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English is Hard to Learn to Read because it does not follow the Students Need to Read to Succeed Purpose
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follow simple phonics rules become skilled readers much more quickly | [in NAEP reading scores since testing began in 1992, only 31% of eighth helps sixth, seventh, and eighth graders read faster, more accurately,
than students learning to read English. graders are proficient readers (2022). Middle school students with and with better comprehension than students in control groups.
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rules, and memorize 270 words that are exceptions. supported with professional development and appropriate reading Total Hispanic
programs (IDA, 2018; Wanzek, 2011). Frustrated, students with reading

Students need to learn Students need to learn the difficulties develop avoidance behaviors (Lovett et al., 2021). New

the 26 alphabet sounds 26 alphabet sounds, 12 : : : :
and 12 dIiOgraphs digraphs and learn 45 rules methods for effective and accelerated reading instruction are needed.
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: f/!/(:)(r)T(\jen English from other Structured Literacy reading programs. Text converted EasyCBM Grade Level Benchmarks
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orthographic mapping.
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Summary & Implications

Educational equity begins with assuring students
become proficient readers who can thrive in a read-to-
learn environment. Creating that environment means
using sustainable, research-proven reading curriculum
and instruction designed to support the wide array of
students’ literacy skills.

The Goal:
Proficient Reading

The Reality:
Struggling to Read

Students in the Readable English group experienced
substantial reading fluency and comprehension growth
despite pandemic related instructional interruptions.
This study indicates that Readable English could be
used as an effective accelerated remediation tool for
middle school students. The conversion tool could be
used as assistive technology to help students read
grade level content across the curriculum.
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