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Agenda

Presenter: Cinda Johnson, CCTS Principal Investigator
• Introduction to CCTS and the State Needs Projects
• OSPI Inclusionary Practices Project
• Strategies to Involve Parents/Caregivers in CTE
• Individual Education Program (IEP) and High School and 

Beyond Plan (HSBP)
• Questions
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Language Matters

• CCTS uses person-first language 
(person with a disability)

• Some individuals/populations prefer 
disability/identity-first language 
(disabled person)

• Listen to how individuals self-identify 
and take your cues from them.
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Presenter Notes
Presentation Notes
As many of you know, person-first language is widely accepted and used when talking about people with disabilities. 
With a few exceptions, that’s what we default to at CCTS. 
However, it's important to note that some individuals and populations prefer disability or identity-first language. 
How a person self-identifies is up to them, and we should take our cues from the language they use.
So, know that we’re using person-first language, but as you interact with others, be sure to listen to their language preferences and be respectful of how they identify. 
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Introduction
A brief overview of CCTS and the OSPI State Needs Projects
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Center for Change in 
Transition Services

• Empowering educators to improve 
transition services for youth with 
disabilities through partnerships, 
research, and training

• OSPI Special Education State 
Needs Project

• Located at Seattle University
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Presenter Notes
Presentation Notes
At CCTS, our mission is to empower educators and administrators to improve transition services for youth with disabilities through partnerships, research, and training.

We are one of 8 State Needs Projects Funded by the Office of the Superintendent of Public Instruction. We are located at Seattle University.
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Our Services

What CCTS Provides:
● Secondary transition training
● District, ESD, and state-level 

post-school outcome data 
analysis

● Resources and materials
● Technical assistance

Who CCTS Supports:
● Washington state ESDs, 

LEAs, public high schools
● Educators and administrators
● Agency staff
● Youth with disabilities and 

their families/caregivers
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Presenter Notes
Presentation Notes
CCTS provides professional development and technical assistance as well as post-school outcome data to Washington state ESDs, LEAs, and public high schools. The target audiences are educators, administrators, agency personnel, youth with disabilities and their families and caregivers. 
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Transition Services Sequence

1. Conduct Age-Appropriate Assessments
2. Write Measurable Postsecondary Goals
3. Identify Transition Services
4. Write the Course of Study
5. Write the Annual IEP Goals
6. Coordinate Services with Adult Agencies

(Kohler, 1996)
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Presenter Notes
Presentation Notes
In the year that a student turns 16, it is required by state and Federal laws that transition services are included in their IEP. We provide training in the area of secondary special education and transition services. Our training aligns with this sequence, based upon the Paula Kohler and her colleagues research.  

This intentional flow starts with the age-appropriate transition assessments.
The results of these assessments inform all the activities that follow -  writing measurable postsecondary goals, identifying transition services, writing the course of study and annual goals, and coordinating with adult agencies.
These activities create a viable IEP that is designed by and for the student to make a successful transition to post-school living.  

The transition component of the IEP becomes a framework for the rest of the IEP.
The IEP, including the transition plan, is revisited and adjusted at each annual meeting based on new data and present levels of performance.
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Transition 
Services 
Flowchart

(Johnson, 2004) www.seattleu.edu/ccts/transition-services/flowchart

8

Presenter Notes
Presentation Notes
In this slide, we see those transition components assembled into a flowchart.
The flowchart also includes several subcomponents that have been added to the first three sections of the sequence. 

In conducting the age-appropriate transition assessments, the purpose is to help the student identify their strengths, preferences, interests, and needs.
Under writing measurable postsecondary goals, there need to be goals written in the areas of education and training, employment, and if considered necessary by the IEP team, independent living.

In the area of identifying transition services, specially designed instruction, any necessary related services, community experiences, and employment and living skills need to be addressed to support the progress toward reaching the student’s postsecondary goals. 

The next step is developing a course of study for the student that includes not only courses that need to be completed for graduation, but also courses that lead to their post-school goals. 
The course of study also includes coordinated experiences in school and the community that enhance the student’s learning and preparation for their postsecondary goals.

Next, annual goals are written that connect to the postsecondary goals and lead the student to achieving those goals. 

Finally, is the identification, coordination, and planning for agency connections to support the student as they leave the school system. 


http://www.seattleu.edu/ccts
https://creativecommons.org/licenses/by-nc/4.0/
http://www.seattleu.edu/ccts/transition-services/flowchart


| www.seattleu.edu/ccts | CC BY-NC 4.0

The OSPI State Needs Projects

• Center for Change in Transition Services (CCTS)
• eLearning for Educators
• Enhancing Capacity for Special Education Leadership (ECSEL)
• Open Doors for Multicultural Families
• Partnerships for Action, Voices for Empowerment (PAVE)
• Special Education Support Center (SESC)
• Special Education Technology Center (SETC)
• Washington Sensory Disability Services (WSDS)
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Presenter Notes
Presentation Notes
There are now eight state needs projects that are funded with IDEA state discretionary dollars. 
These projects collectively provide:
Professional development at little to no cost to districts or participants 
Technical Assistance with IEP development, compliance, evaluation, planning, learning interventions, and assessment for students with disabilities
Consultation and training for schools, parents and families

CCTS: Provides secondary transition training and technical support to educators who serve students who have an IEP and are in need of transition services.
eLearning for Educators: Provides statewide access to affordable online courses designed to support educators in serving students with disabilities.
ECSEL: A collaborative program for the growth of new special education administrators.
Open Doors for Multicultural Families: Provides culturally and linguistically relevant information, services, and programming to culturally and linguistically diverse families of persons with developmental and intellectual disabilities.
PAVE: Provides support, training, information and resources to empower and give voice to individuals, youth and families impacted by disabilities.
SESC: Provides current information and best practices through statewide training and technical assistance to families, educators, and organizations in order to meet the needs of students with disabilities.
SETC: Provides training, consultation, technology loans and resource information to help school districts and families implement assistive technology (AT) interventions in addressing the special learning needs of children with disabilities.
WSDS: Supports individuals aged birth to 21 who are deaf, hard of hearing, blind, visually impaired, or deaf-blind, by providing training and other resources to service providers and families. 
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OSPI Inclusionary 
Practices Project
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Overview of the Inclusionary Practices Project

Implement professional development, with an emphasis on 
coaching and mentoring classroom teachers, on:
• Inclusive education
• Differentiated instruction
• Individualized instruction
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Presenter Notes
Presentation Notes
In 2018, the State Legislature allocated funding to improve inclusionary practices throughout Washington state. A portion of that money was focused on implementing professional development, with an emphasis on coaching and mentoring classroom teachers. 
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CCTS Strategy for the IPP

To increase inclusionary practices in general 
education through professional development, CCTS 
is focusing on strengthening partnerships between:
• Special Education and 
• Career Technical Education (CTE) 
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Presenter Notes
Presentation Notes
CCTS received a portion of the IPP funds to improve opportunities for students with identified disabilities.
To increase inclusionary practices in general education through professional development, CCTS is focusing on strengthening partnerships between
Special Education and Career Technical Education (CTE).
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Inclusion for Students with Disabilities

• Receiving special education services with targeted 
interventions and accommodations, regardless of 
their designation

• Learning in the general education classroom and 
engaging in the core curriculum

• Meaningfully participating in the general education 
setting, both academically and socially
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Presenter Notes
Presentation Notes
Inclusion is when ALL students belong and receive the support they need to be successful in learning and progressing in the core curriculum and are engaged socially in the school and community.
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CTE Participation Improves College/Career Readiness

3% fewer 
unexcused 
absences

5% more likely to 
graduate on time

20% more likely 
to be employed 
after graduation

(Theobald, et al., 2019)
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Presenter Notes
Presentation Notes
There is a body of research supporting the positive impact of CTE including that of Rodney Theobald and his colleagues. 
Theobald (2019) found that students who took four CTE classes in high school had reduced absenteeism, improved graduation rates, and were 20% more likely to be employed after graduation.  
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Strategies to Involve 
Parents/Caregivers in CTE
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Quote:

In every conceivable manner the family is link to 
our past, bridge to our future. – Alex Haley
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Presenter Notes
Presentation Notes
Families are critically important in the work educators do to prepare students for life after high school. 

http://www.seattleu.edu/ccts
https://creativecommons.org/licenses/by-nc/4.0/


| www.seattleu.edu/ccts | CC BY-NC 4.0

Engaging Families and Communities

“Students, family members and community representatives each 
have multiple identities…it will likely take multiple strategies to 
deepen engagement with various stakeholders.”

“Remember that students and their family members may share 
identities, or they may have different identities and challenges.”

Association for Career Technical Education, 2021
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Presenter Notes
Presentation Notes
The Association for Career Technical Education recognizes the importance of families as partners and values the diversity that they bring. 
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Ensure that families understand CTE (1 of 2)

• CTE provides skills that enable high school graduates to be 
competitively employed after leaving high school. 

• Students have skills to enter certificate programs, community 
college programs, and 4-year degree programs. 

• CTE courses are for all students.
• CTE programs are offered as a sequence of courses in different 

career clusters. 
• There is a stronger impact for students if they can take three or 

four courses in one pathway.  
18

Presenter Notes
Presentation Notes
CTE courses provide opportunities for students to gain skills to enter postsecondary education programs, varying from short-term certificate programs to 4-year degree programs. Students who take 3- or more courses in a career cluster are better prepared for training, education or employment after graduation.
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Ensure that families understand CTE (2 of 2)

• CTE courses provide opportunities for students to experience an 
area of interest, build upon that interest with training and skills, 
and become competitively employed. 

• Work-based experiences and internship opportunities strengthen 
students’ skills and clarify their interests.
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Presenter Notes
Presentation Notes
Students often aren’t sure of their interests' areas and often that is due to lack of experiences. CTE provides opportunities to increase their experiences and to build upon those interests with skills and training. CTE may offer work-based learning or internships. 
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Communicate regularly with families (1 of 2)

• Provide information in multiple languages and accessible formats. 
• Learn about families’ specific needs.
• Share information from CTE about courses and career pathways 

available to their student.
• Involve parents in the academic and career planning process.
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Presenter Notes
Presentation Notes
CTE should communicate regularly with family. Communication should be in multiple formats and accessible. In addition to making sure families have information about courses and career pathways, they should be offered opportunities to participate in the academic and career planning process. 
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Communicate regularly with families (2 of 2)

• Ensure parents are invited, active participants in IEP meetings. 
• Provide information to families about:
− High School and Beyond Plan (HSBP)
− School career planning process 
− Advising from counselors, CTE, and general education teachers

• Make it a point to share good news! Celebrate academic and 
career successes.
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Presenter Notes
Presentation Notes
Parents and families should be invited and supported to be active participants in the IEP meetings and HSBPs. In addition to information and participation in the special education and IEP process, parents should have information from counselors, CTE and general education teachers about career planning activities. 
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Involve families in career planning activities

• Build upon connections families have to the community. 

• Invite parents to be mentors, guest speakers, or provide work-
based learning opportunities.

• Invite families to participate in mock interviews.

• Recruit family and community members to serve on advisory 
boards and work teams.
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Presenter Notes
Presentation Notes
Parents are important partners and can strengthen and support career planning activities in the school. Parents can be mentors, guest speakers and/or provide work-based learning opportunities. They can participate in mock interviews and serve on advisory boards and work teams. 
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Share Support Services

• Provide information to families about community organizations 
including advocacy organizations.

• Connect students and families with mentors who reflect and 
share their racial/ethnic/gender/special population identities 
(including alumni, family, and community members).

• Provide information about services for “dress for success” 
closets, food pantries, medical care, and other needed services.
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Presenter Notes
Presentation Notes
School personnel should also share information with families about support services. This includes advocacy organizations and mentor opportunities. Information should also be provided for families and students who may need services for clothing, food, medication and other. 
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Individual Education Program 
(IEP) and High School and 
Beyond Plan (HSBP)

24

http://www.seattleu.edu/ccts
https://creativecommons.org/licenses/by-nc/4.0/


| www.seattleu.edu/ccts | CC BY-NC 4.0

Individualized Education Program (IEP) and HSBP

• Every student receiving special education services must have a 
transition plan included in the IEP the year they turn age 16.

• Beginning in 7th or 8th grade all students must have a HSBP, a 
requirement for state graduation.

• Both plans are revised annually.
• Many components are similar, but the documents are not.
• For more information, see OSPI's Guidelines for Aligning High 

School & Beyond Plans (HSBP) and IEP Transition Plans.
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Presenter Notes
Presentation Notes
In Washington state, all students must have a High School and Beyond Plan (HSBP) as part of their graduation requirements. The HSBP helps students identify career goals, set post-school goals, plan courses, define a graduation pathway, and develop a resume or activity log. 

Beginning in 7th or 8th grade, students work with school counselors and advisors to create an individual plan which is the student’s “personalized pathway". These must be revised annually.

There are many components in the IEP transition plan and HSBP that align. Many of the tasks are similar, but the documents are different. Transition plans are part of the IEP, which is a federal mandate. The HSBP is a state requirement. For students who receive special education services, both an IEP transition plan and HSBP must be in place.



http://www.seattleu.edu/ccts
https://creativecommons.org/licenses/by-nc/4.0/
https://www.k12.wa.us/sites/default/files/public/specialed/programreview/monitoring/secondarytransition/Guide-Align-HSBP-IEP-Transition.pdf


| www.seattleu.edu/ccts | CC BY-NC 4.0

IEP Transition Plan and the HSBP

Elements IEP Transition Plan High School & Beyond Plan 
(HSBP)

Requirement Federal Law State Graduation
Assessment Age-Appropriate 

Transition Assessment 
Career Interest Inventory 

Goals Postsecondary and 
Annual IEP

Career and educational

Course work Course of Study Four-year plan for course-taking 

Summary Summary of Performance Current résumé or activity log
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Presenter Notes
Presentation Notes
Here is a table comparing the HSBP with the IEP Transition Plan. There are a number of similarities and, although these are different documents, these plans should align with each other. 
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Questions
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Contact and Connect with CCTS

ccts@seattleu.edu

www.seattleu.edu/ccts

Subscribe to our 
newsletters

Join the CCTS Transition 
Network on Basecamp
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Presenter Notes
Presentation Notes
You can email us at ccts@seattleu.edu. You can find us online at www.seattleu.edu/ccts.
Stay connected with us by subscribing to our newsletters or joining us on Basecamp. 
Our newsletters are the best way to get the latest news from our team. 
We’re currently working on a training course focused on partnerships between SE and CTE. 
Be on the lookout for an update this summer when they’re done.
The CCTS Transition Network on Basecamp is a virtual space for statewide announcements and conversations related to transition and inclusionary practices.
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Resources Worth Reviewing

• Engaging Families and Communities to Support Special and 
Underserved Populations in CTE (PDF)

• Increasing Learner Enrollment in CTE Programs 
Parent/Guardian Engagement Tool (PDF)

• Engaging Families and Learners (website)
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Presenter Notes
Presentation Notes
Engaging Families and Communities to Support Special and Underserved Populations in CTE (PDF)
From the Association for Career and Technical Education (ACTE), this informative report includes helpful definitions, actionable strategies, and links to additional resources. 

Increasing Learner Enrollment in CTE Programs Parent/Guardian Engagement Tool (PDF)
From Advance CTE, this tool includes a series of steps and guiding questions, designed to support schools in creating their won strategies for engaging with parents/caregivers.  

Engaging Families and Learners (website) 
If you’re looking to dig deeper, there’s a section of Advance CTE’s website dedicated to research, case studies, tools, and additional resources.  
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Thank you
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Creative Commons License

• Except where otherwise noted, content in this presentation is licensed under 
a Creative Commons Attribution 4.0 International license. All logos and 
trademarks are property of their respective owners.

• You may share and adapt this material, but you must give appropriate credit, 
provide a link to the license, and indicate if changes were made.
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Presenter Notes
Presentation Notes
Unless otherwise noted, the material in this presentation is licensed under a Creative Commons Attribution 4.0 International license. 
All logos and trademarks are property of their respective owners. 
You may share and adapt this material, but you must give appropriate credit, provide a link to the license, and indicate if changes were made.
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OSPI’s Priorities for Improving Outcomes for Students with Disabilities
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Presenter Notes
Presentation Notes
This training is in alignment with OSPI’s Special Education Departments priorities for improving outcomes for students with disabilities.
Those priorities focus on leadership, growth mindset, evidence based practices, professional development, resource allocation and recruitment and retention.
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OSPI Disclaimer

This training is meant to supplement, not supplant reading 
bulletins and accompanying documents; guidance from the U.S. 
Department of Education; chapter 392-172A WAC; Part 300 of the 
federal regulations; and, the Individuals with Disabilities Act. 

This presentation and/or materials should be viewed and applied 
by users according to their specific needs. The presentation 
should be used as guidance and is not intended as legal advice. 
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Presenter Notes
Presentation Notes
One final disclaimer from the Office of the Superintendent of Public Instruction. 
This training is meant to supplement, not supplant reading bulletins and accompanying documents; guidance from the U.S. Department of Education; chapter 392-172A WAC; Part 300 of the federal regulations; and, the Individuals with Disabilities Act. 

This presentation and/or materials should be viewed and applied by users according to their specific needs. 

The presentation should be used as guidance and is not intended as legal advice. 
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