THE FOCUSED RESULT

The First-Month College Check-In

What parents may be noticing and how to respond without creating more distance.

A practical guide for parents of new college students

By the end of the first month, many parents know less about their student's daily life than ever before. This
guide offers a practical way to think through what you are hearing, what you may be assuming, and what
deserves a closer look.

John Jacobs
College Transition and Success Coach
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When Distance Changes What Parents Know

When your student lived at home, you didn't have to ask about every change. You could see when they were
sleeping poorly, losing interest, falling behind, or simply having a difficult week. Teachers sometimes provided
another view. Even when your student said very little, their behavior helped you understand what was
happening.

Once college begins, most of that information disappears. What you know may come from a short phone call, a
few texts, or whatever your student happens to mention. Meanwhile, your student is trying to manage a new
schedule, unfamiliar expectations, and more independence than they have probably had before. A change in
communication may mean something important, but it may also mean they are busy, tired, or still finding their
footing.

When you can no longer see your student's daily life, worry can begin to feel like evidence. A delayed reply may
feel like withdrawal. A tired voice may sound more serious than it is. One disappointing grade can seem to
confirm that everything is coming apart. | have seen the same short phone call mean very different things in
different families. The call itself rarely provides the whole answer.

Parents can misread the situation in either direction. Worry can turn limited information into a worst-case
conclusion. A desire to respect independence can also cause a parent to dismiss a pattern that needs attention.
Students sometimes add to the uncertainty by downplaying a problem while they try to solve it alone. Before
deciding how to respond, you need a clearer picture of what has actually changed.

The Central Question

What do | actually know, what am | interpreting, and what information would help me
understand the difference?

These questions create a pause between fear and reaction. They also protect against dismissing a pattern that
deserves attention.
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What Communication Can and Cannot Tell You

A change in communication tells you that the communication has changed. It does not necessarily tell you that
your student's overall situation has changed or explain why. Compare the change with your student's usual
communication pattern rather than with another family's student or an ideal amount of contact. Then look at how
long it has lasted, what else is happening, and whether your student is still handling everyday responsibilities.

What you notice Possible explanations

Shorter calls or texts They may be pusy or tired. They may also be avoiding a subject they do not

know how to discuss.

Repeated "I'm fine" responses They may mean it. They may also be unsure how to explain what is happening
or may not want you to worry.

More frequent calls home They may sm_ply miss home. They may also want help thinking through
something difficult.

- . They may be tired or feel questioned. Defensiveness alone does not prove that

Irritability or defensiveness .
a larger problem exists.

One score tells you very little. Ask what happened and what your student plans

A disappointing grade to do next.

Try not to choose an explanation before you have enough information. One change may mean very little. Pay
closer attention when several changes appear together, continue for more than a brief period, or begin affecting
daily responsibilities.
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Separating Evidence from Fear

Before deciding what a change means, take two minutes to separate what actually happened from the worry
that may be building around it. Your instincts may be telling you that something needs attention, but the facts will
help you decide what kind of attention is needed.

What specifically changed, and what was the previous pattern?

How long has the change been happening? Is it improving, staying the same, or becoming more difficult?

Am | responding to something my student said, something | observed, or something | fear may be happening?
What do | actually know about whether my student is attending class and managing basic responsibilities?
What questions could give me useful information without sounding like an accusation?

A Quick Fact-versus-Fear Check

What | know My student ended two calls early this week.
What | fear it means They are overwhelmed or hiding a problem.

"You've seemed rushed the last two times we talked. Is your schedule packed, or has

DU GEm 2 S something made calls harder?"

Look for a Pattern

You will probably never have the same view of your student's life that you had when they lived at home. You do not
need every detail, but you do need enough information to see whether they are adjusting and still able to manage
ordinary responsibilities.

Homesickness, fatigue, frustration, changing friendships, and an occasional poor grade can all be part of the first
month. | become more concerned when a difficulty continues, begins affecting other parts of the student's life, or
leaves the student unable to make even small corrections. A student does not need to have everything under control.
They do need some ability to recognize a problem and respond to it.
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Starting a Conversation That Produces Information

When parents know less, they often ask more. That is understandable, but a long series of questions can feel
like an interrogation to a student who is already uncertain or embarrassed. Start slowly and explain what you
have noticed.

A Useful Opening

| know | don't see your day-to-day life anymore, and | don't want to interrogate you. Our conversations
have felt different lately, and | may be reading too much into that. What has the adjustment been like for
you so far?

Questions That Invite Useful Detail

What has been easier than you expected? What has been harder?

What part of the week has been giving you the most trouble?

When something goes wrong, what do you usually do first?

Are you dealing with anything that you want to handle yourself but still want to talk through?
Do you want me to listen, help you think it through, or help you find someone on campus?

What Often Closes the Conversation

Rapid-fire questions, comparisons with other students, and solutions offered too quickly can shut the conversation
down. Defensiveness does not automatically mean your student is hiding a serious problem. They may simply feel
cornered. Say what you have noticed, ask one question, and give them time to answer. The first answer may not be
the complete one.
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When Waiting Makes Sense and When to Look Closer

No checklist can tell you exactly what is happening from a distance. Use these examples to decide whether to keep
watching, ask more questions, or encourage additional support.

May justify time and observation Deserves closer attention

Occasional homesickness or frustration Several changes appearing or worsening together
A single poor grade followed by a plan Repeated missed classes or incomplete work
Less frequent communication with continued openness Growing isolation or inability to manage basic routines

Repeated avoidance combined with worsening academic,

New routines that are still becoming consistent ) - : A
financial, social, or daily-life consequences

Problems in one area beginning to create consequences

A problem the student recognizes and is addressing elsewhere

Looking more closely does not automatically mean taking control. It may mean having another conversation, asking a
more specific question, or encouraging your student to use an appropriate campus resource.

Most students struggle with something during the transition. | would pay closer attention to whether your student can
recognize a problem, accept useful support, and make a reasonable adjustment. Difficulty is expected. Becoming
unable or unwilling to respond to it is more concerning.

If you believe there may be an immediate safety or health concern, do not rely on a guide or wait for a coaching
conversation. Contact appropriate emergency, medical, or campus support resources.

The Focused Result | thefocusedresult.com | 6



Choosing the Next Step

Sometimes the best next step is no intervention at all. If your student is talking with you, handling responsibilities, and
making adjustments after a setback, patience may be enough. A specific problem may call for a campus resource or a
simple plan. When you still cannot tell what you are dealing with, an outside perspective can help you decide how
much involvement makes sense.

A Simple Response Sequence

Write down what has actually changed.

Ask one or two questions instead of trying to uncover everything at once.

Notice whether the problem is brief, continuing, or spreading into other areas.
Decide what help the situation actually needs before acting on the urge to do more.
Leave as much ownership with your student as the circumstances reasonably allow.

A Conversation for Parents Who Are Unsure

If you still cannot tell whether to give the situation time, ask more questions, or encourage outside support. We can
talk through what you have been noticing. The free 20-minute introductory conversation is an opportunity to determine
whether coaching may be an appropriate next step. It is not a coaching session, and there is no obligation to continue.

Coaching does not replace medical, mental health, academic, or emergency services.

Visit thefocusedresult.com
Book a free introductory conversation

About John Jacobs

John Jacobs founded The Focused Result and has worked with adults, college students, and families for nearly two
decades. His college work helps parents understand what they may be seeing from a distance while helping students
take greater responsibility for the problems in front of them. He approaches each situation individually and keeps the
work practical.
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