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Text

Agenda
1. Welcome and Getting Re-Connected
2. Reviewing our Work—Evaluate a Common Formative Assessment
3. Writing Quality Selected Response Questions
4. Developing Rubrics and Answer Guides
5. Using the Data
a. Pile and Plan
b. Error Analysis
c. Singletons Collaborate
d. Re-engagement lessons
6. Finding Time

What’s Become Clear Since Last We Met?
-Ralph Waldo Emerson
1. What worked?
2. What didn’t work?
3. What did we learn as a team?
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Choose Essential
Standards

2

Unwrap Standards into
Learning Targets

3

Discuss DOK and what
Proficiency Looks Like

4
=

Plan the Assessment

5

Write Quality Questions

6

Develop Rubrics and
Answer Guides

7

Use the Data to Plan the
Response

8

Find Time for Response
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Design
The targets come from identified power or essential
standards.
The assessment is written around learning targets not
standards.
The assessment is written around a small number of learning
targets.
The purpose is to provide time and support rather than a
grade.
The type of assessment item the team uses matches the
learning target’s level of thinking.
The team writes the selected-response items to find out what
students know, not to trick them.
Constructed response items provide context and specific
directions to make expectations clear to students.
The team agrees on what proficiency will look like for each
target
The team creates an answer guide for its assessment.
Use
The team collaboratively writes and administers the
assessment in a common way.
The team collaboratively scores items using a common
rubric.
The data meeting happens as quickly as possible after the
assessment.
All teachers bring their data, including student work, to the
data meeting for discussion.
The teachers use data for planning what to do next not to
judge their effectiveness.
Students are involved: they know the learning targets and
are given feedback on their work.
Students are given more time and support based on the
results.
Teachers re-assess students after corrective instruction.
Students who have mastered learning targets receive more
challenging work after teachers analyze the data.
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yes

no

Name ____________________________________
1.FS.02c (3.0): Isolate and pronounce medial vowel sounds in spoken single syllable words.
Directions: Teacher says: I am going to say a word, and you will tell me the middle vowel
sound. For example, if I say tip, you would say i (short vowel sound for i)
Read the word aloud and student produces the medial vowel sound in the word. Indicate words
done successfully with a checkmark.
Meets

Student produces the correct medial vowel sound for 4-5 words.

Does Not
Meet

If student is unable to produce the correct medial vowel sound for at least 4
words, administer the 2.0.

3.0

2.0

bat

_______

bat

_______

hop _______

hop _______

sip

_______

sip

_______

hut

_______

hut

_______

ten _______

ten _______

1.FS.02c (2.0): Identify the medial vowel sound when given individual sounds in a CVC word.
Directions: In isolation, teacher produces the beginning, middle, and ending sound of the word,
and the students says the medial sound.
Below

Student produces the correct medial vowel sound for 4-5 words.

Well Below Student is not able to produce the correct medial vowel sound for at least 4 words.
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1st Grade Cycle 1 Trimester 1 Foundational Skills CFA

Name:____________________________________________ Date: ________________
1.FS.02d (3.0): Segment spoken single-syllable words into their complete sequence of
individual sounds.
Directions: Teacher says: I am going to say a word, and you will tell me every sound that you
hear. For example, if I said cat, you would say, c-a-t.
Read each word aloud to the student. Student will segment single-syllable words into their
complete sequence of individual sounds. Indicate words done successfully with a checkmark.
Meets

Student segments 4 or 5 of the words correctly (one sound for each letter)

Does Not Meet

Student segments less than 4 words correctly. Administer 2.0

3.0

2.0

pan _______

pan _______

lot _______

lot _______

sit _______

sit _______

bus _______

bus _______

beg _______

beg _______

1.FS.02d (2.0): Segment spoken single-syllable word into their onset and rime.
Directions: Ask students to orally produce the beginning sound first, then the rest of the word.
Give them an example, using the word cat. (c-at)
Student segments words into their onset and rime (student says “m” and “an”)
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Below

Student correctly segments 4-5 words into their onset and rime.

Well Below

Student is unable to correctly segment at least 4 words into their onset and rime.
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Second Grade Math

Name ______________________________ Date_____________
Learning Target: Use the symbols <, =, and > to record the comparison of two
3-digit numbers.

Compare the two numbers by drawing a symbol <, >, = in the box and
writing the words less than, greater than, and equals on the line
below.

Tim has 853 baseball cards in his collection. Susie has 583 baseball cards in
her collection. Who has more baseball cards? Explain how you know using
place value language.
_______________________________________________________
_______________________________________________________
_______________________________________________________
Proficiency
The answer is correct and
the explanation includes
how the decision was
made written in place
value language
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Partial Proficiency
The answer is correct but
the explanation may be
vague and/or place value
language isn’t used.

No Proficiency
The answer is incorrect.

(c) Jakicic, 2019

Fourth Grade Reading
Fourth Grade ELA
Learning Target: I can compare and contrast a firsthand account and a
secondhand account.
Directions: Read the two pieces of texts that are attached. First, decide if
the text is a firsthand or a secondhand account.
1. List 2 ways the two accounts are alike

2. List 2 ways the accounts are different.

3. How is the focus of the firsthand account different from the focus of
the secondhand account in these two pieces of text? Provide at least
two specific examples to support your ideas.

The Focus Is Different Because….
1.
2.
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Text #1: Email
To: “Mom” <mom123@example.com>
Subject: The Inauguration
Hi Mom,
I just want to tell you about my amazing day! Getting to stand there under the
Washington Monument with hundreds of thousands of other proud Americans to
witness Barack Obama’s inauguration was unbelievable! The crowd was full of
people expressing a renewed hope in our country and the entire political process. We
were surrounded by people of all races, creeds, and colors that all came together to
honor progress and freedom.
People, including myself, were overcome with emotion! I used to think that my beautiful
daughter would never know an America where people like her can be whatever they want to
be. Now that has changed. The first president she will ever know is brown, just like her!
In one small way, the country I grew up in is gone forever. I have a renewed pride
and excitement about the future and am so glad I got to be there to see it with my
own eyes. My heart is full, my smile is permanent, and my spirit is unbreakable.
Thank you, Mom, for raising me to believe in equality for all!
You are the best!
Text #2: Newspaper Article
A Historic Inauguration Day On January 20th, 2009, Barack Obama became the first African
American president of the United States of America. His inauguration was a historic event
many Americans will remember for the rest of their lives.
On Inauguration Day, thousands filled the streets around the National Mall in Washington,
D.C. The crowd looked on as Barack Obama was sworn in as the 44th president of the
United States of America. It was the largest crowd to gather for an inauguration in American
history.
Afterward, President Obama gave the Inaugural Address. The crowd applauded many times
throughout. In his speech he said, “On this day, we gather because we have chosen hope over
fear.” Many in the crowd were overcome with emotion and pride.
Later, President Obama walked with his family in a parade to the White House. The crowds
were filled with people of different races, ages, and backgrounds. They cheered and waved as
the First Family passed. They were amazed and excited to see the first African American
president in United States history.
Source: Engage NY; https://www.engageny.org/resource/grade-4-ela-module-4-unit-1lesson-9
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Grade 8 ELA Common Formative Assessment
Learning Target: I can delineate the argument and specific claims in a
text.

In his column, The Easy Problem, David Brooks lays out the argument that
immigration is an easy problem to solve. What are the claims he provides to
support his argument?
a. Immigration helps our economy.
b. Immigration is the moral thing to do.
c. The United States is a country of immigrants.
d. Immigration helps more people than it hurts.
What evidence does David Brooks provide to support his claim that fears
associated with immigration are overblown?
a. Immigrants pay more in taxes than they cost in benefits.
b. Immigrants are less likely to end up in prison that native-form Americans.
c. Immigrants don’t lower the wages paid to Americans.
d. All of the above
What is David Brooks perspective on this issue of immigration?
a. Illegal immigrants take jobs away from native born Americans.
b. Immigrants should learn and speak English.
c. Native born Americans should be paid higher wages than immigrants
d. Immigration is our best chance to help keep America’s economy thriving.
Learning Target: I can assess whether the reasoning is relevant and
sufficient
2. Read the attached argument about immigration written by an editor from
the New York Times.
Identify the specific claims the author is making and for each claim
determine what evidence is provided. For each claim evaluate whether the
evidence used is relevant and sufficient.
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Claim

Evidence Provided

Relevant Sufficient
Y or N
Y or N

1.

2.

3.

The Easy Problem, New York Times, January 31, 2013
Over here in the department of punditry, we deal with a lot of hard issues, ones on which the
evidence is mixed and the options are all bad. But the immigration issue is a blessed relief.
On immigration, the evidence is overwhelming; the best way forward is clear.
The forlorn pundit doesn’t even have to make the humanitarian case that immigration
reform would be a great victory for human dignity. The cold economic case by itself is so
strong.
Increased immigration would boost the U.S. economy. Immigrants are 30 percent more likely
to start new businesses than native-born Americans, according to a research summary by
Michael Greenstone and Adam Looney of The Hamilton Project. They are more likely to earn
patents. A quarter of new high-tech companies with more than $1 million in sales were also
founded by the foreign-born.
A study by Madeline Zavodny, an economics professor at Agnes Scott College, found that
every additional 100 foreign-born workers in science and technology fields is associated with
262 additional jobs for U.S. natives.
Thanks to the labor of low-skill immigrants, the cost of food, homes and child care comes
down, living standards rise and more women can afford to work outside the home.
The second clear finding is that many of the fears associated with immigration, including
illegal immigration, are overblown.
Immigrants are doing a reasonable job of assimilating. Almost all of the children of
immigrants from Africa and Asia speak English and more than 90 percent of the children of
Latin-American immigrants do. New immigrants may start out disproportionately in
construction and food-service jobs, but, by second and third generation, their occupation
profiles are little different from the native-born.
Immigrants, including illegal immigrants, are not socially disruptive. They are much less likely
to wind up in prison or in mental hospitals than the native-born.
Immigrants, both legal and illegal, do not drain the federal budget. It’s true that states and
localities have to spend money to educate them when they are children, but, over the
course of their lives, they pay more in taxes than they receive in benefits. Furthermore,
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according to the Congressional Budget Office, giving the current illegals a path to
citizenship would increase the taxes they pay by $48 billion and increase the cost of public
services they use by $23 billion, thereby producing a surplus of $25 billion.
It’s also looking more likely that immigrants don’t even lower the wages for vulnerable, lowskill Americans. In 2007, the last time we had a big immigration debate, economists were
divided on this. One group, using one methodology, found immigration had a negligible
effect on low-skill wages. Another group, using another methodology, found that the wages
of the low-skilled were indeed hurt.
Since then, as Heidi Shierholz of the Economic Policy Institute explains, methodological
advances suggest that the wages of most low-skill workers are probably not significantly
affected. It turns out that immigrant workers are not always in direct competition with nativeborn workers, and, in some cases, they push the native-born upward into jobs that require
more communication skills.
Shierholz found that between 1994 and 2007 immigration increased overall American wages
by a small amount ($3.68 per week). It decreased the wages of American male high school
dropouts by a very small amount ($1.37 per week). And it increased the wages of female
high school dropouts by a larger amount ($4.19 per week).
The argument that immigration hurts the less skilled is looking less persuasive.
Because immigration is so attractive, most nations are competing to win the global talent
race. Over the past 10 years, 60 percent of nations have moved to increase or maintain their
immigrant intakes, especially for high-skilled immigrants.
The United States is losing this competition. We think of ourselves as an immigrant nation, but
the share of our population that is foreign-born is now roughly on par with Germany and
France and far below the successful immigrant nations Canada and Australia. Furthermore,
our immigrants are much less skilled than the ones Canada and Australia let in. As a result,
the number of high-tech immigrant start-ups has stagnated, according to the Kauffman
Foundation, which studies entrepreneurship.
The first big point from all this is that given the likely gridlock on tax reform and fiscal reform,
immigration reform is our best chance to increase America’s economic dynamism. We
should normalize the illegals who are here, create a legal system for low-skill workers and
bend the current reform proposals so they look more like the Canadian system, which tailors
the immigrant intake to regional labor markets and favors high-skill workers.
The second big conclusion is that if we can’t pass a law this year, given the overwhelming
strength of the evidence, then we really are a pathetic basket case of a nation.

12

(c) Jakicic, 2019

Name: _________________________________________

Date: _______________

Check for Understanding
I can solve linear equations.
Solve each linear equation. Show how you know each answer is correct.
1. x + 2x - 12 x = 15

3.

2
5

( x +10) + 3 = 2 + 2(

(2 points)

1
5

x +5

)

(3 points)

2. -4(2x – 0.5) = 10x – 1

(3 points)

4. 15x – 3x = − 43 x

(3 points)

5. Charlie solved the equation below and he made a mistake. Circle the line where the
error occurred and complete the solution correctly.
(3 points)
14x − 3− 4x = 14 − 13 (6x − 3)
10x − 3 = 14 − 13 (6x − 3)
10x − 3 = 14 − 2x −1
10x − 3 = 13− 2x
12x = 16
x = 1 13

------------------------------------------------------------------------------------------------------------Reflection – Circle the sentence that best explains your understanding of solving
linear equations. Explain your choice.
I can do this with some help
13

I can do most of this

I’ve got this!
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Geometry Chapter 6
Check for Understanding Target 4

Name__________________
Period_________________

Learning Target 4: I can find the area of composite shapes.
For questions 1–2, find the area of the polygon. Show all work necessary to
justify your answer. (3 points each.)

Key

_____ 1.

+ = Got It
ü = Getting There
– = Starting

10 in
6 in

Put the appropriate mark in the blank
before each question.

8 in
_____2.

11 cm
3 cm

4 cm
5 cm
_____3. Find the area of the shaded region.

3 cm

10 cm

Self-Assessment: Track Your Understanding
Target #
Target
4
I can find the area of composite
shapes.

Progress (shade this in)
Starting … Getting There … Got It!

If you get it, please celebrate! If you do not get it, what are you going to do so that
you do get it?
14
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Validity—Does the assessment assess what we wanted it to assess? Will it tell
me whether or not the students learned the material I wanted them to learn?
Reliability--Can I rely on the information to make decisions about what to do
next for my students? Does it tell me with confidence whether the student is
ready to move on or if (s)he needs more time and support?
Making Assessments Valid
Unwrap standards into the learning target to clearly uncover the important
knowledge and skills we want to teach and assess.
Create an assessment planning chart to assure that we have assessed each
of those targets at the level we expect students to reach.
Assessment Planning
• Identify the specific targets to be assessed. (1 or 2 work best)
• Determine the level of cognitive demand. (What kind of thinking?)
• Decide what type of assessment items and how many to use.
– Selected Response for knowledge, application, analysis
– Constructed Response for higher level
• Consider how much time the assessment will take.
Constructed Response
•Make the question and nature of the response clear to students.
ªProvide clear expectations for student responses.
ªSet a context for the expected reasoning.
•Don’t offer choices that allow students to pick question they know
more about over question they know little about.
•Develop a scoring rubric that explains proficiency expectations.
•Provide adequate space for response.
You accomplish more reliable teacher-created assessments by:
1. Having enough items for each target so that a student isn’t able to guess
the answers and appear “proficient” or misread items and appear “not
proficient.”
2. Assuring that items are constructed with good format to minimize
misunderstanding or guessing.

Consider the Stimulus

•The stimulus is the information provided to the student prior to the question.
•In math, it may include graphs or charts to interpret.
•In ELA it may include a piece of text or video.
•In science, it may include tables or graphs, or an experimental design.
•In social studies it may contain primary or secondary source documents.
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Considerations for ELA Stimulus
•The passage must reflect the learning target being assessed, e.g.,
firsthand/secondhand account, two articles on the same topic or event, an
argument.
•The passage must be the appropriate Lexile level (measure of text
complexity.)
•The passage must be an appropriate length which means it may be an
excerpt.

Lexlile Benchmarks
Grade
3
4th – 5th
6th – 8th
9th – 10th
11th

Lexile
450-790
770-980
950-1155
1080-1350
1215-1355

Passage Lengths
Grade Band
3
4
5
6
7
8
HS

Maximum Passage Length
650
750
750
950
950
950
1100

Finding Texts
•
•
•
•
•
•
•
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newsela.com
ReadWorks.org
Upfront magazine
NY Times Learning Blog
Time for Kids, National Geographic
edsitement.neh.gov
AmChem magazine
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•
•

•
•
•
•
•
•

Considerations for Math Stimulus
•Providing stimulus information often raises the rigor, e.g., asking
students to analyze charts or graphs to gather information.
•Be cautious about providing too many distracting pieces of stimulus
information.

Finding Math Tasks
“Google” the standard number: e.g., 1.OA.2
insidemathematics.com
illuminations.nctm.org
http://schools.nyc.gov/Academics/CommonCoreLibrary/TasksUnits
StudentWork/default.htm
http://learnzillion.com/common_core/math/k-8
illustrativemathematics.org

Using Rubrics with Common Formative Assessments
•Each learning target should be have a separate criterion on the rubric.
•The team must develop a common understanding of what the expectation is for each
level of response often guided by strong and weak work.
•Be aware that some constructed response questions have only “correct” and
“incorrect” answers.
Beyond
Proficiency

Proficiency

Partial
Proficiency

Learning
target 1
Learning
target 2
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No Proficiency

Assess
whether the
evidence is
relevant and
sufficient

Beyond
Proficiency

Proficiency

Partial
Proficiency

No
Proficiency

The student is
able to list the
evidence and
can accurately
evaluate
whether it’s
relevant and
sufficient. In
addition, the
student can
generalize the
characteristics of
relevant
evidence as well
as sufficient
evidence.

The student is
able to list the
evidence the
author uses and
can accurately
evaluate
whether it is
relevant and
sufficient

The student is
able to list the
evidence the
author uses, but
is unable to
evaluate the
quality of ti.

The student is
unable to list the
evidence the
author uses.

Beyond
Proficiency
Partial
No
Proficiency
Proficiency Proficiency
Mathematical
Explanation

18

Gives a
complete
written
explanation of
what was done
as well as why it
was done.
Provides some
alternate
thinking about
how this might
apply in other
situations.

Gives a
complete
written
explanation of
what was done
as well as why it
was done. May
include a
diagram with a
complete
explanation.

Cannot
thoroughly
explain what
was done and
why. The
explanation is
vague, difficult
to understand,
or doesn’t
completely
match the
process.
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Is unable to
explain the
solution.

What Is Wrong With These Questions?
1. In a human skin cell
a. There are 13 chromosomes.
b. There are 18 chromosomes.
c. There are 23 pairs of chromosomes.
d. There are 46 pairs of chromosomes.
2. Why would parents seek information from a genetic counselor?
a. To know what their child will look like in the future
b. Birthdate
c. Whether their child will develop cancer sometime in his or her lifetime
d. Find out the hair color
e. If the child will have certain genetic disorders
3. Which option has these numbers listed from least to greatest?
a. 3.15, 7/2, p
b. 7/2, p, 3.15
c. p, 3.15, 7/2
4. In what ways is a persuasive essay different from other types of essays?
a. It usually includes both facts and opinions.
b. Its goal is to affect reader’s thoughts and emotions.
c. It tries to persuade readers to do or believe something.
d. It attempts to explain how to make or do something.
5. Chicago Bears : football :: _____________ : baseball
a. New York Mets
b. Chicago Blackhawks
c. Los Angeles Lakers
d. Tampa Bay Buccaneers
6. Can you relate the parts of the cell to your school? Match each cell part function with the
corresponding school area.
_____ cell wall
a. supply or storeroom
_____ vacuole

b. doors or windows

_____ chloroplast

c. principal’s office

_____ nucleus

d. bricks of the building

_____ cell membrane

e. cafeteria

7. True or false?
_____ If you heat water and it turns into water vapor, it is called condensation; if you turn
ice into water vapor, it is called evaporation.
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Test-Item Quality Checklist
General Guidelines for All Formats
1. Unwrap/unpack standards into learning targets and write questions around the
most important targets.
2. Create an assessment planning chart to ensure adequate cognitive demand and
number of questions asked per target.
3. Remember the goal is to know whether students know the material, not whether
they can use good test-taking strategies to guess the right answer.
4. Provide a sufficient number of items to know whether a student learned, but not
so many that the assessment takes too long.

Multiple-Choice Guidelines
1. Make sure that each item assesses only one target.
2. State the whole question in item stem.
3. Put the answer choices in an order that makes sense, e.g., largest to smallest,
alphabetical.
4. Be sure there is only one correct or best answer.
5. Keep response options brief and parallel in:
a. Length
b. Grammatical construction
6. Limit use of all or none of the above.
7. Use always and never with caution.
8. Questions can have different numbers of responses; don’t add answers just to
make them even.

True–False, Matching, and Completion or Fill-In Guidelines
1. True–false items
a. Make them entirely true or entirely false as stated.
b. Avoid negatives which make questions ambiguous.
c. Make sure there is only one target per question.
2. Matching items
a. Provide clear directions for the match to be made. Indicate if a response
can be used more than once or if an item has more than one match.
b. Include no more than 10 items.
c. Put the responses on the left and the trigger on the right.
d. Include only homogeneous items. Do not mix dates, events, and names in
a single exercise.
e. Provide more responses than trigger items.
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3. Completion or fill-in items
a. Ask a question.
b. Provide one blank per item.
c. Do not make length a clue.
d. Put blank toward the end.

Constructed-Response Guidelines
1. Creating questions
a. Make the context and the expectations clear to the student.
b. Don’t provide options that allow students to choose areas in which they
feel most competent. (You want to know what they really know!)
2. Scoring
a. Establish scoring criteria in advance.
b. Set a policy about non-achievement factors, i.e., writing skills.
c. Score collaboratively, if possible.
d. Score all responses to one exercise at a time. (It’s faster!)

Formatting and Arranging Assessment Items
1. Be consistent in the presentation of an item type.
2. List the learning target being assessed.
3. Avoid crowding too many questions onto one page.

Writing Directions
1. Write clear, explicit directions for each item type.
2. Indicate how the answer should be expressed (e.g., should true or false be
written, or T or F? Should numbers be rounded to the nearest 10th? Should units
such as months, meters, or grams be included in the answer?)

Producing the Test
1. Type test and make sure copies are readable.
2. Proof carefully and double check the answer key.
3. Ask a colleague to review or take important tests.
(Ainsworth, 2006; Stiggins, Arter, Chappuis, & Chappuis, 2004; Gareis & Grant, 2008; and
Popham, 2003)

21

(c) Jakicic, 2019

Multiple Choice
Writing Good Question Stems:
•The stem should include a complete thought or question.
•Do not use negatives as they may confuse students who actually know the
information.
•Don’t give away the answer in the stem.
•If you use most likely or best, make sure to emphasize the words.
Writing Good “Distracters”
•Each answer should be reasonable.
•Use parallel grammar and similar length.
•Don’t overuse “all of the above” and “none of above.”
•Use a logical order for the answers.
•Make sure the correct answer is the ONLY correct answer.
Matching Items
•Provide clear directions.
•Use a maximum of 10 items.
•Keep the list homogeneous.
•Place longer responses on the left with shorter answers on the right.
•Use an uneven number of items.
•Keep the list in a logical order.
True-False Items
•Make sure there is only one target per item and that the item is either
entirely true or entirely false.
•Don’t use always or never.
•Avoid negatives as they can create ambiguity for some students.
Try It Out!
1. Create an assessment plan listing the essential learning targets you
want to include in your assessment.
2. Write the questions.
3. Complete a rubric for any questions that need one.
4. Create an answer guide.
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Assessment Planning Chart
Content/
Targets
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Level of Cognitive Demand
Knowledge
Retrieval

Comprehension
Application
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Analysis

Synthesis
Evaluation

What will
proficiency look
like?

Learning Target

24

Beyond
Proficiency

Proficiency
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Partial
Proficiency

No Proficiency

Assessment Planning Chart
Content/
Targets

Delineate the
argument and
specific claims in a
text
Assess whether the
reasoning is
relevant and
sufficient
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Level of Cognitive Demand
Knowledge
Retrieval

Comprehension
Application

Analysis

3 multiple
choice

Synthesis
Evaluation

What will
proficiency look
like?

2 of 3 correct
answers

1
constructed
response
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“proficiency”
level on the
rubric

Protocol for Analyzing CFA Data
Steps/Guiding Questions

Facilitator Notes

1. Introduction/Setting the Stage

2 minutes

•Establish the purpose of the meeting
•Review norms (focusing on data norms)
2. Review the Focus of the Assessment

2 minutes

•Identify the essential learning targets being assessed
and which question(s) were designed to assess each
of them.
•Review the expectations for proficiency (e.g., 2 out
of 3 correct on a multiple choice, a level 3 on the
rubric.
•Discuss any questions members had when they
scored student work.
3. Data Discussion--What Information Do We Have?

5 minutes--Each team

•For each target, identify how many students will

member must

need additional time and support.

participate in this
discussion.

4. Determining Student Misconceptions and Errors

10 minutes--Be careful

•For each target, identify which students need help.

to do this step one

•Once you’ve identified the students who need help,

essential learning

re-group them by specific need (e.g., students who

target at a time.

made a calculation error vs. students who chose the
wrong solution pathway.)
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5. Determining Instructional Strategies for Response

15 minutes--Make sure

•Decide whether you will develop small groups for re-

that all team members

teaching or if you will use a re-engagement lesson

have the same

with the whole class.

understanding of what

•Each teacher should share his/her original

this will look like.

instructional strategy so that the team can see if one
strategy worked better for certain students.
•For each target and for each
mistake/misconception, develop a plan to help
students move ahead on their learning of that target.
•If necessary, go back to best practice information
about how to teach the concept or about what
strategies work best for struggling students. Consult
instructional coaches or specialists if necessary.
6. Develop the item(s) that will be used to monitor

10 minutes--Reminder,

whether the learning target was met after this

this re-assessment may

response. This will provide information about which

be done orally or may

students still need help on this essential target.

be a version of the
original assessment.

Common Mistakes Teams Make
1. Don’t average the scores. If a student doesn’t know one learning
target but gets “beyond proficiency” on another, (s)he still needs help on
the learning target that wasn’t mastered.
2. Don’t rely on class averages. If one student hasn’t mastered an
essential skill, that student still needs help.
3. Don’t make excuses for the data. “You have the cluster of special ed
student in your classroom.”
4. Don’t draw conclusions that may not be based on facts. “My kids
don’t like writing. They probably just wrote anything to get done with it.”
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Student
Name

1
2
3
4
5
6
7
8
9
10
11
12
13
14
15
16
17
18
19
20
Total
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Class 1
Multiple
Choice
2
2
3
3
2
3
1
3
2
3
3
3
2
2
3
0
2
3
3
3
2.4

Class 2
CR
#1
4
3
1
4
3
1
2
4
4
1
4
4
3
3
3
2
4
4
4
4
2.9

CR
#2
4
4
4
4
2
3
3
3
4
4
1
4
4
2
1
3
4
1
3
4
2.9

Multiple
Choice
2
2
3
3
3
3
2
2
3
3
3
3
2
2
3
3
3
3
2
3
2.2

Class 3
CR
#1
4
3
2
2
2
4
1
3
4
1
4
3
4
2
4
4
2
3
4
4
3.00

CR
#2
4
4
3
3
4
4
3
4
3
4
4
4
3
4
4
3
3
3
3
4
3.55

Multiple
Choice
3
1
2
2
1
1
2
2
3
2
2
3
1
2
1
3
2
2
2
2
1.9
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Class 4
CR
#1
3
2
2
3
2
2
2
2
1
3
2
4
2
2
2
3
3
2
2
3
2.15

CR Multiple CR
#2
Choice #1
3
3
4
2
2
3
2
0
2
3
3
3
3
3
4
2
2
3
2
3
1
2
2
3
4
3
4
2
3
4
3
1
2
1
3
3
2
3
3
2
2
3
2
1
2
2
2
3
3
1
1
2
3
4
2
2
3
3
0
2
2.15
2.6
2.85

Totals
CR
#2
2
3
4
1
3
2
3
3
3
2
4
4
3
1
3
4
3
2
3
4
2.85

Pile and Plan—Most effective with constructed response questions
STEP ONE—Identify what the essential learning target is for the question
and what proficiency looks like on the rubric.
STEP TWO—Separate student work samples into two piles: those who were
proficient (or beyond), those who were not proficient.
STEP THREE—For those students who were not proficient, consider what
evidence you have that can help you create a hypothesis about what
the student(s) misunderstood or where the learning stopped. Create
separate piles for each hypothesis
STEP FOUR—For each pile, collaboratively plan what the corrective
instruction will look like.
STEP FIVE—Plan how to extend the learning for students who are proficient
on the essential learning target.
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Fourth Grade Math Learning Target: Solve word problems involving
multiplication of a fraction by a whole number.
Liam is making lemonade. He needs 16 ounces of lemon juice. He has 10
lemons.

Each lemon makes about 1 ½ ounces of lemon juice. Will he have
enough lemon juice? Explain how you know.
Scoring Rubric
Proficient

Partially Proficient

Not Proficient

The student solves the
problem correctly and is able
to show an appropriate
solution pathway explaining
their answer.

The student does not show
complete understanding of
the learning target. (S)he
either makes an error in
executing the process; or
solves the problem correctly,
but doesn’t provide an
explanation of how.

The student doesn’t show any
understanding of the learning
target. (S)he either chooses
an inappropriate solution
pathway or provides an
explanation that shows
misunderstanding of the
problem.

Student Work Samples:
Student One: Liam has 10 lemons and they each make 1 ½ ounces of
juice. So 10 times 1 ½ means that he has 10 ounces plus ½ ounce. That is
not enough juice because he needs 16 ounces.
Planned Response:

Student Two: He needs ½ more lemons.
Planned Response:

Student Three: No because every two lemons is three ounces 3 times 5=15
and that's one ounce short.
Planned Response:
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7th Grade ELA
Learning Target: Use narrative techniques such as dialogue to develop
experiences, events, and/or characters.

Directions: A student is writing a narrative for a literary magazine about two
friends on a hot day. Read the draft of the introduction and complete the task
that follows.

A Hot Day

Joe lounged outside under a tree, the only area having a significant amount of
shade. It was only 9:00 a.m., but the temperature had already passed the 80degree mark and was rising rapidly. Weather forecasters on the new programs
had predicted that the heat wave would continue through the next couple of
days. They had even provided safety precautions to take during times of high
temperatures. Listeners had been advised to exercise only in the early morning
hours and in the late evening hours. They had been instructed to drink a large
quantity of water to stay hydrated. Joe was still debating what activity he
wanted to do when his friend George arrived.

Write the dialogue that might have occurred when George walked up to
Joe:
Rubric for Scoring:
Proficient
The response includes
dialogue that is
appropriate and provides
details which help develop
the experiences, events or
characters.
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Partially Proficient

Not Proficient

The response includes
dialogue that is
appropriate, but doesn’t
develop the experiences,
events or characters.

The response either doesn’t
include dialogue or the
dialogue is inappropriate
for the response.

(c) Jakicic, 2019

Student 1: George said, “Hey Joe. Man it’s hot today.” Joe said, “Yeah,
so I was thinking with this heat wave, many we can make a lemonade
stand.” The two boys decided that a lemonade stand sounded like a
good idea because they could make some money and have something
to drink. They agreed to make the lemonade stand together and split the
profits.
Planned Response:

Student 2: George should be active in the morning because hes awake
early enough and while he exercises he should be drinking a lot of water
to stay hydrated while he is exercising. The passage is somewhat like
George because its explaining how lazy he’s feeling during a heat wave.
Planned Response:

Student 3: George looked parched and gasped, “Man, it’s like were on
the sun.” Joe tried to look at him, but the sun was glaring into his eyes. He
then groaned and asked, “What do you want to do?” George seemed
to be in deep thought. “Baseball?” he asked, “Are you crazy? If we play
baseball, we’ll pass out!” Joe didn’t mean to be so harsh, but only an
absolute lunatic would try to play baseball in this heat. But then he had a
brilliant idea that seemed to have fallen from the sky and gave him a swift
wack on the head. “How about we go down to the creek?” As if George
had already known what he was going to say, he ran off and yelled over
his shoulder to Joe, “Meet me there! I’m going to change into my swim
trunks!”
Planned Response:
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Strategy 2: Error Analysis
1. Identify the multiple-choice questions connected to an essential
learning target.
2. Consider the distractors (incorrect answer choices in a multiplechoice question) the students chose for his/her incorrect response.
3. Determine what this choice reveals about what the students was
thinking or misunderstood.
Consider this 3rd grade math problem:
The number of students who attended summer camp during each of the
two weeks is listed below.
n Week 1: 289
n Week 2: 347
Andrea estimated the total number of students by correctly rounding
each number to the nearest 100 and then added the rounded numbers.
What is Andrea’s estimated total?
a. 500
b. 550
c. 600
d. 640
e. 700
Strategy 3: Singletons Working to Collaborate
They notice two issues-•Some students were unable to interpret data in charts, graphs within a
text
•Some students were unable to convert information in writing to a visual
form.
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Standard
Integration
of
Knowledge
and Ideas 7

8
evaluate the
advantages and
disadvantages of
using different
mediums (e.g., print
or digital text, video,
multimedia) to
present a particular
topic or idea. (CCSS
RI.8.7)

History/SS

Integrate visual
information (e.g., in
charts, graphs,
photographs, videos,
or maps) with other
information in print
and in digital texts.
integrate
quantitative or
technical
information
expressed in words in
a text with a version
of that information
expressed visually
(e.g., in a flowchart,
diagram, model,
graph, or table).

Science/
Tech
Subjects
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9
analyze various
accounts of a
subject told in
different mediums of
informational texts
(e.g., a person’s life
story in both print
and multimedia),
determining which
details are
emphasized in each
account. (CCSS RI.910.7)

10
analyze and defend
various accounts of
a subject told in
different mediums of
informational texts
(e.g., a person’s life
story in both print
and multimedia),
determining which
details are
emphasized in each
account. (CCSS
RI.9-10.7)

11
integrate and
evaluate multiple
sources of
information
presented in different
media or formats
(e.g., visually,
quantitatively) as
well as in words in
order to address a
question or solve a
problem. (CCSS
RI.11-12.7)

12
integrate, evaluate
and synthesize
multiple sources of
information
presented in
different media or
formats (e.g., visually,
quantitatively) as
well as in words in
order to address a
question or solve a
problem. (CCSS
RI.11-12.7)

Integrate quantitative or technical analysis
(e.g., charts and research data) with
qualitative analysis in print or digital text.

Integrate and evaluate multiple sources of
information presented in diverse formats and
media (e.g., visually, quantitatively, as well
as in words) in order to address a question or
solve a problem.

Translate quantitative or technical
information expressed in words in a text into
visual form (e.g., a table or chart) and
translate information expressed visually or
mathematically (e.g., in an equation) into
words.

integrate and evaluate multiple sources of
information presented in diverse formats and
media (e.g., quantitative data, video,
multimedia) in order to address a question or
solve a problem.
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K
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1

1

With
prompting and
support, ask
and answer
questions
about key
details in a
text.

Ask and
answer
questions
about key
details in a
text.

2

With
prompting and
support,
identify the
main topic
and retell key
details of a
text.

Identify the
main topic
and retell key
details of a
text.

2

3

4

5

Ask and
answer such
questions as
who, what,
where, when ,
why and how
to
demonstrate
understanding
of key details in
informational
text.
Identify the
main topic of a
multiparagraph text
as well as the
focus on
specific
paragraphs
within
informational
text.

Ask and
answer
questions to
demonstrate
understanding
of an
informational
text, referring
explicitly to the
text as the
basis for the
answer.
Determine the
main idea of
an
informational
text; recount
the key details
and explain
how they
support the
main idea.

Refer to details
and examples
in an
informational
text when
explaining
what the text
says explicitly
and when
drawing
inferences
from the text.
Determine the
main idea of
an
informational
text and
explain how it
is supported by
key details;
summarize the
text.

Quote
accurately
from an
informational
text when
explaining
what the text
says explicitly
an when
drawing
inferences
from the text.
Determine how
two or more
main ideas of
an
informational
text and
explain how
they are
supported by
key details;
summarize the
text.

5

6

Analyze multiple
accounts of the
same event
or topic, noting
important
similarities and
differences in the
point of view they
represent.

Determine an
author’s point of
view or purpose
in a text and
explain how it is
conveyed in the
text.

History/Social
Studies

Science/Technical
Subjects
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7

8

Determine an
author’s point of
view or
purpose in a text
and analyze how
the author
distinguishes his or
her position from
that of
others.

Determine an
author’s point of
view or purpose
in a
text and analyze
how the author
acknowledges
and
responds to
conflicting
evidence or
viewpoints.
Identify aspects of a text that reveal an author’s
point of view or purpose (e.g., loaded language,
inclusion or avoidance of particular facts).

Analyze the author’s purpose in providing an
explanation, describing a procedure, or discussing
an experiment in a text.

9-10

11-12

Determine an author’s
point of view or
purpose in a text and
analyze how an author
uses rhetoric to
advance that point of
view or purpose.

Determine an author’s
point of view or purpose
in a text in which the
rhetoric is particularly
effective, analyzing
how style and content
contribute to the
power, persuasiveness,
or beauty of the text.

Compare the point of
view of two or more
authors for how they
treat the same or similar
topics, including which
details they include
and
emphasize in their
respective accounts.
Analyze the author’s
purpose in providing an
explanation, describing
a procedure, or
discussing
an experiment in a text,
defining the question
the
author seeks to
address..

Evaluate authors’
differing points of view
on the
same historical event or
issue by assessing the
authors’ claims,
reasoning, and
evidence.
Analyze the author’s
purpose in providing an
explanation, describing
a procedure, or
discussing
an experiment in a text,
identifying important
issues that remain
unresolved.

Using Re-engagement after a Common Formative Assessment
•Re-engagement occurs for the whole class after an assessment task is
completed.
•This strategy is used to build on what the students already understand as
well as to correct their misconceptions.
•For students who got the answer correct, it allows them to consider other
strategies that they might use in the future.

Re-teaching
Addresses uncovered
misunderstanding or
misconception.
Focuses on small group response
Proficient students will be offered a
different task/problem.
Uses similar tasks problems
Practice more to make sure the
student knows the procedure
Can be used at any cognitive
demand level
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Re-engagement
Addresses student thinking about a
problem or situation.
Focuses on whole group response
Proficient students see a different
way to solve the problem.
Uses the task from the assessment
Critique student approaches/
Solutions to make connections
Works best with high cognitive
demand tasks
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The tasks may be used for professional development purposes and may not changed.
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Tier 3: Intensive Support
Frequent small group or individual
Focused on prerequisite essential standards
Benchmark, progress monitoring

Tier 2: Supplemental Support
Linked to this year’s essential standards
Short term
Students might need Tier 2 and 3
Benchmarks, progress monitoring

Tier 1: Core Curriculum
What happens for all students?
Linked to the Essential Standards
Common Formative Assessments
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Developing a Unit Plan to Include Common Formative Assessments

Team
Meeting to
Plan

CFA-1
Teach
Target 8

Team
Meeting to
Plan
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CFA-1
Teach
Target 4

5 Days to Teach Targets 1-3

7 Days to Teach Targets 5-7

Response
Day

Response
Day

5 Days to Teach Targets 9-11
(including one flexible day)
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Team
Meeting to
Plan

End of
Unit Test

The Power of Feedback
Predict what the research revealed:
Experimental Group

Your Guess

Actual Change in
Performance

Grades only
Comments only
Grades and
Comments

Providing feedback is not about giving rewards, but rather providing
information about the task. -John Hattie
The key is feedback that is received and acted upon by students—many
teachers claim they provided ample amounts of feedback but the issue is
whether students receive and interpret the information in the feedback.
-John Hattie
Providing Feedback:
•Use descriptive rather than evaluative feedback.
•Provide it around the learning target(s) being assessed.
•Limit “corrective feedback” to what can be absorbed at a given time.
•Must be specific enough so that the student knows what to do next, but
not so specific it gives away the answer.
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Teacher Feedback

Student Action

Are there details you could add here to make
your conclusion more effective?
This would be a great place for you to use data
that you collected in your lab to support your
conclusions. Can you go back and find
something convincing in your data table?
While solving this problem, you made a
calculation error that affected the result.
There are some clues in this primary source
document related to the time period. They might
affect the answer you gave.
In class we learned four ways an author can
effectively support an argument. You have used
two of those in this essay. Can you add another?
Overwhelmed thinking about adding feedback to more than 100 pieces of student work? Read: Google
Classroom’s New Comment Bank Feature is a Win for Meaningful Feedback by Bill Ferriter.
http://blog.williamferriter.com/2018/11/19/five-tips-for-giving-more-meaningful-feedback-to-students/
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