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The pupil can write effectively for a range of purposes and audiences, selecting the appropriate 
form and drawing independently on what they have read as models for their own writing (for 
example, literary language, characterisation, structure)  
 
This collection comprises a range of pieces which effectively meet their intended purposes and showcase 
the pupil’s confidence and versatility across diverse forms. When handling both non-fiction and fiction, they 
succeed in adopting what is often a highly authoritative and mature voice, signalling confidence and 
familiarity with appropriate models in each genre.  
 
The non-chronological report on the cheetah (piece A) evidences research and its use in an informative, 
measured and precise fashion. The newspaper report on beavers, and the linked opinion pieces 
associated with a newspaper front page (piece B), combine information with comment and persuasion. The 
balanced argument (piece D) considers the acceptability of lying through several lenses, with a broad 
frame of reference which illuminates opposing positions clearly and expertly. The pupil’s confident handling 
of character and the dynamics of interaction is clear in the dialogue (piece C) and also in the narrative 
(piece E), a powerfully told contemporary first-person tale, conveying in rich detail a miraculous 
transformation inspired by the source text, ‘The Promise’ by Nicola Davies.  
 
Selecting the cheetah as the focus for a non-chronological report (piece A), the pupil expertly organises a 
wide range of information, covering key aspects in detail and communicating these through an understated 
but expert voice. A concise introduction summarises the characteristics which make the cheetah worthy of 
attention (world’s fastest land mammal… speeds of up to 130 km/h) and the pressing concerns for its  
survival (rapid decline). The piece then addresses location, diet, breeding, behaviour and habitat in a 
sequence of paragraphs, elaborating each area through words and phrases which clearly draw on the 
pupil’s absorption of this style of writing. The stance of the expert observer is maintained (characterised by 
its distinctive spotted pelt… Generally… Like all cats, females feed their young milk, and in the case of the 
cheetah… much-needed shade… larger than average lungs… blend seamlessly with the grasslands), 
conveying insight and empathy in a style which is both objective and engaged, and thus positioned well to 
inform and involve the reader. The pupil fully deploys the specialised vocabulary of this field and integrates 
and extends details within multi-clause sentences which fluently communicate with the reader. This 
establishes a cohesive, seemingly effortless whole (When pregnant, the female cheetah retreats to caves 
which offer protection from hunting dogs, hyenas and lions who may otherwise attack:…). Very occasional 
errors, such as in vocabulary choice (gauge [gorge] on its kill… prolonged legs), do not detract from the 
overall effect, and while the piece ends without a definitive concluding section, this is likely to be a matter 
of timing rather than intention.  
 
The newspaper front page (piece B) is inspired by a comical news story and other source material relating 
to curious incidents. It thus provides the opportunity for a range of appropriate writing directly drawn from 
the pupil’s exploration of newspaper formats and registers. The main report exemplifies the expected 
features of an article breaking fresh news in a front-page splash (Beavers Cause Mayhem on the M19). 
Key information is foregrounded and summarised concisely, followed by a chronological account of events, 
ongoing actions and the aftermath, with details of the impact conveyed through quotations and statements. 
The world of traffic delays and the brand of uproar and disruption it causes is confidently evoked through 
specific language (carriageway… junctions 15 and 16) and words and phrases which amplify the incident 
(mayhem, havoc, chaos, plight, rampant). The newspaper as an enabler of communication and action is 
also captured (The petition can be found here:…), and the insertion of ‘jokes and memes’ from ‘social 
media accounts’ confidently reflects the contemporary news landscape.  
 
With the task of broadening out from the news item, the pupil expands into discursive and persuasive 
realms by choosing to present a pair of adversarial opinion pieces in the ‘Should beavers be culled in the 
UK?’ section. This is set up clearly for the reader (We asked two experts for their views…), establishing the 
newspaper’s voice and the sense of a relationship with its readers. The contrasting ‘YES’ and ‘NO’ pieces 
again demonstrate the pupil’s success in drawing on positioned statements in the public sphere, with 
language that is controlled and campaigning. It also carries an emotional charge (local councils’ failure… 
the rights of people are eroded away…bureaucratic red tape stalling proceedings… bring back green 
spaces… once again live in harmony).  
 



Piece D also provides a further elaboration of the pupil’s capacity to handle and manage contrasting 
aspects of an issue, while crucially informing and educating the reader from a position of trust and 
authority. This piece is a formal discussion of the question ‘To what extent is it ok to lie?’ which takes the 
reader through religious, social, cultural, psychological and moral considerations. Each paragraph builds 
on an opening statement which lays out the focus (Religion takes a clear stance… The way our society is 
structured, our norms and culture, allows lying… It can be argued that lying is also important for providing 
ourselves with protection…). The pupil then provides illustration, often doing this by referring to the reader 
or to experience that is assumed to apply generally (Imagine you have your day mapped out… Are you 
going to say yes?... If we find ourselves in a precarious situation… lying about qualifications would be likely 
to lead to you being sacked…). A mature, philosophical perspective is achieved throughout, with the final 
paragraph underlining the writer’s engagement with the ideas and how they follow through to the resulting 
personalised conclusions (In my opinion… In situations where… it is here I draw the line). The piece is 
thus addressing the reader while also tracking the writer’s process of evaluation.  
 
Fiction writing in the collection brings to life characters from existing texts, with the dialogue (piece C) 
focusing in on characters from the ‘Beetle Queen’ series of books by M G Leonard. The pupil chooses a 
familiar text and creates a moment of disagreement between characters which requires resolution. In this 
piece, they demonstrate an intimate understanding of character traits, and how these can emerge and be 
heightened through dialogue and interaction, supported by contextual information and reporting clauses. 
The characters can be easily understood from what we see and are told about them – for example, Virginia 
(written as Virgnia) is established as assertive (“Well clearly Darkus should go, I mean it’s YOUR dad…”… 
Virgnia questioned firmly, emphasising her point with hands on hip), and the developing co-conspiratorial 
relationship between Virginia and Darkus, which forces Bertolt’s compliance, is built up over a series of 
exchanges, incorporating anger (“SHUT IT BERTOLT!”), manipulation (Scheming with a plan, Darkus 
whispered to Virgnia… “We were thinking, Bertolt…”) and veiled pressure (“…maybe YOU should do 
something…”). This shows the progression of a scene through dialogue, with a key decision being made 
through the interaction. Working with the planned limitations of this dialogue context, the pupil provides 
what the reader needs, through reporting clauses and summary. They also draw on their reading as they 
represent emphasis in dialogue through capital letters and conclude the segment with the conventional 
movement towards rising action and what is to come (knew that wasn’t going to happen but it was worth a 
try).  
 
In piece E, drawing on the themes of the picture book ‘The Promise’ by Nicola Davies, the pupil creates 
their own story focused on a problem solved. An intense, heightened narrative world is created through the 
first-person voice and a profound, all-encompassing gloom is depicted through figurative language (a city 
filled to the brim with sorrow…). Extended imagery moves from the narrator’s experience to a collective 
experience across the city, using the metaphor of disease, both physical and mental (Like an infection, the 
rot had seeped into my own ears and penetrated my bones. I too was hollow… I had dragged myself up 
into my teenage years. A lonely, grey island… allow grief to root itself into my gut… nestle and grow deep 
within the skin of all of us one way or another). This imagery evidences the pupil’s familiarity with story 
worlds as a reader, as does the description of character using romantic conventions (Her features came 
into view through the downpour of tears above…soft braids framed her face…). The element of fantasy 
and fable in the source text is also evoked (The night my fate changed course… Use what is within this 
bag wisely), with a deliberately contemporary, in-the-moment commentary from the narrator (with the 
strength of 10,000 men (or women – it is 2023 after all)… Huh, what did she mean?... Nothing unusual 
there.). Direct address is woven into the piece emphasising the pupil’s confidence in breaking the narrative 
‘fourth wall’ and understanding how the text is being received and enjoyed by the end user (Now reader, at 
this point, I don’t want you to become too excited). The piece is rich with examples of ambitious choices 
which draw attention and make the reader pause to take in the effect – for example, where ‘hurt’ is used in 
both adjective and verb form to capture a key reflection in a brief sentence (Hurt people hurt people.).  
 
 
 
 
 
 
 
 



The pupil can distinguish between the language of speech and writing and choose the appropriate 
register  
 
Throughout the collection, the mainly formal register adopted by the pupil evidences a clear sense of the 
language of writing. The non-chronological report (piece A) evokes the voice of the naturalist and the field 
of scientific writing about animals. Objective description, characterised by the use of specific and 
specialised terminology, is particularly noteworthy in cases where there is a more commonplace alternative 
for what is being said, but where the pupil knows that an extended, more formal phrase is in keeping with 
the desired register (periods of scarcity… a duration of 3 months). A range of expanded nouns and noun 
phrases are also used, reflecting the emphasis on accuracy and on providing reference points to aid the 
reader’s understanding (world’s fastest land mammal…antellope, gazelles, warthogs and zebras… large 
quantities of meat… ochre undercoat).  
 
The news report within the newspaper page (piece B) aims to deliver factual information that the reader 
can trust, realised through language specific to the genre which condenses information for swift 
consumption (felled three conifers…at the nearby Briscoe River… mass clean-up operation). The ‘lighter’ 
side of the story is also captured in some more informal comments within the piece, indicative of the 
relationship a newspaper (particularly a local newspaper) can have with its readers (nibbling… Luckily…). 
In the quoted material within the report, the pupil shows a keen sense of the degrees of formality 
appropriate to role: the ‘area manager at the Highways Agency’ is quoted in language which is closer to 
the written register, while the ‘disgruntled’ motorists are presented through more colloquial forms, including 
contractions and omitted pronouns (“They’ve known about these beavers… was on my way to drop my 
kids off). The social media posts also reflect the speech-like informality typical of such sites (Hahahaha… 
As if…).  
 
The serious intent of the 2 opinion pieces on the culling of beavers is conveyed through language and 
constructions typical of formal argument and persuasion, signalling expertise and conviction, particularly on 
the part of the CEO, who remains more distanced (can be attributed to… impacted by this inaction). While 
a slightly less formal register, bringing together conviction and a more direct personal expression is evident 
in the leader of ‘Animal Love Ltd’ (I feel incredibly upset… coming back to bite).  
 
In order to handle the ethical considerations related to lying, the pupil once more adopts a suitably formal 
written register in piece D, posing the arguments through abstract language which is concise and specific 
(component of human nature… extent… scriptures… society… norms and culture… tarnished). By way of 
contrast, in order to involve the reader in considering the points raised, a friendly, colloquial style of 
second-person address is used, with language that expresses speech and thought appropriately (you have 
your day mapped out it’s a really busy one… “No, I don’t know what you’re talking about,”).  
 
Confident in capturing the tone of the characters in the story dialogue (piece C), the pupil distinguishes 
between the language of speech and writing through interjections in dialogue (Well… Oh no) and a 
question tag (right?), and by underscoring heated verbal exchanges using capitals (YOUR… YOU’RE). 
Colloquial language also reflects relationships between characters and their age (chilling…. newsflash… 
SHUT IT… Guys…). In contrast, the narration is more formal overall (adredline [adrenaline] running 
through the three… emphasising her point… With that being said…), though is suitably less elevated than 
the style deployed in other pieces. Contractions, for example, appear in both dialogue and narration here, 
as appropriate to the world of this narrative.  
 
Piece E features deliberate variation of register, with more formal, elevated and literary language used at 
times to intensify atmosphere and feeling in narration (tentatively balancing on the deep edge of 
despair…What sort of cruel disease was this?... as the evening drew in, my curiosity peaked). The pupil 
seeks to create a rich world in which experience is elaborated for the reader through a style that overstates 
and expands, rather than being concise. It differs from the language of writing discussed in the non-fiction 
pieces, but is another register of a formal kind, with a different purpose. These aspects of the narrative 
contrast with moments of directness and more informal, contemporary phrasing, especially in the writer’s 
commentary on events (I know what you’re thinking…). The voice of the narrator thus combines a 
storytelling register and an in-character register.  
 



Dialogue between the narrator and his mother captures speech-like features including interjections and 
phrases which reflect the spatial relationships and interactions in the text (“Oh, Fletcher!”… Urm supper is 
ready!... Felix, there you are!). By contrast, the words of the young girl are appropriately archaic and highly 
formal, matching the sense of mystery and gravity in the source text (Use what is within this bag wisely. 
Agree to do good). The pupil moves between these registers seamlessly, for the most part, demonstrating 
a confidence in handling the different purposes and intended effects.  
 
The pupil can exercise an assured and conscious control over levels of formality, particularly 
through manipulating grammar and vocabulary to achieve this  
 
Levels of formality are established, maintained and varied deliberately across the collection, to suit the 
purposes of each piece and to help the pupil achieve desired effects. Ranging between powerful emotional 
responses to events (piece E), thoughtful reflection on ideas (piece D) and the condensing and expansion 
of information (pieces A and B), the pupil maintains a mature and measured approach to the material, 
avoiding the pitfalls of excess, such as overblown description or exhortation and overly complex technical 
detail, thus providing the reader with the confidence that they are in safe hands.  
 
In the non-chronological report (piece A), grammatical choices support the formal register, with passive 
forms used to capture the cheetah’s qualities and characteristics, where the agent is absent or tangential 
to the point being made (allows movement to be energy efficient… prevents them from being detected by 
potential prey). Specific and precisely placed adverbs express required or conditional circumstances (only 
able to sustain such a speed… they must first plan), signalling the writer’s knowledge and expertise, 
supported also by the use of expanded verb forms, including the infinitive (if they are to be successful). A 
range of phrases and clauses head up sentences to add details incidentally, before the main clause (Agile 
and nimble, the cheetah is able to…; Like all cats,…) and afterward (much to the indignation of the farming 
community). In addition, specific vocabulary choices associated with the field underline the pupil’s 
confidence with the form and register (sightings… distinctive spotted pelt… dwell in grasslands or 
savannahs… hierarchical system). This creates a sense that the writer is passing on information that is 
unquestionable and verified.  
 
The newspaper page (piece B) demonstrates assured and conscious control over features which construct 
the formal register used within the report and opinion pieces. Relative clauses embed information (rodents, 
who local residents say have been causing havoc for months… operation, orchestrated by the Manchester 
Highways Agency, took… incidents, which have put human life in danger, have…). Passive forms also 
heighten formality and support cohesion by carrying forward links already established (Diversions were put 
in place… last of the wreckage was cleared away… petition can be found… can be attributed to local 
councils’ failure… have been impacted by). Vocabulary choices support the formal news register 
(carriageway… tailbacks ensued… located… diversions… plight), and alliteration and wordplay construct 
the more humorous aspects of the piece (cull of the critters… DAM-ED). The naming of the organisations 
representing opposing views on beaver culling also demonstrates the pupil’s confidence in evoking the 
positions of those concerned with this issue, drawing on linguistic shorthand (ExterminateUK… Flower 
Love, Leader of Animal Love Ltd).  
 
In the balanced argument (piece D), the pupil adroitly introduces and expands points in a highly formal 
style through impersonal constructions and embedded clauses (it is viewed as sinful… It is expected that 
when being interviewed…), expanded verb forms incorporating modals and infinitives (would be likely to 
lead to you being…) and passive forms (may find your record tarnished…). Expanded noun phrases also 
convey a sense of expertise (A healthy part of a child’s development… many religion’s scriptures and holy 
books…). Moving between the factual and illustrative, the pupil shifts to a more informal second-person 
address, adding direct questions (Are you going to say – sorry, I can’t talk?) and conversational 
constructions (say for example a bank robber asks us…). There are occasional lapses, arising from 
instances where the pupil deploys a range of ambitious grammatical forms and devices while manipulating 
conventional syntax – for example, with determiners (In what situation is it acceptable and in which is it 
not?).  
 
 
 



Vocabulary in the piece is also selected to match register and intention, with abstract concepts (society… 
norms… societal obligations) and a range of references taking in the legal system (prosecutor’s star 
witness… perverting the course of justice), along with the moral and ethical (spawned from malice and ill-
intent… objectionable… The toll it takes…).  
 
The dialogue (piece C) conveys the subtleties of informal, yet complex, character interactions through 
grammatical choices and constructions. Conjunctions handle cause and reason (“Since you’re that guy 
who rarely does anything…maybe YOU should do something”) and condition (“if you don’t accept, you’re 
dead”). In addition, an embedded quoted phrase is deftly handled (“Oh no that’s the ‘if you don’t accept, 
you’re dead’ face!”), along with sarcasm (Bertolt kindly told the both of them to shut up.), the placement of 
‘kindly’ here helping to create humour through the contrast with ‘shut up’ which follows.  
 
The narrative (piece E) encompasses a range of levels of formality, reflecting the larger framework of the 
magical tale told with a sense of timelessness and tradition, through grammatical constructions which 
replicate more archaic phrasing (the bag is yours… alerting my mother to my presence) and sometimes 
through manipulation of word order (I too was hollow… What sort of cruel disease was this?... to my 
surprise… within it was a blue gem…). The placement of adverbs and adverbials supports the formality of 
the piece, adding emphasis and further specifying details (too full of anger and disappointment for there to 
be any room for food… as the evening drew in… ready to finally reveal what was inside, after observing 
the bag for far too long). Sentence structures are used to build description through listing, particularly in 
threes (Deprived of love, swallowed in darkness, enveloped by pain and suffering… Confused, baffled but 
compelled to do as she asked). The piece also features elaborated noun phrases (no circumstance big or 
small… whatever was in that bag needed to be mine) and the use of determiners, which add an authority 
to the narration (curious as to what miracle could be inside that seemingly precious bag…). Extended 
sequences of clauses are especially effective in conveying possibilities and providing confirmation to the 
reader (You are probably thinking of…this was not that. Think instead of one of those…).  
 
Additionally, vocabulary choices heighten the desired formality of style in narration (my soul… deep 
slumber… awoken) while also establishing the instances of playful address of the reader (plastic fakes… 
kids’ toy section…I had fallen for a hoax).  
 
The pupil can use the range of punctuation taught at key stage 2 correctly (for example, semi-
colons, dashes, colons, hyphens) and, when necessary, use such punctuation precisely to 
enhance meaning and avoid ambiguity  
A range of punctuation is used correctly, for example:  
commas to clarify meaning  
• Like all cats, females feed… (piece A)  
• ideal location to stalk potential prey, as well as… (piece A)  
• Diversions were put in place, with one lane… (piece B)  
• A healthy part of a child’s development, lying emerges from… (piece D)  
• Sure, I lived with my mother, but the stress… (piece E)  
• Moving food around my plate, my stomach too full… (piece E)  
• Rubbing my teary, blurry eyes in disbelief, I stumbled downstairs, perplexed. (piece E)  
 
punctuation to indicate parenthesis  
• The mass clean-up operation, orchestrated by the Manchester Highways Agency, took several 
hours… (piece B)  
• In Islam, lying is haram (forbidden)… (piece D)  
• in a precarious situation – say for example a bank robber asks us if we witnessed the crime whilst 
a waving a gun in our face – we are likely to lie (piece D)  
• There was nothing, no circumstance big or small, that could.... (piece E)  
• With the strength of 10,000 men (or women – it is 2023 after all)… (piece E)  
 
 
 
 



colons, semi-colons and dashes to mark the boundary between independent clauses 
•  This majestic cat is Africa’s most endangered: sightings are becoming… (piece A)  
• hyenas and lions who may otherwise attack: heavily pregnant cheetahs are unable to outrun… 
(piece A)  
• take in vast amounts oxygen; their prolonged legs enable them… (piece A)  
• Culling is a quick and effective solution; it is painless… (piece B)  
• Religion takes a clear stance on the act of lying: it is viewed as sinful… (piece D)  
• living in a fish bowl filled with toxicity – it was going to nestle and grow deep… (piece E)  
• It stings when she calls me that because it’s not my name: I’m Felix.(piece E)  
 
speech punctuation/inverted commas and other punctuation, for example comma after a reporting 
clause, and punctuation inside inverted commas  

• “It was a logistical nightmare,” explained Jack Johnson, area manager at the Highways Agency. 
(piece B)  

• “No, I don’t know what you’re talking about,” is definitely what I would say, rather than, “Yes… 
(piece D)  

• “We were thinking, Bertolt…” explained Darkus. (piece C)  
• “Oh no that’s the ‘if you don’t accept, you’re dead’ face!” Bertolt muttered to himself. (piece C) 
• “…Seek and follow its wisdom and the bag is yours,” she spoke, staring deep within my soul as 

she did so. (piece E)  
 
hyphens to avoid ambiguity  

• slim-framed body (piece A)  
• well-adapted to running (piece A)  
• clean-up (piece B)  
• DAM-ED (piece B)  
• Twenty-six beaver-related incidents (piece B)  

•  
The collection demonstrates accurate and confident use of a range of punctuation which supports the 
purpose of each piece and serves the pupil’s movement between registers and styles. Commas are used 
widely throughout to support the many instances where phrases and clauses build and qualify details, 
ensuring clarity – for example, in piece A (Like all cats, females feed… ideal location to stalk potential prey, 
as well as…) and piece B (Diversions were put in place, with one lane…). They also appropriately mark the 
points where pauses are required so that complex sequences of events and commentary remain clear and 
enjoyable for the reader – for example, where the narrator’s experience is foregrounded in piece E (Sure, I 
lived with my mother, but the stress…).  
 
The pieces evidence the correct use of brackets and commas to indicate parenthesis, providing factual 
information and additional clarification, and also, in piece E, supplying additional colour and asides (There 
was nothing, no circumstance big or small, that could… With the strength of 10,000 men (or women – it is 
2023 after all)…). Additionally, colons separate independent clauses, emphasising significant information, 
such as a statement which elaborates a point in piece D (Religion takes a clear stance on the act of lying: it 
is viewed as sinful…). The pupil also uses semi-colons to manage detailed listing of information – for 
example, in piece A (take in vast amounts oxygen; their prolonged legs…) – and uses dashes to create a 
pause before a solemn moment (filled with toxicity – it was going to nestle…) and before a lighter comment 
(or women – it is 2023 after all) in piece E. 
 
 
 
 
 
 
 
 
 
 
 
 



Piece A: a non-chronological report  
Context: After exploring examples of non-chronological reports, pupils chose an animal to research before writing their own report. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Piece B: a newspaper report and opinion pieces  
Context: Drawing on a humorous newspaper report of a real-life motorway incident, pupils developed an idea for their own report. 
Broadsheet newspaper styles were also explored, and Pupil C used their original idea as the basis for related opinion pieces. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Piece C: a dialogue  
Context: After exploring dialogue in a shared class novel, pupils selected a familiar story and developed a scenario in which the 
characters were involved in a disagreement. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Piece D: a balanced argument  
Context: After exploring a range of moral and ethical issues in stories, pupils identified a broad issue to discuss in the form of an 
argument. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Piece E: a narrative  
Context: Drawing on the picture book ‘The Promise’ by Nicola Davies, pupils wrote their own story focused on transformation. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Exercise 3 
Pupil A 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



The pupil can write effectively for a range of purposes and audiences, selecting the appropriate form and drawing 
independently on what they have read as models for their own writing (for example, literary language, characterisation, 
structure)  
This collection comprises effective writing in a range of forms, for a range of purposes and audiences. There are two differing 
narratives, with one retelling events from ‘Kensuke’s Kingdom’ by Michael Morpurgo, from the perspective of the dog (piece A) and 
the other being a romantic narrative based on the short Disney animation ‘Paperman’ (piece E). Non-fiction writing includes a 
persuasive speech focused on environmental issues, drawing on ‘No one is too small to make a difference’ by Greta Thunberg (piece 
B). Piece C is a recount and review of a performance of the opera, ‘La Traviata’, by Guiseppe Verdi, while piece D is a newspaper 
report focused on events from ‘The Lion King’ animation, by Disney.  
 
In piece A, the pupil succeeds in engaging the audience and maintaining the character of Stella throughout, demonstrating strong 
awareness of how the first-person voice in a narrative can provide a rich and distinctive experience for the reader. The dog’s-eye-view 
of key events in the early stages of the novel, ‘Kensuke’s Kingdom’, is achieved through confident and humorous representation of 
Stella’s observations and responses. Her contented mood at the opening of the piece is built up through references to dog-focused 
comforts (a bed by the fire… My chew-toys, were placed strategicly around me) and repeated superlative phrases (the finest food, the 
snuggliest blanket, the best family, the most amazing trips). Dialogue is also used to reinforce relationships and the dog-perspective 
on human affairs (Big boxes with meaningless scrolls… This was so confusing!... I trotted off to her room and headbutted the 
threshold… “Yes, the boxes are relevant, and yes, I know walkies are necessary! Sorry girl!” She sighed, reading my thoughts 
perfectly.) As the situation becomes more troubled on the boat, the narration captures action and reaction, still maintaining Stella’s 
perspective (The rain was kind of fun at first, leaping about, catching it on my tounge…. The humans were screaming… made my 
ears prick… the scruff of my neck was grasped). The knowing voice of the narration demonstrates the pupil’s wider reading and 
awareness of techniques, such as asides and ironic comments, which both construct character and draw the reader into events (I 
couldn’t think of anything better, other than going to see the ducks, but we can’t have everything can we?... It took months of course 
for the humans to do ‘training’. I thought only dogs had to be trained!).  
 
In addition, piece A demonstrates the effective management of time and sequencing, as the trajectory of events moves from an 
initially happy home situation to worrying suggestions of change in the fourth paragraph (so many things had changed… my lovely 
food was replaced with the cheap, meatless kind). In the fifth paragraph, time moves on again (It has been forever since my family 
was happy, but now the house was warm again…). Shifts in time are reflected through changes in setting and in the experiences of 
characters. Cohesion is also supported through deliberate semantic connections between paragraph ends and beginnings, between 
the fifth and sixth paragraphs, for example, (when would Dad come home from the shops? / “I’m home!” someone shouted), and the 
sixth and seventh paragraphs (“Who wants to see our new home?” Wait, what?! / We moved house!).  
 
In piece E, the stimulus of a short, wordless animated film is extended into a rich and affecting narrative, demonstrating the pupil’s 
grasp of romantic story tropes. The pupil constructs the next steps of the story, and the film’s brief evocation of the two main 
characters’ lives is fleshed out through rich description and insights. Starting with a moment of suspense (They stood there at the 
station, hearts pumping), the first paragraph also summarises the characters’ situations and preceding events economically for a 
reader unfamiliar with the animation (due to a sincere attempt to catch the woman’s eye going spectacularly wrong, here he 
was…Rosa, had followed a wish (and a plane!) across the city, after being rejected by yet-another job-interview). Visual details 
derived from the animation are expertly captured in precise description (encased in crumpled paper-aeroplanes, hair-all-over-the-
place, tie hanging limply… clothes crisp and neat, with a dark-brown mass of hair slicked into a bob). As might be expected when 
drawing on a powerful visual stimulus, the writing focuses on physical details, and the pupil is adept at creating the sense of a city 
setting (People bustled around them, chatting and laughing, pottering about on their daily business) and their café meeting (barely 
any people… perfect place to talk… coffees… carrot cakes… sat down on a long sofa).  
 
Underlying feelings and motives are also made plain, with devices such as listing and repeated sentence structures used to 
emphasise the cumulative effect of experiences (of struggling to find a job; of being fired or made redundant countless times; of a 
paper plane landing in her flowers… thoughts running through their heads, words spilling out of their mouths). Language choices also 
reflect the powerful emotional charge of events and the romantic significance of actions and objects (a mere sense of hope… an 
unspoken language… silently communicating their thoughts and feelings… blood-red, shining boldly on its dull, grey, lifeless 
background… glanced… sighed… deep loathing). The second and third sections of the piece, after the passage of time, also use 
devices such as alliteration and simile to increase the impact of descriptions (delicate, dancing petals… sweet symphony… 
monstrous, malevolent… lights shone like a million stars… as white as a cloud of snow), without overusing these techniques. These 
choices contribute to the overall sense that the pupil is drawing on an awareness from their own reading of what this genre requires. 
The brief introduction of ‘Mr May’, late on in the piece, creates potential future intrigue, but as this is not explained further, it leaves 
something of a gap in the reader’s experience of the whole, or signals the pupil’s intention to continue the story.  
 
The persuasive speech (piece B) is written with a clear sense of purpose, drawing on the pupil’s wider reading and mirroring the 
stimulus material. It targets those in positions of power, explicitly highlighting the complicity and culpability of this adult audience in the 
ongoing climate crisis (I am not here to listen to your excuses… Do not ignore the fact that I am still a child… You will die of old age 
and we will die of Climate Change). The piece builds and maintains this relationship of speaker to audience while using a number of 
approaches to serve the persuasive intent. Scientific sources, evidence and technical language lend authority to the points (helping 
CO2 emmisions by 2030… The Intergovernmental Panel of Climate Change… Permafrost… scientists and campaigners… air-
miles… Carbon Footprint). The personalised voice of the speaker expresses views, mounts challenges and puts forward pleas on 
their own behalf (I stand in your presence… I don’t think for one second that you will… I urge you to panic… I never imagined I could 
make a difference… I am 11 years old). This is extended to represent the collective of humanity in general (the people who inhale 
your lies… You give people false hope… We have listened… now you listen to us… I am many people in the form of one, speaking 
for us all). This adds gravity and is supported by moral imperatives for action (drowning parts of our world… the people whoes whole 
countries have been submerged… your children and grandchildren… sometimes the victim has to face them). The audience is also 
addressed with an unflinching directness, with actions critiqued and shortcomings highlighted (You are conscious of these lies… You 
give people false hope… you have to admit… If I were you, I wouldn’t just feel ashamed…).  



The piece moves between these positions, supported by a clear structure, with the theme of ‘air’ and ‘breathing’ introduced in the first 
paragraph (I breathe out the truth over people who inhale your lies… Act as if we are breathing in poision. Because we are). This is 
reinforced in the second (I breathe out the words of reason), which opens the discussion up through reference to experts. The third 
paragraph is more reflective and introduces a note of doubt (maybe we can’t. I breathe out our problems in the hope someone will 
listen). The speech concludes with renewed conviction and appeal (I no longer breathe truths but pleas). Throughout, points are 
underlined through short sentences and phrases, and with questions, imperatives and repetition, demonstrating the pupil’s confidence 
in drawing on existing models of persuasive speaking.  
 
The recount of attending an opera and review of the performance itself (piece C) appropriately combine the writer’s experience of 
seeing opera for the first time with information that contextualises the event. The assumption that opera is not readily familiar to a 
general audience is followed through in the piece, with factual details to demystify (a musical play, that originated in Italy for royalty. It 
usually has an Orchestra performing along-side it… mostly sung in foreign languages). Key information about the performance is also 
given (La Traviata, performed by the Welsh National Opera… composed by Guiseppe Verdi) and educational contextualisation 
provided (According to the teachers, we were going for ‘musical enrichment’… It did seem quite the privilege). In keeping with this 
understanding of the reader’s likely starting point, the recounted elements of the piece highlight excitement at the novelty of the 
experience (bubbling with curiosity… today would be the day we were going to the Opera!... feel my stomach churning, my thoughts 
spinning). Responses are conveyed through figurative language, matched to the scale and scope of the operatic performance, 
including appropriately deployed alliteration and simile (Dark, dimmed, begin. …voices reached as high as mountains, or as low as 
valleys). The opening also features effective use of onomatopoeia, in keeping with the aural focus of the piece (bubbling… rumble… 
honks and creaks).  
 
The review of the performance is integrated into the whole, with the writer presenting their expectations then following this up with the 
actuality, as a means of reassuring the uncertain reader (One of my main pre-conceptions was…It was nothing of the sort!... Another 
thought was that…but it was very much the opposite). This suggests that the pupil is drawing on models of personal reviewing, where 
the individual’s perspective represents one with which the reader can identify. The writer’s enthusiasm is brought to the fore through 
direct expressions of admiration and feeling (Gorgeous, flowing dresses… discription that took you a million-miles away… So much 
passion and feeling… truly magical experience). While the piece does not provide a summary of the story, the costumes, set and 
singing are referenced. The piece also concludes with a summary paragraph which identifies audience suitability (for any one and 
everyone).  
 
In piece D, newspaper reporting conventions are confidently presented, in a playful and knowing style, drawing on the fictional source 
material of ‘The Lion King’. This is evident in the newspaper name (The Daily Gazelle) and the headline (Lion Lunatic’s Crimes 
Uncovered!), as well as place names (Lynx Cliff… Otterhole Courtroom). The shorthand typical of reporting is used to identify those 
involved (a criminal, who goes by the name ‘Scar’… the late king… age 7, no occupation) and journalistic vocabulary deployed to 
convey information concisely and dramatically (on the run…public are urged… crime-free community… their whereabouts). The 
newspaper’s position on events is made clear amidst the reporting of factual details, through emotive language (mercilessly… 
maleviolent), including ironic undercutting of events (claiming he wanted to “bond” with he nephew… claiming he “fell”) and 
indications of a shared purpose (ensures the safety and wellbeing of our Circle of Life… keep us out of harm). This demonstrates the 
pupil’s awareness of tabloid-style journalism. In addition, the humorous aspect of the context is foregrounded through word play 
(could be “scar-ed” for life!... “mane” leader) and through the deliberate juxtaposition of the savannah setting and the norms of 
contemporary urban life (a group of forensic scientists… police-force… late-night patrols, frequent radio updates… new hotline… 
Ilovelionsandthecommunity@gmail.com). Statements in the piece reinforce both the effective use of convention and its subversion for 
comic purposes (There’s my Dad’s blimmin’ murderer on the loose…).  
 
The pupil can distinguish between the language of speech and writing and choose the appropriate register  
Throughout the collection, the pupil evidences a command of the specific features of speech, utilising this awareness as needed 
across a range of contexts. The first-person narration in piece A includes some more conventional description and recounting of 
events (We had been on the boat for weeks now, sailing all day and night…. I seized the moment and jumped, disasterous hail pelted 
my coat). Alongside this, speech incorporates interjections (“Oh Stella!...”… “Well, you silly mutt!”… “Okay, okay, girl!”) and 
declarations and instructions (“I’m home!”… “We’ve got to abandon ship! Come on!”). The narration itself is also informal and closer to 
spoken language at times, but this is managed well and in keeping with the characterisation of the narrator.  
 
In the newspaper report (piece D), there is a clear distinction between the quoted speech of the witnesses and the main reporting of 
events, with Prince Simba, in particular, presented with a strongly marked informal style, including contractions and colloquial 
expressions (“Mum… ain’t herself… she don’t stop… blimmin’… real tough!”). The pupil also indicates pronunciation through spelling 
and punctuation (weep’n, gett’n). Prince Simba’s status as a royal, and the privilege this suggests, makes the exaggerated colloquial 
style of his speech a little forced, though these choices reflect the humorous and ironic stance the pupil takes across the report. 
Similar techniques are used for Bob Hyena (“…what was comming for ’im!”). Spoken language of greater formality is presented in the 
more official quotation from PC Judy Hopps, which is nonetheless written to replicate speech, rather than writing (“…reported to me 
only a couple of hours ago. … These sorts of details shock me!...”). Reporting within the piece places the focus on factual information, 
delivered in characteristic newspaper style, packing in details concisely within multi-clause sentences (Yesterday at dawn, a criminal, 
who goes by the name ‘Scar’, mercilessly forced his way…). There is the occasional moment where language is closer to spoken 
forms (For obvious reasons…) but the distinction is clearly established.   
 
The persuasive speech (piece B) demonstrates the particular duality of a written text designed to be delivered orally. Contractions 
support flowing, swift verbal delivery, and a directness in keeping with the speaker’s aims (don’t, it’s, can’t, wouldn’t, didn’t), 
particularly as the contracted forms are negatives, underlining the points being made. The writer uses conversational phrasing 
deliberately, for example, to represent a defeated stance which can then be challenged (Actually, if nobody cares, it’s pointless 
anyway; maybe we can’t…. does it matter?) These more informal features contrast with aspects of the piece which are more formal 
but are nonetheless focused on the spoken context (I stand in your presence today).  
 



The pupil can exercise an assured and conscious control over levels of formality, particularly through manipulating 
grammar and vocabulary to achieve this  
A particular characteristic of the collection is the combining of registers within individual pieces. In the narratives, lighter, entertaining 
moments and those which capture thoughts are often less formal, while the points of suspense and intense feeling are given more 
weight, through heightened formality. The narrator in piece A, Stella the dog, is deliberately foregrounded for the reader as a lively, 
humorous observer, adopting informal expressions, closer to spoken forms at times (We hopped aboard – well I did, I mean, it’s not 
like I could hold a box!... I was being the um… professional fish-starer?!). When tension increases, vocabulary in her narration evokes 
the domain of adventure (lapping waves… battled the storm, crying for mercy… seized the moment) and grammatical constructions 
reflect the syntax more common in storytelling contexts (Oh, how content was I!), with passive forms emphasising seemingly 
uncontrollable events (I was walked by a strange, tall lady… no fires were lit… mast was violently cracked… Beloved items 
toppled…).  
 
As indicated in the discussion of spoken and written language styles, the speech (piece B) evidences the pupil’s confidence in 
matching register to purpose. The persuasive force of elevated vocabulary is utilised (rose-coloured lenses… mistruths… demand… 
urge… unspeakable… sorrow… battle), along with phrasing, which is sometimes archaic, often abstract and highly formal (in your 
presence… what harm words can do… the words of reason… in the hope someone will listen… I no longer breathe truth, but pleas). 
Fittingly, towards the end of the piece, the pupil uses the subjunctive form (If I were you...), heightening the formal appeal. The last 
paragraph does, however, become less tightly controlled, with some awkward attempts to underline messaging through formal 
phrasing (I still do not believe that you... But you are no longer...), with successive negatives here, ‘do not believe’ and ‘no longer’, 
impeding the overall intention a little.  
 
The recount and review of a visit to the opera (piece C) demonstrates the pupil’s consciousness of opera as a traditionally exclusive 
cultural experience. In keeping with this, a more formal register is used for the most part, with vocabulary reflecting the artistic and 
musical sphere (rhythm… composed… musical play… Orchestra… costumes… wavering high notes – picturesque scenes… on 
stage… auditorium… vocalists). The piece conveys a heightened emotional response and this is realised through passive 
constructions (A familiar rumble sounded…composed by… sung in foreign languages… world had dissapeard) and the manipulation 
of syntax, to replicate more archaic phrasing (off we went… in for a treat… needed no words). The use of the subjunctive supports 
this formal, polite tone (If I were to…).  
 
In the newspaper report (piece D), the pupil makes distinctions between the voices presented in statements. From the comic, rather 
exaggerated colloquial language of young Prince Simba (“She weep’n in The Den and she don’t stop.. on the loose… Innit!”), we are 
shown the slightly less informal speech of Bob Hyena (“…fed us and taught us everything we know… what was comming for ’im!”) 
and then the more official voice of PC Judy Hopps, which features passive constructions (“The information was reported to me… has 
increased crime-rates…”) and perfect verb forms (“have concurred… have appointed”).  
 
The pupil can use the range of punctuation taught at key stage 2 correctly (for example, semi-colons, dashes, colons, 
hyphens) and, when necessary, use such punctuation precisely to enhance meaning and avoid ambiguity  
A range of punctuation is used correctly, for example:  
commas to clarify meaning 

• stood proud against the door, blocking the way (piece A)  
• she stared at me, taking in the picture of my worries (piece A)  
• listened nearly all of our lives, now you listen… (piece B)  
• Filing on, there was an uproar… (piece C)  
• To move forward, the police-force has released… (piece D)  
• The after-party was wild, people here… (piece E)  

punctuation to indicate parenthesis  
• the most amazing boat-trips (where I could growl at the ducks). (piece A)  
• the people weren’t screaming anymore (always a plus). (piece A)  
• We hopped abord – well I did, I mean, it’s not like I could hold a box! – and… (piece A)  
• Sk-ie-pa (or something like that) (piece A)  
• Intergovernmental Panel of Climate Change (or the IPCC) (piece B)  
• If I were you, I wouldn’t just feel ashamed, I would feel sorrow… (piece B)  
• a criminal, who goes by the name ‘Scar’, mercilessly forced… (piece D)  
• The force, who strive for a crime-free community, are… (piece D)  
• and, due to a sincere attempt to catch the woman’s eye going spectacularly wrong, here he was… (piece E)  
• colons, semi-colons and dashes to mark the boundary between independent clauses usually they’d be long-gone: my 

lovely food was replaced with… (piece A)  
• The house was cold; no fires were lit and… (piece A)  
• Before it came, the days were merging; before it came… (piece A)  
• become vegeterian or vegan; make a change… (piece B)  
• it’s pointless anyway; maybe we can’t. (piece B)  
• didn’t need to understand what they were saying – you could tell just by… (piece C)  
• as low as valleys; I felt as if the world… (piece C)  
• glanced at it: it was almost 9:00… (piece E)  

speech punctuation/inverted commas and other punctuation, for example comma after a reporting clause, and punctuation 
inside inverted commas  

• saying things like, “We lost our jobs because of you!” and, “I can’t we’re redundant!” (piece A)  
• “Silence!“ I heard a few people shout,… (piece C)  
• “He was a great leader,” states Bob Hyena. (piece D)  
• PC Judy Hopps, visiting our Savannah from Zootropolis, remarks, “The information… (piece D)  

 



hyphens to avoid ambiguity  
• chew-toys… boat-trips… puppy-eyes… dog-walks… Sk-ie-pa (piece A)  
• rose-coloured lenses (piece B)  
• never-ending dispute… late-night patrols… crime-free community (piece D)  
• dark-brown mass of hair… blood-red… blue-green (piece E)  

A range of punctuation to indicate parenthesis is used across the collection, to support the variety of purposes and effects in the 
writing. Events are often conveyed in a rapid style in the narrative pieces, with phrases and clauses adding detail and delineated in 
order to support swift reading and avoid confusion, in piece A, for example (Wipping her head round, she stared at me, taking in the 
picture of my worries… And now, (I don’t mean to exaggerate) I was…) and piece E (… and, due to a sincere attempt to catch the 
woman’s eye going spectacularly wrong, here he was…). Dashes are also used in piece A to contain this kind of additional comment, 
showing awareness of the reader through a humorous aside (We hopped abord – well I did, I mean, it’s not like I could hold a box! – 
and gaped at…). Similarly, the non-fiction writing includes punctuation to manage additional information, in piece B, for example 
(Intergovernmental Panel of Climate Change (or the IPCC) clearly states…) and piece D (a criminal, who goes by the name ‘Scar’, 
mercilessly forced…).  
 
The writing also demonstrates mostly accurate use of colons and semi-colons to punctuate longer sentences and sequences of ideas 
and descriptions, supporting the build-up of atmosphere and the intensification of feeling in piece A (The house was cold; no fires 
were lit and… Before it came, the days were merging; before it came…) and piece E (Rosa recounted her morning; of struggling to 
find a job; of being fired or made redundant countless times; of a paper-plane…). Instruction and appeal are also supported through 
semi-colons in piece B (become vegeterian or vegan; make a change…).  
 
Speech punctuation is sound and in evidence in both fiction and non-fiction pieces, serving the specific purposes of the newspaper 
report in piece D, with statements from those involved (PC Judy Hopps, visiting our Savannah from Zootropolis, remarks, “The 
information…). Piece A demonstrates the writer’s confidence in integrating quoted speech into the first-person narration (saying 
things like, “We lost our jobs because of you!” and “I can’t we’re redundant!”).  
 
Alongside the successful and purposeful use of a wide range of punctuation described above, at times, the pupil’s choices are less 
successful. In the speech (piece B), for example, they attempt to convey mood through emphatic and urgent phrases and clauses, 
which reflect the oral delivery of the piece, but which are not always punctuated appropriately to support the meaning (we have less 
than 7 years until our mistakes are irreversible. Until the environment fights back; until you have to admit we are no longer “safe” and 
we never really were.). In the review (piece C), the strength of response the writer seeks to convey through pause and emphasis is 
not always executed successfully, with comma splicing evident (I felt as if the world had dissapeared, it was only me). Regardless of 
these instances, the collection provides ample evidence of accuracy and deployment of punctuation to support and enhance meaning 
and effects. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Piece A: a narrative in role  
Context: taking the novel, ‘Kensuke’s Kingdom’, by Michael Morpurgo, as their starting point, pupils wrote their own retelling of events 
from the point of view of the dog, Stella. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Piece B: a persuasive speech  
Context: drawing on ‘No one is too small to make a difference’, by Greta Thunberg, pupils wrote their own speech focused on climate 
change and the environment. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Piece C: a recount and review  
Context: following a school visit to see an opera, pupils wrote their own recount of the trip and reviewed the performance, drawing on 
discussions of structure. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Piece D: a newspaper report  
Context: as part of a sequence of work, pupils wrote their own report based on a known fiction source, Disney’s ‘Lion King’, in this 
case. They also drew on a journalistic word bank. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Piece E: a romantic narrative  
Context: pupils wrote their own narrative, continuing events depicted in the romantic, wordless Disney animation, ‘Paperman’. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 
 
 
 
 
 


