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THE PUBLIC CQNVERSATION

‘Fo'cus on thé a

mily engagement.

in learning’ was, codified in 2012’s No
Child Left Behind faw.

Researchers have shown how schools .

" and families;e engag
.around;; student learn

- - ‘the use;of’ “famlly efigagement™ a8 an
expansion on the term “parental in-

volvement,” given. that grandparents,
siblings, cousins, aunts, guardians, and
others within thé family unit can bé sig-

nificantly engaged in stiident learning.) *

As this pandemic continues, many fam-
ilies and schools have engaged.in inno-
vative collaborative activities designed
to benefit student learning; It is our hope
that researchers will design studies to
explore some of these exciting efforts.
During COVID, schools have been
forced to make significant alterations
to their instructional paradigms. Yet, it
is important to note that with or-with-
out COVID, student learning continues

in many ways. Dr..Montessori posits.

that “the inner teacher,.instead.[of our
conventional -schooling process},. does

it (the child’s natural learning) af the :

right time."
Now, given.the forced" mstructlonal
design shifts which many schools have

mide:over the past year, what if schiool..
leaders intentionally sought to develop .
more collaborative ways-to work: with-

families? What if we more "deliber- .

ately shifted our resources to support-

ing families, now-that many students -
are spending more time outside of the

school building?
Let us imagine an educational system

* + which intentionally allocated resources

In fact, thanks to the important work’
of Dr. Joyce Epstein and many others,
the pivotal factor of ‘families engaged .

' generally is thought of as located within
.a school. It may be time to consider an

In: Montesson ‘circles we emphame

“the prepatation of the adult who then-

Pprepares an “in-school” environment fo;
-a commuinity,of students at a particular
‘plane or, ph'as‘e of development within

supportmg communication. .

-that young children. (birth. to

r7:means that | they can acquu'e lan—

velopmg language. This “super-.

Let us envision some. creatlve ways
,_‘fam|I|es can mcorporate Montessorl- e

intentional shift, to the “place” where
more: learning is- occurring ‘due to

- COVID, to focus.on’the:prepared adult
-and prepared-enviroriment of the home.

What.would it look like if we shifted re-
sources and-attention to preparing the
home adults-and environmient so that
families are bettér equipped to serve as
learning collaborators: with: their: stu-
dent’s schools and g\.udes? o

Let us envision:some: creative ways

-families can mcorporate Moritéssori-

style activities; possxbly miaterials; into
their homes to. suppo¥t: development
We know-every family: wants:the very

~best for their child, By helping famiiliés
‘observe -and nnderstand their child’s de-

velopmerital ‘needs ‘afid characteristics;
we help. them trust that the child hasan

" inner teacher who is‘eager-to. explore,

. to abstract,'to’ become-independent;. to

- connect.withothers; and'so-on;:~ :
.+ “We cotild 'share with families practi-

cal ways to incorporate sorie Moritessori
matérials or; practices into their. homes:

“Por a#'infant, one cari-secure a bar.on a

wall 'soa crawling child can pull them-
selves up, For’ the walking. toddler, we
can add a low bar:in the closét or low,
light drawets; 5o the child ¢an'chéose
from a small selection of clothing and

e Playmg‘thh dounds as'in‘tonge

twisters

Reading books aloud (look out for
books that reflect the family culture,
affirming identity; as well as reality
based books, books with beautiful
vocabulary, life affirming stories,
and books with'a variety of beautiful
.illustrations)

Listening to their child and respond-
ing to what the child is interested in.
Tune in to the child’s focus rather
than imposing an adults’ interest or
focus at all times. See Thirty Million
Words, Building a Child’s Brain.-
Adults can write in front of their
child, using pencil and paper.' A small

chalkboard.(or chalkboard paint on the -

wall) can be a springboard for modeling
literacy. Jennifer-used to-write a “word
of the day” or small phrase in cursive
on aslate in her kitchen. Her children as
early readers were curious to know what
it said each day, €.g. “can you snap?”
Involve children in writing messages/
notes to friends and family. E.g., shiould
we have Abuela Mariana over for dinner
on Saturday? Could you help me write
an invitation? Shall we decorate the invi-
tation? Do you want to use colored pen-
cils or collage to decorate? Will you help
address the envelope? Should we deliver
it on our bikes or send it in the mail?

‘again feed this senisitive penod by mak-
ng ‘much;of . the home -accessible and
sife for' théir child:to experience and
experiment with. What smells are in
the home: ‘soaps; flowers:in the garden,
spices in the pantry, hair'il in the bath-

" “room, incense: 6ii thé:family altar, etc.?
" 'What tastes can-the child-experience?
2 Children: rieed ‘mary;: many opportuni-

ties to learn to like a new taste, up to
15 times; before it:is niot new to them, -
so families can continue to offer tiny,
small bites of healthy, interesting foods
‘to their child. If a child can participate
in preparation of the food and gets fas-

“cinating information about.where and

how it grows, they will be more likely to

_try it+What textures can a child experi-
" encein the home or garden or neighbor-
-.-hood?;Which sénsations. does the child

like? Bumpy, scratchy, smooth? -
What shapes cdn:be identified ‘e

:abstracted the “Key- shapes?*

-you: fird 2 hexagon ‘or pentagon’ (hint- -
--check out the soccer ball nearest you), -
*Which leaf shapes from thié Gotaky'cab-

inet can we find when we walk around
our city block?

And as children move into the sec-
ond plane of development, their imag-
inationis take off. So, what stories can
adults tell of their family history and
culture? Would their child like to re-
search this history? Do interviews with
elders? Compare their religious back-
ground with those of neighbors and
friends? What is’the history of our
specific community/neighborhood/so-
cial group and how did my family land
here? What is unique and wonderful
here? In DC where we live, go-go music
is a rich cultural institution with roots
in African rhythms. How did young
people access go-go by using what they
had in their homes? Buckets and drum
sticks, busking on the streets and adapt-
ing funk music.

‘And math is all around us."Families
can help children learn to use money, to
budget, to donate funds to worthwhile
causes. They.can calculate amounts of
ingredients in recipes, weigh the amount
of dog food needed to feed their beagle
for a month, estimate how many gallons
of gasoline (or miles on their electric car)
are needed to get to their beach vacation -
and back. The possibilities abound.

All of these areas are places where
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a child has done the'geometry cabinet




MONTESSORIRUBLIC: EARLY. CHILDHOQD

Montessori schools and'teachers can

share approaches, language,.and tech-" B
niques'with familiés, who .can ‘adapt " :

themto’ their own;lives, We are: not
calling for all family members to.take.
Montessori courses (although that might
not hurt), nor advocating-for homes't
become Montessori schools. No, instead
of ‘the limiting concept. of the role of -
school, let us stretch out to, consider a-
more expansive and participatory ed-

ucational construct; that iritentionally :

seeks to-share “power with”; the home; -

so that families receive more Montessori-

human development; information:and

children have one. more place they.can’. |

thrive and flourish,

Ayize Sabater.is the Executive
Director.of the Associat
- International-US

]ennifershield; is anAMI !
Trainer for'the:Washington Montessor
Institute: s

join us:¢

3t MontessoriPublic.org .51




