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Objectives

T Discuss DLD —‘

Examine a Longitudinal
T Case Study

objecti\(es, nd therapy

DLD Overview / @

«Interferes with learning, understanding, and using language
(speaking, listening, reading, and/or writing)

»Not explained by other conditions (i.e.: hearing loss, autism,
etc. or lack of language/learning exposure)

%ts speaking, listening, reading, and writing

~




v Specific language impairment (SLI)
v/ Language delay
v/ Developmental dysphasia.

=

/’

A Characterized by persistent deficits in the
J acquisition, understanding, production, or use
of language (spoken or signed)

Dia nostic
Cri'?er'ic @cp 11

Are not explained by another

neurodevelopmental disorder or a sensory
@ impairment, or neurological condition,

including the effects of brain injury or

infection .

el /S

Continues to use the term language disorder

315.39 “Persistent difficulties in the acquisition and use
(F80.9 of language across modalities (i.e., spoken,
written, sign language, or other) due to deficits in

comprehension or production” and language

abilities that are “substantially and quantifiably”

, below age expectations.

Facts (National Institute on Health) :

1in 14 students will have DLD -
50 times more prevalent than hearing impairment 3
5 times more prevalent than autism b
May demonstrate difficulty with working memory
and other executive functions

4 out of 5 identified as emotional/behavioral issues
may have an unidentified DLD

6 times more likely to have anxiety —
X 3 times more likely to have depression -

X
X
X
4

x

x

Review: Specific components that

may be impaired from
X Perceive, discriminate, and manipulate phoner. Page 73
(phonemic awareness) -

X Language rules (morphosyntax) =

X Convey the meaning of words and sentences -
(semantics).

X Narrative development

X The ability to carry on a conversation
(conversational discourse)

X Social contexts (pragmatics) o

X Higher order language skills to make inferences,
understand verbal humor and resolving ambiguous

X Language abilities are markedly below what would be
expected for age.

X The onset of language difficulties occurs during the
developmental period, typically during early
childhood.

X Language deficits result in significant limitations in
communication, with functional impact in daily life at
home, school, or work.




Additional Clinical Features

X May have discrepancy between verbal and nonverbal

X Frequently cooccurs with other neurodevelopment
disorders (SSD, learning, ADHD, Autism,
Developmental Motor Coordination)

X Often genetically linked
X May have chromosome abnormalities

DLD Characteristics

[ Difficulty with phonological llable patt for multisyllabic words
[ Decreased morphosyntax

O Difficulty acquiring high utiity vocabulary (Tier I1)

O Diffieutty with retrieval|

O Difficulty with higher order language skills

[J Delayed narrative development

O Difficulty getting the gestait (main idea)

O Challenges with social communication

Concomitant Diagnoses/Features
O Diffiulty with executive function skils including:
O Response Inhibition
O Working Memory
0 Emotional Control
O Flexibilty
O Sustained Attention
O Task Initiation
0 PlanningfPriortizing
O Organization
O Time management
O Goal directed persistence
0 Seff monitoring
0O Metacogrition
O Specific Learing Impairment
O Developmental Motor Coordination Disorders
0)_Chromosome Abnormalty

Student: Julia

Age at Time of Evaluation: 13;6 Current Age: 15
Diagnoses:
X DLD

X DVL1-related genetic disorder (The DVL1 gene is a protein-coding gene
that controls cell proliferation and development. It's involved in many processes,
including brain development, skeleton development, and cell transformations)

X Hypermobility Syndrome
X ADHD

Background

X Full term, healthy

X HX:ear and sinus infections (PE tubes and adenoids
removed in 2015)

X Multiple language and psychology evaluations
X |EP (2016 - kindergarten) language impairment (OT,
PT, and ST services)

X |EP (2022-2023 middle school) OHl and Orthopedic

X Public school through 7t grade. Currently, private
school

X Very driven
X Difficulty making last friendships

Summary 2016 -




Summary 2016

Summary 2019

Summary 2024

Waiten Expresiza (OWLS) (89)

Additional Assessment 2016

Signific discrepancy between receptive and
expressive vocabulary (2016)

Narrative Development - 3 year gap between
narrative stage and chronological age (2016)
Executive Skills Questionnaire: (2016) Difficulty with
- Working memory

- Sustained attention

- Task initiation

- Planning/prioritizing

- Organization

x

x

x

Additional Assessment

2024

Foundationsl Sills.

‘Advanced skl

Games: (anyone that develops uait and
stop)
Red Light Green Light, Mother May |

ctudents.

Working Memory. Organization
5 withvial
and maintaining organizsten
Emotions! Control Time Management
fedls Tong do you tink hs will take you to
completa?]
Floibiity

small golsthatae obtainabl.

Self Monitor

Tosk Iniition
Statagy:Have student make & pan i
“tarttime,

Discussion

x Testing:
- What did you find?
- What other tests would you like to see




IEP 2016 ‘

2016

Student is eligible for Special Education Services.

Primary Disability: Language Impairment

Secondary Disability: Speech Impairment, Orthopedic Impairment

Reasons of eligibility determination:
Based on the information contained in the school evaluation report (below average gross and fine motor skills, sig-
nificantly below average written expression scores, and below average scores in various speech/language sub-
tests), a diagnosis of Congenital Antevertim of Femur by Dr. Wendy Schulte, and the updated information shared
by members of the case conference committee, the committee agreed that Julia's education is impacted by her di-
agnosis and language difficulties. Julia is eligible with a primary disability of Language and Speech Impairment and
a secondary area of Orthopedic Impairment according to indicators in Article 7. She is also eligible to receive occu-
pational and physical therapy as related services.

IEP 2016

Goals
1. Follow directions — 2 step novel directions
2. Writing — write name legibly
3. Reading — Recall details of story
4. Pragmatics- related responses in peer interactions
5. Articulation — distortion of /s, z, ch, and sh/ in all word positions
6. Expressive Language — word structure and syntax (verbs and inflections)
7. Receptive Language — Tier I vocabulary basic concepts
8. Fine and Gross Motor Goals

Category for special education
occurred in the 2022-2023 school
year when Julia entered middle
school

IEP 2024

Eligibility

Student is eligible for Special Education Serviees.

Primary Disability: Other Health Impairment

Secondary Disability: Orthopedic Impairment

Reasons of eli lity determination:
Julia is eligible for Other Health Impairment based on outside ADHD diagnosis, previous testing, and progress monitoring
The case conference committee determined that supports and accommodations are neeessary for the student to continue to
have academic suceess

IEP 2024

[Accommodations

accommodations are based on the needs of the stud

d functional The se d are intended to increase the student's acc
the general cducation curriculum. These accommodations constitute an integral part of the student’s frec ap-
propriate public education

tablished in the discussion of his or her prese

levels of

modations
lent provided with additional breaks
Student works best in a small group
Student s provided pre
dent is provided with extra time

- Directions and content read aloud to the student (text to speech
- Student has use of a calculator in classwork, homework and asses:

ential seating

IEP 2024 )

Goals: -
1. Peer Interaction — conversational cues -
2. Written Expression — compose a written response with =
two direct quotes and at least one -
explanation of how the quote supports




IEP 2024 -

Description of additional accommodations and/or guidance.
- Access o editing cheeklist for written expression
- Use of graphic organizer for written expression
- Allow for movements breaks as nceded
- Copy of notes that are not available online
- Check out at end of the day for proper materials and supplies
- Prefe scating next to positive peers (away from distractions)
- Breaking down assignments in smaller picces
- Extended time on assignments as agreed upon between school and staff
Cl the dircctions of the task / especially writing
ins throughout & task to ensure Julia is on the right track, ly with tracking
- Support with note taking
- Vocabulary at the start of the unit to support when available
- Extra space

spec

pace on math tests
- Prompis to slow down on tasks

- Teacher support with finding a partner or group for student during partner/group activitics.
- Locker near  teacher on her sehedule from current school year or previous school year.
- Alternate passing periods for remainder of 7th grade. Student to remain in line of sight of teacher during passing period (i.c.
standing next to a staff member in

5 Domains of Language and Higher
Order Language

Supralinguistic Skills

« Comprehension

Reading fluency.
Auitary
eading
(Main Idea &

Supporting Details)

Content o Critical Thinking
Problem Solving
Inferences
Predictions
Figurative

|~ language
Relational
Reasoning

Semantics Pragmatics

\

Activity B

Materials Time Management/ Motivation/ Testing Adaptations
O Audio text or other materials Reinforcement O Allow oral responses
O Pre-teach materials O Use visual schedule O Extended time
O Highlight materials O Use a calendar or journal O Short answer vs. open-ended
) Adapt tasks based upon student O Clarify for understanding O Multiple choice vs. short answer
mastery. O Teach study skills Modified format (i.e. white space,
O Clarify expectations for work O Have student repeat directions word bank)

O Use rubrics O Establish timelines for work O Shortened questions/ limit answer
O simplify language [ Design/write/use long term choices  Taken in resource room
[ Avoid penalizing for: assignment timelines O Retest at teacher’s discretion

o O Use study sheets to organize [0 Grades averaged at teacher's

u} material discretion

=} O Connect skills to student's life O Other (Please list)
O Allow alternative formatting O Verbal praise
[ Use specialized equipment

) Nonverbal (visual) cues to keep
i

O Calculator working  Offer choices
O Other (Please list)

O Other (Please list)

Activity B

Other Assignments Presentation of Subject Matter Academic

O Use written backup to oral O Use individual/small group O Break multiple step items into small
instructions instruction steps

O Reduce difficulty level O Provide guided notes O Read directions to student

O Shorten assignments O Provide models [ Allow more time on assignments

O Give extra cues or prompts O Highlight critical information O Allow activity breaks

O Give directions in small distinct O Pre-teach vocabulary O Don't use timed activities
steps O Simplify language or reading level of | [ Allow short breaks between

O Provide exemplars/ models assignment activities

O Limit penalizing for errors related to | [ Other (Please list) O Allow student to stand and work
disability Rework assignments in resource/

O Provide altemate activities, same with resource teacher
content [ Grades averaged at teacher's

O Other (Please list) discretion

Activity

Environment Socialization Supports Home

O Preferential seating in classroom O Peer tutoring [ Have a second set of materials at

O Reduce visual distractions O Focus on process end product home

O Allow movement within assigned O Teach social skills [0 Use a home-school communication
area O Cooperative learning projects. program

O Use a study carrel O Allow opportunities to help other O Have parent's preview or review

O Define areas concretely students material

O Other (Please list) O Other (Please list) O Other (Please list)

Julia's Current Goals

Phonology: 6 syllable patterns

Morphosyntax: Subject/predicate & increase
morphosyntax in writing

Semantics: Tier Il vocabulary, etymology for spelling,
morphology as attached to meaning

Pragmatics: options in a situation (flexibility in thinking)




Julia’s Current Goals ~ Julia’s Current Goals

Higher Order Language: imbedded in all other goals - Executive Function
xPhonology: Try closed syllable first, if that does not sound right, what would= x Selective and sustained auditory attention for nonpreferred task
you try next?(open syllable) =

- x Sustained attention, planning/prioritizing, organization writing
xMorphosyntax: What does it mean if the sentences says, “Should have™?. =
Why is the subject not in the first part of the sentence (prepositional phrase,
subordinating clause, etc.).

xMorphology/Vocabulary: What is the meaning of that affix and how does it
change the word?

xPragmatics: idioms/cliches/common expressions and meaning within the
context, flexibility, main idea and important details to conversations, taking =
listener’s perspective (emotional control) h

Activity

Supralinguistic Skills

Form

« Comprehension

Ph | g
x Thoughts on current goals Mof;:o‘l’fgy Auditory
. - Readi
x Classroom suggestions * Syntax (Ma;ald”e‘g G

x Home suggestions Supporting Details)

Content o Critical Thinking

= Problem Solving
Inferences
Predictions

- Figurative

/ Language

Relational

Reasoning

Semantics Pragmatics

\

Elements
il stcc:"y uestioning

h Who Ted, Poppy, Sam, Mr. Dray, Dolly (horse)

. rrm
***** Favorite Strategy for RunawayTractor | (cparacter) v
Younger Students - ﬁ What Ted has to take hay to the field for the animals. =~

o v
Story-based vocabulary instruction is the only proven method of increasing (p

vocabulary in primary grades. This involves reading books aloud two or more

,,"mes and explaining some word meanings on each reading. Children can Where The story begins at the farm and then goes to

acquire 8-12-word meanings per week at school-enough to maintain average 1 . .

vocabulary gains during the primary years. No other methods of building Seti the field and into the pOﬂd‘ A e
vocabulary in the primary years have been empirically ( Ettlng)

demonstrated/evaluated (Biemiller & Boote, 2006). ~ *




Sentences with Verb Voice and Clause Picture
- _ Structure i ing Targeted y and pI ing the
| 9 When Ted went to the field during the day. Concepts Sentence
Runaway Tractor ) Who The boy uf\
(Setting) 7
[ N—— The tractor went out of control after it started , i -
(Confictand making a naise. It went into the pond. Dolly, ‘?. ¥ What The boy fed the chickens
; the horse, pulled the tractor out of the pond. T
, Resolution) ’P’
Where The boy fed the chickens in

~ the barnyard.

Expanding Vocabulary & Morphosyntax

Sentences with Verb Voice and Clause Structure including |Picture
Targeted Vocabulary and Concepts ngzj:::tmg the Who The cute puppy
=y
When | The boy fed the chickens in the barnyard before
school. 3
4 W\évrg%complem The cute puppy sleeps.
sentence
D 71 & E% Where The cute puppy sleeps on her
Why Because the chickens were hungry, the boy fed the |3 \# gy, 1 new bed.
i i d bt @ 8 words
ichickens in the barnyard before school. e -0 %
/ When At night, the cute puppy sleeps
How Bclacause‘the chickens were hungry, the boy fgd the s TOwEds on her new bed.
chickens in the barnyard before school by getting Why Atnight, the cute puppy sleeps
the feed from the barn. 14 words on her new bed because she is
tired.

PhonologY

/
145
By 06/2025, student will increase understanding and use of the
six syllable patterns for encoding and decoding multisyllabic
words in 8 out of 10 opportunities with minimal cueing in reading

BaCk to _l u | ia and writing as demonstrated through speaking, reading, and

writing in therapy and in the classroom.

— |

\




( i itivi skills

Auditory Discrimination

Auditory Sequencing
(memory)

Syllable deletion

*Change inttial

Syllebles into
sound

words
Change final  Auditory Manipulation

*Sounds into
sound

Sentences
Syllables words
Understand thymes Auditory Synthesis *Change vowe
*Words in
sounds
Auditory Analysis

Ability to rhyme *Phoneme deletion

Onsetand rime *DPhoneme addition

Sullabic covsamand s whoic
Sytibie

437 & Comsonnt st
TT Al it b e west sad
B [

Fire e

Odauves [scnwa Multisytiable Word Corsinchon
Kby LU e |
- o)
5
ropna ; PVley, evive
ety
) oy
S
St T i)
e
otk ahable

https;//drive google com/file/d/10yhHWqa47X288m
P1DtOTJbvu-u2DeZyc/view?usp=shari

i

Vocabulary/ Semantics

=

1. By 4th grade, the struggling reader is faced with increasing
reading comprehension demands that includes exposure to
thousands of unfamiliar words (Nagy & Anderson, 1984).

2. Vocabulary instruction improves students’ reading
comprehension and writing quality, as well as listening
vocabulary and their speaking vocabulary (Joshi, 2006;

e’enui & Baumann, 2012)

-

3. Students should be provided with (1) explicit vocabulary
instruction, (2) repeated exposures to new words, (3) sufficient
opportunities to use words in activities such as discussion and
writing, and (4) strategies to help determine word meanings
independently (Farstrup & Samuels, 2008; O’Conner, 2007).

4. Preview possible new vocabulary words before reading For
, McKeown, and Kucan, 2013).

Julia's Vocabulary Goals B

By 06/2025, Julia will use Tier Il high content/low frequency in
(phrase/sentence/conversation) that will be heard or seen in a variety of context in 8/10 of ~
the opportunities with moderate to minimal for speaking, listening, reading, and writing in <
everyday opportunities. =

By 06/2025, Julia will use etymology to support understanding of spelling of what appears
to be irregular spelling patterns through in depth vocabulary analysis in 8/10 of the
opportunities with moderate to minimal for vocabulary knowledge during therapy sessions
to generalize to reading and spelling.

xBy 06/2025, Julia will use morphology to support understanding meaning through in depth
vocabulary analysis in 8/10 of the opportunities with moderate to minimal for vocabulary
knowledge during therapy sessions to generalize reading and spelling.

e s e
(o Ly




Tier IIl: Curriculum Specific
Vocabulary

(400,000 words)

EE
=
AR

Determine Tier IT Words \ =
Beck, McKeown, and Kucan (2013) .

Qinstructional QWay to

« Importance « Context and « Conceptual + Using known
use understanding words
- Frequency of - Could include
use multiple
meaning
words

***Examples

Roll of Thunder Here My Cry (Mildren Taylor)
“Mama(S) put (P)down her pencil and frowned at the
open ledger before her. ”

“The heat swooped low over the land clinging like an
invisible shroud (blanket), and through it people moved
slowly, lethargically, as if under water. ”

"Before us the narrow, sun-splotched road wound like a
lazy red serpent dividing the high forest bank of quiet,
old trees on the left from the cotton field...".

1. Students must encounter words in context more than once to learn them.

2. Instruction in new words enhances learning those words in context.

3. Dictionary definition does not typically support learning new words for
students with language impairments. They will often copy words that
they do not know within the definition. Use a dictionary such as
www.onelook.com for a user friendly definition.

4. One of the best ways to learn a new word is to associate an image with
it.

5. _Direct instruction on words that are critical to new content produces the

t powerful learning. (Review of the literature by Marzano, Pickering,
and Pollack, 2001)

Word Know | Have | Have Recognize it in What It Means
It | Seen | No | contextas having
Well | or | Clue | something to do with
Heard

plot

decree
banished

https:/drive.google.com/file/d/104UUSuCOWMfcblkO ~
hUrX9J N8Jvl-aW3/view?usp=sharing

In Depth Vocabulary Analysis

Category or

Synonyms
bl
Meanings /

Connotations Word Structure
Syllables \

« Social .

o Cultural o Phonemes
o Idioms/ « Graphemes Picture
Cliches o Morphemes (nonlinguistic
& Meaning representation




6 Step Approach

150

et Students keep a vocabulary notebook

=

TKnowit | Thave | TdonTknow,
Word Wil | seente | the
or | meaning

heard

Knowledge Rating Scale

Thave | Tdantknow
Word Well | seenic | the

or | meaning
hoad
W

thas something to do Meaning
it .

Wk or 0812612024

Knowedge x

1 hink knowieage i smart. | A paricular fat about something

etymology x

Wnere a vord came from.

Wk ot 031022024

connatation x How a word makes you eel
subject x wih school main opic pronounvnoun ina
sentence
predicate x The main verb in a sentence hal

Shows he acton ofthe subject

Litie prince

thas something to do Meaning
it

chapter 1

magnicent x Maybe tobeproug of | Greatand avesome.
yoursehves.

agest (on) x To swallow moves though body.

ponder x To thnk o something | toreally think about

«*****Students keep a vocabulary notebook
1. Provide a description, explanation, or example of the new term.
2. Ask students to restate the description, explanation, or example in their own words
(linguistic).
3. Ask students to construct a picture, symbol, or graphic representing the term
(nonlinguistic).
a) Nonlinguistic representations include graphic organizers, physical models, mental
images, pictures and pictographs, and kinesthetic activity.
4. Engage students periodically in activities that help them add to their knowledge of terms
otebooks.
ically ask students to discuss the terms with one another.

6. Involve students periodically in games that allow them to play with terms. (Marzano &
Pickering 2005, pp. 14-15) Vocabulary Analysis: Frayer Model

=

Vocabulary Analysis

https://drive.google.com/file/d/1ImGpmYtWbxOp

TNoV2Dz Fi zDO/view?

Word

ing.

Complam ety T

3. T make # formal accusat

5 Fefied

Tmaing rev
frends atschool because they thought she
was bossy.

fonorbringa

came from
biipe e etymonline com |

unfai

lament 3
Latin com-, here perhaps an
intensve prefx see com), +
plangere "o strie, beat the
breast” from PIE root ‘plak-
@10 stike’).

What do you know about s | M Tom 75 complain to0 much

word? (Knowledge)

Tegatve
Connotation (abstract meaning-
Social/Figurative

Synonyms Antonyms

Ficture

T
aripe, moan praie, applaud, celebrate. -

z B

&

=sharin;

«Student realizes and questions when they do not know a
word instead of skipping over it.

https://drive.google.com/file/d/1eqgsDZOI5SN3cuFbOvsqglLPVO
7sO0fhNIEL /view?usp=sharing

=

-

38

7

Morphosyntax




xVerb voice and clause structures—structures that
contain a subject and a verb—affect comprehension and
recall. Readers recall independent clauses (“He used the
help system”) faster than dependent clauses—clauses
containing a subordinating conjunction (“Before he used
the system . . .”) (Townsend, Ottaviano, and Bever 1979,
Creaghead and Donnelly 1982).

Julia's Goals: Morphosyntax

By 06/2025, Julia will identify subject and predicate within a
sentence skill in order to understand the main idea of a sentence in
8 out of 10 opportunities with minimal cueing in structured tasks as
demonstrated through speaking, reading, and writing in therapy and
in the classroom.

By 06/2025, Julia will increase understanding of written (clause
structure: compound sentences/complex/compound-complex,
adverb, preposition, relative clauses) skills in order to understand
and express in 8 out of 10 opportunities with minimal cueing as
demonstrated through speaking, reading, and writing in the therapy
and in the classroom.

and Clause

Verb Voice

r
Structure 154
Past Present Future
Simple Twalked to the store. Twalk to the store. Twill walk to the store.
| ate ice cream, | eat ice cream. I will eat ice cream.
Continuous | | was walking to the Tam walking to the Twill be walking to the
store. store. store.
I was eating ice cream. | | am eating ice cream. 1 will be eating ice cream,
Perfect I had walked to the I have walked to the I will have walked to the
store. store, store.
Ihad eateniice cream. | I have eaten ice cream. | I will have eaten ice
cream
Perfect Thad been walking to the | 1 have been walkingto | I will have been walking
Continuous | store. the store. tothe store.
Ihad been eatingice I have been eatingice | 1 will have been eating
cream. cream ice cream.

Types of Clauses

Independent Clause

An independent clause is complete sentence including a subject
and predicate and may include an object.

Dependent Clause

A dependent clause (also known as a subordinate clause) is not a
complete sentence but supports the independent clause. The
dependent clause can be in front of or after the independent clause.

Types of Sentence Structures

Simple Sentence

A simple sentence is one independent clause —a complete
sentence

Compound Sentence

A compound sentence is two or more independent clauses.
Compound sentences are sentences that are joined together using
a coordinating conjunction. These include: for, and, nor, but, or, yet,
so. These are referred to as FANBOYS.

Complex Sentence

A complex sentence has one independent clause and one
or more dependent clauses.

Compound/Complex Sentence

A compound/complex sentence has 2 or more
independent clauses and one or more dependent clauses.




Clause Structure

subject | action verb
subject | action verb | direct object

predicate noun
subject | linking verb \ predicate adjective

www.English-Grammar-Revolution.com

Examples

Sentences
Find the subject and predicate of each sentence.
Example
Once when | was six years old, | (subject) saw (predicate) a magnificent picture in a

book, called True Stories from Nature, about the primeval forest.

Once when | was six years old (is a dependent clause - a phrase that cannot stand by
itself because it does not have a complete thought)

Examples

Little Prince
Chapter 1

1. tnthe beokitsaid: “Boa constrictors (subject) swallow (Predicate) thelr prey
whole, without chewing it.” (HINT: In the book, it said is a prepositional phrase

and does ot have a subject)

ol

I(s) pondered(predicate) deeply, then, over the adventures of the jungle.

3. Ancaft {cwith-a-celored-peneit-| (subject) in making

my first drawing. (HINT: And after some work with colored pencils is a dependent

clause)

=

The grown-ups’ (S) response, this time, was to advise(P) me to lay aside my
drawings of boa constrictors, whether from the inside or the outside, and devote

myself instead to geography, history, arithmetic, and grammar.

‘Twain, Mark. The Adventures of Tom Sawyer. New York: Modern Library, 2001. (1876)

Ex amp I es From Chapter 2: “The Glorious Whitewasher”

But Tom's energy did not last. He (s) began to think (P) of the fun he had planned for
this day, and his sorrows(S) multiplied (P). Soon the free boys

(S) would come tripping (P) along on all sorts of delicious expeditions, and they (S)
would make (P) aworld of fun for him for having to work—the very thought (S) of it
burnt (P)him like fire. He got out his worldly wealth and examined it—bits of toys,
marbles, and trash; enough to buy an exchange of WORK, maybe, but not half enough
to buy s0 much as half an hour of pure freedom. So he retumed his straitened means to

his packet, and gave up the idea of trying to buy the bays.

Atthis dark and hopeless moment, an inspiration (S) burst (P) upon him! Nothing less
than a great, magnificent inspiration. He (S) took (P) up his brush and went tranquilly to

work. Ben Rogers (S)hove (P) in sight presently—the very boy, of all boys, whose

Morphosyntax

https://drive.google.com/file/d/1HLwsh4gM
UEhBJ-mamNulfKrPMVoMf{7yo/view?usp=s

haring (32:46)

Pragmatics

Pragmatics is the most complex aspect of linguistic
functioning, as it requires integration of information across
numerous cognitive systems Consequently, for
intervention to yield effective long-term outcomes,
clinicians need to approach pragmatics as an integrative
domain combining (Martin & McDonald, 2003).




Julia’s Goal

Higher
Order By 06/2025, Julia will be able to express pros and cons
Language and appropriately defend the most effective manner to

complete a group project in 8 out of 10 opportunities with

Linguistic . World minimal cueing_structured tasks as demonstrated through

Knowledge Rragmatics Knowledge classroom opportunities (Executive function: Flexibility in
thinking)

S

Executive
Functions

[5roup Projects Marshmallow Challenge

N

Tyler's Way Build a Pyramid

Ways to buid a
marshmallow tower

Pros Cons.

1. Tyler came up with a idea Not enough time to make supports.

Itwill collapse because there are no
supports.

Not the tallest tower.

Spaghett might break

s N

Anotner Idea A rectangle

Pros Cons
Al ight angles quadriaterals. 1. Itmight tip over.
ven the amount of paralel ines. 2. Spaghetti might break

Make them longer than a pyramid

Adding more marshmallows instead of
side panels.
Rectangle base

A

do2learn [——

No gren=

Executive Function Julia's Goals
EF difficulties have been documented in populations with
communication impairments, including individuals with
developmental language disorders (Henry, Messer, &
Nash, 2012; Im-Bolter, Johnson. & Pascual-Leone. 2006).

., By June 2025, Julia will increase skills for selective and
sustained attention with minimum assistance during
nonpreferred activities as measured by decreased
drawing/doodling and active participation in task or
conversation.

By June 2025, Julia will increase skills for sustained
attention, planning/prioritizing, organization) with
moderate assistance during writing of a paper from
planning through completion)

**** Crosswalk between Executive Skills and Language:
Appendix C page 50




The History of Tackwondo
By Julia

Introduction
 When it started: About 50 BCE (Before Common era)

It was recognized near the 1950s.
Why was it recognized for cenluries?
There was 2 demo at the olympics in 1991 and 1993.

the demos?

y why
Made its debut: Officialy recognized s a sport for olympics in 2001

Body of Development
Belts of Tackwondo and requirements.
Wil discuss each color of belt and requirements to get that belt

Conclusion
Glossary

Work Cited

rin,

2:09 Discuss Set Up
5:23 Organize Outline
11:20: Revise Background Knowledge

The Rise and Fall of Cats
By Julia

Introduction: History/Background KNSNISHSSIINISISNESONN

. Cats have been around since 2,500 8C i Eg
= In ancient Egypt,cots were worshipped as dvine and magica, and were
uminifed
o Cat goddess Bastet. The Egyptian cat goddess Bastet was frst
worshipped in the Second Dynasty of Egypt, around 2890-2680 BCE . She.

e
‘ood healh. Worshipped as deity (Supernatural being worshiped as gog)

negatie throughout tme.

Key detail #1: Negativity Associated with Cats (assimilatc) fiSiENGIREBENEISO
attitude or benavior of a group  ERGEGRINGHNNENOIERESOUNER s 0rtuncs

the Middie Ages,
Killd.
 The unforunate events n Salem

‘devil to do evil amongst humans without them finding out |

A black cat seen rom behind — a bad omen
A black cat crossing one’s path by moonlight means death in an epidenic. (ish
superstion)

bing trouble. To aver(Turn away to provent something.) bad uck, they must
it spt,or tum around complelely and make the sign of the cross.

Classroom Suggestions: SMART

X SLOW DOWN: Slowing down your rate of speech to
allow more processing time.

X (E)MPHASIZE: Emphasizing key points when giving
directions or classroom instruction

X ADD VISUALS: Adding visual cues to auditory
information or using pictures/anchor charts as well as
including writing key words on the white board.
Cross et al., 2019; Crosskey & Vance, 2011; Dickinson
etal., 2014; Dockrell et al., 2010; Ebbels et al., 2019;

Hagen et al, 2017; Matheson & Hutchison, 2014,
Saxton et ., 2005)

Classroom Suggestions: SMART

X REPEAT INSTRUCTIONS: If directions are lengthy or
have complex sentence structures, repeat with reduced 3
information.

X TIME TO RESPOND: Allow a few extra seconds for the
student to process the verbal information and respond
before cueing or moving on to another student

Cross et al,, 2019; Crosskey & Vance, 2011; Dickinson =
etal, 2014; Dockrell et al. 2010; Ebbels et al, 2019, =
Hagen et al., 2017; Matheson & Hulchison, 2014; =
Saxton et al., 2005)

Take Aways

0 Neurodevelopmental Disorder impacting
speaking, listening, reading, and writing

0 7.6% of all children (1in 14)

0 6 x more likely to have anxiety & 3 x more likely
to have depression

0 Adults with DLD are 2 x more likely to go over a
year without employment

0 More likely to be diagnosed with: LD, attention
for selective and maintaining

Conclusion

Developmental language disorder (DLD), (AKA: specific

language impairment),

0 Communication disorder that interferes with speaking,
listening, reading, and writing

O Not explained by other conditions, (hearing loss, autism,
or lack of exposure to language or learning experiences)

0O DLD effects at least 1 in 14 students upon entering
school. (1-2 students in a classroom)

QO Understanding and treating DLD leads to student success
in a variety of environments.







