback. 
Throughout the semester, I provide students with opportunities to evaluate themselves and myself 
in different formats. Through the “stop-start-continue” activity periodically assigned throughout 
the semester, students evaluate my instructional methods to improve the quality and effectiveness 
of my instructional practices. From my experience, students appreciate the opportunity to voice 
their needs.  
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TEACHING RESPONSIBILITIES 

 
Over the past four years, I have taught in various capacities in a variety of different colleges at 
both the University of Saskatchewan (Department of English, College of Engineering, The 
Gwenna Moss Centre for Teaching and Learning) and St. Thomas More College (Department of 
English). Additionally, I have taught English courses through through the Distance Education Unit 
(DEU) at Cumberland College, a college federated to the University of Saskatchewan. During this 
time, I have taught introductory literature and composition courses, guest lectured senior level 
medieval literature courses, taught rhetoric and communication management, and instructed and 
provided mentorship to graduate and postgraduate sessional instructors. I have designed four first-
year literature and composition courses, including: “Reading Culture: Celebrities: Sinners and 
Saints”; “Reading Culture: Literature in Protest”; “Reading Drama: ‘Tragicomedies’”; and 
“Reading Narrative: Heroes and Trauma.”  

Most students taking these first-year introductory courses are non-English majors from all 
programs and departments. As a result, my approach to literature and composition includes 
different disciplinary expectations and aims toward effective communication and critical thinking. 
In my course on professional communication, I provide a theoretical framework for professional 
communication using a variety of rhetorical theories and have students strategise and practice 
theories through carefully designed assignments mimicking professional forms of 
communications, including job packages, formal reports, memos, and speeches. In my graduate 
seminar on pedagogy, I model reflective teaching practices through scaffolded assignments where 
students engage with practical applications of pedagogical theories.  
 The following table breaksdown by course the periods of instruction, the course level, my 
varying roles as they have evolved, typical enrollments1, and the formats.2 
 

Terms 
Taught 

Course Title Course Level Role Enrollment Format 

Fall 2022-
Winter 2023 
Fall 2021-
Winter 2022 

GPS 982: Mentored Teaching Graduate Instructor/ 
Teaching 
Assistant 

20 Remote, 
synchronous, 
Seminar 

Winter 2022 GPS 989: Introduction to 
University Teaching 

Graduate Teaching 
Assistant 

25 Remote, 
Synchronous, 
Face-to-face, 
Seminar 

Winter 2023 
Fall 2022 

RCM 200: Professional 
Communication Management 

Undergraduate Instructor 25 Face-to-Face, 
Lecture 

Fall 2017- 
Winter 2018 

ENG 110: Literature and 
Composition 

Undergraduate Teaching 
Assistant 

100 Face-to-face, 
Lecture, 
Tutorial 

 
1 I note here the enrollment cap, rather than actual enrollment as enrollment fluctuates term-by-
term. 
2 Some courses have required a hybrid approach due to circumstances like the COVID-19 
pandemic or courses offered through federated colleges in a remote fashion like Cumberland 
College. 
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Terms 
Taught 

Course Title Course Level Role Enrollment Format 

Spring 2021 ENG 111: Literature and 
Composition: Reading Poetry 

Undergraduate Teaching 
Assistant 

50 Remote, 
asynchronous, 
Lecture 

Winter 2022 ENG 112: Literature and 
Composition: Reading 
Drama: “Tragicomedies” 

Undergraduate Instructor 50 Remote, Face-
to-face, 
Lecture 

Winter 2020 ENG 113: Literature and 
Composition: Reading 
Narrative: Heroes and 
Trauma 

Undergraduate Instructor 25 Remote, Face-
to-Face, 
Lecture 

Spring 2021 ENG 113: Literature and 
Composition: Reading 
Narrative 

Undergraduate Teaching 
Assistant 

50 Remote, 
asynchronous, 
Lecture 

Winter 2023 
Spring 2022, 
Winter 2020, 
Winter 2021, 
Fall 2021 

ENG 114: Literature and 
Composition: Reading 
Culture: Celebrities: Sinners 
and Saints 

Undergraduate Instructor 50 Face-to-face, 
remote, 
asynchronous, 
Lecture 

Winter 2021 ENG 114: Literature and 
Composition: Reading 
Culture: Literature in Protest 

Undergraduate Instructor 50 Remote, 
asynchronous, 
Lecture 

 
 My passion for instruction has emerged from the many opportunities I have had to teach 
across disciplines, especially as I am able to connect more practical applications of critical thinking 
to the daily lived experiences of my students through empathic critical thinking and rhetorical 
strategies. When I design courses, I prioritise course design which will enable my students to 
communicate in their professional lives while instilling more effectively in them the curiosity that 
makes life-long learners.  

Soon, I plan on developing a course on medieval rhetoric which explore the rhetorical 
genres of prologues, which connect to my own scholarly interests in how authors communicate 
with their audiences and make meaning through rhetorical strategies. One specific example of this 
is in a course I have developed that I can offer at either the undergraduate or graduate level, which 
examines the relationships between medieval and modern popular culture, mediated through 
stories about heroes, including saints, the Matter of England and France, and the Marvel Cinematic 
Universe. I believe this course would be an exciting opportunity to engage students in a discussion 
about how literature and art, especially when it is considered pop-art, is a reflection of society thus 
worthy of our interrogation.  

My interest in teaching is not always literary focused, as one of my passions is in training 
students in myriad different methodologies, one of which is digital humanities. One course I would 
be eager to offer is an introduction to Digital Humanities where students gain hands-on experience 
in digital methods of visual and textual analysis and could experiment with a variety of digital, 
textual and visual computational languages like XML and XSLT.  
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EQUITY, DIVERSITY, & INCLUSIVITY 
 
As a literary scholar, my training in understanding the motivations of characters, the significance 
of imagery, and the vitality of audiences underpins my empathic worldview. As I pursued the study 
of English literature and continued to graduate school, this training further developed, and I began 
to see the virtues of employing empathy as a form of critical thinking. My approach to teaching 
and research is informed by the inherent relationship between empathy and positionality. I believe 
our lived experiences inform our worldview, and by acknowledging other lived experiences, we 
gain insight into the motivations of others and begin to think more critically about the world in 
which we live. 

I grew up in a middle-class, suburban family where a university education was expected. I 
was raised to believe that education was both a privilege and a necessity for success. Because I 
had the privilege of a liberal education, I could pursue my interests and passions without concern 
about financial success. I also realize that this is not the norm, and I am grateful that I have been 
able to turn my experience learning about my interests into a career. However, the tension between 
privilege and necessity underscores many of my beliefs about education and the university as an 
institution. The university has its roots in the relationship between those who have knowledge and 
those who seek it out. The student-teacher dynamic is foundational, yet not everyone has the 
privilege of participating in that relationship or even the opportunity to experience the idea of 
education outside of their need to support themselves financially. In other words, while I have the 
privilege to believe that the university is a space for learning and experimentation, less privileged 
individuals see the university as a means to a better life and financial security.  

As an instructor in an English department, where most of my students are not English 
majors, and the College of Engineering, where all of my students are pursuing professional 
degrees, I am able to provide support for a variety of students who see their English and 
Communications course as simply a required component of their degree. My classes, then, emerge 
as a means to their end. As an instructor, I embrace this dynamic and use my expertise in literature 
and communication to foster in them a more empathic, critical worldview. Effective 
communication becomes a core skill that we practice to take that skill into their other courses and 
careers. While my course material is literary and rhetoric, I draw on their lived experiences and 
other forms of knowledge to teach lessons. My analogies in class can range from the history of 
mathematics to current political events. My students comment on the diverse ways I engage them 
to explain the importance of effective communication and say how helpful it is. Yet, these 
interdisciplinary approaches are informed by their interests. 

By including my students’ experiences in the course content, I encourage discussions of 
positionality. My approach to literary and communications instruction centres on the intersection 
between empathy and positionality. Each student in my class approaches the course material 
through their own lived experiences, and it is vital to cultivate an inclusive space for each student 
to express their unique voice. Fostering the diversity of the classroom encourages open-
mindedness and the creation of new knowledge based on shared commonalities and exposing our 
differences. While we may all read the exact text, our interpretations will differ. Acknowledging 
these differences allows us to dispossess ourselves of our preconceived notions of the outside 
world and those who live in it. By fostering an empathic environment, I believe we can more 
critically engage with the world around us. Informed by the diversity of the students in my 
classroom, I provide learning materials that cater to a wide array of interests from all periods and 
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genres. I select non-canonical texts, in my English courses, for example, to enable students to 
experience works of literature they might not have otherwise ever accessed. 

In my career, I have sought mentors and supervisors who provided alternative views to my 
own. Likewise, I seek opportunities to mentor students, especially international and EAL students, 
who otherwise do not have access to the resources for success in my English dominant university. 
By opening my office hours, especially for tutoring, spending more time providing targeted 
feedback on assignments, and advocating on their behalf, I focus energy on ensuring their success 
both in my classroom and in their academic and professional careers. 

My experience as an instructor at the onset of the COVID-19 pandemic clarified the 
importance of equitable instruction. In one of my classes in 2020, I had students living in Asia, 
Africa, and locally in Saskatoon. I saw the importance of providing accommodations for my 
students on a case-by-case basis. Strict guidelines and implied expectations were not only 
untenable, but they were often exclusionary. The other familial and social roles that were otherwise 
unacknowledged pre-pandemic became evident as students became primary caregivers, financial 
supporters, and otherwise preoccupied with other responsibilities. To accommodate for this new 
reality, I actively encouraged my students to take advantage of institutional support provided by 
the university and took extra care to alleviate concerns about deadlines. I empathise with students 
whose first experience of an English university classroom was behind a computer screen. My 
mentor guided my belief that instructors should teach the student and not the syllabus, and I have 
taken this as a golden rule in my classroom. To this end, I understand that students may need 
further guidance and clarification about course requirements, expectations, and extensions on 
deadlines. I tell my students throughout each term that life always comes before school. I have had 
students tell me that this is helpful as I have had students experience trauma outside of the 
classroom.  

As a scholar, I have my anxieties about the purpose of what I do. I see my research as only 
one half of my role as an instructor and educator. I take the concept of teacher-scholar seriously in 
my research. One of my primary goals is to produce scholarship that informs the classroom and 
apply what I learn to my research. My interest in textual editing, for example, stems from my 
desire to provide rare or untaught literary sources to students. My research aims at decolonising 
the Middle Ages by removing the pre-existing barriers that have systemically kept marginalised 
communities from critically engaging with material in meaningful ways. As such, my current 
project “Unediting the South English Legendaries” welcomes broad participation across skill level, 
background, and only relies on participant willingness to engage in novel, digital methods of 
textual investigation to accomplish something that otherwise no lone scholar could accomplish. In 
keeping with my ideas of equity, inclusivity, and diversity, I will include all participants as authors 
on publications in addition to monetary remuneration, when possible, to enable young scholars’ 
participation. Likewise, I actively develop pedagogical tools like TEI by Example by sitting on the 
international advisory committee. I see my research as a means to an end: to enable young scholars 
and students to enact change for a better world through more empathic and critical thinking. 

Admittedly, my approach to equity, diversity, and inclusivity is constantly in flux. I see 
myself as a perpetual student and draw on the experience of my peers to inform my approach to 
more equitable, diverse, and inclusive instruction. Just as I am willing to mentor, I seek out mentors 
who can provide insight into better pedagogy. 
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PROFESSIONAL LEARNING AND DEVELOPMENT 
 

TESOL/TESL/TEFOL 
 
In 2010 I obtained my TESOL/TESL/TEFOL certification through Oxford Seminars, where I 
learned a variety of necessary theoretical and practical skills involved in providing instruction of 
English as an additional language. Not only has my experience in this course solidified my 
understanding of the English language from an axiomatic, grammatic, and linguistic perspectives, 
but it provided me with the skills and resources to support international, non-English speakers who 
study English literature and composition. Through this certification, I learned how EAL students 
experience English language instruction, and I have since employed similar tactics in my Literary 
and Composition courses. I received a certificate upon completion of the course. 
 
Instructional Skills Workshop 
 
The Instructional Skills Workshop (ISW) is an intensive experiential course on the practical 
aspects of pedagogy, including lesson planning, developing learning objectives, and engaging 
students through participatory learning practices. In the fall of 2019, as part of my Teacher-Scholar 
Doctoral Fellowship, I participated in this workshop and developed three mini-lessons, where I 
learned about the BOPPPS method of lesson planning and received feedback on my presentation 
skills. Additionally, a core component of the ISW is reflective teaching habits. After each lesson, 
I received feedback and took that as an opportunity to both reflect on my experience developing 
and delivering a lesson plan and improve upon new skills. I received a certificate upon completion 
of the program. 
  
Teaching Preparation Certificate 
 
The Teaching Preparation Certificate (TPC) is a non-credit program that graduate students and 
postdoctoral fellows may acquire from the University of Saskatchewan through a variety of 
courses offered at the Gwenna Moss Centre for Teaching and Learning (GMCTL). The TPC 
demonstrates the completion of 40 learning hours of further pedagogical training in a variety of 
areas, including “Indigenization, Decolonization, and Reconciliation,” “Reflective Teaching,” and 
“Introduction to Teaching Online.” To obtain the TPC, I was assessed by an Educational 
Development Specialist through the GMCTL. I will receive a certificate of completion alongside 
my doctoral degree upon the completion of my PhD program at the University of Saskatchewan. 
 
AWARDS AND RECOGNITION 
 

University of Saskatchewan Students’ Union (USSU) Teaching Excellence Award 
 
In the Fall of 2021, I was nominated for the USSU Teaching Excellence Award, which 
“recognizes those who have demonstrated enthusiasm, organization, and fairness in evaluation, 
providing exceptional commitment and support to their classrooms.” Students assess and 
nominate instructors on a variety of criteria, three of which are: enthusiasm, organization, and 
fairness of evaluations. 
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TEACHING EVALUATIONS 
 

Throughout my teaching career, I seek out opportunities for evaluations to reflect and inform my 
teaching practices. Yearly, I solicit faculty evaluations; for each course, I solicit student feedback 
through SLEQ3 surveys, and when students are comfortable, I request written feedback on their 
experiences in my classroom. The primary objective of requesting feedback is to enhance and 
develop my pedagogical approaches. I have noted that when I consider the perspectives of those 
around me, I obtain a more holistic view of my teaching practices. From my faculty, I have learned 
to develop a predictable routine more carefully for students. In response to this feedback, I began 
to outline and provide detailed class schedules for my students so that they can anticipate the work 
in my courses. From my students, through both informal evaluations like “stop, start, continue” 
in-class exercises and formal administration-run course surveys like SLEQ, I integrate feedback I 
receive into my next class. One important example of this is in my approach to grading, where I 
acknowledged students' concerns regarding the clarity of my evaluations. Consequently, I 
developed a series of rubrics to clarify my expectations. I have also solicited written feedback from 
students when I have taught them in more than one course to get a detailed evaluation over a more 
significant period. 
 
In the following section, I provide evaluations from faculty and students, informal and formal, 
solicited, and unsolicited. This feedback spans the entirety of my teaching career. I have included 
full teaching evaluations from peers in Appendix C and the full SLEQ evaluations in Appendix D.  
 
 
  

 
3 SLEQ, or the Student Learning Experience Questionnaire, is a survey administered twice per 
term in each course. The questionnaire asks students to provide formative and summative 
feedback on their experiences in the course and course delivery through a variety of quantitative 
and qualitative questions, including questions on organization, assignments, evaluations, and 
outcomes. 
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Peer Evaluations 
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Student Analytic Surveys 
 
Below are the results of the Student Learning Experience Questionnaires (SLEQ) of the courses 
for which I was listed as the Instructor of Record and for those that I was listed as a Teaching 
Assistant, and students were allowed to evaluate my facilitation of the course as a Teaching 
Assistant. Notably, the different colleges and departments offer students different questions in the 
surveys as they are employed to better develop the quality of the education offered. For the 
instructor, they offer a unique snapshot of student reactions to courses offered. I present the 
following information as it quantitatively speaks to my ability, both my strengths and weaknesses 
as an instructor. Nevertheless, there are caveats to what the statistics offer us.  

1. The information provided is based off willing participation, and as such, the respondents 
fluctuate. Surveys with less than 10 respondents tend to be less representative than those 
which have a higher participation rate. 

2. Direct comparisons and forecasting based on the results of a survey are impossible, as the 
questions asked of students are not always aligned from survey to survey. 

Nevertheless, the results provide the opportunity for reflection. After each survey for each course, 
I make use of the results to self-evaluate my experience delivering the course, and the students 
experience taking the course. I have often found that, while many aspects align, some do not. It is 
in this different of perspective that I interrogate to improve the quality of my instruction. As can 
be noted from the statistics, I consistently rate highly among students in areas like encouraging 
critical thinking, my openness to inclusivity, diversity, and equity, and my organization. Where I 
often find myself focusing my attention on, then, is in the development of assignments and quality 
of the evaluations I provide my students so that they understand what they are supposed to 
accomplish and how they will be graded. 
 
Instructor 
University of Saskatchewan 
 

RMC 200 Professional Communication Management (Fall 2022) Face-to-face 

Number of Respondents 14 Average for 
Statement 

The course provided me with a deeper understanding of the subject matter. 4.5/5.0 

I found the course intellectually stimulating. 4.2/5.0 

The instructor, Tristan Taylor, created an environment that contributed to my learning. 4.9/5.0 

Course projects, assignments, tests, and/or exams improved my understanding of the course 
material. 

4.7/5.0 

Course projects, assignments, tests, and/or exams provided opportunity for me to demonstrate an 
understanding of the course material. 

4.7/5.0 

Overall, the quality of my learning experience in this course was  4.5/5.0 

As an overall rating, I would say the instructor’s performance in this course was: 4.9/5.0 

I understand how the content of this course contributes to skillsets relevant to my program. 4.2/5.0 
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ENG 113 Literature and Composition: Reading Narrative (Fall 2022) Face-to-face 

Number of Respondents 5 Average for 
Statement 

The course provided me with a deeper understanding of the subject matter. 4.4/5.0 

I found the course intellectually stimulating. 4.2/5.0 

The instructor, Tristan Taylor, created an environment that contributed to my learning. 4.6/5.0 

Course projects, assignments, tests, and/or exams improved my understanding of the course 
material. 

4.6/5.0 

Course projects, assignments, tests, and/or exams provided opportunity for me to demonstrate an 
understanding of the course material. 

4.6/5.0 

Overall, the quality of my learning experience in this course was  4.2/5.0 

My previous studies adequately prepared me for this course. 3.4/5.0 

I prepared regularly for class, completing any reading or other assignments for each class. 4.8/5.0 

In comparison to what I expected coming into the course, my achievement has been: 1.8/3.0 

The instructor, Tristan Taylor, encouraged critical thinking. 4.8/5.0 

The instructor, Tristan Taylor, facilitated a respectful and inclusive environment throughout the 
course. 

5.0/5.0 

The instructor, Tristan Taylor, used teaching methods that supported my learning of the material. 4.4/5.0 

The organization of the course supported my learning experience. 4.4/5.0 

The instructor, Tristan Taylor, explained course material clearly. 4.8/5.0 

Feedback on assignments included helpful suggestions for improvement. 4.8/5.0 

My grades and how they were determined were clearly communicated. 4.6/5.0 

 
ENG 114 Literature and Composition: Reading Culture (Spring 2022) Face-to-face 

Number of Respondents 10 Average for 
Statement 

The course provided me with a deeper understanding of the subject matter. 4.5/5.0 

I found the course intellectually stimulating. 4.2/5.0 

The instructor, Tristan Taylor, created an environment that contributed to my learning. 4.8/5.0 

Course projects, assignments, tests, and/or exams improved my understanding of the course 
material. 

4.2/5.0 

Course projects, assignments, tests, and/or exams provided opportunity for me to demonstrate an 
understanding of the course material. 

4.0/5.0 

Overall, the quality of my learning experience in this course was  3.9/5.0 

My previous studies adequately prepared me for this course. 3.4/5.0 

I prepared regularly for class, completing any reading or other assignments for each class. 4.1/5.0 

In comparison to what I expected coming into the course, my achievement has been: 1.8/3.0 

The instructor, Tristan Taylor, encouraged critical thinking. 4.4/5.0 

The instructor, Tristan Taylor, facilitated a respectful and inclusive environment throughout the 
course. 

4.8/5.0 

The instructor, Tristan Taylor, used teaching methods that supported my learning of the material. 4.5/5.0 

The organization of the course supported my learning experience. 4.2/5.0 
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Number of Respondents 10 Average for 
Statement 

The instructor, Tristan Taylor, explained course material clearly. 4.6/5.0 

Feedback on assignments included helpful suggestions for improvement. 4.4/5.0 

My grades and how they were determined were clearly communicated. 4.2/5.0 

 
ENG 112 Literature and Composition: Reading Drama (Winter 2022) Face-to-face 

Number of Respondents 20 Average for 
Statement 

The course provided me with a deeper understanding of the subject matter. 4.6/5.0 

I found the course intellectually stimulating. 4.4/5.0 

The instructor, Tristan Taylor, created an environment that contributed to my learning. 4.7/5.0 

Course projects, assignments, tests, and/or exams improved my understanding of the course 
material. 

4.5/5.0 

Course projects, assignments, tests, and/or exams provided opportunity for me to demonstrate an 
understanding of the course material. 

4.8/5.0 

Overall, the quality of my learning experience in this course was  4.5/5.0 

My previous studies adequately prepared me for this course. 4.0/5.0 

I prepared regularly for class, completing any reading or other assignments for each class. 4.1/5.0 

In comparison to what I expected coming into the course, my achievement has been: 2.3/3.0 

The instructor, Tristan Taylor, encouraged critical thinking. 4.8/5.0 

The instructor, Tristan Taylor, facilitated a respectful and inclusive environment throughout the 
course. 

4.8/5.0 

The instructor, Tristan Taylor, used teaching methods that supported my learning of the material. 4.5/5.0 

The organization of the course supported my learning experience. 4.4/5.0 

The instructor, Tristan Taylor, explained course material clearly. 4.7/5.0 

Feedback on assignments included helpful suggestions for improvement. 4.6/5.0 

My grades and how they were determined were clearly communicated. 4.7/5.0 

 
ENG 114 Literature and Composition: Reading Culture (Fall 2021) Face-to-face 

Number of Respondents 26 Average for 
Statement 

The course provided me with a deeper understanding of the subject matter. 4.7/5.0 

I found the course intellectually stimulating. 4.5/5.0 

The instructor, Tristan Taylor, created an environment that contributed to my learning. 4.8/5.0 

Course projects, assignments, tests, and/or exams improved my understanding of the course 
material. 

4.3/5.0 

Course projects, assignments, tests, and/or exams provided opportunity for me to demonstrate an 
understanding of the course material. 

4.4/5.0 

Overall, the quality of my learning experience in this course was  4.5/5.0 

My previous studies adequately prepared me for this course. 3.8/5.0 

I prepared regularly for class, completing any reading or other assignments for each class. 3.9/5.0 
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Number of Respondents 26 Average for 
Statement 

In comparison to what I expected coming into the course, my achievement has been: 2.0/3.0 

The instructor, Tristan Taylor, encouraged critical thinking. 4.7/5.0 

The instructor, Tristan Taylor, facilitated a respectful and inclusive environment throughout the 
course. 

4.8/5.0 

The instructor, Tristan Taylor, used teaching methods that supported my learning of the material. 4.6/5.0 

The organization of the course supported my learning experience. 4.4/5.0 

The instructor, Tristan Taylor, explained course material clearly. 4.7/5.0 

Feedback on assignments included helpful suggestions for improvement. 4.4/5.0 

My grades and how they were determined were clearly communicated. 4.2/5.0 

 
ENG 114 Literature and Composition: Reading Culture (Winter 2020) Face-to-face, 

remote asynchronous 

Number of Respondents 10 Average for 
Statement 

The course provided me with a deeper understanding of the subject matter. 4.5/5.0 

I found the course intellectually stimulating. 4.2/5.0 

The instructor, Tristan Taylor, created an environment that contributed to my learning. 4.8/5.0 

Course projects, assignments, tests, and/or exams improved my understanding of the course 
material. 

4.2/5.0 

Course projects, assignments, tests, and/or exams provided opportunity for me to demonstrate an 
understanding of the course material. 

4.0/5.0 

Overall, the quality of my learning experience in this course was  3.9/5.0 

My previous studies adequately prepared me for this course. 3.4/5.0 

I prepared regularly for class, completing any reading or other assignments for each class. 4.1/5.0 

In comparison to what I expected coming into the course, my achievement has been: 1.8/3.0 

The instructor, Tristan Taylor, encouraged critical thinking. 4.4/5.0 

The instructor, Tristan Taylor, facilitated a respectful and inclusive environment throughout the 
course. 

4.8/5.0 

The instructor, Tristan Taylor, used teaching methods that supported my learning of the material. 4.5/5.0 

The organization of the course supported my learning experience. 4.2/5.0 

The instructor, Tristan Taylor, explained course material clearly. 4.6/5.0 

Feedback on assignments included helpful suggestions for improvement. 4.4/5.0 

My grades and how they were determined were clearly communicated. 4.2/5.0 

 
St. Thomas More College 

ENG 114 Literature and Composition: Reading Culture (Winter 2021) Remote, 
asynchronous 

Number of Respondents 13 Average for 
Statement 

The course provided me with a deeper understanding of the subject matter. 3.9/5.0 
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Number of Respondents 13 Average for 
Statement 

I found the course intellectually stimulating. 3.7/5.0 

The instructor, Tristan Taylor, created an environment that contributed to my learning. 3.7/5.0 

Course projects, assignments, tests, and/or exams improved my understanding of the course 
material. 

3.8/5.0 

Online tools used to support course activities were easy for me to use. These activities would 
include accessing content, submitting assignments, completing quizzes, accessing results/grades, 
etc. 

4.4/5.0 

The organization of online activities in the course was clear and easy to follow. 4.4/5.0 

The online environment enriched or strengthened my learning of the course 
objectives/competencies. 

3.1/5.0 

The expectations for this online/remote course were made clear 4.0/5.0 

The instructor, Tristan Taylor, maintained a regular, engaged presence during online activities 
throughout the course. 

4.5/5.0 

The instructor, Tristan Taylor, communicated effectively in all aspects of the course. 4.5/5.0 

The instructor selected materials (e.g. assigned readings, handouts, and PowerPoint slides) that are 
helpful in understanding the content of the course. 

4.1/5.0 

The instructor, Tristan Taylor, is approachable. 4.2/5.0 

My grades and how they were determined were clearly communicated. 3.2/5.0 

 
ENG 114 Literature and Composition: Reading Culture (Winter 2021) Remote, 

asynchronous 

Number of Respondents 7 Average for 
Statement 

The course provided me with a deeper understanding of the subject matter. 4.1/5.0 

I found the course intellectually stimulating. 3.9/5.0 

The instructor, Tristan Taylor, created an environment that contributed to my learning. 4.1/5.0 

Course projects, assignments, tests, and/or exams improved my understanding of the course 
material. 

4.3/5.0 

Online tools used to support course activities were easy for me to use. These activities would 
include accessing content, submitting assignments, completing quizzes, accessing 
results/grades, etc. 

4.4/5.0 

The organization of online activities in the course was clear and easy to follow. 3.7/5.0 

The online environment enriched or strengthened my learning of the course 
objectives/competencies. 

3.4/5.0 

The expectations for this online/remote course were made clear 4.3/5.0 

The instructor, Tristan Taylor, maintained a regular, engaged presence during online activities 
throughout the course. 

4.7/5.0 

The instructor, Tristan Taylor, communicated effectively in all aspects of the course. 3.9/5.0 

The instructor selected materials (e.g. assigned readings, handouts, and PowerPoint slides) 
that are helpful in understanding the content of the course. 

4.4/5.0 

The instructor, Tristan Taylor, is approachable. 4.4/5.0 

My grades and how they were determined were clearly communicated. 3.7/5.0 
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Tutorial Leader 

ENG 110 Literature and Composition (2019-2020) 

Number of Respondents 13 Average for 
Statement 

The tutorial leader was well prepared for each tutorial. 4.85 

The tutorial leader used tutorial time well. 4.62 

The tutorial material was relevant to course content. 4.62 

The tutorial leader was open to student discussion, questions, and disagreement. 5.00 

The tutorial atmosphere was comfortable and supportive for the students. 4.62 

The tutorial leader was available to students outside tutorial time. 4.85 

The tutorial leader was helpful to students seeking advice. 4.92 

The essays were marked thoroughly and appropriately. 4.77 

I have learned a great deal from this tutorial. 4.15 

 

Select Student Written Feedback 
 
Please comment on the overall quality of the instruction provided by Tristan Taylor in this 
course. 

 Professor Taylor was a very engaging and great teacher to have! I really enjoyed his 
passion for his job and dedication to this class. Although this is the only English class I 
have to take for my degree, I have been passing his name onto other peers to suggest to 
take Taylor as a professor. 

 I felt very comfortable with his instruction methods. I didn’t feel pressured to answer if I 
didn’t know an answer to a question, and he clearly communicated what he was teaching. 
It was very well planned and executed well. 

 Professor Taylor is a great professor. He truly cares about our mental health; he was 
always considerate. I really appreciate that he gave us a few minutes to have deep breaths  

 
Please comment on those remote teaching strategies that were particularly supportive of 
your learning during the COVID 19 pandemic. 

 The strategies present in this course were very organized and simulated what a real class 
would be like. I really appreciated the amount of effort that was shown through even 
technology.  

 Tristan Taylor was the most proactive about the COVID–19 situation then any of my 
other professors, he provided clear emails everyday when we had class and I was still 
able to learn the material.  

 His lecture notes were concise and to the point. The transition has proven to increase my 
reading significantly so having his content concise and to the point was meaningful.  
 

Please comment on any opportunities you had to develop and demonstrate subject specific 
skills in this course. 

 Having open class discussions allowed us to give new interpretations and hear what other 
students thought about the course material. I felt it was very educational. 
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 The small assignments (discussion posts and reflections) aided in my understanding of 
the topics themselves and the essays werved to help me develop my voice as a writer and 
think critically about our texts. 

 The material presented engaged me to write more, in such way that when I compare to 
my old essays, there was a huge improvement on style and creativity. Very inspirational 
class. 
 

Please comment on the overall quality of your learning experience in this course. 
 I truly enjoyed this course. I learned many new things. I always looked forward to 

attending the lectures and participating in discussions. Overall, this course made me think 
deeply and analyze different literature and enjoy it at the same time. I highly recommend 
taking this class. 

 It was probably the best learning experience I have had in an English class. The 
enthusiasm that professor Taylor brought to each class made the material that much more 
enjoyable. 

 My learning experience exceeded my expectation and I enjoyed coming to this class 
when we were allowed to. I felt I learned a lot about university English courses through 
this course and got a very good beginning English course to start out my first university 
year.  

 I was surprised by the high quality of this course! Very organized and embracing, and the 
instructor was very knowledgeable and extremely approachable and caring. Overall I had 
a great experience and highly recommend it. 
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Solicited Student Feedback 
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APPENDIX A-1 (SAMPLE SYLLABI) 
Studies in Medieval Literature: Romance and Hagiography: Heroes 

English 3009 Studies in Medieval Literature: 
Romance and Hagiography: Heroes 

Fall / 2023 
Date and Time TBA 

Location TBA 
 

 

Tristan B. Taylor 
contact information: tristan.taylor@usask.ca 

 
 

 

Land Acknowledgment   

 

 

Course Description 

This course examines a wide variety of medieval literature from the British Isles from 500-1500. Students will read, 
analyze, and develop a critical framework through which to examine medieval literature, including historical, religious, 
and cultural contextualization. Romance and Hagiography are two closely aligned Middle English genres, and their 
similarities continue to fascinate scholars. Throughout this course, we will read a variety of Middle English romances and 
hagiographies, drawing on our understanding of genre, to explore the similarities and, importantly, the differences 
between these two genres to unveil medieval attitudes towards the hero. Additionally, this course will introduce Digital 
Humanities methods in Medieval Studies, including the history of humanities computing, textual editing, and the future of 
digital research methods. Throughout the course, students will be exposed to a variety of current DH medieval research 
projects that they may explore both the benefits and limitations of digital research methods. Students will gain hands-on 
experience in DH projects learning the basics of XML, HTML, CSS, and TEI standards. By the end of the course, students 
will produce a digital humanities research project and a short digital edition of a medieval work of literature. 

 

Delivery Mode  

This course will occur face-to-face. Students must have access to a computer.  

 

Learning Outcomes 

After successfully completing 3 cu of 200-level English, students will be able to demonstrate they know at a minimum 
 

 how to read and analyze a literary text for its nuances as well as its main and secondary ideas 
 how to recognize the method or theoretical orientation of secondary sources relevant to the subject of the course 
 how in the discipline of English to research and write a research paper that uses various sources such as books, 

scholarly websites, and refereed articles. 
 how to integrate diverse methodological approaches to literary studies beyond research papers. 

 

 

Required Texts 
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 Le Morte Darthur ISBN: 9781554811595 
 The South English Legendary https://quod.lib.umich.edu/c/cme/AHA2708.0001.001/1:1?rgn=div1;view=fulltext  
 The Lais of Mary de France ISBN: 9781554810826 
 King Horn https://quod.lib.umich.edu/c/cme/CME00050/1:2?rgn=div1;view=fulltext;q1=King+Horn  
 Sir Gawain and the Green Knight ISBN: 9780921149927 
 Additional readings will be provided as links and PDFs through Canvas. 

 

Evaluation 

 
 Participation (15%): 

o Read each assigned text by the time we first begin to discuss it in class, and bring copies of the works to 
class. 

o Self-evaluation (15%). At the end of the term, students will be required to submit a short (250 words) 
reflection on their experience in the course, including how they believe they contributed in class 
discussions, asking and answering questions, etc. In addition to the reflection, students must submit a 
grade they believe they deserve.   

 
 Passage Translation (10%): 

o You will produce a short translation of a Middle English passage in class and then answer a series of 
reading comprehension questions.  

 
 Critical Review (20%): 

o You will read, summarize, and critique a scholarly article you choose from a selection provided. 
o In your critique, you must identify the scholarly argument, including the necessary context, 

argumentative trajectory, and implications of the argument. You then must offer your scholarly opinion 
in the form of a well-argued essay evaluating the (1) significance of the argument, (2) accessibility of 
the paper (3) and any significant critiques of the argument. 
 

 Term Research Paper/Project (30%): 
o The Research Paper/Project will consist of a proposal and a product. 
o Your proposal will be a short abstract, identifying either (1) the thesis of your essay or (2) the purpose of 

your digital “edition.” (5%) 
o The term research paper will require you to respond to a prompt provided. 
o The essay should be approximately 10 pages, 12-point Times New Roman, double-spaced, and follow 

MLA style (See the Department of English Requirements for Essays. 
o This paper will ask for a close reading and considered analysis of the course material. 
o You will be responsible for providing at least three secondary sources in your argument. 

 
 Final Exam (25%):  

o This will be a three-hour exam which will consist of one essay question and a variety of long answer, 
short answer, definition, and identification questions. 

o The final exam is cumulative, meaning that any course material covered in class is eligible to appear. 
o The final exam will be scheduled in the April final exam period. The exam will comply with University 

of Saskatchewan exam policies. 
 

 Policy on Course Expectations, Late Assignments, and Extensions  
o Students are expected to attend all lectures and class discussions and to complete all written and online 

assignments and examinations. 
o Written assignments must be submitted as a hardcopy, stapled with your name, at the beginning of class 

on the day it is due, unless otherwise specified. Assignments that are submitted late will be penalised 5% 
per week or part thereof. Assignments submitted more than 2 weeks past the stated due date or once 
assignments have been returned to the class, whichever comes first, will receive a grade of zero (but will 
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still count as completed). Assignments that are not submitted will receive a grade of zero, so hand in 
every assignment, even when you feel that it is not your best work. Do not let perfect be the enemy of 
good. If you need to request an extension to any assignment deadline, contact me to discuss your 
options. 

 

 

Other Notes / Expectations 

 
 Assignment submission protocols 

o All assignments must be submitted typed, double spaced, 12-point, Times New Roman, and stapled, 
unless otherwise specified. 

 Policy on recording lectures 
o Please discuss with me recording lectures. 

 

 

Schedule  
 
Key dates for Fall 2022: 
 

Week Month /date Readings  Assignments due 

1  Introduction 
Lais of Mary de France 

 

2  Lais of Mary de France 
King Horn 

 

3  King Horn  

4  Sir Gawain and the Green Knight 
Introduction to Digital Humanities 

In-Class Translation 

5  Sir Gawain and the Green Knight  

6  Sir Gawain and the Green Knight  

7  South English Legendary 
TEI and Digital Editions 

Critical Review Due 

8  South English Legendary  

9  South English Legendary  

10  Le Morte Darthur Paper/Project Proposal Due 

11  Le Morte Darthur  

12  Le Morte Darthur  

13  Flex Week/Reading Week Final Paper/Project Due 
Self-Evaluation Due 
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Academic Integrity and Plagiarism 

Honesty and integrity are expected of every student in class participation, assignments, examinations, and all other 
academic work. All students must perform their own work. Plagiarism is the most common form of academic dishonesty; 
Plagiarism is the theft of the intellectual creation of another person. You are plagiarising if you present the words or 
thoughts of someone else as if they were your own. Plagiarism, whether from the web, print sources, or other students is a 
serious academic offense. You are also plagiarising if you submit without approval of the instructor any work for which 
credit has previously been obtained or is being sought in another course. It is your responsibility to understand in full what 
constitutes plagiarism, how to avoid it, and its consequences. Consequences range from 0 on the assignment to expulsion 
from the university, depending on the nature of the offense. All instances of plagiarism are kept on record by the 
University; penalties become more severe for subsequent offences.  
 

https://www.whitman.edu/dean-of-students/student-handbook/student-rights-and-responsibilities/academic-dishonesty-
and-plagiarism 
 

 

Student Supports4 

Disability Support Services 
Students who have disabilities (learning, medical, physical, or mental health) are strongly encouraged to register with the 
Disability Support Services (DSS). Students who suspect they may have disabilities should contact DSS for advice and 
referrals at any time. Students who are registered with DSS with mental health disabilities and who anticipate that they 
may have responses to certain course materials or topics, should discuss course content with their instructors prior to 
course add/drop dates. To access DSS programs and supports, students must follow DSS policy and procedures. For more 
information or advice, visit https://www.whitman.edu/academics/academic-resource-center/disability-support-services 
 
Academic Support 
The college offers a range of learning supports, see  
https://www.whitman.edu/academics/academic-resource-center 
 
Health, Wellness and Counselling 
The University offers a range of supports for students experience health and wellness issues, see 
https://www.whitman.edu/academics/academic-resource-center/disability-support-services 
https://www.whitman.edu/counseling-center 
 

 

Copyright Notice 

Course materials are provided to you based on your registration in the class. Anything created by your instructors is their 
intellectual property. This includes slides, pdfs, assignments, and exams. Other copyright-protected materials created by 
textbook publishers and authors may be provided to you based on license terms and educational exceptions. Do not copy, 
post on the Web, or distribute copyright-protected materials without explicit permission of the copyright holder, unless 
you have ensured that your use is covered by the college’s Fair Dealing Copyright Guidelines. 
 

 

 

  

 
4 Links to be updated yearly. 
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APPENDIX B (SAMPLE ASSIGNMENT) 

[The following assignment is from my Literature and Composition: Reading Drama. This three-
part assignment accounts for 30% of the student's overall grade and is completed over three 
weeks. Each part of the assignment scaffolds, and I provide written feedback for each part.]  

Term Paper Assignment Sheet 

Due Dates:  

Part one: Thesis, Outline, and Works Cited, (5%) 

DUE: 9:30 am via Canvas, March 21st. 

Part two: Peer Review (5% (participation) 

DUE: In-Class, March 28th, Via Canvas, March 30th.   

Part three: Completed Term Paper, (20%) 

DUE: Beginning of Class, physical copy, April 8th. 

Extension Policy 

This is a reminder that, to complete the course, you must complete all assignments.  Late 
assignments will be penalized 5% per week or part thereof. Assignments submitted more than 
two weeks past the stated due date, or once assignments have been returned to the class as a 
whole, whichever comes first, will receive a grade of zero. Assignments that are not submitted 
will receive a grade of zero. Except in rare circumstances, extensions will not be granted, only 
with appropriate medical documentation. Please contact me if you need to request an extension 
due to illness or a family emergency. 

N.B. Part Two of the assignment (Peer Review) is required, and attendance will be taken. Failure 
to partake in the in-class Peer-review will result in a ZERO for the 5% participation grade 
associated with the term paper. 

Documentation 

The essay must be documented in MLA style. See the Department's Pamphlet Requirements For 
Essays for a summary of MLA Style. You can find a link to this document in Course Materials 
on Blackboard and here:  

http://artsandscience.usask.ca/english/documents/RequirementsForEssays.pdfLinks to an 
external site. 
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Plagiarism and Academic Honesty: 

Plagiarism is presenting the words or ideas of someone else as if they were your own, or if you 
submit work of your own that has already previously submitted work for which you have 
received credit. You can avoid plagiarism by citing (acknowledging) your sources in both in-text 
citations and on a Works Cited and Consulted page. When quoting other works, be sure to 
acknowledge that it is a quote by using quotation marks, or when paraphrasing rewrite, the idea 
in your own words and attribute the idea to the original author. See the Requirements for Essays 
for further information. 

Objectives: 

The Term Paper is your opportunity to discuss critical ideas present in the course readings. This 
essay is an argumentative essay, which means that the essay's purpose is to present a well 
rounded and concise argument, supported by both your close reading of the text. There is no 
need to include secondary sources. I want your insights into the work, not someone else's. You 
must still complete a work cited entry and include in-text citations if you quote or cite other 
sources. You should demonstrate your ability to contribute to our ongoing conversations about 
tragedy, comedy, and drama as a genre based on your close reading of the material and justify 
your ideas using textual evidence. 

The following are key areas to focus on: 

1. Develop a strong thesis. The thesis is a statement that makes a clear argument. It should 
be a debatable stance. For this essay, your thesis should be a one-sentence answer to one 
of the prompts below. 

2. Have a well-organized argument. Your ideas should build on each other and connect 
logically, whether through similarities or key differences. Use topic sentences to guide 
your reader. 

3. Your argument should represent your close reading or detailed analysis of the text. It is 
not necessary to provide plot summary or descriptions of the text. I have already read the 
primary texts. You do not need to tell me what happens. I am interested in your ideas 
regarding the text. 

4. Work on integrating textual evidence from both the primary and secondary sources into 
your own prose. 

5. Work with the documentation style of MLA. Using MLA properly ensures that you avoid 
plagiarism accusations. Learn to use it. 

Assignment Description 

The second essay is a two-part assignment. Please read the following directions carefully and 
pay close attention to the requirements for each part of the assignment. You will write a 6-page 
essay (approximately 1500 words) answering ONE of the prompts below for this assignment. 
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Part one 

In part one, you must compose a thesis and an outline of your paper. Your thesis should be a 
one-sentence answer to ONE of the prompts below. Your outline should include topic sentences 
that guide your reader through your argument. Below your topic sentence, include a quotation in 
support of your thesis. You should use AT LEAST FOUR quotations from the text which you 
will discuss in your essay. There is no need to include an introduction or conclusion for your 
outline. In addition to submitting the outline, you must also submit a Works Cited list. Submit 
your thesis and outline to Canvas under "Final Essay Outline" in the assignments section. 

Part two 

Bring THREE physical copies of your outline, stapled, to class on March 28th. You will be 
assigned to a group to provide peer-review. In class, you will receive an evaluation form that you 
must complete for EACH member of your group. Evaluation forms will be supplied in hard-copy 
and digitally via Canvas. The Evaluation Form is appended below. You will be responsible for 
presenting your thesis and outline to your group (10 minutes per person). You will be responsible 
for responding to any questions your group members ask. We will dedicate 50 minutes of class 
to complete Part Two of the assignment. After you complete this component, upload your 
evaluation forms to Canvas under "Peer-review" in the assignments section. If you filled out a 
physical copy, you would need to scan and upload the document. You will need to upload the 
Evaluation Forms by 9:30, March 30th. Failure to upload the feedback will result in a 0 for the 
Peer-review portion of the assignment. I will collect the peer review and return both my feedback 
and your peers' feedback through Canvas by Midnight, March 30th. Remember, peer review is a 
collegial activity. Your peers will rely on your feedback. So, it is important to attend the in-class 
review and submit your feedback in a timely manner.  

Part three 

Using the feedback from part two, write a 6-page essay answering ONE of the prompts below. 
Take into consideration feedback received from Part 1 and 2. Your essay should conform to the 
Requirements for Essays PDF, linked in the course syllabus. You are required to cite the primary 
sources you quote and any secondary sources you require. The Works Cited page should be 
attached on a separate page from the essay. You are to submit your completed essay to me at the 
beginning of class, April 8th. 

Essays should be typed, size 12 Times New Roman, double-spaced, with numbered pages. 

Prompts: 

1. Despite the tragic plight of the Young Woman, Machinal does not conform to traditional 
tragedies. Is it possible to analyze this play according to Aristotle’s definition of tragedy? 
Justify your answer with specific examples. 

2. Sophie Treadwell integrates a series of vignettes throughout the nine episodes of Machinal. 
Episode Five employs vignettes to provide a backdrop upon which the conflicts and tension 
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experienced by the Young Woman are constructed. Choosing one of these vignettes, explore 
how the vignette reinforces our understanding of the experiences of the Young Woman. 

3. What is the significance of the subtitle “a trivial comedy for serious people”? What does the 
turn of phrase suggest about how to interpret the play? 

4. Much of the humour in The Importance of Being Earnest is found in the epigrammatic 
banter between the different characters. Oscar Wilde lampoons both society and the 
audience’s expectations through this dialogue. How does Wilde use wordplay to interrogate 
the values of Victorian society? 

5. Throughout this course, we examined tragedies from a variety of periods using both 
Aristotle’s and Miller’s definitions of tragedy. In an essay, discuss the definition of tragedy 
and consider the following questions. How has tragedy evolved? Are Miller’s and Aristotle’s 
definitions incompatible? In this essay, you should discuss at least TWO different plays, one 
from each of the following lists: 

a. Oedipus the King, Everyman, Hamlet 
b. Machinal, The Importance of Being Earnest, Schitt’s Creek 
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OUTLINE FORMAT 

  

Name 

Class 

Instructor 

Date 

Title 

Thesis: 

Topic Sentence: 

            Quote: 

Topic Sentence: 

            Quote: 

Topic Sentence: 

            Quote: 

Topic Sentence: 

            Quote: 

  

Works Cited 
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Peer Evaluation Form 

Name: 

Peer’s Name: 

Essay Title: 

Grade: 

Using the following rubric, assess the peers’ thesis statement and outline and complete the 

following survey: 

  

1. Provide ONE way in which the thesis might be improved. 

2. Do the quotations provided obviously connect to the topic sentences? If no, provide a 

suggestion for improvement.  

3.  Do you have any other suggestions for this essay? 

4. What does this outline do well? 

Area of Focus A (80-100) B (70-79) C (60-69) D (50-59) F (0-49) 
Thesis Strikingly original 

thesis, persuasively 
written and clearly 
articulated. 
Engages with and 
builds on the 
prompt. 

Original fully 
developed thesis, 
persuasively 
written, and 
effectively 
articulated. 
Engages with the 
prompt.  

Thesis is 
developed, 
sufficiently 
articulated and 
responds 
appropriately to the 
prompt. 

Thesis is 
undeveloped, 
unclear, or 
ineffectively 
articulated. Thesis 
does not 
necessarily respond 
to the prompt. 

There is no 
recognizable thesis, 
or the thesis does 
not respond to the 
prompt. 

Topic 
Sentences 

Topic sentences 
introduce key ideas 
related to textual 
evidence and 
directly connect to 
the thesis. 

Topic sentences 
generally introduce 
a single concept 
but do not always 
connect to the 
thesis. 

Topic sentences 
introduce an idea, 
but are overly 
broad. 

Topic sentences are 
overly broad or do 
not connect to the 
thesis 

There are no 
recognizable topic 
sentences  

Evidence Textual evidence is 
effectively and 
persuasively used 
in support of the 
thesis. 

Textual evidence is 
effectively used to 
support the thesis.  

There is sufficient 
textual evidence to 
support the thesis.  

There is 
insufficient textual 
evidence to support 
the thesis. 

The essay lacks 
textual evidence to 
support the 
argument. 

Presentation 
and 
Documentation 

The outline 
conforms without 
error to the 
presentation and 
documentation 
standards as 
outlined in the 
assignment. 

The outline 
conforms with only 
minor errors to the 
presentation and 
documentation 
standards as 
outlined in the 
assignment. 

The outline 
conforms to the 
presentation and 
documentation 
standards as 
outlined in the 
assignment with 
some inaccuracies 
but shows evidence 
of effort. 

The outline does 
not conform to 
either the 
presentation or 
documentation 
standards as 
outlined in the 
assignment or 
shows a lack of 
care and attention 
to requirements.  

The presentation 
and documentation 
do not conform to 
the required 
standards as 
outlined in the 
assignment.  
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