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Agenda –Day 2
1. Welcome and Getting Re- Connected
2. Understanding a Balanced Assessment System
3. Using Common Formative Assessments to Diagnose Student Learning
4. Five Dysfunctions of a Team
5. Monitoring the Products—the Work of the Leadership Team

Four Critical Questions
1. What do we want students to know and be able to do?
2. How will we know if they can?
3. What will we do if they can’t?
4. What will we do if they already can?
Summative assessment is the attempt to summarize student learning at
some point in time. Summative assessments are not designed to give
feedback useful to teachers and students during the learning process.
Formative Assessment: An assessment functions formatively to the extent
that evidence about student achievement is elicited, interpreted, and
used by teachers, learners, or their peers to make decisions about next
steps in instruction that are likely to be better, or better founded, than the
decisions they would have made in the absence of evidence.

Common Formative Assessments

Common Formative Assessments are team-designed, intentional
measures used for the purpose of monitoring student attainment of
essential learning targets throughout the instructional process.
Four Critical Questions
1. What do we want students to know and be able to do?
2. How will we know if they can?
3. What will we do if they can’t?
4. What will we do if they already can?
Summative assessment is the attempt to summarize student learning at
some point in time. Summative assessments are not designed to give
feedback useful to teachers and students during the learning process.
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Formative Assessment: An assessment functions formatively to the extent
that evidence about student achievement is elicited, interpreted, and
used by teachers, learners, or their peers to make decisions about next
steps in instruction that are likely to be better, or better founded, than the
decisions they would have made in the absence of evidence.

Common Formative Assessments

Common Formative Assessments are team-designed, intentional
measures used for the purpose of monitoring student attainment of
essential learning targets throughout the instructional process.
What are Learning Targets
Learning targets are the increments of learning that make up the journey
to achieving the overall standard.
They include all of the skills and concepts students must acquire to master
the standard.
(Common) formative assessments are designed around learning targets
rather than standards.
Learning targets may be written as “I can” statements in student-friendly
language.
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Classroom
Formative
Developed
and used by

Developed and
used by individual
teachers

Frequency

At least daily

Examples

•Checks for
understanding
•Short, frequent
formative
•Exit slips
•White boards
•Clickers
•Making “in the
moment” decisions
•Keep/change
lesson plans

Purpose
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Summative

Common
Formative

Periodic/
Benchmark

Annual

Developed and
used by
specialists,
individual
teachers and/or
teams
Once or twice a
unit
•End of unit tests

Developed and
used by
collaborative
teams

Developed by
districts OR
“external experts”
Used by schools
and/or districts

Developed by
“external experts”

Frequently

Quarterly or By
Trimester
•District quarterly
benchmarks
•MAP

Once a year

•Can students put
smaller skills and
concepts
together to show
mastery of
standards. (e.g.,
writing an essay,
reading
comprehension)

•Identify students
who need more
Tier 1 help.
•Drive core
instruction
•Learn together
about strategies

•Identify students
who need more
Tier 2 or 3 help
•Progress
monitoring for Tier
2 and 3
•Universal
screener
•Monitor SMART
goals

•Measure student
learning
•Award credit
•Identify strengths
and weaknesses
of programs
•Write SMART
goals

•Short assessments
around a small
number of learning
targets
•administered
frequently
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•State
Assessments
•Language
Development
Assessments
•AP, EOY

Our Next Steps

Our Next Steps
Our Current Reality
Develop and Train the Leadership Team
Create a Compelling reason to change

Culture
Mission

Collaboration
High Performing
Teams

4 Critical Questions

Vision

1. Essential Standards

Values

2. Common Foramtive
Assessments

Goals

3. Corrective Instruction
and Interventions
4. Differentiation

PLC School
Sustaining the Ongoing Work
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Learning
Target 1

Common
Formative
Assessment

Learning
Target 2
Standard
Simpler
Learning
Target 3

Summative
Assessment
Common
Formative
Assessment

Learning
Target 4
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Protocol for Unwrapping Standards
Finding the learning targets to teach and assess
1. Circle the verbs (skills)
2. Underline the nouns (concepts) to be taught
3. Double underline any prepositional phrase (context)
4. Write separately each verb (skills) and noun (concept) combination
as a separate learning target.
5. If a prepositional phrase (the context) is included at the beginning
or the end of the standard, include it in the target.
6. EXAMINE each learning target asking the following questions:
a. What are the instructional and assessment implications of this
target?
-What would it look line to teach this target in the classroom
(setting, materials strategies)
-Is the skill measurable? What would the assessment look like?
Do we need to change the verb to make it more measurable
7. After examining the instructional and assessment implications, are
there any targets that are IMPLICIT or not directly stated in the standard
that should be included?
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Focus on Key Words:
Standard: Students analyze, make inferences and draw conclusions about expository
text and provide evidence to support their understanding. Students are expected to:
(a) summarize the main ideas and supporting details in a text, demonstrating an
understanding that a summary does not include opinions.
(c) explain how different organizational patterns (e.g., proposition-and-support,
problem-and solution) develop the main idea and the author’s viewpoint.
(d) synthesize and make logical connections between ideas within a text and across
two or three texts representing similar or different genres. (6th Grade ELA)
What will
With What
In What
Level of
Common
Students Do?
Knowledge or
Context?
Thinking
Formative
(skills or verbs)
Concept?
Assessment Plan
(nouns or direct
instruction)
Analyze
Make
Draw

(text)
inferences
Conclusions

Provide

Evidence

Summarize

Main ideas and
supporting details

Demonstrate

Understanding that
summary does not
include opinion

Explain

How organizational
patterns develop
the main idea

Synthesize

How organizational
patterns develop
the author’s
viewpoint
Ideas

Synthesize

Ideas

Explain

To support
understanding of
Expository text
To support
understanding of
Expository text
To support
understanding of
Expository text
To support
understanding of
expository text
In expository text

Within a text similar
or different genres
Across multiple
texts
Similar or different
genres

Summative Assessment:
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Focus on Key Words:
Solve for products of decimals to the hundredths, including situations involving money, using
strategies based on place-value understandings, properties of operations, and the relationship
to the multiplication of whole numbers. (Readiness Standard Grade 5 Math)

What will
Students
Do? (skills or
verbs)

Solve
Solve

Use

Use

Use

With What
Knowledge or
Concept?
(nouns or
direct
instruction)
Products of
decimals to
the
hundredths
Products of
decimals to
the
hundredths
Strategies to
solve
products of
decimals
Strategies to
solve
products of
decimals
Strategies to
solve
products of
decimals

In What
Context?

Level of
Thinking

Common
Formative
Assessment
Plan

Using
standard
algorithm
Situations
involving
money
Based on
place value
understanding
Based on
properties of
operations
Based on the
relationship to
the
multiplication
of whole
numbers

Summative Assessment
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Sample Standards
ELA, Grade 3: Students understand, make inferences and draw
conclusions about the structure and elements of fiction and provide
evidence from text to support their understanding Students are expected
to:
(a) sequence and summarize the plot’s main events and explain their
influence on future events; (readiness)
(b) describe the interaction of characters including their relationships and
the changes they undergo. (readiness)
Writing, Grade 7: Students use the elements of the writing process
(planning, drafting, revising, editing, and publishing) to compose text.
Students are expected to:
(b) develop drafts by choosing an appropriate organizational strategy
(e.g., sequence of events, cause-effect, compare-contrast) and building
on ideas to create a focused, organized, and coherent piece of writing;
(c) revise drafts to ensure precise word choice and vivid images;
consistent point of view; use of simple, compound, and complex
sentences; internal and eternal coherences; and the use of effective
transitions after rethinking how well questions of purpose, audience and
genre have been addressed.
English II: Students analyze, make inferences and draw conclusions about
expository text and provided evidence from a text to support their
understanding. Students are expected to
(a) summarize text and distinguish between a summary and a critique
and identify non-essential information in a summary ad unsubstantiated
opinion in a critique.
(c) make and defend subtle inferences and complex conclusions about
he ideas in a text and their organizational patterns.
Biology: The student knows the mechanism of generics, including the role
of nucleic acids and the principles of Medelian Genetics. The student is
expected to:
(a) identify components of DNA, and describe how information for
specifying the traits of an organism is carried in the DNA;
(e) Identify and illustrate changes in DNA and evaluate the significance of
these changes;
(f) predict possible outcomes of various genetic combinations such as
monohybrid crosses, dihybrid crosses and non-Medelian inheritance.
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US History: The student understands the political, economic, and social
changes in the US from 1877 to 1898. The student is expected to:
(a) analyze political issues such as Indian policies, the growth of political
machines, civil service reform, and the beginnings of Populism.
(b) analyze economic issues such as industrialization the growth of
railroads, the growth of labor unions, farm issues, the cattle industry boom,
the rise of entrepreneurship, free enterprise, and the pros and cons of big
business
(c) analyze social issues affecting women, minorities, children, immigrants,
urbanization, the Social Gospel, and philanthropy of industrialists.
4th Grade Math: The student applies mathematical process standards to
represent and generate fractions to solve problems. The student is
expected to:
(e) represent and solve addition and subtraction of fractions with equal
denominators using objects and pictorial models that build to the number
line ad properties of operations.
Grade 8 Math: The student applies mathematical process standards to
explain proportional and non-proportional relationships involving slope.
The student is expected to
(b) graph proportional relationships, interpreting the unit rate as the slope
of the line that models the relationship;
(c) use data from a table or graph to determine the rate of change or
slope and y-intercept in mathematical and real-world problems.
Algebra I: Linear functions, equations and inequalities—The student
applies the mathematical process standards when using properties of
linear functions to write and represent in multiple ways, with and without
technology, linear equations inequalities, and systems of equations. The
student is expected to:
(a) determine the domain and range of a linear function in mathematical
problems; determine reasonable domain and range values for real-world
situations, both continuous and discrete; and represent domain and
range using inequalities.
(c) write linear equations in two variables given a table of values, a graph,
and a verbal descriptions.
(i) write systems of two linear equations given a table of values, a graph,
and a verbal description.
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Unwrapping Template
Standard:

What will
Students Do?
(skills or verbs)

With What
Knowledge or
Concept?
(nouns or
direct
instruction)

In What
Context?

DOK

Summative Assessment:

12
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Common Formative
Assessment

DOK
1

DOK
2

DOK
3

DOK
4

Social Studies
•recall facts, terms, concepts, trends
•recognize or identify specific
information contained in maps, charts,
tables, graphs, or diagrams

ELA
•identify figurative language
•fluency
•know vocabulary
•use punctuation correctly

•compare or contrast people, places,
events and concepts
•convert information from one form to
another
•give an example
•classify or sort items into meaningful
categories
•describe, interpret, or explain issue
and problems, patterns, reasons, cause
and effect, significance or impact,
points of view
•use evidence
•draw conclusions
•apply concepts to new situations
•use concepts to solve problems
•analyze similarities and differences in
issues and problems
•propose and evaluate solutions to
problems
•recognize and explain
misconceptions
•make connections across time and
place to explain a concept.

•low level comprehension (right
there questions)
•simple inferences
•using context clues
•predict outcome
•summarizing
•first draft writing
•notetaking
•outlining

•analyze and synthesize information
from multiple sources
•examine and explain alternate
perspectives
•illustrate how common themes and
concepts are found across time and
place
•make predictions with evidence
•develop a logical argument
•plan an develop solutions to
problems

•analyze and synthesize from
multiple sources
•explain alternate perspective
from a variety of sources
•Define similar themes over a
variety of texts
•writing with voice
•writing with information from a
variety of sources

•explain, generalize, or connect
ideas
•how author’s purpose affects the
text
•summarize info from several
sources
•identify abstract themes
•writing for different purposes
(awareness of audience)
•using complex structures and
ideas in writing
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DOK
1

Math
•knowing math facts
•apply an algorithm or formula

DOK
2

•make a decision about how to
approach a problem
•at least 2 step problems
•interpret info from table or graph
(simple)

DOK
3

•make conjectures
•draw conclusions
•justify reasoning especially when
tasks have more than one right
answer
•citing evidence

DOK
4

•requires complex thinking over a
period of time (with different tasks)
•requires planning
•making connections between a
finding and related concepts
•critiquing design

Science
•definition
•simple procedure (one step)
•know a formula
•represent in words or diagrams a
concept or relationship
•specify and explain the
relationship between facts, terms
properties, or variables
•Describe and explain examples
and non-examples of science
concepts
•Select a procedure according to
specified criteria and perform it
•Formulate routine problem given
data and conditions
•Organize, represent, and interpret
data
•Explain their thinking about an
answer
•Identify research questions and
design investigations for a scientific
problem
•Solve non-routine problems
•Develop a scientific model for a
complex situation
•Form conclusions from
experimental data
•complex reasoning, experimental
design and planning
•Based on provided data from a
complex experiment that is novel to
the student, deduct the
fundamental relationship between
several controlled variables.
• Conduct an investigation, from
specifying a problem to designing
and carrying out an experiment, to
analyzing its data and forming
conclusions
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Coaching Tips
As you work with teams in the unwrapping process, you may encounter some
challenges. The following are five common challenges and ideas for how to facilitate
conversations around these concerns.
1. Oversimplification: At times, teams simply reorganize the standard and put it into
the template rather than really thinking about what it would take for a student
to successfully demonstrate the standard in action. The coach should ask, “What
is the end in mind for this standard?” He or she should reference the essential
standards documents that describe end-of-year proficiency. The coach should
go on to ask, “What would it really take for students to get there? What would
they have to learn about? What would they need to specifically achieve that
final product?”
2. Leaping: The progression of learning isn’t represented because several learning
targets weren’t included or team members weren’t reading between the lines.
The coach should ask, “What smaller skills or concepts would be necessary to
accomplish this larger task?”
3. Partial thinking: The targets that the unwrapping process identifies doesn’t get
to the standard ceiling. In other words, team members focus on the simpler skills
or concepts and don’t include all aspects of the standard. The coach should ask,
“Does this set of learning targets seem to reach the most rigorous parts of this
standard? Does it align to the end-of-year picture of proficiency created in the
essential standards document?”
4. A focus on the activity or teaching strategy instead of the learning: Teams
often stray in their focus toward lesson planning ideas or activities instead of the
purpose of unwrapping—clarifying the intent of the standard and the smaller
pieces of learning (learning targets) students must attain to achieve that standard.
The coach should ask, “When you look at the end in mind for this unit of study,
what smaller skills will students need to have? What concepts do they need to
learn? Before we move into how we will teach those things, let’s decide what
those things are so we’re designing our instruction and assessment accurately.”
5. Pushback: A coach may encounter situations in which teachers have already
engaged in some type of unwrapping, possibly not connected to other parts
of the process (such as designing instruction or assessment). They may see it
as busywork disconnected from other parts of the process and are reluctant to
engage in the process. The coach should ask, “What was the value of unwrapping

4

this standard? How did it help you become clearer regarding the intent of
the standard and the smaller pieces? How might this help as you design your
instruction and assessment? How might this help students?” The coach should
ask the last question following the experience of collaborative unwrapping of a
standard. Teams should unwrap a standard that teachers will emphasize in an
upcoming unit of study so there is immediate value and relevance.
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Developing a Unit Plan to Include Common Formative Assessments

Team
Meeting to
Plan

CFA-1
Teach
Target 8

Team
Meeting to
Plan

16

CFA-1
Teach
Target 4

5 Days to Teach Targets 1-3

7 Days to Teach Targets 5-7

Response
Day

Response
Day

5 Days to Teach Targets 9-11
(including one flexible day)
(c) Jakicic, 2019

Team
Meeting to
Plan

End of
Unit Test

Validity—Does the assessment assess what we wanted it to assess? Will it
tell me whether or not the students learned the material I wanted them to
learn?
Reliability--Can I rely on the information to make decisions about what to
do next for my students? Does it tell me with confidence whether the
student is ready to move on or if (s)he needs more time and support?

Choosing an Appropriate Assessment
Type of
Examples Advantages Disadvantages
Assessment
in
Practice
Selected
Response
Constructed
Response

Performance

17
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Making Assessments Valid
Unwrap standards into the learning target to clearly uncover the
important knowledge and skills we want to teach and assess.
Create an assessment planning chart to assure that we have assessed
each of those targets at the level we expect students to reach.
Assessment Planning
• Identify the specific targets to be assessed. (1 or 2 work best)
• Determine the level of cognitive demand. (What kind of thinking?)
• Decide what type of assessment items and how many to use.
– Selected Response for knowledge, application, analysis
– Constructed Response for higher level
• Consider how much time the assessment will take.
What Targets Should We Choose?
Should be targets that are essential for student learning:
– Targets that are often difficult or lead to misconceptions
– Targets that are prerequisite to future learning
– Targets that are absolutely necessary for students to know
You accomplish more reliable teacher-created assessments by:
1. Having enough items for each target so that a student isn’t able to
guess the answers and appear “proficient” or misread items and appear
“not proficient.”
2. Assuring that items are constructed with good format to minimize
misunderstanding or guessing.

18
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Assessment Planning Chart
Content/
Targets

Make inferences
about expository
text to support
understanding
Demonstrate
understanding that
a summary does
not include an
opinion
Synthesize ideas
across multiple texts
of similar genres

19

Level of Cognitive Demand
Knowledge
Retrieval
DOK 1

Comprehension
Application
DOK 2

Analysis
DOK 3

Synthesis
Evaluation
DOK 4

What will
proficiency look
like?

3 multiple
choice

2 of 3 correct
answers

1
Constructed
Response

“proficiency”
level on the
rubric
1
constructed
response
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“proficiency”
level on the
rubric

Assessment Planning Chart
Content/
Targets

Solve products of
decimals to the
hundredths using the
standard algorithm
Solve products of
decimals to the
nearest hundredths
involving money
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Level of Cognitive Demand
Knowledge
Retrieval
DOK 1

Comprehension
Application
DOK 2

Students enter
correct symbol
for each
comparison
(6 total)

Analysis
DOK 3

Synthesis
Evaluation
DOK 4

What will
proficiency look
like?

5 of 6 correct

3 short answers
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3 accurate
responses

Assessment Planning Chart
Content/
Targets

21

Level of Cognitive Demand
Knowledge
Retrieval
DOK 1

Comprehension
Application
DOK 2

(c) Jakicic, 2019

Analysis
DOK 3

Synthesis
Evaluation
DOK 4

What will
proficiency look
like?

\

Patrick Lencioni
The Five Dysfunctions of a Team
INATTENTION TO

RESULTS

AVOIDANCE OF

ACCOUNTABILITY
LACK OF

COMMITMENT
FEAR OF

CONFLICT
ABSENCE OF

TRUST
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1. Building Trust:
Norms—The standards of behavior by which we agree to operate while
we’re in this group.
We will come to the meetings on
time.
We will take turns so that everyone
has a chance to talk.
When we don’t agree, we’ll agree
to disagree.
We will avoid comparing one
teacher’s results to the others’ on
the team.

We will actively contribute and
come prepared to each meeting.
We will work toward consensus
and honor the different
perspectives in the group.
When we disagree we will seek
research on best practices to
resolve our differences.
We will value data for what they
tell us to do next and will not make
excuses for them.

Care Enough to Confront
•Don't let violations of norms go unnoticed.
Resolve to confront them when they occur.
•Move on quickly from the issue to continue the work.
2. Fear of Conflict
Protocol-- A step-by-step process teams can use
to effectively do their work. Protocols
help teams stay on task and on time.
3. High Performing Teams Build Commitment
Consensus
Consensus occurs when everyone’s view has been heard and the will of
the group is obvious even to those who oppose it the most. -Rick DuFour
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REPRODUCIBLE

Protocol for Using Common Formative Assessment Data
Steps

Team Notes

1. Set the stage.

Two minutes

•

Establish the purpose of the meeting.

•

Review norms (focusing on data norms).

2. Review the focus of the assessment.
•

Identify the essential learning targets we assessed and which
questions we designed to assess each of them.

•

Review the expectations for proficiency (for example, two out
of three correct on a multiple-choice assessment, or a level 3
on the rubric).

•

Discuss any questions we had when we scored student work.

3. Discuss the data.
•

Two minutes

Five minutes

For each target, identify how many students will need
additional time and support.

4. Determine student misconceptions and errors.
•

For each target, identify which students need help.

•

Once we’ve identified the students who need help, regroup
them by specific need (for example, students who made a
calculation error versus students who chose the wrong solution
pathway).

5. Determine instructional strategies.
•

Decide whether we will develop small groups for reteaching or
if we will use a re-engagement lesson with the whole class.

•

Each teacher should share his or her original instructional
strategy so that we can see if one strategy worked better for
certain students.

•

For each target and for each mistake or misconception, develop
a plan to help students move ahead on their learning of that
target.

•

If necessary, go back to best practice information about how
to teach the concept or about what strategies work best for
struggling students. Consult instructional coaches or specialists
if necessary.

6. Develop the items that we will use to monitor whether students
met the learning target after this response. This will provide
information about which students still need help on this essential
target.

Each team member must participate in this discussion.

Ten minutes
Be careful to do this step one essential learning target at a time.

Fifteen minutes
Make sure that all team members have the same understanding of
what this will look like.

Ten minutes
This reassessment may be done orally or may be a version of the
original assessment.

Simplifying Common Assessment © 2017 by Solution Tree Press • SolutionTree.com
Visit go.SolutionTree.com/assessment to download this page.
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Fist to Five
Five Fingers
Four Fingers
Three Fingers
Two Fingers
One Finger
Fist

I love this proposal and will champion it!
I strongly agree with this proposal.
The proposal is OK with me and I will go along.
I have reservations and am not ready to go along.
I am opposed to this proposal.
If I were king or queen I would veto this proposal no
matter what the will of the group.

Shared Learning
When team members have the same understanding and background
knowledge, consensus is easier to build.
4. Teams reinforce accountability by writing SMART goals.
In the absence of a clear commitment to a course of action, team
members, even the most focused one, often hesitate to call people
on their actions and behaviors that seem to go against the will of the
team.

SMART Goals

S
M
A
R
T
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Proposed SMART Goals

26

1.

Implement the new reading curriculum so that all fifth-grade
students become better readers.

2.

Decrease the number of students failing one class or more.

3.

Increase the number of students who are successful in our most
rigorous classes.

4.

Help students do better on (AP, SAT, ACT, state assessment,
achievement) tests.

5.

Reduce the number of students who don’t turn in their homework
and/or assignments.

(c) Jakicic, 2019

Team SMART Goal
School__________________________ Grades_____________________ Team Leader_________________________
Team Members:______________________________________________________________________________________
District Goal:
School Goal:
Team SMART Goal

27

Strategies and
Action Steps

Responsibility
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Timeline

Evidence of
Effectiveness
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SMART Goal Planning Tool
1. Goal

3. Current
Strengths

5. Action Plan

4. Obstacles
•
•
•
•
•
•

•
•

2. Factors We Can’t Change
•
•

29
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SMART Goals Worksheet
School: Sunrise High School
Team name: ELA Team
Team leader: Beth
Team members: Beth, Jackie. Ron, Michelle
District goal: Eighty percent of all students will read at proficient or higher levels as measured by their performance on the
state reading test or STAR reading benchmark.
School goal: Eighty percent of all students will read at proficient or higher levels as measured by their performance on the
state reading test or final STAR reading benchmark.

30

Team SMART Goal

Strategies and Action
Steps

Our reality: Last year
72% of ninth graders,
78% of 10th graders,
and 72% of 11th
graders were
proficient or higher on
the state test in ELA.

1. We will pace the
essential/power
standards so that we
know exactly which
standards are the be
mastered in each unit
of instruction.

Our goal: This year our
goal is that 85% of all
grades tested will be
proficient or higher on
the state test.

2. We want to be
able to use cloe
reading strategies to
help scaffold students
who are reading
below grade level.

Responsibility
We will do this during
our team time, with
each teacher
working on his/her
grade level, and the
team looking at the
places where we will
be able to develop
CFAs.
We will study close
reading so that we
understand better
how to plan our
lessons around this
strategy.
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Timeline

Evidence of
Effectiveness

We will complete this
task by mid-October.

A pacing guide will
be created so that
we can all see where
power standards are
being taught.

We will build shared
knowledge about close
reading and will apply what
we learn to designing close
readings together during
the first quarter. We’ll use
different texts but will help
each other write the
questions and plan the steps
so that we can learn
together what works and
what doesn’t.

After the first quarter,
we’ll do a survey of
students to see if they
can identify what
scaffolding strategies
work best for
themselves. We will
monitor reading
growth using our
benchmark
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3. We will work together
to unwrap reading and
writing standards that
we are confused
about—either about
what they expect
students to do, or how
we will assess them.
We’ll agree on DOK
levels for common
learning targets.
4. We will develop
common formative
assessments at least
once every three
weeks.

While reviewing our
power standards, we
will consider standards
that are unclear. We
will work together to
unwrap them and
design ways to assess
them.

This will occur as these
standards are taught
throughout the year.

We’ll have the
unwrapping template
and evidence of CFAs
that were used.

We will administer
them at an agreed
upon time, and will
analyze the data
collaboratively, and
plan the response
together.

We will give a CFA as
often as possible with a
goal of once every three
weeks.

5. We will develop
common rubrics for
assessments where we
have overlapping skills
such as using evidence
in text to support an
inference, writing, etc.

We will identify the
topics for common
rubrics at the
beginning of each
quarter.

We will develop rubrics as
needed throughout the
year

We will have the
assessment data to use
to know which students
are learning each of the
power standards and
will share data for
developing corrective
instruction groups
throughout the year.
We will have at least 4-5
common rubrics
developed by the end
of the year.
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SMART Goals Worksheet
School: Woodlawn
Team name: Eighth-Grade Social Studies
Team leader: Kim
Team members: Kim and Wendy
District goal: Ninety percent of all students will be proficient or better writers as measured by their performance on the state writing test.
School goal: Ninety percent of all students will be proficient or better writers as measured by their performance on the state writing test.

Team SMART Goal
Our reality: Last year, 72%
of our eighth graders
either met or exceeded
standards on the state
writing test.
Our goal: This year, 80%
of students will meet or
exceed standards on the
state writing test.
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Strategies and Action
Steps

Responsibility

Timeline

Evidence of Effectiveness

During the first quarter,
we will use evidence to
support ideas in writing.
We will work with DBQs
(document-based
questions).

Team members will bring
sample primary and
secondary source
documents to the meeting
to develop the DBQ for
that unit.

During week 3 of the
quarter, we will do the
first activity. Students will
receive feedback within
one week and will rewrite
based on feedback. The
process repeats during
week 6.

A DBQ will be
administered as a
common assessment at
the end of the quarter.
We want at least 80
percent to meet
expectations by the end of
first quarter.

During the second
quarter, we will use
examples to support ideas
in writing. Students will
use specific historical
information in their
writing.

Each unit of instruction
will include at least one
essay that requires
students to use
supporting examples.
Questions will be
developed at team
meetings.

Four chapters or units are
covered during quarter 2.
There will be one essay
for each one.

The end of quarter
benchmark assessment
will include an essay
question that requires
students to use examples
in their answer. We want
at least 85 percent to be
proficient on this
question.
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Students should be
writing regularly in social
studies classes. As a team,
we’ll plan to use both
journal writing as well as
essay writing as ways to
see students’ thinking.
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We will create a team
plan for writing, we’ll all
participate, and we will
look for increased student
learning to know how
effective we’ve been.
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Writing assignments will
be planned by the team
and all teaches will
participate. We’ll assess
progress each quarter.

Team members will use
student work samples
each quarter and will
analyze whether student
thinking/understanding is
improving.

SMART Goals Worksheet
School: Sunrise Elementary School
Team name: Third Grade
Team leader: Beth
Team members: Beth, Jackie, Sara, and Karen
District goal: Ninety percent of all students will read at proficient or higher levels as measured by their performance on the state reading test.
School goal: Ninety percent of all students will read at proficient or higher levels as measured by their performance on the state reading test.

Team SMART Goal
Our reality: Last year, 78
percent of students met
or exceeded standards on
the state reading test
Our goal: This year at
least 85% of third grade
students will meet or
exceed standards on the
state reading test.
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Strategies and Action
Steps

Responsibility

Timeline

Curriculum
We will review our
essential reading
standards to make sure
that they are working
effectively for our
students.

We will use the state test
data as one way to make
sure our essentials are
working.
We will consider the way
that our reading
interventions worked for
students last year.

By the end of the third
week, we’ll examine the
results from last year’s
state test as well as
review the list of students
supported last year.

By using the state test
results from last year,
we’ll make sure that our
students are learning
what is considered
important and essential
for our grade level.

Assessment
During the first quarter,
we will write short biweekly common
assessments based on the
skills targeted that week.
Students will be
regrouped across all
classes for instruction
based on the results of
these CFAs.

Assessments will be
developed together,
either by revising an
existed one or by creating
a new one. We will
develop response
strategies during our team
meetings.

Bi-weekly throughout the
first quarter

The benchmark reading
assessment will be
administered at the end
of the first quarter. The
team will review the
results to determine
whether the strategy
works.
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Evidence of Effectiveness
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Instruction
1. Informational text has
been an area of weakness
for our students. We
want to both more
informational texts in
general as well as more
rigorous texts.

Team members will bring
text that they have found
and we will take team
time to choose text that
matches standards and
the Lexile Level.

We will plan to use more
informational text all year
long.

2. We have been using
guided reading groups to
provide the specific
support students need.
However, we know that
we need to also use more
complex text at higher
Lexile levels in order to
help student increase
their reading ability.

We will collaboratively
study the strategy close
reading and will plan to
use at least one close
reading each quarter of
the year.

At least once a quarter.
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The benchmark reading
assessment will be used at
the end of the quarter to
see if students are making
progress.
There will be at least two
constructed-response
questions on a teacher
created assessment to
see student thinking.
We will provide an
assessment at the end of
each close reading to see
how well students are
using the scaffolding
strategies being taught.

Action

Products to Be Monitored

1. Educators work collaboratively rather
than in isolation and have clarified the
commitments about how they will work
together.
2. The fundamental structure of the school is
the collaborative team in which members
work interdependently to achieve common
goals for which all members are mutually
accountable.
3.The team establishes a guaranteed and
viable curriculum, unit by unit, so all students
have access to the same knowledge and
skills, regardless of which teacher they are
assigned.
4.The team develops common formative
assessments to frequently gather evidence
of student learning.
5.The team creates systems of intervention
to ensure students who are struggling
receive additional time and support for
learning in a timely, directive, diagnostic,
and systematic way.
6.The team uses evidence of student
learning to inform and improve it members’
individual and collective practices.
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What Should We Look For

