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Portola High School has a large high achieving

student population, with CA School Dashboard

reporting scores 72.8 points above the standard for

English and 67.6 points above the standard for

Math.

 

 However, the ongoing Covid-19 pandemic

continues to impact a.growing number of students

and their ability to succeed academically. In an

effort to identify at-promise students in need of

Tier 2 or 3 supports, the Portola Counseling

department monitors multiple data points. Specific

Intervention Data Totals for D/F students include

those identified for weekly academic goal

planning, assigned counseling office hours and

homework lab.

 

The School Success Skills group sessions are

designed specifically to meet the academic needs

of students identified as needing to attend weekly

Homework Lab. Homework Lab students will be

eligible to voluntarily participate in a small group

of 6-10 which focuses on growing their academic

skills toolbox across 6 weekly sessions. 

S c h o o l  D e m o g r a p h i c s

A B O U T

P O R T O L A
H I G H
S C H O O L A c a d e m i c  P e r f o r m a n c e

I n t e r v e n t i o n  T o t a l s



In order to learn more about the academic needs and school

experience at Portola High School, the counseling department

will survey PHS learners. Students will be encouraged to

respond thoughtfully, and survey data will be evaluated to help

the counseling department provide evidence-based support. The

needs assessment survey is confidential and all individual

student responses will not be shared with teachers or other

students. 

 

The results of this survey will be used to assist the counseling

staff and interns to better support students in need of additional

academic help. 

N E E D S
A S S E S S M E N T



Participant Selection

 

     As previously mentioned, Portola High School has a high-achieving student population. However,

due to the stress involved with AP classes and an ongoing pandemic, there continues to be a growing

number of students at-promise. As a result of at-promise students in need of Tier Two support, the

Portola Counseling department closely monitors multiple data points. These specific data totals

identify D and F students appropriate for additional counseling interventions. The specific

interventions offered include weekly academic goal planning with counseling interns, students

assigned to counseling morning office hours during their scheduled on-campus day, Learning Lab, and

Homework Lab.

     Portola Counselors further identify each student’s interventions based on evaluation of student

transcripts, documentation of parental/guardian concerns, and educator feedback. Based on the

learner’s cumulative record review, counselor’s recommend students to the Homework Lab, where

they have the opportunity to work on assignments or projects with guidance. As one of the Portola

Counseling Interns, I am further screening for Homework Lab students with multiple Ds and Fs and

identifying needs through a survey assessment of this student group. Many of these students showed

great potential academically before the pandemic, but they now struggle to navigate self-directed

learning.

Reflection and Best Practices

     Once identified, I will further recruit students for participation in the group through personal

invitations and announcements during Homework Lab sessions encouraging students to join the group.

Upon completion of recruitment, interested students will undergo a pre-screening to determine their

developmental appropriateness, and they will receive the parent/guardian consent form detailing their

voluntary participation in the group. The group will be designed for 6-10 students; however, 1-2

additional students will be recruited since some students may choose not to participate. Under the

Counseling Department’s direction, the School Success Skills group will cover study skills, time

management, test anxiety, and assignment completion across six weekly sessions. 

     If a group topic and target student group are not predetermined, best practices would include a

needs assessment rollout covering all three domains to identify students’ needs. Data from this needs

assessment would then guide group curriculum development and student recruitment.



     For this Group Counseling project, students were preselected for participation based on their parent or

guardian's prior consent for Tier 2 Academic Support and the student's subsequent enrollment in counseling office

hours and homework lab. 

     Under the supervision of a staff counselor, preselected students were notified via email of an upcoming small

group series to focus on Student Success Skills. Students were encouraged to participate, but ultimately

participation was voluntary. PHS Students were provided information regarding the small group series including

the proposed start date and topics to be covered.

     While alternate methods of informed consent were utilized for the purposes of this group counseling project, a

sample consent form is provided below detailing what would have been provided to Parents and/or Guardians

should one have been needed.

C O N S E N T

F O R M



L I T E R A T U R E

R E V I E W
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Literature Review 

 Academic stress and poor academic outcomes are at an all-time high due to the ongoing 

educational impact of the Covid 19 Pandemic. According to current research, academic stress 

occurs when academic demands exceed a student's perceived ability to cope and is often 

associated with self-imposed or parental pressure to perform (Abdollahi, Panahipour, Tafti, & 

Allen, 2020). Now more than ever, it is critical that counselors evaluate their arsenal of supports 

for at-promise students to ensure they receive meaningful guidance. Tier Two interventions such 

as small group counseling offer counselors an ideal setting to alleviate academic stress by 

teaching techniques such as goal setting, Cornell note-taking, time management, and writing 

skills. This literature review aims to highlight the evidence for implementing these strategies to 

mitigate adverse academic outcomes and increase student success at the Tier two level. 

 Before examining specific learning strategies for implementation, an understanding of the 

definition of student success and its core characteristics is essential. In James Mbuvas’ study, 

findings show student success occurs when students across all levels complete programs through 

either personal intrinsic motivation, school-organized advising interventions, tutoring programs, 

or counseling (2011). School counselors are the ideal professional on campus to implement 

advising strategies as they typically have established rapport with students and access to critical 

background information from teachers and parents (Berger, 2013).  

Of the topics proposed for inclusion, goal setting offers several specific, lasting benefits 

to students. In a striking reveal, researcher Sara Estrapala and her colleague identified goal 

setting as a transferable life skill that elevates motivation, independence and increases access to 

the curriculum (2019). This evidence, which offers clearly defined benefits to students, further 



 

supports the continued usage of SMART goals by school counselors to encourage student 

determination and explicitly teach at-promise students step-by-step goal setting. 

 Lessons devoted to time management, stress management, and progress monitoring 

skills have also proved to be a substantial addition to an academic small group curriculum. In 

Villares' 2011 study evaluating the School Success Skills curriculum, it was found that all 

students need a core set of social, self-management, and learning skills to succeed academically.  

Further, when students can learn, practice, and utilize these skills in an encouraging 

environment, they become more confident and motivated to continue mastering new skills 

(Villares & Lemberger, 2011). Built around the humanistic theory, SSS operates with the 

understanding that students possess the potential to succeed and become contributing community 

members (Villares & Lemberger, 2011). While teaching these skills effectively supports 

academic success, it also facilitates students’ holistic growth in other areas such as career 

preparation and school retention (Villares & Lemberger, 2011). 

Another remarkable study identified a strong positive relationship between students’ 

time-management skills and academic achievement (Tsai & Liu, 2015). More specifically, 

researchers identified time-management as a skill that helps students effectively manage 

extracurricular activities that may impact academic performance, such as social media usage. 

Time management is especially relevant as students navigate distance learning in settings where 

educators may not be present. 

In their practice guide, Teaching Secondary Students to Write Effectively, What Works 

Clearinghouse (2016) provides an evaluation of additional research that suggests teaching 

students specific note-taking and writing skills leads to success in and out of the classroom. 

Effective writing is a crucial component of students’ achievement and ability to convey thoughts, 



 

opinions, ideas, experiences, and analyze information (Mulatu, 2018). In keeping with these 

findings, researchers have also found that Cornell Notes significantly affects students’ critical 

reading and writing skills (Ahmad, 2018).  

Vital to student success is school counselors’ pursuit of interventions that challenge 

students to grow and encourage increased academic effort. Providing data-driven interventions 

with specific mindsets and behaviors targeted for supporting student achievement is also directly 

aligned with the ASCA National Model: A Framework for School Counseling Programs (2019). 

It is evident that direct service interventions such as small group counseling can provide students 

with targeted guidance, and perhaps more notably, lessen the intense academic pressure during 

this naturally stressful time in their educational journey (Webb & Brigman, 2007). 

 

 

 

 

 

 

 

 

 

 

 

 

 



I N T E R V E N T I O N
O U T L I N E

 In our first group meeting, a total of 9 nine

students were present. While several actively

participated in the icebreaker, many appeared to

lack interest in the overall group experience and

the planned group worksheet activity. It was a

good opportunity for learning to navigate silence.



 In our second meeting, there was a small decline

among the seniors who originally accepted the

invitation to participate in the group. Again,

students seemed to enjoy the ice breaker activity.

Since the students present were most responsive

during the activity, I did my best to connect the

activity to the lesson focus throughout our

meeting.



Our third session saw another drop in attendance.

Again, students seemed to enjoy the ice breaker

activity. Since the students present were most

responsive during the activity, I did my best to

connect the activity to the lesson focus throughout

our meeting. Our group meetings take place on

Mondays during Homework Lab and students do

not have any required classes on campus that day.

Perhaps attendance may have been better if the

group took place during the on-campus day.



 The students were especially responsive and

engaged during the Peak and Valley icebreaker for

this group meeting. In an effort to utilize this

momentum and build additional rapport with the

group, I devoted more than the originally allotted

time to this activity. Students really seemed to

need a place to share their current experiences

unrelated to school.



Again, students seemed to enjoy the ice breaker

activity. Since the students present were most

responsive during the activity, I did my best to

connect the activity to the lesson focus throughout

our meeting. We spent more time than I originally

planned to connect their self-care practices to their

current experience in school.



By the final group meeting, only two members

were present. Both students actively

participated in our review. I requested both

students complete the post-assessment, but

unfortunately, only one student submitted

feedback.



H A N D O U T S L E S S O N  1



H A N D O U T S L E S S O N  2



L E S S O N 3 H A N D O U T S



L E S S O N  4 H A N D O U T S



L E S S O N 5 H A N D O U T S



L E S S O N 6 H A N D O U T S



E V A L U A T I O N
P R E  S U R V E Y



E V A L U A T I O N
P R E  S U R V E Y :
R E S U L T S

Data overview:

The small group originally consisted of

nine students. 

 Four 9th grade students, two 10th

grade students, one 11th grade student,

and two 12th grade students.

All nine students participated in the

group's pre-assessment evaluating

SMART goal setting, time management,

organization, and self-care.

During the first group session, students

in attendance mentioned that teachers

and counselors shared a great deal of

information pertaining to these topics

during emergency distance learning

since the onset of the pandemic. I

believe the feedback received via the

pre-survey reflects their familiarity with

these topics and ideas.



E V A L U A T I O N
P O S T  S U R V E Y



E V A L U A T I O N
P O S T  S U R V E Y :
R E S U L T S

Data overview:

The small group originally consisted of

nine students. 

Unfortunately, early on both  11th and

12th-grade students decided not to

continue with participation. By the

group's final session, two 9th-grade

students remained. Despite the limited

opportunity for feedback, both students

in attendance were invited to participate

in the voluntary post-assessment during

the 6th group meeting.



Classroom and Group 
Mindsets & Behaviors Results Report 

School Name Portola High School 

Results Report for: £ Unit 
£ Lesson 
£ Small Group 

Grade Level All grades, 9-12 

Topic Academic: Student Success Skills 

Mindsets & 
Behaviors 

M 6. Positive attitude toward work and learning 
B-LS 3. Use time-management, organizational, and study 
skills 
B-LS 4. Apply self-motivation and self-direction to learning 
B-LS 7. Identify long- and short-term academic, career, and 
social/emotional goals 

Participation Data 9  # of students participating 
30 Length of lessons/sessions 
6 # of lessons/sessions  

Mindsets & 
Behaviors Data 
 

Pre-Intervention Data: 
Using a scale to measure statements 
of agreement (Strongly Disagree, 
Disagree, Neutral, Agree, Strongly 
Agree) Students will rate their level 
of agreement to the following: 

• I am confident I can set an 
achievable goal 

• I am confident in my ability 
to balance studying so no 
one day or part of school 
feels like “too much” 

• I understand how to 
prioritize tasks and manage 
my time wisely 

• I have a good system to help 
me recall important facts and 
concepts relevant to my 
assignments. 

• I complete work assigned on 
time, avoiding getting no or 
partial credit 

Post-Intervention Data: 
Using a scale to measure statements 
of agreement (Strongly Disagree, 
Disagree, Neutral, Agree, Strongly 
Agree) Students will rate their level 
of agreement to the following: 

• I am confident I can set an 
achievable goal 

• I am confident in my ability 
to balance studying so no 
one day or part of school 
feels like “too much” 

• I understand how to 
prioritize tasks and manage 
my time wisely 

• I have a good system to help 
me recall important facts and 
concepts relevant to my 
assignments. 

• I complete work assigned on 
time, avoiding getting no or 
partial credit 



• I keep track of my 
assignments and other 
upcoming projects 

• I know strategies that help 
me manage stress. 

• When I'm struggling, I set 
goals to help me improve 

• I know how to set a SMART 
goal. 

• I keep track of my 
assignments and other 
upcoming projects 

• I know strategies that help 
me manage stress. 

• When I'm struggling, I set 
goals to help me improve 

• I know how to set a SMART 
goal. 

Free response questions: 
• Things I appreciated 

about the group 
• Things about the group I 

feel could improve 
 

Outcome Data 
(Achievement, Attendance 
and/or Discipline Data) 

Baseline Data: student responses to the pre-survey  

Final Data: Achievement data measured by a comparison of the pre and post 
survey responses to determine if there has been any measurable change in 
knowledge or attitudes. 
 
 

Implications 
Analyze your data. How 
will data inform future 
practice? 

By measuring responses to the pre and post survey, changes in knowledge 
and attitudes may reveal which lessons and activities were most beneficial 
and effective. Data collected may also reveal which student groups were most 
impacted, offering guidance for future group implementation. Additionally, 
data depicting significant change may help counselor’s advocate for increased 
funding for future academic supports or interventions. Similarly, data 
depicting little to no change following the group intervention may help 
counselor’s focus resources, time, and support in a more effective manner. 
 

 



R E F L E C T I O N



Amber M. Navarro

CSP 513: Group Counseling, Leadership and Intervention

Dr.  Sarah Golden

Reflection: Self-analysis

Development and Planning

Portola High School Counselors identify student’s in need of Tier Two Academic

interventions based on the evaluation of student transcripts, documentation of parental/guardian

concerns, and educator feedback. Based on the learner’s cumulative record review, counselor’s

recommend students to the Homework Lab, where they have the opportunity to work on

assignments or projects with guidance. Portola’s Homework Lab takes place on campus every

Monday, during what would typically be considered a virtual learning day. Many of the students

assigned to the Homework Lab intervention showed great potential academically before the

pandemic, but they now struggle to navigate self-directed, hybrid learning.

Limitations

The lead counselor requested the group curriculum target academic skills and be offered

exclusively to students attending Homework Lab. The predetermined group topic and the

audience were among the first limitations encountered while constructing the group intervention.

In a typical year, best practices would include a needs assessment rollout covering all three

domains to identify students’ needs. Data from this general needs assessment would then drive

group curriculum development. Data collection would also heavily impact the specific

demographic of students targeted for group participation.



During the development and planning phase, I also took the school’s current Hybrid

cohort schedule and Covid-related safety precautions into consideration. Due to these

precautions, location options were limited to those allowing proper social distancing during the

group session. Additionally, individual lesson plans were limited to the inclusion of activities

that followed all necessary covid protocols. Further, group sessions could not involve student

spacing less than 6 feet apart, activities involving physical movement around the group space, or

circle sitting. I believe these limitations heavily influenced the overall appeal and feel of the

group environment for the students invited to participate. I look forward to exploring future

small groups where students do not encounter as many physical barriers during participation. I

believe this may also help build rapport and connection.

Attendance

Initially, nine students agreed to participate in the small group: four ninth-grade students,

two tenth-grade students, one eleventh-grade student, and two twelfth-grade students. By the

second group meeting, both seniors opted out of further participation. Each week I sent a

reminder email and parent text or voicemail to prevent other dropouts. Unfortunately, by our

final group meeting, attendance was limited to two ninth-grade students. I believe attendance

may have been lacking for several reasons. First, the group took place on a day where students

were not required to be on-campus for classroom-based learning. Perhaps holding a group during

students’ on-campus days would have positively impacted attendance rates. Second, students

have been asked to pivot and adjust many times during this unprecedented school year. Many

students seem disenchanted with school in the time of Covid, and I believe asking them to

participate in a group targeting academic skills may not have been appealing. Lastly, there may

have been other external factors, such as transportation to the campus, impacting student’s ability



to maintain group attendance. If I have the opportunity to implement small group counseling

during the next school year, I plan to consider this experience.

Leadership and Facilitation Skills

Given the unusual circumstances of this school year and the impact of the pandemic on

students and school-based learning, students were primarily unmotivated to attend or participate.

The implementation of this small group intervention allowed me the ability to practice drawing

students out and modeling. I also feel that I’ve grown concerning my comfort with silence and

flexibility in a group setting. I’m hopeful that as schools return to a new normal in the next

academic year, future groups will provide more opportunities for growth and practice of

facilitation skills.

Systemwide Considerations

While this group experience was challenging to implement and run, it offered a clear

depiction of the merit of data-based decision-making. A small group intervention guided by a

general needs assessment may have led to constructing a curriculum more appropriate for

students’ needs or revealed that most students were not eager to participate in an academic

themed small group. The needs assessment may have also shown that group interventions were

needed for a specific grade level versus offering the group intervention to all grades. I believe

this experience reinforced the importance of data-driven counseling and not just offering

interventions because they seem like a good idea. In our work, it’s critical to meet students where

they are. Data collection ultimately helps us advocate for school-wide policies, funding, and

interventions designed for the students we have and their specific needs.



R E F E R E N C E S
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