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Patriarkanin Golgesinde Bir Kadin
Hikayesi: Leyal-i Iztirdb’a Feminist

Bir Okuma

Elif Uygur!

Giris
Ahmed Rasim, yasadigi donemde edebiyat ve basin hayatina 6nemli katkilar
sunmus ¢ok yonlii bir isim olmasina ragmen, edebi {iretimi iizerine yapilan
degerlendirmelerin sinirli sayida oldugu dikkat c¢ekmektedir. Bu nedenle,

calismanin ilk agamasinda Ahmed Rasim’in hayatina ve yasadigi doneme iligkin
temel bilgilerin kisaca sunulmasi amaglanmaktadir.

Bir yazar1 ve eserlerini saglikli bicimde degerlendirebilmek i¢in, onun i¢inde
bulundugu doénemin toplumsal hayatini ve tarihsel kosullarini goz Oniinde
bulundurmak  gerekir. Ahmed Rasim’in yetistiZi donem, Osmanl
Imparatorlugu’nun siyasal, toplumsal ve kiiltiirel bakimdan derin déniisiimler
yasadig1 bir zaman dilimine karsilik gelir. Abdiilaziz devrinde belirginlesen
siyasal istikrarsizliklar ve mali krizler, 1876 sonrasinda kisa siiren mesrutiyet
deneyimi ve II. Abdiilhamit doneminde kurumsallasan istibdat rejimiyle birlikte,
toplumsal hayat {izerinde yogun bir denetim ortami yaratmistir. Sansiir ve
jurnalcilik uygulamalari, yalnizca siyasal alani degil, giindelik yasami ve sosyal
iligkileri de sekillendirmistir. Bu siyasal atmosferle i¢ ice ge¢mis olan toplum
hayati; biiyiik olgiide dini referanslar ve geleneksel hiyerarsiler ¢ergevesinde
orgiitlenmigtir. Mahalle diizeni imam merkezli bir yap1 etrafinda sekillenmis;
bireylerin davraniglar din, gelenek ve ahldk normlari araciligiyla siirekli gdzetim
altinda tutulmustur. Aile kurumu ise ataerkil diizenin en belirgin bicimde yeniden
iiretildigi alanlardan biri olarak 6n plana ¢ikmistir. Erkek, aile i¢inde belirleyici
ve otorite sahibi bir konumda yer alirken kadin; itaat, mahremiyet ve sessizlik
ekseninde tanimlanan bir rol istlenmistir. Kadinin kamusal alandaki varlig1 sinirh
tutulmus; glindelik hayati, sosyal iligkileri ve hareket alami siki kurallarla
denetlenmistir.

Toplumsal hayatin eglence ve sosyallesme alanlart da bu cinsiyet temelli
ayrimi yansitir. Kahvehaneler ve kamusal eglence mekénlar erkeklere ait alanlar
olarak sekillenirken, kadmlarin sosyal yasami biiyiik 6l¢iide ev i¢i toplantilar ve
aile cevresiyle sinirl kalmigtir. Egitim alaninda ise geleneksel kurumlarla modern
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okullarin bir arada var oldugu, ancak bu gegisin smirli ve sancili bigimde
gergeklestigi goriilmektedir. Bu ¢ok katmanli yapi, kadin ve erkek arasindaki
esitsizligin giindelik hayatta nasil olaganlagtirildigini agik¢a ortaya koymaktadir
( Levend, 1965, s.8-24).

Bu toplumsal ve siyasal yapi i¢inde yetisen Ahmed Rasim’in hayati, donemin
tarihsel ve toplumsal doniisiimlerinin bireysel diizeydeki yansimalarini ortaya
koymasi bakimindan 6nem tasimaktadir. Bu calismada yazarin biyografisi,
bagimsiz bir inceleme konusu olarak degil, eserlerinin ortaya ciktig1 tarihsel ve
toplumsal baglami tamamlayici bir unsur olarak ele alinmakta olup Ahmed
Rasim’in hayatina iligskin bilgiler Kenan Akyiiz’iin degerlendirmeleri esas
alinarak aktarilmustir.

Ahmed Rasim, 1867 yilinda Istanbul’da dogmustur. Kiigiik yasta babasim
kaybetmesi ve ailesinin iginde bulundugu ekonomik giigliikler, onun ¢ocukluk ve
genglik yillarin1 belirleyen temel etkenler arasinda yer alir. Bu zor kosullara
ragmen Darlissafaka’da aldigr egitim, Ahmed Rasim’in hem entelektiiel
gelisiminde hem de mesleki yoneliminde belirleyici olmustur. Okul yillarinda
edindigi disiplinli ¢alisma alisgkanlig1 ve ¢ok yonlii kiiltiirel birikimi, ilerleyen
yillarda kaleme aldig1 yazilarin temelini olusturmustur. Mezuniyetinin ardindan
Posta ve Telgraf Nezareti’nde kisa siireli memuriyet gorevlerinde bulunmus;
ancak biirokratik hayatla uyum saglayamamasi nedeniyle bu gorevlerden
ayrilarak ge¢imini tamamen yazi yoluyla siirdiirmeyi tercih etmistir .

Ahmed Rasim’in asil etkinligi, gazetecilik ve basin alaninda yogunlasmustir.
Donemin 6nde gelen gazete ve dergilerinde uzun yillar boyunca araliksiz yazilar
yayimlamis; bu yazilarda Istanbul’un giindelik hayatmi, toplumsal iliskilerini,
kiiltiirel aligkanliklarini ve siradan insanlarin yagsam pratiklerini ayrintili bigimde
aktarmistir. Akyiiz’iin de belirttigi ilizere Ahmed Rasim, edebi ve fikri
tartismalardan ziyade, gozleme dayali anlatim1 dnceleyen bir yazar olarak one
cikar. Bu yoniiyle eserleri, yalmizca edebi metinler degil, ayn1 zamanda Osmanli
toplumunun son donemine 151k tutan 6nemli sosyal belgeler niteligi tagir. Onun
yazilarinda bireysel hayatlar, aile iliskileri, mahalle diizeni, eglence anlayisi,
egitim ve dini pratikler i¢ ice gecmis bir bicimde sunulur.

Edebiyat hayatinda roman ve hikaye tiirlerinde de iiriinler vermis olan Ahmed
Rasim, bu tiirlerde biiyiik estetik iddialardan ziyade giindelik hayatin icinden
secilmis olaylara ve siradan insanlara odaklanmistir. Roman ve hikayelerinde
¢ogunlukla aile igi iliskiler, evlilik kurumunun yarattigi gerilimler, ahlak anlayisi
ve toplumsal baskilar belirgin temalar olarak karsimiza ¢ikar. Bununla birlikte
Akyiiz, Ahmed Rasim’in asil basarisinin roman ve hikdyelerden ¢ok, deneme,
fikra, hatira ve musahabe tiirlerinde ortaya c¢iktiginit vurgular. Bu metinlerde
yazar, yasadig1 ¢evreyi giiglii bir gozlem yetenegiyle aktarmus; Istanbul’un sosyal
dokusunu ayrintilariyla yansitmstir.



Ahmed Rasim, edebi ¢evrelerle kurdugu iliskiler bakimindan da dikkat gekici
bir konuma sahiptir. Servet-i Fiinun doneminde bu gevreyle temas kurmus
olmakla birlikte, estetik ve ideolojik agidan tam anlamiyla bu toplulugun iginde
yer almamis; daha ¢ok bagimsiz bir ¢izgide kalmistir. Ne tamamen gelenekei ne
de biitiiniiyle Batililasmaci bir tutum benimsemis; iki egilim arasinda, kendi
gozlem ve tecriibelerine dayali bir anlati dili gelistirmistir. Bu durum, onun
eserlerinde goriilen celiskili toplumsal yapinin ve deger catismalarinin dogrudan
yansimasi olarak okunabilir.

Hayatinin son dénemlerinde de yazi faaliyetlerini siirdiiren Ahmed Rasim,
Cumhuriyet’in ilanindan sonra milletvekilligi yapmis; ancak esas kimligi olan
yazarlik ve gazetecilikten hi¢bir zaman kopmamistir. 1932 yilinda vefat eden
yazar, geride Osmanli’dan Cumhuriyet’e uzanan bir donemin giindelik hayatin,
zihniyet diinyasini ve toplumsal iligkilerini yansitan zengin bir metinler biitiinii
birakmistir (Akyliz, 2014, ss.143-145).

Bu calismanin amaci, Ahmed Rasim’in Leydl-i Iztirdb adli eserini feminist
edebiyat elestirisi ¢ercevesinde ele alarak, metinde temsil edilen kadin
deneyiminin hangi toplumsal ve ideolojik kosullar altinda sekillendigini ortaya
koymaktir. Yiizeyde bir evlilik gatismasi ve bireysel duygusal kirilma anlatisi
gibi goriinen hikaye, derin yapisinda patriyarkal degerler sisteminin kadin
tizerindeki denetim, gozetim ve baski mekanizmalarini agik bigimde
yansitmaktadir. Bu baglamda calismada, kadin karakterin yasadigi i1zdirabin
kisisel bir zaaf ya da ahlaki bir sorun olarak degil, ataerkil diizenin tirettigi yapisal
bir sonug olarak okunmasi hedeflenmektedir.

Feminist edebiyat elestirisi, edebl metinleri yalnizca estetik yapilari {izerinden
degil; ayn1 zamanda toplumsal cinsiyet iliskilerinin nasil kuruldugu, yeniden
retildigi ve mesrulastirildigi alanlar olarak ele alir. Bu nedenle feminist
yaklasim, kadin deneyiminin metinlerde hangi sdylemsel gerceveler i¢inde temsil
edildigini sorgularken, ataerkil ideolojinin anlati yapilari, karakter kurgular1 ve
dil araciligiyla nasil isledigini goriiniir kilmay1 amaglar. Ozellikle Tanzimat
sonrast Osmanli toplumunda kadinlarin evlilik, namus ve mahremiyet ekseninde
tamimlanan sl bir 6znelik alanina hapsedildigi disiiniildiiglinde, Leyal-i
Iztirdb>m  feminist bir perspektifle yeniden degerlendirilmesi 6nem
kazanmaktadir. Bu dogrultuda ¢alisma, feminist elestirinin sundugu kavramsal
araclarla eserdeki evlilik iligkisini, namus anlayisini, sugluluk ve sessizlik
temalarini incelemeyi; kadin karakterin konumlandirilisin1 patriyarkal ideoloji
baglaminda tartismay1 amaglamaktadir. Boylece Leyal-i Iztirdb, yalnmizca bireysel
bir agk ya da evlilik trajedisi olarak degil, kadin &znesini sinirlayan toplumsal
cinsiyet rejiminin edebi bir yansimasi olarak ele alinacaktir.



1.Feminist Elestiri ve Patriarkal Soylem

Ingiliz antropolog ve akademisyen olan Ruth Mace, ataerkilligi biyolojik bir
zorunluluk olarak degil, tarihsel ve toplumsal kosullarin iiriinii olarak ele alir.
Mace’e gore gocebe avci-toplayici topluluklarda maddi servetin yok denecek
kadar smirli olmasi, kadmnlarin evlilik iligkilerinde zorlayict baglara
hapsolmalarin1 engellemistir. Bu toplumlarda kadinlar, mutsuz olduklar
birliktelikleri terk edebilmis; kendi akrabalariyla ya da farkli topluluklar i¢inde
yasamlarmi siirdiirebilmistir. Cocuk sahibi olmanin kadinlar agisindan bazi
sinirlayict sonuglart olsa da bu durum kadmlarin biitlintiyle bagimli hale
gelmesine yol agmamustir.

Yerlesik hayata gegisle birlikte tarimin, hayvanciligin ve miilkiyet iliskilerinin
onem kazanmasi, toplumsal dengeleri belirgin bigimde degistirmistir. Toprak ve
hayvan gibi maddi kaynaklarin korunmasi geregi hem gruplar i¢i hem de gruplar
arast c¢atigmalari artirmig; bu kaynaklarin savunulmasi giderek erkeklerin
sorumlulugu olarak goriilmiistiir. Bu siiregte ekonomik ve askeri gii¢c erkekler
etrafinda yogunlasmis, miras ve soy sistemleri babasoylu bigimde
kurumsallagmistir. Evlilik iligkilerinin s6zlesmeye dayali hale gelmesiyle birlikte
kadinlarin yer degistirme ve bosanma imkanlar1 daralmig; ataerkil diizen
toplumsal bir norm olarak pekismistir.

Mace, ataerkilligin her toplumda ayni bigimde isleyen, degismez bir diizen
gibi diisliniilmemesi gerektigini belirtir. Maddi servetin sinirli oldugu ya da
iiretimin kadin emegine daha fazla dayandigi bazi tarim toplumlarinda kadinlarin
daha giiglii ve gorece 6zerk konumlar elde edebildigine dikkat ¢eker. Anasoylu
topluluk 6rneklerinde mirasin kadinlar {izerinden aktarilmasi, kadinlarin aile
icindeki pazarlik giiciinii artirabilmektedir. Giliniimiizde egitim olanaklarinin
genislemesi, dogum kontroliine erisim ve kadinlarin ekonomik bagimsizliginin
artmasi, ataerkil iligkilerin siirdiiriilmesini zorlagtiran etkenler olarak one ¢ikar.
Buna karsilik kiiltiirel aligkanliklarin ve dinsel kabullerin uzun siireli bir miras
gibi isleyebildigini; bu nedenle ataerkil normlarin kendiliginden degil, toplumsal
ve siyasal doniisiimlerle aginabilecegini ifade eder. (Mace, 2022).

Ataerkilligin tarihsel ve toplumsal kosullar i¢cinde sekillenen bir yap1 olarak
ele almmasi, bu yapimin yalmzca maddi ve hukuksal diizenlemelerle degil,
kiiltiirel temsiller aracilifiyla da nasil yeniden iiretildigini sorgulamay1 gerekli
kilar. Toplumsal cinsiyet iliskileri dil, anlat1 ve temsil bigimleri yoluyla anlam
kazanir; bu yoniyle ataerkillik, soyut bir kavram olmaktan ziyade giindelik
deneyimler ve toplumsal iligkiler icinde somutlasan bir iktidar yapisi
olarak goriniir hale gelir. Bu noktada ataerkillik kavraminin feminist literatiirde
hangi icerik ve sinirlar i¢inde tanimlandigini belirtmek, tartismanin kavramsal
zeminini netlestirmek acisindan 6nem tagimaktadir. Emine Erdogan, ataerkilligin
feminist literatlirdeki yaygin kabul géren tanimini su sekilde aktarir: “Ataerkilligi



feminist arastirmacilar olarak hepimiz biliyor, onunla yasiyoruz. Kavram cinsiyet
esitsizliklerine dair tartismalarimiza hem neden hem de sonug¢ olarak dahil
olurken, ¢cogunlukla onu ‘erkegin/erkekligin/eril olanin kadina/kadinliga/disile
miidahale edip kontrol uyguladigi, tahakkiim kurdugu bir iliskiler sistemi’ olarak
kabul ediyoruz.” (Erdogan, 2022, s. 27)

Bu tanim, ataerkilligin yalnizca toplumsal kurumlar ve hukuksal diizenlemeler
diizeyinde degil dil, temsil ve anlat1 pratikleri araciligiyla isleyen bir iktidar
iligkisi olarak kavranmasi gerektigini gostermektedir. Dolayisiyla ataerkil
tahakkiimiin kiiltiirel diizeydeki siirekliligini tartismak, bu temsillerin yogun
bicimde iiretildigi edebi metinlere yonelmeyi gerekli kilar. Feminist elestiri,
edebi metinleri toplumsal cinsiyetin sdylemsel kurulusu bakimindan
¢Oziimleyerek, anlatt yapilar1 iginde yeniden iiretilen cinsiyetlendirilmis
hiyerarsileri ve temsil stratejilerini agiga ¢ikarmayi hedefler. Bu yaklasimin
Tiirkce elestiri gelenegindeki sistemli karsiliklarindan biri, Berna Moran’in
feminist elestiriye iliskin degerlendirmelerinde izlenebilir.

Berna Moran’a gore feminist elestiri, 1960’11 yillarda Bati’da gii¢
kazanan feminist hareketle birlikte edebiyat alaninda belirginlik kazanmis ve
edebi metinlerde kadimin temsilini ideolojik bir sorun olarak ele almaya
baslamigtir. Bu yaklagim, edebiyati yalnizca estetik bir {iretim alani olarak degil,
ataerkil degerlerin yeniden iiretildigi bir {istyapt kurumu olarak degerlendirir.
Ataerkil toplumlarda erkek egemen degerlerin dogal ve evrenselmis gibi
sunulmasi, edebiyatin da bu degerleri gériinmez bicimde yeniden iiretmesine yol
acar. Bu nedenle kadin, edebi metinlerde bireysel bir karakter olmanin 6tesinde,
toplumsal cinsiyet ideolojisi i¢cinde konumlandirilmig bir 6zne olarak temsil
edilir. Ozellikle erkek yazarlarin eserlerinde kadinin “evdeki melek” ya da
“canavar kadin” gibi karsit ve kaliplagsmis imgeler araciligiyla kurgulanmasi bu
ideolojik yapinin bir sonucudur. Feminist elestiri, bu temsil bigimlerinin
ardindaki cinsel ideolojiyi agiga ¢ikarmayi ve kadin karakterlerin ya idealize
edilmesini ya da tehdit unsuru olarak sunulmasimi elestirel bir bakisla
sorgulamay1 amaglar. Bu yoniiyle feminist elestiri, yalnizca metinlerdeki kadin
imgelerini  betimlemekle kalmaz; edebiyatin ataerkil diisiinceyi nasil
mesrulagtirdigini da goriiniir kilar ( Moran, 2014, s. 249-252).

Bu kuramsal c¢ergeve, Leydl-i  Iztwdb’ta kadin  Oznenin  nasil
konumlandirildigimi ve “izdirabin” hangi anlatisal ve ideolojik diizeneklerle
kuruldugunu incelemeyi miimkiin kilar. Asagidaki boliimde Ahmed Rasim’in
metni, evlilik/namus/siiphe ekseninde isleyen patriyarkal séylemin kadin
karakter tizerindeki etkilerini goriiniir kilacak bi¢imde feminist bir okuma ile
degerlendirilecektir.



2. Leyil-i Iztirdb’1n Feminist Okumasi

Edebi bir eseri iiretildigi toplumsal yapidan bagimsiz diisiinmek miimkiin
degildir. “Her edebi eser, ait oldugu milletin diinden bugiine getirdigi bir edebi
gelenek iginde var olur. Sanatkar kendisini, dogumundan itibaren bu edebi
gelenek icinde bulur. Edebi birikimini, ¢cok biiyiik olgiide bu gelenekten temin
eder; edebi zevkini de buradan alir.” (Cetisli, 1998, s.21).

Ahmet Rasim dinin toplum hayatina hakim oldugu, halk arasinda sinifsal
farkliliklarin mevcut oldugu gelenekei bir ¢cevrede yetismis realist bir yazardir.
Bu toplumsal zemin, onun eserlerinde konu se¢imi ve anlatim tutumu tizerinde
belirleyici olmus; giindelik hayatin farkli katmanlari, mekanlar1 ve insan tipleri
ayrintili gézlemlerle metinlere yansitilmistir. Mahalle mektepleri, dini pratikler,
carst ve pazarlar, eglence mekanlari, mesire alanlar1 ile basin ve edebiyat
cevreleri gibi unsurlar, dénemin sosyal yapisini biitiinciil bicimde kavramaya
imkan veren bir arka plan olusturur. Yazar, alt, orta ve iist siniflara mensup
bireyleri idealize etmeden, sosyal iligkiler i¢indeki konumlari, ¢atigmalart ve
ahlaki kirilmalariyla birlikte ele alarak toplumun gercekei bir tasvirini sunar. Bu
gercekei zemin icinde anlatict sesi, kadinlik deneyimini ataerkil normlar
cercevesinde anlamlandirarak okura aktarir; feminist elestiri agisindan bu
yonelimi goriiniir kilan 6rneklerden biri asagidaki alintidir:

“Bakin! Gelecekle ilgili emellerini diisiiniiyor. Gelecek, heveslerle degil,
sagduyu ile diigiiniiltir. Heveslerin ne ge¢misi ne gelecegi vardir. Sagduyu, iffet,
insana simdiyi diistindiiriir.”
(Ahmet Rasim, 2004, s. 41)

Kadinin “6teki” konumuna itilmesinde dilin etkisi goz ardi edilemez. Dil,
¢cogu zaman tarafsiz bir anlatim araci gibi goriinse de toplumsal cinsiyete iligkin
kabulleri tasir ve giindelik s6ylem iginde pekistirir. Bu yolla kadinlik, belirli
nitelemeler ve beklentiler iizerinden tanimlanir; “makbul” goriilen davraniglarin
siirlart da yine bu dilsel diizlemde cizilir. Dolayisiyla dil, yalmzca gercekligi
aktaran bir ara¢ degil, kadina yiiklenen rolleri kuran ve siireklilestiren bir
diizenektir. Bu baglamda Leyal-i Iztirab’da anlaticinin “namus”, “iffet” ve
“heves” gibi kavramlar1 nasil islevsellestirdigi, kadin 6znenin hangi dilsel stnirlar
icinde kuruldugunu gostermesi bakimindan 6zellikle dikkat ¢ekicidir. Giilistan’in
annesinin bir kadm olarak ataerkil toplumun bir pargast oldugunu gdsteren sozleri
de su sekilde aktarilmaktadir: “Gengliktir. Bunlar cok stirmez. Benim kizim
namus ve onurunu hi¢bir zaman ayagr altina almaz. Zaten alacak zaman
birakmam ki ...” (Ahmet Rasim, 2004, s. 46)

Anlatictnin hemen ardindan kurdugu “Bu tuhaf degerlendirme, ahlak
egitiminin yozlagsmasi hakkinda kisa bir fikir verebilir; ama anlagilmayan bir
nokta var ise, o da annenin bu miisaadeyi nereden buldugudur.” (Ahmet Rasim,



2004, s. 46) climlesi, annenin de kadin olmasi nedeniyle boylesi bir “miisaade”
yetkisinin dogal ya da gegerli sayilmadigini diisiindiiriir. Feminist agidan dikkat
cekici olan nokta, ifadenin odaginin gen¢ kadinin 6znel iradesi degil; aile igi
denetimin kim tarafindan, hangi gerekcelerle ve hangi otorite iliskileri i¢inde
isletildigi sorusu etrafinda kurulmus olmasidir. Bu sekilde kadin 6znenin arzusu
ve tercihi arka plana itilir; tartisma, kadinin kararint merkeze almak yerine “kimin
izin verme hakkina sahip oldugu” eksenine tasinir.

Fatmagiil Berktay, her toplumun kadinlara iligkin diislincesinin ve yazinsal
metinlerdeki kadin temsillerinin, kadinligin dogasmma ve islevine dair 6n
kabuller tarafindan kosullandigin1 ifade eder. Berktay’a gore bu 6n kabuller
higbir zaman biitlinliyle tutarli bir ¢ergeve olusturmaz. Aksine kadinlik, ¢ogu
zaman birbirini diglayan niteliklerin aym anda yiiklendigi bir anlam alaninda
tanimlanir. Bu nedenle kadinlardan hem “iyi” hem “k&ti”, hem “kutsal” hem
“diinyevi”, hem de “bakire” hem “fahise” olmalar1 beklenir; s6z konusu ikilikler
kadinhigin smrlarini geliskili Olgiitler iizerinden belirler. Berktay’in dikkat
cektigi lizere, bu degisken ve catismali beklentilerin icinde gorece siireklilik
gosteren temel unsur ise kadinin tarih boyunca erkegin karsisinda “oteki”
konumunda kurulmasi ve bagimsiz bir 6zne olarak taninmamasidir. Bu yaklagim,
kadin 6znenin edilgin bir “zemin” ya da “madde” gibi diisliniilmesi halinde,
Oznenin kendisini giivenli bigimde insa etmesinin neden giiglestigini agiklamak
bakimindan da iglevsel bir kavramsal ¢ergeve sunar (Berktay, 2010, s. 131).

Berktay’in isaret ettigi bu g¢eligkili beklentiler ve kadinligin “Gteki”
konumunda kurulmasi, Leydl-i Iztirdb’in anlati diinyasinda dogrudan sdylem
diizeyinde de karsiligim1 bulur. Nitekim anlatici, geng¢ bir kizin diisiinsel bir
derinlige sahip olabilecegi ihtimalini daha bastan gecersizlestirir ve kadinlarin
diistincesini ev sinirlar iginde kalan, dis diinyaya tasamayacak kadar yiizeysel bir
alanla 6zdeslestirir. “Diigiinmek? Bu yasta bir kiz i¢in ne demektir? Hem, ne
diistinebilir? Zaten kadinlarimizin hichbir diisiincesi ev duvarlarindan disari
yvansiyacak kadar derin degildir ki onlarin diigiinmelerine bu ad verilebilsin.”
(Ahmet Rasim, 2004, s. 47) Bu ifadeler, kadinlarin zihinsel kapasitesini
kiictimseyen bir yargiy1 yalnizca bireysel bir kanaat gibi sunmakla kalmaz; aym
zamanda kadin deneyimini “ev duvarlan” ile g¢evrili bir mekana hapsederek,
kamusal alan1 diisiincenin ve 6znel varolusun dogal mekani olarak kurar.
Feminist agidan bakildiginda burada belirleyici olan, kadinin yalnizca
davraniglarimin degil, “diisinme” yetisinin bile mesruiyet disina itilmesidir.
Boylece metin, kadin 6znenin i¢ diinyasin1 kurmak yerine onu edilgen, sinirli ve
ikincil bir konuma yerlestirerek ataerkil soylemin ideolojik sinirlarini yeniden
uretir.

Sevmek, insan dogasinin en temel ve en kiymetli duygulanimlarindan biridir.
Buna karsin ataerkil toplumsal diizende kadinlarin duygularim agikca ifade



etmesi, ¢ogu zaman “dogal” kabul edilse bile belirli sinirlar icinde denetime tabi
tutulur. Bu nedenle anlatida kadinin sevgisini goriiniir kilmasi, masum bir
yakinlik ifadesi olarak degil, “zayiflik” kategorisi i¢inde degerlendirilir. Eserde
Gilistan’in sevgisini ifade ettigi boliimlerin ardindan yazilan: “Ne cesaretle
“Seni seviyorum” diye yazmus idi? Bir erkege karsi bu kadar zayiflik
gosterilebilir?” sOylemi de bu ataerkil bakisin kadin duygusunu sinirlandiran
yargilayici isleyisini agikca gosterir. Ustelik anlatici, olaylar1 yalnizca aktarmakla
yetinmez. Yer yer ahlaki Olciitleri devreye sokarak kadin davranisin
“makbuliyet” smurlart iginde tartmaya ydnelen bir iislupla konusur. Boylece
metin, kadin 6znenin duygusal deneyimini bagimsiz bir ifade alan1 olarak kurmak
yerine, ataerkil degerler ilizerinden degerlendiren ve okuru da bu yargilara
yaklastiran bir anlati dili {iretir.

Eserde Giilistan’in duygusal bir yonelisi ya da kii¢iik bir cesareti, metinde
kisisel bir tercih olarak degil, ahlaki bir riskin baslangici gibi cergevelenir.
Metnin anlatim diizlemi, gen¢ kadinin atti§i her adimi goériinmez bir dlgiitler
sistemine tabi tutar; davraniglar “egitim”, “terbiye” ve “toplumsal uygunluk”
kriterleri {izerinden degerlendirilerek kadin 6zne giderek daralan bir hareket
alanina sikigtirilir. Bu nedenle Giilistan’in i¢ diinyasi, heves ile sorumluluk
arasinda kendi kararini kuran bir 6znenin alani olmaktan ¢ikarak disaridan
gozetlenen, sianan ve dogru ¢izgiye geri ¢agrilan bir kadinlik performansina
donisiir. Feminist elestiri agisindan bakildiginda bu anlatim tarzi, kadmin
arzusunu siradan bir insani deneyim olarak degil, siirekli denetlenmesi gereken
bir sapma ihtimali olarak kodlar; kadin 6zneyi de tercihlerini belirleyen 6zerk bir
fail olarak degil, siiriiklenmeye agik ve bu nedenle kontrol altinda tutulmasi
gereken bir konuma yerlestirir.

Ataerkil diizen iginde gerdek gecesi, evliligin olagan bir agamasi olmaktan
¢ikar, kadinin “makbul” sayilan kadmlik o6l¢iitlerine uygunlugunu smayan
simgesel bir esige donligiir. Bekaretin namusla 6zdeslestirilmesi, kadin bedenini
evlilik i¢i bir denetim nesnesi haline getirirken, erkek tarafin kusku ve yargisin
da “hakli” gosterebilecek bir mesruiyet alani tiretir. Leydl-i Iztirab’da da gerdek
gecesi, birlikte yasamin kurulacagi giivenli bir baglangi¢ degil, kadinin degeri ve
gecmisi lizerine kurulan sorgulayict bakisin yogunlastigi bir kirilma noktasi
olarak belirir. Boylece anlati, evlilik kurumunu sevgi ve ortaklik {izerinden degil,
kadin iizerinde isleyen toplumsal kontrol mekanizmalari {izerinden goriiniir kilar.
Bu kirilma, Sevket’in gerdek gecesinde yasadigi sarsintiyr dile getirirken
kullandig1 ifadelerde agik¢a somutlasir. Sevket’in “Ben fena halde aldandim.”
s6zii meselenin iki kisi arasindaki duygusal bir ¢atismadan ziyade, erkegin
kendisini “aldatilmis” saydig1 bir onur kaybi iizerinden kuruldugunu gésterir. Bu
noktada kadin, evliligin esit bir 6znesi olarak degil, erkeklik gururunu zedeledigi
diistiniilen bir “sebep” gibi konumlandirilir.



Gerdek gecesinin ardindan Sevket’in zihni, olup biteni anlama g¢abasina
takilip kalir. I¢ konusmasinda, yasanam “Giilistan’in bir hilesi” ihtimaliyle
anlamlandirmaya calisitken sevdigi kadinin kendisini bu duruma siiriiklemis
olabilecegi kuskusu “Simdi ne yapmali?” sorusunu 1srarla giindemde tutar .Tam
bu duraksamanin i¢indeyken, Giilistan’1n yiiziindeki dehseti fark eder, geng¢ kadin
bulundugu yerden kalkarak konusmay1 kendi lehine ¢evirmeye degil, olan bitenin
agirhigim Sevket’e teslim etmeye yonelir: “Evet. Simdi beni ne yapmali, diye
diistiniiyorsunuz. Buradan ¢ikar, olan biteni anlatirsiniz ama soylulugunuz bu
gibi olaganiistii durumlarda namus ve onurunu sevgilisi ugruna feda etmis bir
kadina acir!” Bu noktadan sonra anlati, Giilistan’in “asil lziintiisiinii” duygu
alanindan ¢ikarip ahlaki bir muhasebeye baglar. Bahgenin kapisim agip
“bilmedigi bir adamin kucagina atilmig” olmasinin hayatina “kirletecek bir leke”
bulagtirdigi vurgulanir; mektup yazmasi, c¢agriytr kabul etmesi ve “cilginca
hareketleri” birer birer aklindan gecer. Bunlar da “onu (asil) iizen seyler” olarak
siralanir (Ahmet Rasim, 2004, s. 65). Boylece sahnenin dramatik gerilimi, iki
kisinin iliskisinden ¢ok, kadinin bedeni ve davranisi iizerinde kurulan namus ve
onur Olgiitlerinin belirledigi bir yargi diizenine yaslanir. Giilistan’in kendini
aciklama imkam daralirken “ne yapilacagi” sorusu, kadinin 6znesi oldugu bir
karar olmaktan g¢ikar ve erkegin verecegi hilkmiin beklenmesine doniisiir.

Gilistan’mn yasadigi kirilma, anlati iginde kisa siirede bir yargi ¢ergevesine
yerlestirilir. Duygusal bir sarsint1 olarak baglayan durum, giderek onun adinin
nasil anilacagi meselesine doniisiir. Tam bu noktada Jale Parla’nin “dile diismek”
iizerine yaptig1 degerlendirme hatirlanabilir. Parla, kadinlar hakkinda “s6z
cikmasi” nin ya da “laf olmas1” nin erkeklere kiyasla hem daha kolay hem de
daha agir sonuglar dogurdugunu belirtir. “Dile diismek” ifadesi, kadin s6z konusu
oldugunda yalnizca konusulmak anlamina gelmez. Diisiis, kirlenme ve ahlaki
deger kaybi gibi ¢agrisimlarla birlikte igler. Parla’nin dikkat ¢ektigi bir bagka
nokta ise kadinin ¢ogu zaman kendi sesiyle degil, onun hakkinda kurulan sozle
var edilmesidir. Kadin, bu sdylem i¢inde konusan bir 6zne olmaktan ¢ok,
hakkinda konusulan bir figiire doniisiir. Boylece bireysel deneyim geri plana itilir
ve yerine kadimin kamusal alanda hangi anlamlarla temsil edilecegi sorusu geger.
Giilistan’n yagadiklariin hizla “leke” ve “namus” kavramlariyla ¢ercevelenmesi
de bu siirecin bir gostergesidir. Artik belirleyici olan, onun ne hissettiginden ¢ok,
onun hakkinda nasil konusulacagidir. (Irizik & Parla, 2004, s. 7-8). Tam da bu
nedenle anlatinin sonu, soziin kadin hayati {izerindeki agirligini en u¢ noktaya
tasir. Giilistan’in kendisini affedemedigini ifade etmesiyle birlikte metin trajik bir
sonuca yonelir. Sevket’in pismanligi ve duygusal yakinlasma g¢abasi yasanan
kirilmayi telafi etmeye yetmez. Giilistan i 6liimii, bireysel bir ruhsal ¢okiislin
Otesinde, kadin 6znenin {izerine yliklenen ahlaki anlamlar1 igsellestirmesinin
vardig1 son noktay1 gosterir. Boylece hikaye, uzlagmayla degil, kadin hakkinda
kurulan yarginin belirledigi bir sonla kapanir.



Sonu¢

Kadinin toplumdaki yerinin hala tartisildigi, kadinlarin fiziksel, psikolojik ve
sembolik siddete maruz kaldig1 giiniimiiz diinyasinda toplumsal cinsiyet
esitsizliginin tarihsel koklerini goriiniir kilmak her zamankinden daha biiyiik bir
onem tasimaktadir. Feminist elestiri, bu esitsizligin yalnizca sosyal pratiklerde
degil, kiiltiirel metinlerde, anlatilarda ve dilin kendisinde nasil yeniden
diretildigini gosteren 6nemli bir yontem sunar. Osmanli modernlesmesinin hiz
kazandig1 Tanzimat doneminde kaleme alinan edebi eserler, kadinlik ve erkeklik
rollerinin nasil tanimlandigina, evlilik kurumunun nasil kurgulandigima ve
patriyarkal diizenin hangi yollarla mesrulastirildigina dair zengin malzemeler
saglar. Bu donemde kadin, ¢ogunlukla mahremiyet, sessizlik ve itaat
cergevesinde konumlandirilirken, kamusal goriiniirliigii ve 6znelesme imkanlar
sinirlandirtlmistir. Ahmed Rasim’in Leyadl-i Iztirdb adli uzun hikdyesi de
Tanzimat sonrasi toplumsal doniisiim siirecinin kadin iizerindeki baskilarini
somutlastiran bir 6rnek olarak dikkat ¢eker. Hikaye yiizeyde bir evlilik catismasi
ve duygusal kirilma anlatiyor gibi goriinse de derin yapisinda kadin karakterin
stiphe, namus ve gozetim mekanizmalartyla ¢evrelendigi ataerkil bir diinyanin
izleri belirgindir. Leydl-i Iztirdb basit bir kadin-erkek iliskisi ve evlilik ¢atigmasi
olarak goriilse de derin yapisinda patriyarkal degerlerin belirledigi bir anlam
diizenini yansitir. Evlilik kurumu, metinde yalnizca iki bireyin birlikteligi degil
kadin bedeninin, davraniglarinin ve gegmisinin denetlendigi bir alan olarak
kurgulanir. Namus ve sucluluk s6ylemi ile anlaticinin bakis agisi, kadin karakteri
stirekli bir ahlaki degerlendirme ¢ergevesine yerlestirir. Bu baglamda Giilistan’in
yasadig1 1zdirap ve hazin son, bireysel bir duygusal kirilma degil evlilik ve
toplumsal cinsiyet normlar1 iizerinden igleyen bir yapinin sonucudur. Anlati, bu
yoniiyle, kadin 6znenin smirlandirilmig varolusunu ve ataerkil diizenin
stirekliligini goriiniir kilan bir metin olarak degerlendirilebilir.
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Artificial Intelligence as a
Methodological Tool in Translation
Pedagogy: From Assistive Technology to
Research Design

Fatma Demiray Akbulut'

1. Introduction

The question of how artificial intelligence (AI) should be integrated into
educational practice has become increasingly important across disciplines. In
translation pedagogy, this issue is particularly significant because the field stands
at the intersection of language education, professional training, and applied
linguistics. The rapid development of Al, especially large language models such
as GPT-4, has reshaped both language technologies and translation education
(Abu-Rayyash, 2023; Albedah, 2025; Boonmoh & Kulavichian, 2026).

Today, Al tools—from neural machine translation (NMT) systems to
generative writing applications—are widely used to provide immediate
automated feedback and individualized learning support (Chen, 2024; Gassor,
2024). Although these systems show strong technical performance in handling
linguistic structures, effective translation still requires cultural sensitivity and
contextual judgment that depend on human expertise (Abu Rayyash, 2023:266).
For this reason, translation pedagogy is gradually moving beyond treating Al as
a simple assistive tool toward understanding it as a structured component that
influences teaching practices and research design (Yuan et al., 2025).

Traditional teacher-centered translation instruction is increasingly viewed as
insufficient in responding to both textual complexity and technological change.
In response, new frameworks such as the “Teacher-Student-Machine” (T-S-M)
model have been proposed (Yang, 2025). Drawing on Descriptive Translation
Studies (DTS), this model redefines classroom roles: the teacher acts as a
facilitator, the student becomes an active knowledge builder, and Al functions as
a collaborative support system (Yang, 2025:13). Rather than focusing only on
efficiency, this approach encourages the development of Human-Al Interactive
Negotiation Competence (HAINC) and critical thinking skills. Through
systematic comparison of their own translations, Al outputs, and authoritative
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versions, students move from passive receivers of information to active
evaluators of translation choices (Wen & Liang, 2024; Yang, 2025:13-15).

The integration of Al also influences research and assessment practices in
translation education (Long, 2025:1506). Many contemporary curricula use Al-
supported iterative translation tasks and audience-based feedback, sometimes
incorporating authentic social media materials to strengthen real-world relevance
(Boonmoh & Kulavichian, 2026). From a research perspective, records of
student-Al interaction—such as prompts and revision histories—make aspects of
the translation process more observable and easier to examine (Yang, 2025:16).

At the same time, this shift requires careful attention to ethical concerns,
including data privacy, system bias, and the risk of over-reliance that may weaken
independent judgment (Boonmoh & Kulavichian, 2026). Reconsidering
translation pedagogy in the Al era therefore involves not only adopting new tools
but also redesigning curriculum and assessment practices in ways that make
productive use of Al while preserving human creativity and responsibility.

2. Theoretical Framework

2.1. Artificial Intelligence and the Methodological Turn in Translation
Pedagogy

Artificial intelligence has become increasingly visible in education,
influencing teaching practices, assessment methods, and research directions
across disciplines. In translator education, recent developments in large language
models such as GPT-4 have significantly affected classroom practices (Abu-
Rayyash, 2023:260). Traditional translation instruction, which relied heavily on
teacher explanation and manual correction, is now widely considered insufficient
for addressing growing textual complexity and rapid technological change. As
Yang (2025:15) notes, “traditional translation teaching models are proving
inadequate.”

As a result, translation pedagogy is undergoing what can be described as a
methodological turn. Al is no longer seen only as a tool for increasing speed, but
as a structured component that influences how teaching is organized (Gassor,
2024:353; Yang, 2025:15).

A key example of this shift is the “Teacher-Student-Machine” (T-S-M) model
(Yang, 2025:13). In this framework, the teacher acts as a facilitator, the student
becomes an active learner, and Al functions as a collaborative support system
(Yang, 2025:18). Rather than searching for a single correct version, students are
encouraged to compare their own translations with Al outputs and authoritative
texts. This process supports the development of Human-Al Interactive



Negotiation Competence (HAINC) and strengthens critical thinking (Gassor,
2024:353; Yang, 2025:16; Wen & Liang, 2024).

This shift also encourages critical engagement with Al instead of passive
reliance. Students are asked to evaluate differences between manual drafts, Al-
assisted revisions, and final adaptations (Boonmoh & Kulavichian, 2026:197;
Long, 2025:1506). Through this structured comparison, learners develop a deeper
awareness of linguistic choices and cultural nuances that automated systems may
overlook (Abu-Rayyash, 2023:274; Yang, 2025:19).

From a research perspective, the increased use of Al has made aspects of the
translation process more observable. Records of prompts, revisions, and
interaction histories allow researchers to examine how students make decisions
during translation tasks (Yang, 2025:16). These records can also support
individualized learning adjustments based on student performance (Chen,
2024:41). In this sense, Al contributes not only to instruction but also to the study
of learning processes.

Before defining Al as a methodological instrument, it is important to consider
how it is currently used in translation education. Recent developments have
expanded the range of available tools—from Computer-Aided Translation (CAT)
systems to neural machine translation engines and generative writing tools
(Albedah, 2025:247; Chen, 2024; Gassor, 2024:353). These technologies
increasingly provide immediate feedback and interactive learning opportunities
(Abu-Rayyash, 2023:265; Boonmoh & Kulavichian, 2026:196).

Current practice often follows a collaborative model in which students first
produce a manual draft, then revise it with Al support, and finally refine the text
independently (Boonmoh & Kulavichian, 2026:198). This structure maintains
human judgment at the center while encouraging students to critically assess
machine suggestions (Wen & Liang, 2024; Yang, 2025:16).

Al tools are also used to offer individualized support, such as adapting
materials to different proficiency levels and providing immediate corrective
feedback (Chen, 2024:44; Li, 2023:258). Educational applications, including Al-
supported tutors and interactive learning activities, help connect theoretical
knowledge with practice (Chien et al., 2025:894; Long, 2025:1511). While these
tools are particularly effective in technical translation tasks, they remain limited
in literary contexts that require emotional depth and cultural sensitivity (Abu-
Rayyash, 2023:260).

Despite these developments, important ethical and practical concerns remain.
Researchers warn against system bias, cultural distortion, and excessive reliance
that may weaken independent thinking (Albedah, 2025:251; Long, 2025:1506).
For this reason, several scholars emphasize the importance of developing Al



literacy among translation students (Abu-Rayyash, 2023:281). A balanced
approach—one that integrates technological support without diminishing human
judgment—is widely regarded as essential for the future of translation education
(Abu-Rayyash, 2023:278; Muiioz-Basols et al., 2023:171).

From this perspective, Al in translation pedagogy should be understood not as
a single tool, but as a set of evolving practices that influence how translation is
taught, assessed, and studied. The remaining question is whether these practices
can be conceptualized as elements of a broader methodological framework rather
than simply as technical assistance.

3. From Assistive Technology to Methodological Instrument

The shift from viewing Al as an assistive tool to understanding it as a
methodological component may seem subtle, yet it has important consequences
for translation education. This reconceptualization moves the focus from what Al
can do to how its use shapes the design, implementation, and evaluation of
teaching practices.

In earlier stages, digital tools in translation education were mainly associated
with productivity. Neural machine translation (NMT), for example, was valued
for increasing speed and improving linguistic accuracy (Li et al., 2023:41).
Student interaction with Al often centered on post-editing machine-generated
drafts, and a significant proportion of trainees relied on MT as a primary drafting
aid (Li et al., 2023:41; Tavares et al., 2023:4). More recent approaches, however,
treat Al not only as a drafting assistant but as a structured element within
instructional design that supports critical reflection and process-oriented learning
(Gassor, 2024:353; Long, 2025:1512).

This transition is sometimes described as moving from a “black box” to a
“glass door” perspective, where the functioning of Al systems becomes more
visible and open to examination (Shantwan & Shantwan, 2025:2). Instead of
accepting Al outputs as final products, many curricula now incorporate iterative
translation tasks that include an initial human draft, an Al-assisted revision, and
a final independently refined version (Boonmoh & Kulavichian, 2026:197). In
this structure, students compare their own decisions with Al-generated
alternatives and established standards, developing a clearer understanding of
translation choices (Boonmoh & Kulavichian, 2026:213; Long, 2025:1506).

Al also plays a growing role in research and assessment design. Studies
increasingly use records of student interaction—such as prompt histories,
revision patterns, and navigation logs—to examine how translation decisions are
made over time (Chien et al., 2025:894; Lim et al., 2024:1309, 1327). These
records make aspects of learner thinking more observable and can support
adaptive forms of instructional guidance, where feedback is adjusted according



to student performance (Qian et al., 2026). In addition, public feedback
mechanisms, including responses gathered through social media platforms, have
been incorporated to evaluate how Al-assisted translations function in authentic
contexts (Boonmoh & Kulavichian, 2026:197; Zhao, 2024:51).

Reframing Al as a methodological component also requires attention to
ethical responsibility and Al literacy. Detecting system bias and cultural
distortion becomes part of translation competence. Approaches such as the
“Critical Ecological Approach” encourage students to reflect on broader social
and ethical implications of human—machine collaboration (Mufioz-Basols et al.,
2023:171). In this sense, Al is positioned not as a replacement for human effort,
but as a structured medium through which learners develop critical awareness and
professional adaptability. Reconceptualizing Al in this way supports more
reflective, transparent, and human-centered forms of translation education, where
technology assists learning rather than directing it.

4. Al-Supported Research Designs in Translation Education

Research in translation education has long struggled to capture learning
processes that are complex, dynamic, and difficult to observe directly. Al offers
new possibilities in this regard, provided that its use is guided by clear
methodological principles. As Al has become more visible in translation
education, it has influenced not only classroom practices but also research design.
Beyond teaching, Al-supported systems are increasingly used to assist
researchers in managing data, identifying patterns, and organizing complex
materials. When embedded within clearly defined research frameworks, such
tools can support investigation without altering the fundamental assumptions of
educational research.

One area where Al plays a prominent role is data collection. Research in
translation education often generates large volumes of learner-produced material,
including drafts, revisions, reflections, and process records. Al-supported
environments can help collect and store such data systematically by recording
learner interactions across tasks and over time (Li, 2025). This makes it possible
to move beyond single performance scores and examine broader learning
processes (Main, 2025). At this stage, however, Al functions as a support tool: it
facilitates access to and organization of data but does not determine what counts
as meaningful evidence.

The growing scale of process data—such as revision histories, feedback
exchanges, and timing patterns—creates both opportunities and challenges (Lim
etal., 2024; Ma et al., 2025). While these materials offer insight into how learners
approach translation tasks, their volume requires reliable systems for storage and
preparation (Zhao, 2025). Al-based data management tools can assist by



organizing materials, labeling segments, and preparing datasets for later analysis
(Saputra et al., 2024).

Methodologically, it is important to distinguish between technical processing
and analytical interpretation. Al systems may group revisions by type or identify
recurring linguistic features, but such operations must remain guided by clearly
formulated research questions (Shantwan & Shantwan, 2025). Categories should
emerge from theoretical and conceptual considerations rather than from system
defaults or technical convenience (Yaacoub et al., 2025). In this way, data
organization supports research aims instead of shaping them.

Al is also used to assist with the classification of large datasets in qualitative,
quantitative, and mixed-methods studies (Saputra et al., 2024). While Al tools
can help identify recurring features or cluster responses (Zhao, 2025),
methodological rigor depends on defining classification criteria independently of
automated outputs (Shantwan & Shantwan, 2025).

Finally, metadata annotation—such as marking language, genre, date, and
topic—supports reliable storage and retrieval. Transparent documentation of data
collection and organization is essential for addressing ethical concerns, including
data privacy and system bias. By combining traditional research tools (e.g.,
questionnaires, reflective reports) with recorded interaction data, researchers can
gain a more comprehensive understanding of how Al functions within translation
learning contexts.

5. Assessment and Feedback in AI-Mediated Translation Pedagogy

Assessment plays a central role in education, shaping both learner priorities
and perceptions of progress. In translation education, where competence involves
interconnected linguistic, cultural, and analytical skills, assessment design is
especially important.

The integration of artificial intelligence (Al) has contributed to a shift from
purely product-based grading toward more formative and process-oriented
evaluation models (Li et al., 2023:42; Li, 2023:258). In this context, the teacher
is no longer the only source of evaluation. Instead, assessment may function as
an ongoing cycle in which human judgment is supported by automated feedback
and, in some cases, audience response (Boonmoh & Kulavichian, 2026:196,211).
However, maintaining a balance remains essential so that rapid automated
feedback does not overshadow careful human evaluation of creativity and cultural
nuance (Abu-Rayyash, 2023; Long, 2025).

Automated metrics continue to be used in Al-supported assessment. Measures
such as BLEU (Bilingual Evaluation Understudy), TER (Translation Edit Rate),
and METEOR (Metric for Evaluation of Translation with Explicit Ordering)



compare student or machine translations with reference texts and provide
numerical indicators of similarity (Abu-Rayyash, 2023:267; Xu, 2024:15). While
efficient in identifying lexical and structural alignment, these metrics have
limited capacity to evaluate stylistic appropriateness and cultural depth (Albedah,
2025:257).

A widely discussed advantage of Al tools in the classroom is the provision of
immediate, individualized feedback, which may reduce anxiety and encourage
self-regulated learning (Albedah, 2025:247). Systems such as ChatGPT and Al-
based tutoring applications can highlight errors and suggest revisions in real time.
In some instructional designs, this feedback is adjusted according to recorded
student activity—such as revision patterns or navigation history—to better match
learner proficiency levels (Lim et al., 2024:1309). More advanced systems may
also provide explanatory comments rather than simple scores, helping students
understand why certain choices are evaluated positively or negatively (Latif et
al., 2023:1; Li, 2025:233).

To reduce the risks of direct copying and excessive reliance, scholars
recommend process-oriented assessment designs (Long, 2025:1512; Yang,
2025). A common approach requires students to submit multiple stages of their
work: an initial manual draft, an Al-generated or Al-assisted version, a revised
final text, and a reflective commentary (Boonmoh & Kulavichian, 2026; Li et al.,
2023). This structure makes learner effort more visible and allows instructors to
evaluate how students respond to Al suggestions (Boonmoh & Kulavichian,
2026:210; Ma et al., 2025). Reviewing interaction records—such as prompts and
revision decisions—can help identify strengths and weaknesses in Human-Al
Interactive Negotiation Competence (Wen & Liang, 2024).

Another development in Al-supported assessment is the inclusion of audience
response as an evaluative dimension. Some pedagogical models encourage
students to share translations on social media platforms and consider reader
feedback as part of the learning process (Boonmoh & Kulavichian, 2026:197).
Indicators such as comments and engagement levels may offer insight into
communicative effectiveness (Boonmoh & Kulavichian, 2026:204, 211). This
approach can help students understand how stylistic choices function in real-
world contexts (Boonmoh & Kulavichian, 2026:212), while also raising
awareness of genre sensitivity and professional responsibility (Boonmoh &
Kulavichian, 2026:213; Muiloz-Basols et al., 2023:171).

At the same time, Al-supported assessment requires careful quality control.
Techniques in which advanced language models evaluate other outputs are being
explored (Qian et al., 2026:105448). However, such systems may still reflect
positional or self-reinforcing biases, making continued human oversight
necessary (Qian et al., 2026:105448). To support academic integrity, institutions



increasingly require transparent disclosure of Al use in assessment tasks. While
Al offers significant potential for timely and personalized feedback, independent
task performance and human evaluation remain important for assessing students’
underlying translation competence and professional judgment.

6. Methodological and Ethical Considerations

Any serious discussion of Al in education needs to go beyond practical use.
Methodological rigor and ethical responsibility are not optional; they are part of
what makes educational work credible and defensible. As Al-supported practices
become more common in translation pedagogy and research, questions of
validity, responsibility, and interpretive control become harder to ignore.
Addressing these issues does not mean rejecting Al. Instead, it requires
frameworks that clarify how Al can support educational inquiry without
weakening methodological standards. The integration of Al into translation
pedagogy requires an important ethical framework to ensure that technological
advancements do not compromise academic integrity or human agency.

6.1. Replicability and Research Transparency

Replicability and transparency constitute the cornerstone of academic
integrity in the rapidly evolving field of Al and translation pedagogy.
Reproducibility is defined as the ability to obtain identical results by employing
the same data and methodologies (Goodchild & Li, 2021; Latif et al., 2023).
Given that complex neural network architectures can behave inconsistently even
when trained on similar datasets, maintaining high standards for transparency is
critical for the credibility and generalizability of research findings.

A primary requirement for transparency in the Al era is the explicit disclosure
of human-machine collaboration during the research and writing process.
Scholars are increasingly expected to provide a Declaration of Generative Al,
detailing specifically how tools were used—for instance, to polish language,
check grammar, or count frequencies—while affirming that human authors
remain fully responsible for the interpretation and conclusions. This
methodological positioning aligns with the shift from a "black box" approach to
a "glass door" policy, where the underlying logic and reasoning of Al-mediated
decisions are made accessible and interpretable to stakeholders (Shantwan &
Shantwan, 2025:2).

Furthermore, research transparency is enhanced through the use of structured
empirical designs that allow for controlled observation. For example, the use of
structured translation prompts categorized by genre (e.g., terminology, cultural,
and literary tasks) enables other researchers to replicate performance evaluations
of Large Language Models (LLMs) like GPT-4 across diverse linguistic contexts
(Abu-Rayyash, 2023:267). Similarly, the inclusion of detailed appendices,



rubrics, and trace data (such as interaction logs and post-editing trajectories)
facilitates the replicability of research for both pedagogical and investigative
purposes (Lim et al., 2024; Ma et al., 2025; Muifioz-Basols et al., 2023).

Finally, ensuring research transparency involves addressing potential biases
in the methodologies themselves. Recent designs utilize LLM-as-a-Judge
structures but acknowledge the need to report and mitigate position bias, self-
enhancement bias, and verbosity bias to maintain evaluative fairness (Qian et al.,
2026). Ultimately, a transparent methodological framework can ensure that the
integration of Al supports, rather than undermines, the permanence of human
translational expertise.

6.2. Bias, Fairness, and Representation

The integration of artificial intelligence (Al) into translation pedagogy is
profoundly influenced by issues of bias and fairness, which arise from the data-
driven nature of large language models (LLMs). Algorithmic bias, often rooted
in statistical methods, can mislead educators regarding the perceived objectivity
of Al tools. Because these systems autonomously may produce content based on
training data that may reflect historical inequities, there is an urgent need for
robust ethical guidelines to govern their use in educational settings.

Methodologically, the use of Al for quality evaluation—such as the "LLM-
as-a-Judge" technique—introduces specific evaluative biases. These include
position bias, where the model favors responses based on their placement in a
prompt; verbosity bias, which disproportionately rewards longer responses
regardless of relevance; and self-enhancement bias, where a model favors content
generated by itself or similar architectures (Qian et al., 2026).

Finally, ensuring fairness and representation requires a multifaceted strategy
involving bias auditing and human oversight (Yaacoub et al., 2025; Yuan et al.,
2025). Educators must implement bias detection systems that scan Al-generated
content for stereotypes before it reaches the learner (Yaacoub et al., 2025). By
adopting a "human-as-critical-thinkers" model, pedagogy can shift from passive
acceptance of machine output to an active, ethical negotiation that prioritizes
human discernment and cultural fidelity (Long, 2025:1512).

6.3. Over-Reliance and the Preservation of Human Judgment

The rapid integration of large language models (LLMs) into translator training
has raised significant concerns regarding the erosion of learner autonomy through
algorithmic dependency and the risk of metacognitive laziness. While students
often view these tools as valuable preliminary aids to increase speed, an excessive
reliance can lead to a "black box" syndrome, where learners accept machine



recommendations as unquestionable truths, thereby diminishing their critical
agency (Shantwan & Shantwan, 2025:5).

Preserving human judgment is essential because Al models, despite their
technical proficiency, consistently struggle with the cultural nuances, emotional
intricacies, and literary allusions inherent in high-quality translation. Research
indicates that students who rely on Al without initial manual attempts often show
poorer knowledge retention and struggle to detect machine-generated
"hallucinations" or cultural misrepresentations (Riva, 2025:14; Boonmoh &
Kulavichian, 2026:213). To prevent Al from becoming a permanent "crutch,"
educators must distinguish between assistive usage and the total outsourcing of
cognitive effort, ensuring that the human translator remains the dominant role in
the "contest" between man and machine (Li et al., 2023:42; Riva, 2025:14).

In this framework, students should be trained to use Al outputs merely as
reference points for further revision rather than as final products.

Ultimately, the goal of modern translation pedagogy should cultivate Al
literacy—a competence that combines the vast technological prowess of machine
systems with the irreplaceable human ingenuity required for ethical and nuanced
communication. By intentionally designing tasks that require higher-order
thinking and reflective reasoning, educators can ensure that Al serves as a
methodological instrument for growth rather than a source of intellectual
stagnation.

7. Conclusion

This chapter has argued for a reconceptualization of Al in translation
pedagogy, shifting the focus from its common treatment as a supportive
technology toward its role as a methodological component of educational design
and research. When integrated with clear pedagogical intent, Al can contribute to
instructional practices that foreground learning processes, encourage reflective
engagement, and make learners’ decision-making more visible over time

This research has demonstrated that the field is undergoing a significant
transition, moving from the conceptualization of Al as a mere assistive
technology for productivity to its recognition as a sophisticated methodological
instrument that reshapes both pedagogical strategies and research designs. While
students increasingly utilize neural machine translation (NMT) to enhance speed,
the emergence of the "Teacher-Student-Machine" (T-S-M) model highlights a
move toward a dynamic educational ecosystem where Al serves as a strategic
collaborator in the construction of knowledge (Yang, 2025:13, 18).

Methodologically, this shift has enabled researchers to externalize and analyse
the cognitive mechanisms of translation in unprecedented detail. The ethical



mandates of this transition require a "glass door" policy regarding transparency
and accountability (Shantwan & Shantwan, 2025:2). Researchers and students
alike must commit to the Declaration of Generative Al, taking full responsibility
for the cultural fidelity and ethical integrity of their work while actively
mitigating algorithmic bias and hallucinations (Albedah, 2025:268; Qian et al.,
2026:105448; Riva, 2025:538).

Viewed from this perspective, Al does not represent a fundamental break from
established principles of translation pedagogy or educational sciences. Instead, it
extends existing approaches by offering new ways to observe learning processes,
organize pedagogical interaction, and support formative development. The
educational value of Al lies not in its technical capabilities alone, but in how it is
used to structure learning environments, prompt reflection, and support informed
decision-making.

The chapter has also emphasized the importance of coherence across
pedagogy, assessment, and research. Looking ahead, the continued integration of
Al into translation education offers opportunities to refine both pedagogical
practice and research design. Further work on process-oriented methodologies,
longitudinal perspectives, and applications across diverse learning contexts can
deepen understanding of how technology-mediated learning develops over time
and how pedagogical design shapes learner engagement.

In sum, approaching Al as a methodological component rather than a purely
technical solution allows translation pedagogy to respond to technological change
without losing sight of educational values. By maintaining methodological
clarity, pedagogical intentionality, and ethical awareness, educators and
researchers can integrate Al in ways that support learning and professional
development.
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