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School Demographics

’

« Portola High School has a large high acﬁieving

student population, with CA School Da‘shboafd.

0 / o i ' =
_reporting scores 72.8 points above the standard for

“English and 67.6 points above the standard for

Math.

‘e

)

0‘ > ) B

‘ However, the ongoing COVid419 pandemic

- .

continues tq impact a.growing number of students

and their ability to succeed academically. In an

effort to identify at-promise students in need of
Tier 2 or 3 supports, the Portola Counseling

depattment monitors multiple data points. Specific

\

Intervention /,Data Totals for D/F students include

those identified for vyeek‘ly academic goal

a -

planning, assigned counseling office hours and

horﬁework lab.

v

The School Success Skills group sessions are

designed specifically td meet the academic needs .

J

of students identified as needing to attend weekly
Homework Lab. Homework Lab students will be
eligible to voluntarily participate in a small group
of 6-10 which foeuses on growing their academic

skills toolbox across 6 weekly sess:i‘ons.

Enrollment

1,382

Socioeconomically

Disadvantaged

18.6%

English Learners

11.8%

Foster Youth

0.1%

. Academic Performance

LEARN MORE
English Language Arts

£

No Performance Color

72.8 points above
standard

No Data

EQUITY REPORT
Number of Student Groups in Each
Color

——
0 0 0

Red Orange Yellow

I CEE——
0 0

Green Blue

Lit Skills

16 20

LEARN MORE
Mathematics

£\

No Performance Color

67.6 points above
standard

No Data

EQUITY REPORT
Number of Student Groups in Each
Color

—
0 0 0

Red Orange Yellow
LW ]

0 0

Green Blue

ACADEMIC

Assigned
(9th) Math Lab Office Hours Goal Planner

42 25

Intern Acad.

LEARN MORE

English Learner
Progress

63.8% making
progress towards
English language

proficiency
Number of EL Students:
116

Progress Levels

Very High = 65% or higher
High = 55% to less than
65%

Medium = 45% to less than
55%

Low = 35% to less than 45%)
Very Low = Less than 35%

. Intervention.Totals

Homework Learning
Lab Lab

Ll 24

1st Quarter Progress Report 269 751 1020
1st Quarter Grade Report 403 681 1084
2nd Quarter Progress Report 394 635 1029
1st S Grad 334 333 667

4
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NEEDS
ASSESSMENT

Pre Assessment

The following survey will messure students’

note taking, smart goals, and self-care. All

‘respond thoughtfully, and survey data will be evaluated to heip

" the counseling departmeﬁt provide evidence-based support. The

students.

‘n

.

academic help.

our counseling team lesrm more sbout our students’ ability to assume or

f their school work, practi , and aim 1o

school work.

These answers will be kept confidential. They will not be shared outsi nd
* Required

age you to snswer honestly.

1. Name*®

2. Grade*

Check sl that spply.
CJoth
1o
ImERLY
[z

Survey Questions

3. lam confident | can set an achievable goal.

Check all that apply.
(] swongly Agree
Ol Agree

[] Neutral

[ Disagree

[] strongly Disagree

4. I'm confident in my ability to balance studying so no one day or part of school feels like “too much®
Check all that spply.
[] Strongly Agree
] Agree
] Neutral
[ ] Disagree
[ strongly Disagree

5. lunderstand how to pricritize tasks and manage my time wisely *
Mark only one oval.

(D strongly Agree
(D Agree

(D Newrsl

() pisagree

(D stongly Dissgree

6. I have agood system to help me recallimportant tomy
Check sl that apply.
[ songly Agree
[ ] Agree
] Neutral
[ ] Disagree
(] Strongly Disagree

7. lcomplete: igned on time,

Check sl that apply.

(] swongly Agree
[ Agree

[ Neutral

[ pisagree

[ Strongly Disagree

8. Ikeep track of my assh and

Check all that apply.

[ swongly Agree

[ ] Agree

] Neutral

[ ] Disagree

(] Strongly Disagree

10.

1.

| know strategies that help me manage stress.
Check il that apply.

[ strongly Agree
[7] Agree

[T Neutral

(] Disagree

[7] strongly Disagree

When I'm struggling, | set goals to help me improve

Check all that apply.

[] strongly Agree
[ Agree

[ Neutral

[7] Disagree

[ ] Strongly Disagree

| know how to set a SMART goal.

Check all that apply.

[ 7] strengly Agree
[ Agree

[ Neutral

[ Disagree

[ ] strongly Disagree

In order to learn more about the academic needs and school
“experience at Portola High School, the counseling department

will survey PHS learners. Students will be encouraged to

needs assessment survey is confidential and all individual

= student responses will not be shared with teachers or other

The results of this survey will be used to assist the counseling .

; _ staffvand interns to better support students in need of additional

-0

This content is neither created nor endorse

Google Forms



Participant Selection

As previously _mentioned, Portola High School has a high-achieving student population. However,
due to the stress involved with AP classes and an ongoing pandemic, there continues to be a growing -
number of students at-promise. As a result of at—promise’students in need of Tier Two support the

" Portola Counsehng department closely monitors multiple data points. These specific data totals
identify D and |9 students appropriate for additional counsehng interventions. The specific
interventions offered include weekly’ academlc goal planning with counsehng 1nterns, students

assigned to counseling morning office hours during their scheduled on-campus day, Learning Lab, and

. /
N

Homework Lab.

L 2
’ P
v . \ -

Portola Counselors further identify each student’s interventions based on evaluation of student
tr’anscripts -documentation .of parental/guardian concerns, and educator feedback. Based on the

learner S cumulative record reV1ew counselor S recommend students to the Homework Lab, where
ra - -

they have the opportunlty to work on ass1gnments or prOJects With gurdance As one of the Portola
Counseling Interns, I am further screening for Homework Lab students with multiple Ds and Fs and

..identifying needs through a survey assessment of this student group. Many of these students showed

great ipotential academically‘before the-pandemic, but they now struggle to navigate self-directed
learning.’ . | T o : RPN -

Reflection and Best Practices g - ‘

0 ‘ / . )

. Once identified, I will further recruit students for participation in the group through personal
[
invitations and announcements during Homework Lab sessions encouraging students to Jorn the group

Upon completlon of recruitment interested students will undergo o pre screening to determln.e their
AN

developmental approprlateness and they will receive the parent/guardlan consent- form.detailing the1r

voluntary participation in the group. The group will be des1gned for 6- 10 students; however, 1-2

<o

additional students will be recruited since some students may choose not to participate. Under the

Counseling Department’s direction, the School Success Skills group will cever study‘skills, time ;

-

management, test an)xiety, and assignment completion across six weekly sessionis.
s =< :

<
-

-~

If a group topic and target student group are not predetermined, best practices Wou’Id include a
needs assessment rollout covering all three domains to identify students’ needs. Data from this needs

assessment would then guide group curriculum de{/elopment and student recruitment.

\
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For this Group Counseling project, students were preselected for participation based on their parent or

N

[}

\ guardian's prior consent for Tier 2 Academic Suppbrt and the student's subsequent enrollment in counseling office

hours and homév@ork‘lab. ‘

Under the supervisiOI‘l of a staff counselor, preselected students were notified via email of an upcoming small
‘ -

group series to focus on Student Success Skills. Students were encouraged to participate, but ultimately

participation was voluntary. PHS Students were provided information regarding the small group series including

«

A 4

the proposed start date and topics to be covefed:' d ' K
While alternate methods of informed consent were utilized for the -pufposes of this group counseling project, a

. sample Eonsent form is provided below deta.‘iling what would have been provided to Parents and/or Guardians -

el @ie have been needed.

PORTOLA HIGH SCHOOL

1001 Cadence, Irvine, California 92618 « (949) 936-8200 - Fax: (949) 936-8209
Website: http://www.portolahigh.iusd.org

Date 02/21/2021
0 ° ) Dear Parent/Guardian,

The school counseling department at PHS is pleased to announce that beginning March 1st, a series of educational small group
experiences will be offered for students. We are inviting your PHS student to be involved and need your written permission. Please
carefully read this letter and sign it at the bottom in the space provided. Please return the signed permission form to the counseling
office by no later than March 19th.

Your student will also be fully informed about the small group experience. This group is voluntary and is not required for any class.
Students will have 6 weekly group meetings, for approximately 30 minutes, and no academic time will be used.

The group experience will address the educational needs of your PHS student and focus on skills such as time management,
note-taking, and stress management. Here are a few answers to some common questions:

A Does my student’s teacher know about and approve of this small group experience? Yes. All teachers have been consulted and
given their approval for your PHS student’s participation in the group.

Can my student leave the group if they do not want to attend anymore? Yes. This is a voluntary experience your student will
probably enjoy, but they can always leave the group without consequences.

Will the counselor or my student tell me what’s going on in the group? Your student will most likely share some general ’
> information, but not always. All confidentiality laws will be followed. Student discussions in group settings are generally protected by

law; however, if students talk about harming themselves or others or breaking state or federal laws, parents/guardians and appropriate

authorities will be consulted.

What if I want to discuss this more? If you have any other questions or concerns about this exciting group opportunity, please do not <
hesitate to let us know! Feel free to contact the counseling office at (949) 936-8222.

Thank you for your support!
Melissa Gibson and Amber Navarro

Lead School Counselor and School Counseling Intern

Parent/Guardian Permission Form

I give my permission for (student name) to participate in a small group counseling experience conducted by the
school counselors during spring semester.

Please print your full name:

Signature: Date:

Please return this form to the school’s counseling office by March 19th. Thank you.

Ry . .
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Literature Review

Academic stress and poor academic outcomes are at an all-time high due to the ongoing
educational impact of the Covid 19 Pandemic. According to current research, academic stress
occurs when academic demands exceed a student's perceived ability to cope and is often
associated with self-imposed or parental pressure to perform (Abdollahi, Panahipour, Tafti, &
Allen, 2020). Now more than ever, it is critical that counselors evaluate their arsenal of supports
for at-promise students to ensure they receive meaningful guidance. Tier Two interventions such
as small group counseling offer counselors an ideal setting to alleviate academic stress by
teaching techniques such as goal setting, Cornell note-taking, time management, and writing
skills. This literature review aims to highlight the evidence for implementing these strategies to
mitigate adverse academic outcomes and increase student success at the Tier two level.

Before examining specific learning strategies for implementation, an understanding of the
definition of student success and its core characteristics is essential. In James Mbuvas’ study,
findings show student success occurs when students across all levels complete programs through
either personal intrinsic motivation, school-organized advising interventions, tutoring programs,
or counseling (2011). School counselors are the ideal professional on campus to implement
advising strategies as they typically have established rapport with students and access to critical
background information from teachers and parents (Berger, 2013).

Of the topics proposed for inclusion, goal setting offers several specific, lasting benefits
to students. In a striking reveal, researcher Sara Estrapala and her colleague identified goal
setting as a transferable life skill that elevates motivation, independence and increases access to

the curriculum (2019). This evidence, which offers clearly defined benefits to students, further



supports the continued usage of SMART goals by school counselors to encourage student
determination and explicitly teach at-promise students step-by-step goal setting.

Lessons devoted to time management, stress management, and progress monitoring
skills have also proved to be a substantial addition to an academic small group curriculum. In
Villares' 2011 study evaluating the School Success Skills curriculum, it was found that all
students need a core set of social, self-management, and learning skills to succeed academically.
Further, when students can learn, practice, and utilize these skills in an encouraging
environment, they become more confident and motivated to continue mastering new skills
(Villares & Lemberger, 2011). Built around the humanistic theory, SSS operates with the
understanding that students possess the potential to succeed and become contributing community
members (Villares & Lemberger, 2011). While teaching these skills effectively supports
academic success, it also facilitates students’ holistic growth in other areas such as career
preparation and school retention (Villares & Lemberger, 2011).

Another remarkable study identified a strong positive relationship between students’
time-management skills and academic achievement (Tsai & Liu, 2015). More specifically,
researchers identified time-management as a skill that helps students effectively manage
extracurricular activities that may impact academic performance, such as social media usage.
Time management is especially relevant as students navigate distance learning in settings where
educators may not be present.

In their practice guide, Teaching Secondary Students to Write Effectively, What Works
Clearinghouse (2016) provides an evaluation of additional research that suggests teaching
students specific note-taking and writing skills leads to success in and out of the classroom.

Effective writing is a crucial component of students’ achievement and ability to convey thoughts,



opinions, ideas, experiences, and analyze information (Mulatu, 2018). In keeping with these
findings, researchers have also found that Cornell Notes significantly affects students’ critical
reading and writing skills (Ahmad, 2018).

Vital to student success is school counselors’ pursuit of interventions that challenge
students to grow and encourage increased academic effort. Providing data-driven interventions
with specific mindsets and behaviors targeted for supporting student achievement is also directly
aligned with the ASCA National Model: A Framework for School Counseling Programs (2019).
It is evident that direct service interventions such as small group counseling can provide students
with targeted guidance, and perhaps more notably, lessen the intense academic pressure during

this naturally stressful time in their educational journey (Webb & Brigman, 2007).



Facilitator(s) Name

Group Lesson Plan #1

Amber Navarro

Group Title: Student Success Skills: Introduction

Target Group (Grade, # of Homework Lab students with multiple Ds and Fs, grades 9-12.
students, ability level):

Length of time:
Overall Group Objective:

Lesson 1

30 minutes

Students will learn about time-management, Cornell Notetaking,
setting goals, managing stress and anxiety, and writing strategies.
Strategies.

Overall Group M&B:

® M 6. Positive attitude toward work and learning

® B-LS 3. Use time-management, organizational, and study

skills

® B-LS 4. Apply self-motivation and self-direction to learning

® B-LS 7. Identify long- and short-term academic, career, and
social/emotional goals

of 6

Learning Objective(s)/Competency for Group intervention lesson

Group will:

Establish group norms and rules.

Group will:

Identify study skills and resources that will be addressed during each
group meeting.

Group will:

Collaboratively create a definition of confidentiality and what it
means to the group.

Lesson Procedure

Overview of Plan
(provide a brief summary of overall
lesson for session)

1)Individual introductions
* Confidentiality: the facilitator will go over

confidentiality, what it means, and the limits. The
students will also be asked what confidentiality means
to them.

1) The goal is for the students to construct a collective definition of

what confidentiality means to the group.

2) Icebreaker: Explore and Expand from The Roadtrip Nation

Experience Field Guide

3) Group Norms: The facilitator will share the general rules

for the group and ask the students if they’d like to add

anything to the group norms.

4) Group members will take the pre-survey on their school issued
laptop using the survey link sent by the fagiliator,

Introduction/

Ice Breaker Activity
(Include instructions, materials,
procedures)

1) Introduction 2 minutes
a. lwillintroduce myself
2) Confidentiality 1 minute
a. Inagroup setting there are some limits, we can only
promise confidentiality as much as everyone here
agrees to keep what is shared here safe and abide by
our established group norms.
b. 1will encourage each participant to maintain
confidentiality, and | will explain to the group that |
cannot guarantee confidentiality outside our group.

3) Would you rather? Students will verbally share out, if location
permits students can move to either side of the location to
signify their choice 10 minutes
Would you rather have to listen to only Justin Bieber or only
Avriana Grande for the rest of your life?

Would you rather tour with a famous band or tour with a famous
comedian?

Would you rather spend a day without your phone or a day with no people]
atall

Would you rather only use Netflix or only use Hulu?

Would you rather sing in front of the whole school or be in a spelling bee

in front of the entire school?

Would you rather say the morning announcements or be the school sports

commentator?

Would you rather teach a class in high school or have your parents teach

one of your classes?

4) Activity: Explore and Expand from The Roadtrip Nation
Experience Field Guide 10 minutes
a. Before jumping into the activity facilitator will ask
the group participants to share how they're

\ .

currently feeling using thumbs up, down, or
middle.

b. Each student will participate in this icebreaker
using their school issued laptop in an effort to be
mindful of covid restrictions.

c. Facilitator will prompt students to create a google
doc or use a notetaking app on their device to
participate

d. Prompt: “Expanding your mindset about yourself
and your future can lead you to a stronger
understanding of who you are, In the space to the
right, write about where you are right now, and
how you can change your perspective. Keep in
mind- Where are you starting from (include
current circumstances) and how will you expand
your view? Be specific about how you plan on
taking the blinders off and seeing all your options,
possibilities, opportunities, etc.

e. Students will have 5 minutes to write

f. 2 minute debrief. Ask if any students feel called to
shared what they’ve written down?

Procedure and Lesson:

3) Group Norms: The facilitator will share the general rules
for the group and ask the students if they’d like to add
anything to the group norms. 5 minutes
2) Group Norms:
(a) Respect your peers in the Group
(b) What is said in this group stays in this group.
(c) What is learned in this group CAN leave the group.
(d) This a safe place to participate, share, and make
mistakes, but it’s also ok if you need to pass on the
sharing here and there.
4) Group member will take the pre-survey on their school issued
laptop. 5 minutes
3) Facilitator to provide instructions on accessing the pre-survey

Webb, L., & Brigman, G. A. (2007). Student success skills: A
structured group intervention for school counselors. The Journal for
Specialists in Group Work, 32(2), 190-201

Closing:

Facilitator will thank students for participating. Preview of the next
groups topic: time management.

Check-out question: Facilitator will ask the group to rate how they’re
feeling prior to closing the session. Students will share using a
thumbs up, down, or middle.

Ask the group if they have any questions or would like share anything
with the group before we go.

Data Collection Plan — For multiple lessons in a unit, this section only need be completed once

lesson(s):

Participation Data:

Anticipated number of |8
students:

Planned length of 30 minutes

How will vou measure the effectiveness of vour discussion? What data will vou collect?

A pre-test will be administered during the first group meeting to collect feedback reflecting the
students’ level of knowledge of the study skills we will be focusing on across the six, weekly

group sessions. During the final group meeting, a post-test will be provided to the studentsto |,
measure how effective the small group was in delivering additional study skills.

<

In our first group meetmg atotal of 9 nine

: Students were present. Whlle several actbvely
parUapated in the icebreaker, maﬂy appeared to
Iack interest in the overaII group expemence and
the planned group vvorksheet activity. It was 3

good opportunity for learning to navigate silence.



Group Lesson Plan #2

Facilitator(s) Name Amber Navarro ) . N

Group Title: Student Success Skills: Time Management . ,’

Target Group (Grade, # of Homework Lab students with multiple Ds and Fs, grades 9-12
students, ability level):

Length of time: 30 minutes Check-out: facilitator will ask students to choose one word to
describe how they’re feeling after completing our second group
session. Students will share out after prompting by the facilitator

Preview of next week’s lesson: Creating a SMART goal 2 minutes

Overall Group Objective: Students will learn about time-management, Cornell Notetaking,
setting goals, managing test-related anxiety, and writing strategies.
Strategies.

Data Collection Plan — For multiple lessons in a unit, this section only need be completed once

® B-LS 3. Use time-management, organizational, and study

skills Participation Data:
Lesson 2  Of 6 Anticipated number of |8
— students:
Learning Objective(s)/Competency for Group intervention lesson ::g;:){e"gth of 30 minutes
Group will: Be able to prioritize school and home related tasks = = - - -
- - - — i How will you measure the effectiveness of your discussion? What data will you collect?
Group will: Understand the importance of managing their time @ | Apre-test will be administered during the first group meeting to collect feedback reflecting the

Group will: Demonstrate creating a realistic plan for each day - | students’ level of knowledge of the study skills we will be focusing on across the six, weekly
group sessions. During the final group meeting, a post-test will be provided to the students to

Procedure measure how effective the small group was in delivering additional study skills.
Overview of Plan 1) Confidentiality + Group Norms
. | terovide a brief summary of overall | 2) |cebreaker -
fesson for session) 3) Transition
4) Time-Management Worksheet
a) Help the students see how to prioritize daily activities, free
time, sports, and other tasks, to the most meaningful to least
b) connect how they can utilize the task-organization with
their homework and for study for test or to help reach BIG goals
6) Close
Introduction/ 1) Confidentiality + Group Norms 2 minutes
Ice Breaker Activity a) The facilitator will welcome back students, lightly discuss
z;’::“e‘;: ";’:)”““"’"5 materiols, confidentiality again, and provide time for students to ask

questions. Remind students of the group norms

2) Group participant check-in: 3 minutes The facilitator will ask each
student in the group to describe how they’re feeling using a single r - R
word and to share their name with the group. Facilitator will ¢

model the check-in prior to asking which student would like to N o
share first. )
4)Icebreaker: How Long Is One Minute? 8 minutes I ' RS ’ ’ -
a) Ask participants to stand up and close their eyes. . N . . . .
b) Then ask them to sit down quietly (so that the other . ) '
participants cannot hear them) when they think that one 4 : N
minute has gone. . : -
TN
C

d|

Once everybody is sitting, facilitator will start the discussion.

What will happen is that participants will sit down at different In our second meeting, there Wa-s a small.decline

times. So, you can point out to them that time depends

heavily on perception. By asking participants when time goes 7among thé\ Seﬂibrs WhO OrigiﬂaHy- aCCépted the
/ g

faster for them and when, instead, time never seems to pass,
you can introduce to them the idea that passion, time and

invitatiorlfo participate in the group. Again,

productivity are connected

Procedure and Lesson: | g\Time- ksheet: Each stud il : f ‘s ] . % . L
T oo eeeweamvel | students seemied to enjoy the ice breaker activity, -
: N . c

the HS Time-management worksheet to complete based on their
current school, community, and daily living activities. 5 minutes

a) Debrief- Based on each student’s worksheet, ask Did you ) S| n Ce_ th e StU d e ntS p're'S,e nt were m OSt reSpO nSiVe
account for too much/not enough time to do fun activities ' N !

you're passionate about? S minutes during the’activity, | did my best to connect t,he‘

5) Transition: facilitator will ask students what was easy or hard

about planning out their schedules. Explain how breaking homework | .- 3 Ct|V|ty tO th e | eSSO n fC)CUS th ro Ugh O Ut O.U r .

and project time into smaller, daily chunks can be helpful and keep
<

them more on track. 5 minutes q -
meeting.

Villares, E., Lemberger, M., Brigman, G., & Webb, L. (2011). Student
Success Skills: An evidence-based school counseling program v .

grounded in humanistic theory. The Journal of Humanistic . <

Counseling, 50(1), 42-55

Closing: Facilitator will remind students that breaking tasks into smaller steps - J
and prioritizing what is most important is the largest part of time . p ’

management. It can also help when balancing school and the
activities they enjoy doing and connects with the future topics we’ll .
cover in the group. v R )




Group Lesson Plan #3

Facilitator(s) Name Amber Navarro .

Group Title: Student Success Skills: SMART Goals

Our third session saw another drop in attendance,

Target Group (Grade, # of Homework Lab students with multiple Ds and Fs, grades 9-12
students, ability level):

Agaih, students seemed to enjoy the ice breaker

Length of time: 30 minutes

Overall Group Objective: Students will learn about time-management, Cornell Notetaking, e .
setting goals, managing test-related anxiety, and writing strategies. a CtIVIty. Since the students prese Nt were most
Strategies. ' 3 .
M&B:

 B-L5 4. Apply self-motivation and self-direction to learning responsive during the activity, | did my best to
® B-LS 7. Identify long- and short-term academic, career, and .
social/emotional goals

lesson 3 | OF 6 connect the activity to the lesson focus throughout

] Learning Objective(s)/Competency for Group intervention lesson our me et| ng' O ur gro u p m eeti ngs ta ke p | ace on
Group will: Identify SMART goals )

Group il Set individual SMART goals Mondays during Homework Lab and students do

Group will: Apply SMART goal technique to a project, habit, or assignment

Lesson Procedure not have any required classes on campus that day.
Overview of Plan 1) Welcome back and Confidentiality P :
(provide a brief summary of overall | 2) |cebreaker

e 3 sk Gouls Perhaps attendance may have been better if the
a, ini-Lesson N
b) SMART GOAL Worksheet ’

4) Wrap-Up group took place during the on-campus day.
Introduction/ 1) Confidentiality + Group Norms + Check-in 5 minutes o
Ice Breaker Activity a) The facilitator will welcome back students, lightly discuss '
(Include instructions, materials, confidentiality again, and provide time for students to ask
procechures) questions. Remind students of the group norms ) . ~
b) opportunity for student questions .
c)check-in: Thinking back to our time-management lesson last o
week, ask if any students would be willing to share a time .
management win or opportunity for improvement? '

2)Icebreaker: What was your dream job when you were younger or ' \

what is your current dream job? You can be anything, no explanation : : N

needed! 5minutes ’ .
a) Facilitator shares first, and ask for a volunteer to share r o .
next. Each person will then popcorn to a peer until the group «
has shared o )

3)Transition Quote: “Do what you gotta do, so that when you get to o, : ~
do what you wappa.do, you are able to” Aleks Zavaleta, - ) =0 9 ) )

Procedure and Lesson: |4)What is a SMART goal? 5 Minutes 4 . N
a) Go over smart goal letters: i :
Specific- state exactly what your goal is ' '

Measurable- how will you evaluate when you meet this goal? . .
Achievable- challenging but something you can attain!
Relevant- a goal that meets your current needs ’ 5 N

Time-bound- Choose a target completion date ° S 2

b) ask students to take a moment to think of a relevant goal N / .
that is a SMART goal -~ )

5) SMART goal worksheet 10 minutes S °Qq
a) each student will receive a worksheet and something to N
write with if needed. o . 4
b) ask students to complete the worksheet using a project, . N
homework assignment, or relevant goal. '
c) Take 3 minutes to ask for a volunteer to share the SMART _
goal they've created. ‘ . =

Sara Estrapala, D. (2019). Goal-Setting instruction: A step-by-step . 0 <
guide for high school students - Sara ESTRAPALA, Deborah K. . ‘ : - ‘ ' 2
Reed, 2020. Retrieved February 27, 2021, from ' B ) <

https://journals.sagepub.com/doi/full/10.1177/1053451219881717. .

Closing: Ask students if they can apply the SMART goal technique to one task . ~
or goal in the next week and share at the next meeting. '
Using thumbs up, down, or middle to show how they feel about
implementing this goal setting technique

Preview: next meeting will cover Cornell Notetaking i '

Data Collection Plan — For multiple lessons in a unit, this section only need be completed once

Participation Data: v D)

Anticipated number of |8
students:

Planned length of 30 minutes . )
lesson(s): L

How will vou measure the effectiveness of vour discussion? What data will vou collect?

A pre-test will be administered during the first group meeting to collect feedback reflecting the
students’ level of knowledge of the study skills we will be focusing on across the six, weekly




IGroup Lesson Plan #4

Facilitator(s) Name Amber Navarro

Group Title: Student Success Skills: Cornell Notetaking

Target Group (Grade, # of Homework Lab students with multiple Ds and Fs . -

i s The students were especially responsive and

Length of time: 30 minutes

Overall Group Objective: Students will learn about time-management, Cornell Notetaking,

setting goals, managing test-related anxiety, and writing strategies. e ngaged d uri ﬂg th e Pea k an d Va | | ey ice b rea ke r ]CO I

Strategies.
M&B: . . . o .
* M. Positive attitude toward work and learning this group meeting. In an effort to utilize this
® B-LS 3. Use time-management, organizational, and study
skills .
Lesson 4 | O |6 momentum and build additional rapport with the
Learning Objective(s)/Competency for Group intervention lesson g rou pl | devoted more th an th e 0 r|g| na | |y a | | Otted
Group will: Identify Cornell notetaking technique R ’ o o
Group vl Name the benefits of notetaking time to this activity. Stddents really seemed to,
Group will: Apply this notetaking technique to a current assignment ! )
Lesson Procedure ’ : 2 i i
: : need a place to share their current experiences
Overview of Plan 1) Welcome back and Confidentiality v
(provide a brief summary of overall | 2) |cebreaker . .
B 3) Comall Notataking unrelated to school. : e
a) Mini-Lesson b :
4) Wrap-Up ' ' o
Introduction/ 1) Confidentiality + Group Norms 2 minutes . o
Ice Breaker Activity a) The facilitator will welcome back students, lightly discuss
(’"‘-’“: instructions, materials, confidentiality again, and provide time for students to ask
procectires) questions. Remind students of the group norms ! )
b) opportunity for student questions 0
2) Check-in + Icebreaker 8 minutes ) . =
a) share the peak and valley of your weekend. Facilitator will G
go first and select students as they are ready o
b) SMART goal follow-up: ask the group if they used the 9 °
technique. If yes, is there a volunteer who will share what
they did? If no, what were some obstacles they encountered s N
that kept them from using the SMART goal techniques . . N \ = O
Procedure and Lesson: | 3)Cornell Notetaking 10 minutes U r R
a) each student to receive a black sheet of paper to create ¢«
their notetaking document T ’
b) facilitator will explain each section o
1)questions, key ideas, vocabulary column = 0 T~ R
2)notes, answers, definitions, examples, sentences ! =90 O
3)Summary . N B .
4) Facilitator will now ask students to create a Notes sheet using the . g 0 K
Cornell structure 5 minutes ’ 5 :
a) students will make their sheet specific to one class they are . o -
currently taking v
b) example: History- Key battles, main points relating to those ’ -
battles, and a summary
/ N
Reference X . - ’ .
wanndAhmad, S. (2018, November 30). Impact of Cornell notes vs. reap on - |
= ’
EFL secondary school students' critical reading skills. Retrieved .
- W N -
February 27, 2021, from https://eric.ed.gov/?id=EJ1230649 h ! ‘s
. ' .
I N ’
Closing: Facilitator will open the group for any questions about using these S h . i o
notes for assignment and assessment preparation. Preview: next . I o o
week we’ll discuss self-care and how we deal with stress and anxiety. ‘ . ' - ' s
This will be the last lesson before our final group meeting! ) 9
Data Collection Plan — For multiple lessons in a unit, this section only need be completed once D N '
Participation Data: ‘ ' ) )
Anticipated number of |8 . . A - .
students: . R N
Planned length of 30 minutes a
lesson(s): .
How will vou measure the effectiveness of vour discussion? What data will vou collect? 5 \ P B
A pre-test will be administered during the first group meeting to collect feedback reflecting the . ~ : . '
students’ level of knowledge of the study skills we will be focusing on across the six, weekly
group sessions. During the final group meeting, a post-test will be provided to the students to
measure how effective the small group was in delivering additional study skills. ° S
. !
’
v »
)
. .



Facilitator(s) Name

Group Title:

Group Lesson Plan #5

Amber Navarro

Student Success Skills: Self-care

Target Group (Grade, # of Homework Lab students with multiple Ds and Fs
students, ability level):

Length of time:
Overall Group Objective:

Lesson 5  Of 6

30 minutes

Students will learn about time-management, Cornell Notetaking,
setting goals, managing test-related anxiety, and writing strategies.
Strategies.

Group M&B:

® M 6. Positive attitude toward work and learning

® B-LS 3. Use time-management, organizational, and study

skills

Learning Objective(s)/Competency for Group intervention lesson

(provide a brief summary of overall
lesson for session)

Group will: Learn about the fundamentals of self-care
Group will: Identify various self-care techniques
* | Group will: Practice guided breathing
Lesson Procedure
Overview of Plan 1) Welcome back and Confidentiality

2) Icebreaker
3) Self-care

a) Mini-Lesson
4) Wrap-Up

Introduction/

Ice Breaker Activity
(Include instructions, materials,
procedures)

1) Confidentiality + Group Norms 5 minutes
a) The facilitator will welcome back students, lightly discuss
confidentiality again, and provide time for students to ask
questions. Remind students of the group norms
b) opportunity for student questions

2) Icebreaker: Fill my cup 10 minutes
a) students will receive a worksheet and write ideas for
activities that fill their cup and activities/things that empty
their cup
b) facilitator will help get the activity rolling by sharing
examples of both types of activities

c) facilitator will open the group to volunteers. Each volunteer
can name one example of each type of activity to share with
the group

Procedure and Lesson:

3)Self-care mini lesson 10 minutes
a) Ask the group- what are they currently doing to keep sane
during hybrid learning and covid?
b) Explain self-care is rooted in self AWARENESS of what our
mind, body, and spirit need to thrive and function at their*
best. Thriving looks different for everyone! Self-care is also
directly related to our ability to succeed in school! Using time-
management, notetaking, and goal setting techniques will
help students have more time to practice self-care

¢) 1-minute guided breathing exercise
1)facilitator will play recording from their personal
laptop
2) https://www.youtube.com/watch?v=cEqZthCaMpo
3)https://ggia.berkeley.edu/practice/mindful_breathin
g (backup exercise)
d) ask students to share how it felt? Was it helpful? When
could they use this breathing technique? Facilitator will
explain that guided breathing is a helpful mindfulness
practice. In moments of stress, it can be calming.

f) facilitator will share free apps for meditation and guided
breathing practice at home, etc.: ex. Headspace, Calm

Reference

Abdollahi, A., Panahipour, S., Tafti, M., & Allen, K. (2020, January 18).
Academic hardiness as a mediator for the relationship between
school belonging and academic stress. Retrieved February 28, 2021,
from https://onlinelibrary.wiley.com/doi/10.1002/pits.22339

Closing:

Facilitator will open the group for any questions or thoughts students
have after the self-care discussion.

Check-out: sometime in the next try to implement the breathing
techniques or self-care practices we discussed. Thank students for
participating in the group each week so far!

Reminder: next week will be our final group meeting. 5 minutes

Data Collection Plan — For multiple lessons in a unit, this section only need be completed once

Participation Data:

Anticipated number of
students:

Planned length of
lesson(s):

30 minutes

How will you measure the effectiveness of your discussion? What data will you collect?

A pre-test will be administered during the first group meeting to collect feedback reflecting the
students’ level of knowledge of the study skills we will be focusing on across the six, weekly
group sessions. During the final group meeting, a post-test will be provided to the students to
measure how effective the small group was in delivering additional study skills.

Again, students seemed to enjoy the ice breaker
activity. Since the students present were most

ré;ponéive during the activity: | did my best to

“connect the activity to the lesson focus th roughout

our meeting. We spent more time than | originally

planned to connect their self-care practices to their

current experience in school. .
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Group Lesson Plan #6

Facilitator(s) Name Amber Navarro

Group Title: Student Success Skills: Group Closing

Target Group (Grade, # of Homework Lab students with multiple Ds and Fs, grades 9-12 -
students, ability level):

Length of time: 30 minutes

By the final group meeting, only two members

Overall Group Objective: Students will learn about time-management, Cornell Notetaking,
setting goals, and practicing self-care. v t
Strategies. were present. Both students actively
Overall Group M&B:
® M 6. Positive attitude toward work and learning

® B-LS 3. Use time-management, organizational, and study pa rtici pated in our review. | requ ested both
skills ’
® B-LS 4. Apply self-motivation and self-direction to learning | ~ :
® B-LS 7. Identify long- and short-term academic, career, and StU d e ﬂtS com p | ete th e‘ p OSt'a ssessme ntr b Ut
social/emotional goals . -
A4 . . .
Lesson 6 | Of 6 unfortunately, only one student submitted
Learning Objective(s)/Competency for Group intervention lesson ]Ce e d ba @ k
Group will: Review strategies covered in the group '
Group will: Create a self-care plan
Group will: Identify and review SMART goals and why they are helpful . ' ) . <
Lesson Procedure
Overview of Plan 1) Group Norms & Confidentiality
‘(gmwd!e : Me{n;mmaly of overall 2) Icebreaker
sson orsession 3) Transition
4) Group Review . .
5) Wrap Up
6) Post-survey
Introduction/ 1) Confidentiality + Group Norms 5 minutes
Ice Breaker Activity a) The facilitator will welcome back students, lightly discuss . AN .
(’M’g instructions, materials, confidentiality again, and provide time for students to ask ) o
procediires) questions. Remind students of the group norms . .
b) opportunity for student questions ; .
2) Icebreaker and Check-in: Rose, bud, thorn? Facilitator will model .
sharing aloud the rose, bud, and thorn of the past week. Once the .
facilitator has demonstrated, a group member will be selected to N, )
share out. From here the group members will be instruction to ' . =0 © N i ) -
popcorn around the group until all member have shared. 10 minutes S ) ' . -

Procedure and Lesson: | 3)Transition once students have all shared. Facilitator will review the
various strategies and topics covered during meetings. 10 minutes
a) time management
b) SMART goals
c) Cornell notetaking . N
d) self-care strategies and plans
e) students will be asked to share one nugget of knowledge

from the study and self-care strategies that was most helpful | .
or meaningful to them. =~ ’
4)Group members will take the post-survey on their school issued ) N .
laptop. 5 minutes AT . =
a) Facilitator to provide instructions on accessing the post- . ) / ' o
survey via Google forms. N . >, ,
b) students will have several minutes to complete the survey LN '
during the closing group session. L
~
v
Closing: Facilitator will thank students for their participation. Congratulate
them on completing the student success skills groups and provide .
them with additional templates of the Cornell notes and smart goals ) : <
template, pens, and study tools to use going forward. -
Data Collection Plan — For multiple lessons in a unit, this section only need be completed once
\
Participation Data: . <
Anticipated number of |8
students: -
Planned length of 30 minutes R Ve
lesson(s): . o ‘e
How will you measure the effectiveness of your discussion? What data will you collect?
A pre-test will be administered during the first group meeting to collect feedback reflecting the v o [

students’ level of knowledge of the study skills we will be focusing on across the six, weekly
group sessions. During the final group meeting, a post-test will be provided to the students to
measure how effective the small group was in delivering additional study skills.




HANDOUTS ~ LESSON 1

v APRIL 2021 VOL. 01

EXPLORE & EXPAND

Student Success Skills

® Now, expand Your view WHERE YOU ARE RIGHT NOW:

Take the blinders off, change your perspective
and write a plan for seeing all of your options,

opportunities, and possibilities

Amber Navarre
Chapman University



APRIL 2021

TOP 3 PRIORITIES

’LANNER

VOL. 03

IMPORTANT TIMES

OTHER TO-DO

SELF-CARE

NOTES

Not Important

Urgent

© pour

Things with closr deadlines and
conseguances for not taking
memadiste sction.

Examphes.

«Fineshing & cllent project

+ Submitting & draft article

+ Rasponding to soma emals

= Picking up your sick kad from school

2+ DELEGATE IT

Things that need 1o be done, but
don't require your specific skills
Busy work.

Examples.
Uploading blog posts

Not Urgent

(> SCHEDULE IT
Activities withcut a set deadline that

bring you coloser 10 your goals. Easy
L0 procrastingte on. ©

<

Examples

* Suategic planning

« Professionsl development
* Networking

= Exarcse

@ DELETEIT

Distracsons that make you feel
worse sfterward. Can be okay but
only n moderation.

Amber Navarro + Chapman University

-0



APRIL

SMART Goal Setting

Goal

2021

Goal Task

specific, state exactly what the goal is

VOL. 02

Tips:

« Avoid creating tasks that take

multiple hours, unless necessary

« If you find a task is hard to start, it

might be too big! See if you can

break it down further

« Set a specific time limit for long

tasks that cannot be broken down

« Be flexible! It a task is easy, go

ahead and add more. 1f it's too hard
vou can always break it down into

smaller parts

+ Protect the time you schedule for

tasks! Put your phone away, and use

a timer if needed

Time Required Schedule

measurable, how will you evaluate when the goal is met
achievable, challenging for you but attainable
relevant, a goal that meets your current needs

time-bound, choose 1 or more target dates

Amber Navarre
Chapman University



-

HANDOUTS

o | o

APRIL 2021 VOL. 03

ORNELL NOTES -»

KEY TERMS + VOCAB + IDEAS

+ QUESTIONS NOTES + DEFINITIONS + ANSWERS + EXAMPLES

<

SUMMARY

Amber Navarro
Chapman University
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 LESSONS

4

FILL MY CUP



LESSONG - [EFNNDYIRE

APRIL 2021

VOL. 05

SELF-CARE:

YOU GOTTA
48

to flourish

Self-care plan:

Grounding Techniques: Body Awareness

1. Take 5 long, deep breaths through vour nose, and exhale through puckered lips.

2. Place both feer flat on the floor. Wiggle your roes. Curl and uncurl your toes several times. Spend a momenr noticing the sensations In

your feer

2. Stomp your feet on the ground several times. Pay attention ro the sensatlons In your feet and legs as you make conract wirth the

ground.
4. Cleack your hands Into fists, then release the tension. Repeat this 10 times

5. Press your palms togerher. Press them harder and hold this pose for 15 seconds. Pay attention to the feeling of tension (n your hands

and arms.
6. Rub your paims together briskly. Norice and sound and the feeling of warmeh,

7. Reach your hands over your head like you're trylng to reach the sky. Streech Hike this for 5 seconds. Bring your arms down and fer

them relax ar your sides.

8. Take 5 more deep breaths and notice the feeling of calm in your body.
Amber Navarro
Chapman University
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3.

EVALUATION
PRE SURVEY

Pre Assessment

note taking, smart goals,

. All

students’ ability schaol work,
school work.

* Required

I am confident | can set an achievable goal.

Check ail that apply.

(] strongly Agree
[ Agree

] Neutral

(] Disagree

(] Strongly Disagree

abllity part of school feels like “too much”
Check all that spply.

(] stongly Agree

(] Newral

(] Disagree
[ ] strongly Disagree

Mark only one oval.

(O swangly Agree
O agree

) Newtral

() pisagree

(D strangly Disagree

Check sl that spply.
(] strongly Agree
[ Newtral

[ Disagree
(] strongly Disagree

Check all that apply.
(] songly Agree
[ Newtral

[[] Disagree
[] Swongly Disagree

. I keep track of my and .

Check sil thet spply.
[ strongly Agree
[ Newtral

[ Disagree
[] strongly Disagree

| know that help stress.

Check all that apply.
(] stongly Agree
[Agree

] Neutral

(] Disagree

[T strongly Disagree

‘When I'm struggling, | set goals to help me improve
Check all that apply.

[[] strongly Agree
[ Agree

] Neutral

[ Disagree

[ ] strengly Disagree

I know how to set a SMART goal.

(Check all that apply.

[[] strongly Agree
[ agree

[ Newtral

[ ] Disagree

[ Strongly Disagree

This content is nesther created nor endorsed by Google.

Google Forms

-



| understand how to prioritize tasks and manage my time wisely.

“  9responses

@ Strongly Agree
@ Agree
Neutral
@ Disagree
@ Strongly Disagree

\ ¢ -
When I'm struggling, I‘set goals to help me improve !
3 responses
‘Data overview: ' ———
. The small group originally consisted of o e
: - 0 Neutral
‘ o nine Stude‘nts.' 3 T B pisagr
a Four 9th grade students, two 10th | SR
- -,'grade‘s.‘tUdents, one 11th grade stud_ént,‘ R
and two 12th grade students. - L"DW”"“’” nelp me manage stress.
* All nine students participated in the A S
", group's pf’e—assessme_nt evaluating NAQH .
SMARTgoaI setting, time mahqgement,_ | engee
organization, and self-care. sl isgre
During the first group session, students ' -
. I'm confident in my ability to balance studying so no one day or part of school feels like "too
in attendance mentioned that teachers S
;nd counselors shared a great deal of Svongly Agree
information pertaining to these_r topics NAQH .
during emergency disfa_nce learning . Disagree
since the onset of the pandemic. | T
‘ believe the feedt;ack received via the B
pre-survey reflects their familiarity with ‘ = B
these topics and ideas. ) . ' ,
. 3 . 5 ~ o N



EVALUATION
POST SURVEY

Post Assessment

note taking, smart gosls,

high-quality results and outcomes in school work.

* Required

1. Name*

2 Grade®
Check al that apply.
o
[Jom

ImEi)
[Jrzn

Survey Questions

3. lamconfident | can set an achievable goal.

Check all that apply.
[] strengly Agree

y time wisely

Check il that apply.

[[] strongly Agree.
[ agree

[[] Neutral

[[] Disagree

[[] strongly Disagree

. Iknow how to set a SMART Goal.

Check all that spply.
[] strongly Agree.
[ agree

[ Newral

[[] Disagree

[[] strongly Disagree

Things | appreciated about the group

. Things about the group | feel could improve

This content i nefhercreated nor endarsed by Google:

Google Forms

-



EVALUATION

POST SURVEY:
RESULTS

Grade

1 response

10th [0 (0%)

1Mth [0 (0%)

12th 0 (0%)

02

04

When I'm struggling, | set goals to help me improve.

1 response

Strongly Agree  [—0 (0%)

o |,

Neutral |0 (0%)

Disagree [0 (0%)

Strongly Disagree |0 (0%)

0.0
)
A}

-l know how to set a SMART Goal.

1 response

Strongly Agree

Agree 0 (0%)

Neutral 0 (0%)

Disagree 0 (0%)

Strongly Disagree 0 (0%)

0.2

0.2

0.4

0.4

0.6

0.6

0.6

08

0.8

0.8

1.(100%)

Data oyerview: .

The s’rh_all group oriéinally consisted of '

* " ninestudents.

" Unfortunately, early on both 11th and-

12th-grade students decided not to

continue with participation. By the

~  group's final session, two 9tH-grade .

!~ students remained. Despite the limited’

-

' prortunity for feedba'c.k;-bozh students

- "in attendance were invited to participate

- .

in the voluntary post-assessment during

 the 6th.group meeting.

LN



ooo AMERICAN
TSCHOOL

Classroom and Group
|! " COUNSELOR

Mindsets & Behaviors Results Report

ASSOCIATION
School Name

Portola High School

Results Report for: 1 Unit
[] Lesson
[J Small Group
Grade Level All grades, 9-12
Topic Academic: Student Success Skills
Mindsets & M 6. Positive attitude toward work and learning
Behaviors

B-LS 3. Use time-management, organizational, and study

skills

B-LS 4. Apply self-motivation and self-direction to learning

B-LS 7. Identify long- and short-term academic, career, and

social/emotional goals

Participation Data

9 # of students participating
30 Length of lessons/sessions
6 # of lessons/sessions

Mindsets &
Behaviors Data

Pre-Intervention Data:

Using a scale to measure statements
of agreement (Strongly Disagree,
Disagree, Neutral, Agree, Strongly
Agree) Students will rate their level
of agreement to the following:

e |am confident | can set an
achievable goal

e | am confident in my ability
to balance studying so no
one day or part of school
feels like “too much”

e |understand how to
prioritize tasks and manage
my time wisely

e | have a good system to help
me recall important facts and
concepts relevant to my
assignments.

e | complete work assigned on
time, avoiding getting no or
partial credit

Post-Intervention Data:

Using a scale to measure statements
of agreement (Strongly Disagree,
Disagree, Neutral, Agree, Strongly
Agree) Students will rate their level
of agreement to the following:

e |am confident | can set an
achievable goal

e | am confident in my ability
to balance studying so no
one day or part of school
feels like “too much”

e |understand how to
prioritize tasks and manage
my time wisely

e | have a good system to help
me recall important facts and
concepts relevant to my
assighments.

e | complete work assigned on
time, avoiding getting no or
partial credit




o | keep track of my o | keep track of my

assignments and other assignments and other
upcoming projects upcoming projects

e | know strategies that help e | know strategies that help
me manage stress. me manage stress.

e  When I'm struggling, | set e  When I'm struggling, | set
goals to help me improve goals to help me improve

e | know how to set a SMART e | know how to set a SMART
goal. goal.

Free response questions:

e Things | appreciated
about the group

e Things about the group |
feel could improve

Outcome Data
(Achievement, Attendance

Baseline Data: student responses to the pre-survey

d/or Discipline Dat . . .
and/or Discipline Data) Final Data: Achievement data measured by a comparison of the pre and post
survey responses to determine if there has been any measurable change in
knowledge or attitudes.
Implications By measuring responses to the pre and post survey, changes in knowledge

Analyze your data. How
will data inform future
practice?

and attitudes may reveal which lessons and activities were most beneficial
and effective. Data collected may also reveal which student groups were most
impacted, offering guidance for future group implementation. Additionally,
data depicting significant change may help counselor’s advocate for increased
funding for future academic supports or interventions. Similarly, data
depicting little to no change following the group intervention may help
counselor’s focus resources, time, and support in a more effective manner.
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Amber M. Navarro
CSP 513: Group Counseling, Leadership and Intervention

Dr. Sarah Golden

Reflection: Self-analysis

Development and Planning

Portola High School Counselors identify student’s in need of Tier Two Academic
interventions based on the evaluation of student transcripts, documentation of parental/guardian
concerns, and educator feedback. Based on the learner’s cumulative record review, counselor’s
recommend students to the Homework Lab, where they have the opportunity to work on
assignments or projects with guidance. Portola’s Homework Lab takes place on campus every
Monday, during what would typically be considered a virtual learning day. Many of the students
assigned to the Homework Lab intervention showed great potential academically before the
pandemic, but they now struggle to navigate self-directed, hybrid learning.
Limitations

The lead counselor requested the group curriculum target academic skills and be offered
exclusively to students attending Homework Lab. The predetermined group topic and the
audience were among the first limitations encountered while constructing the group intervention.
In a typical year, best practices would include a needs assessment rollout covering all three
domains to identify students’ needs. Data from this general needs assessment would then drive
group curriculum development. Data collection would also heavily impact the specific

demographic of students targeted for group participation.



During the development and planning phase, I also took the school’s current Hybrid
cohort schedule and Covid-related safety precautions into consideration. Due to these
precautions, location options were limited to those allowing proper social distancing during the
group session. Additionally, individual lesson plans were limited to the inclusion of activities
that followed all necessary covid protocols. Further, group sessions could not involve student
spacing less than 6 feet apart, activities involving physical movement around the group space, or
circle sitting. I believe these limitations heavily influenced the overall appeal and feel of the
group environment for the students invited to participate. I look forward to exploring future
small groups where students do not encounter as many physical barriers during participation. I
believe this may also help build rapport and connection.

Attendance

Initially, nine students agreed to participate in the small group: four ninth-grade students,
two tenth-grade students, one eleventh-grade student, and two twelfth-grade students. By the
second group meeting, both seniors opted out of further participation. Each week I sent a
reminder email and parent text or voicemail to prevent other dropouts. Unfortunately, by our
final group meeting, attendance was limited to two ninth-grade students. I believe attendance
may have been lacking for several reasons. First, the group took place on a day where students
were not required to be on-campus for classroom-based learning. Perhaps holding a group during
students’ on-campus days would have positively impacted attendance rates. Second, students
have been asked to pivot and adjust many times during this unprecedented school year. Many
students seem disenchanted with school in the time of Covid, and I believe asking them to
participate in a group targeting academic skills may not have been appealing. Lastly, there may

have been other external factors, such as transportation to the campus, impacting student’s ability



to maintain group attendance. If I have the opportunity to implement small group counseling
during the next school year, I plan to consider this experience.
Leadership and Facilitation Skills

Given the unusual circumstances of this school year and the impact of the pandemic on
students and school-based learning, students were primarily unmotivated to attend or participate.
The implementation of this small group intervention allowed me the ability to practice drawing
students out and modeling. I also feel that I’ve grown concerning my comfort with silence and
flexibility in a group setting. I’'m hopeful that as schools return to a new normal in the next
academic year, future groups will provide more opportunities for growth and practice of
facilitation skills.
Systemwide Considerations

While this group experience was challenging to implement and run, it offered a clear
depiction of the merit of data-based decision-making. A small group intervention guided by a
general needs assessment may have led to constructing a curriculum more appropriate for
students’ needs or revealed that most students were not eager to participate in an academic
themed small group. The needs assessment may have also shown that group interventions were
needed for a specific grade level versus offering the group intervention to all grades. I believe
this experience reinforced the importance of data-driven counseling and not just offering
interventions because they seem like a good idea. In our work, it’s critical to meet students where
they are. Data collection ultimately helps us advocate for school-wide policies, funding, and

interventions designed for the students we have and their specific needs.
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