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Agenda Day Two
1. Welcome and Getting Re-Connected
--Check In—What did you accomplish and what questions
do you have about your work
2. Understanding a Balanced Assessment System
3. Finding Time to Give and Respond to Assessments Affects Pacing
4. Creating an Assessment Plan
5. Writing Quality Questions
6. Responding to the Results

What Worked

What Didn’t Work

What did we learn?

Critical Questions Teams Ask
•What do we want students to know and be able to do?
•How will we know if they can?
•What will we do if they can’t?
•What will we do if they already can?

•
•
•
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Why Do We Unwrap the Standards?
The process of unwrapping helps teams have a common understanding of the
meaning of the standards.
It results in understanding the learning targets that must be learned to master
the standards.
Formative assessments are written around learning targets; summative around
standards.
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Standard

Learning
Target 4

Simpler
Learning
Target 3

Learning
Target 2

Learning
Target 1

Common
Formative
Assessment

Common
Formative
Assessment

Summative
Assessment

Summative assessment is the attempt to summarize student learning at
some point in time. Summative assessments are not designed to give
feedback useful to teachers and students during the learning process.
Formative Assessment: An assessment functions formatively to the extent
that evidence about student achievement is elicited, interpreted, and
used by teachers, learners, or their peers to make decisions about next
steps in instruction that are likely to be better, or better founded, than the
decisions they would have made in the absence of evidence.
Common Formative Assessments: are team-designed, intentional
measures used for the purpose of monitoring student attainment of
essential learning targets throughout the instructional process.
-Bailey, Jakicic, Spiller

Common Assessments in a PLC
•Assessments are designed by the collaborative team.
•Assessments are given in the same timeframe.
•Assessments are given under the same circumstances.
•Data are analyzed at a team meeting.
•Plans are made together for corrective instruction, interventions, additional time and
support.

Why Common Assessments
•They are more efficient than each teacher working independently.
•There is more equity across classrooms.
•Teams learn together about assessment strategies.
•Teams can provide a better response for students.
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At least daily

•Checks for
understanding
•Short, frequent
formative
•Exit slips
•White boards
•Clickers
•Making “in the
moment” decisions
•Keep/change
lesson plans

Frequency

Examples

Purpose

Developed and
used by individual
teachers

Developed
and used by

Classroom
Formative

•Can students put
smaller skills and
concepts
together to show
mastery of
standards. (e.g.,
writing an essay,
reading
comprehension)

Developed and
used by
specialists,
individual
teachers and/or
teams
Once or twice a
unit
•End of unit tests

Summative

•Identify students
who need more
Tier 1 help.
•Drive core
instruction
•Learn together
about strategies

•Short assessments
around a small
number of learning
targets
•administered
frequently

Frequently

Developed and
used by
collaborative
teams

Common
Formative

•Identify students
who need more
Tier 2 or 3 help
•Progress
monitoring for Tier
2 and 3
•Universal
screener
•Monitor SMART
goals

Quarterly or By
Trimester
•District quarterly
benchmarks
•MAP

Developed by
districts OR
“external experts”
Used by schools
and/or districts

Periodic/
Benchmark

•Measure student
learning
•Award credit
•Identify strengths
and weaknesses
of programs
•Write SMART
goals

•State
Assessments
•Language
Development
Assessments
•AP, EOY

Once a year

Developed by
“external experts”

Annual

Linking Assessments to Response

Tier 3: Intensive Support
•Frequent, small group or individual
•Students lacking prerequisite essential standards
•Universal screener
•Benchmark, progress monitoring
•Students may also need Tier 2.

Tier 2: Supplemental Support
•Linked to this year’s essential
standards
•Short term
•Students may need Tier 2 and 3
•Benchmark, progress monitoring

Tier 1: Core Curriculum
•What happens for ALL students?
•Linked to essential standards from this year.
•Common Formative Assessments
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Team
Meeting
to Plan

CFA-1
Teach
Target 8

Team
Meeting
to Plan

Response
Day

Response
Day

5 Days to Teach Targets 9-11
(including one flexible day)

7 Days to Teach Targets 5-7

5 Days to Teach Targets 1-3

Plan to Include Common Formative Assessments

End of
Unit Test

Team
Meeting
to Plan

CFA-1
Teach
Target 4

Time Considerations for Tier 1
•When a team teaches, assesses and provides corrective instruction for
essential learning targets, they will need more time than has typically been
allocated in their pacing guides.
•This means that the team must delete other activities/lessons from the
pacing guide to make room.
•Things that are deleted include: activities that are not tied to the essential
standards, lesson connected to supporting standards.

Time Considerations for Tiers 2 and 3
•The response must occur at a time when there is not new instruction
happening.
•The time for Tier 2 and 3 should be distinct. Some students need both.
•The plans for each of the three tiers should be based on the data about the
student. Not all Tier 3 students have the same needs for response.

Best Test

8

Worst Test
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Developing a Unit
Choosing an Appropriate Assessment
Type of
Examples Advantages Disadvantages
Assessment
in
Practice
Selected
Response
Constructed
Response

Performance

Validity—Does the assessment assess what we wanted it to assess? Will it tell
me whether or not the students learned the material I wanted them to learn?
Reliability--Can I rely on the information to make decisions about what to do
next for my students? Does it tell me with confidence whether the student is
ready to move on or if (s)he needs more time and support?
Level 1
Level 2
Level 3

Level 4
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Recall
Recall of a fact, information, or procedure.
Skill/Concept
Use information or conceptual knowledge, two or more
steps, etc.
Strategic Thinking
Requires reasoning, developing a plan or a sequence of
steps, some complexity, more than one possible
answer.
Extended Thinking
Requires an investigation, time to think and process
Multiple conditions of the problem.
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Are these questions valid?
Third Grade Math
Learning Target: Multiply side lengths to find the area of rectangle with
whole number side lengths in the context of solving real world problems.
Item 1:
Find the area of the rectangle

2 feet
6 feet
Item 2:
Joe and John made a poster that was 4 feet by 3 feet. Mary and Amir
made a poster that was 4 feet by 2 feet. They placed their posters on the
wall side-by-side so that there was no space in between them. How
much area will the two posters cover?
Use pictures, words, and numbers to show your answers.
Seventh Grade ELA Learning Target: Use simple, compound, complex, and
compound-complex sentences effectively in writing.
Item #1
Which of the following is a simple sentence?
A. Some students like to study in the mornings.
B. Alec played football, so Maria went shopping.
C. The students are studying because they have a test tomorrow.
D. Laura forgot her friend's birthday, so she sent her a card when she finally
remembered.
Item #2
Describe the difference between simple, compound, complex and
compound-complex sentences.
Item #3
Answer the following question, and be sure to use at least one simple
sentence, one compound sentence, one complex and one compoundcomplex sentence in your answer.
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Making Assessments Valid
Unwrap standards into the learning target to clearly uncover the
important knowledge and skills we want to teach and assess.
Create an assessment planning chart to assure that we have assessed
each of those targets at the level we expect students to reach.
Assessment Planning
• Identify the specific targets to be assessed. (1 or 2 work best)
• Determine the level of cognitive demand. (What kind of thinking?)
• Decide what type of assessment items and how many to use.
– Selected Response for knowledge, application, analysis
– Constructed Response for higher level
• Consider how much time the assessment will take.
What Targets Should We Choose?
Should be targets that are essential for student learning:
– Targets that are often difficult or lead to misconceptions
– Targets that are prerequisite to future learning
– Targets that are absolutely necessary for students to know
You accomplish more reliable teacher-created assessments by:
1. Having enough items for each target so that a student isn’t able to
guess the answers and appear “proficient” or misread items and appear
“not proficient.”
2. Assuring that items are constructed with good format to minimize
misunderstanding or guessing.
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Content/
Targets
Knowledge
Retrieval

Comprehension
Application

Analysis

Synthesis
Evaluation

Level of Cognitive Demand

Assessment Planning Chart
What will
proficiency look
like?

Unwrapping Template
Standard: Delineate and evaluate the argument and specific claims in a text,
assessing whether the reasoning is sound and the evidence is relevant and
sufficient; recognize when irrelevant evidence is introduced.(RI.8.8)
What will
Students Do?

With What
Knowledge or
Concept?

In What Context?

Level of
Thinking

Common
Formative
Assessment

Delineate

The argument
and specific
claims

In a piece of
informational text

DOK 2

Short text
asking
students to
explain how
the argument
is laid out

Evaluate

The argument
and specific
claims

In a piece of
informational text

DOK 3

Assess

Sound
reasoning

In the text

DOK 3

Assess

Relevant and
sufficient

In the text

DOK 3

Relevant and
sufficient
evidence

In the text

DOK 3

When
irrelevant
evidence is
introduced

In the text

DOK 2

Assess

Recognize

Short answer:
is the evidence
relevant and
sufficient..
explain

Summative Assessment: Students will be given a new piece of argumentative text and
asked to evaluate the argument the author makes for its strengths and weaknesses.
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Assess whether the
reasoning is
relevant and
specific

Delineate the
argument and
specific claims in a
text

Content/
Targets
Knowledge
Retrieval

4 multiple
choice

Comprehension
Application

1
constructed
response

Analysis

Synthesis
Evaluation

Level of Cognitive Demand

Assessment Planning Chart

“proficiency”
level on the
rubric

3 of 4 correct
answers

What will
proficiency look
like?
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Know the meaning of >
and <

Compare two 3-digit
numbers based on
100s, 10s and 1 using >,
=, <

Content/
Targets

3 short answers

Knowledge
Retrieval

Students enter
correct symbol
for each
comparison (6
total)

Comprehension
Application

Analysis

Synthesis
Evaluation

Level of Cognitive Demand

Assessment Planning Chart

3 accurate
responses

5 of 6 correct

What will
proficiency look
like?

You accomplish more reliable teacher-created assessments by:
1. Having enough items for each target so that a student isn’t able to
guess the answers and appear “proficient” or misread items and appear
“not proficient.”
2. Assuring that items are constructed with good format to minimize
misunderstanding or guessing.
Writing Quality Constructed Response Items
•Make the question and nature of the response clear to the student.
-Set a context for the expected reasoning if needed to more
deeply understand what (s)he is being asked to do.
-Provide clear expectations for student responses.
•Don’t offer choices that allow students to pick questions they know more
about over questions they know little about.
•Develop a scoring rubric for the students that explains proficiency
expectations, e.g., the student must provide two pieces of text evidence
to show how the character changes.
•Provide adequate space for responses.
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ELA

Examples – Clear Expectations
Social Studies

The author of this text is making a case to
move to all electric cars by 2020. Find
three examples of specific data he
provides explaining why he believes this
is necessary.
For each example provide:
-A quotation directly from the text
-Page number on which it appears.

Examine this letter from a Civil War
soldier, Tilton Reynolds, to his
mother Juliana Reynolds. After
reading his account of his visit across
the line to a camp in the South,
describe how the conditions for
soldiers from the North are different
from soldiers from the South.
Provide at least three areas of
difference and include a citation
about how you know.

Math

With Your Team: Write a
constructed response
question that you might use
in your work:

Look at Figure Q and Figure R below:

Mia said Figure Q and Figure R have equal
areas and equal perimeters. She
supported her thinking by saying that any
two figures made of an equal number of
unit squares always have equal areas and
equal perimeters.
Is Mia correct in her thinking? Explain
why you say so with a written explanation
as well as with pictures and numbers.
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Examples – Setting the Context
ELA
In class we studied how authors
convince their readers to agree with
them. One of the ways we studied was
how the author uses rhetoric.
Read this article about taking vitamins
and supplements, Explain how the
author uses rhetoric to convince the
reader to take vitamins and
supplements.
Challenge question: Can an author
convince a reader to believe something
that is NOT accurate by the facts and
details (s)he uses?
History
After analyzing the primary source
documents provided, consider what
information Truman had about the
consequences of the atomic bomb
when he chose to use it on Japan.
Cite three places in these texts to
support your answer.

Science
Read this article about how fireworks are
made. Use the diagram on page 34 explaining
luminescence, explain what happens to the
energy in the atoms of firework compounds to
make them appear different colors and give off
different types of light.

Math
The dot plot below compares the # of minutes
30 flights made by two airlines arrived before
or after their scheduled arrival times.

•Negative numbers represent the minutes the
flight arrived before its scheduled time.
•Positive numbers represent the minutes the
flight arrived after its scheduled time.
•Zero indicates the flight arrived at its
scheduled time.
Based on these data, from which airline will
you choose to buy your ticket? Use the ideas of
center and spread to justify your choice.
P.E.
Context May Be:
Using your knowledge of the 5
•Reference to something learned in class.
components of fitness, identify and
•Information narrowing the focus of the
explain which component would be the quesetion.
most beneficial for a person training for •Information that helps the student see
the 26.2 Boston Marathon.
connections in a novel way.
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Providing Feedback:
•Use descriptive rather than evaluative feedback
•Provide the feedback about the learning target(s) being assessed.
•Limit “corrective feedback” to what can be absorbed at a given time.
•Provide feedback that is specific enough so that the student knows what
to do next, but not so specific that it gives away the answer.
Consider the stimulus:
•The stimulus is the information provided to the student prior to the
question.
•In math, it may include graphs or charts to interpret.
•In ELA it may include a piece of text or video.
•In science it may include tables and graphs or experimental design.
•In social studies it may contain primary or secondary sources documents,
maps, or texts.
Considerations for ELA stimulus
•The passage must reflect the learning target being assessed, e.g.,
firsthand/secondhand account, two articles on the same event or topic.
•The passage must be the appropriate Lexile level (measure of text
complexity.
•The passage must be an appropriate length which may mean it’s an
excerpt.
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Grade

Lexile Range

1

190-530

2

420-820

3

420-820

4

740-1010

5

740-1010

6-8

925-1185

9-10

1050-1335
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Grade Band
3
4
5
6
7
8
HS

Maximum Passage Length
650
750
750
950
950
950
1100

Finding Texts
•Begin with Appendix B from CCSS
•Magazines: Time for Kids, National Geographic, Scholastic
•newsela.com
•ReadWorks.org
•Review your leveled readers and guided reading materials
•New York Times Learning Blog
•edsitement.neh.gov
Considerations for Math Stimulus
•Providing stimulus information often raises the rigor, e.g., asking students
to analyze charts or graphs to gather information.
•Be cautious about providing too many distracting pieces of stimulus
information.
Finding Math Tasks
§
§
§
§
§
§
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“Google” the standard number: e.g., 1.OA.2
insidemathematics.org
illuminations.nctm.org
http://schools.nyc.gov/Academics/CommonCoreLibrary/TasksUnits
StudentWork/default.htm
http://learnzillion.com/common_core/math/k-8
Illustrativemathematics.org
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Learning target 2

Learning target 1

Beyond Proficiency

Proficiency

Partial Proficiency

No Proficiency

•Each learning target should be have a separate criterion on the rubric.
•The team must develop a common understanding of what the expectation is for each level of response often
guided by strong and weak work.
•Be aware that some constructed response questions have only “correct” and “incorrect” answers.

Using Rubrics with Common Formative Assessments
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The student is able to
list and evaluate the
evidence an author
uses, and can suggest
what information an
author could supply to
make invalid or
irrelevant support
better.
There is no “beyond
proficiency” for this
target.

Assess whether the
evidence is relevant
and sufficient

Recognize when
irrelevant evidence is
introduced

The student is able to
identify irrelevant
evidence and explain
why it is irrelevant.

The student is able to
list the evidence the
author uses and can
evaluate whether it is
relevant and sufficient.

There is no “beyond
proficiency” for this
target.

Delineate the
argument and specific
claims

3
The student is able to
identify the specific
place in the text that
lays out the author’s
argument and the
specific text where the
claims are made.

4

The student is able to
identify irrelevant
evidence but isn’t
able to explain why
it’s irrelevant.

The student is able to
list the evidence the
author uses, but is
unable to evaluate
the quality of it.

The student is able to
identify the specific
place in the text that
lays out the author’s
argument but is
unable to identify the
claims the author
makes

2

The answer is
incomplete or
incorrect

The response is
incomplete or
incorrect.

The response is
incomplete or
incorrect.

1
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Mathematical
Explanation

Gives a complete
written explanation
of what was done as
well as why it was
done. May include a
diagram with a
complete
explanation.

Gives a complete
written explanation
of what was done as
well as why it was
done. Provides some
alternate thinking
about how this may
apply in other similar
situations
Cannot thoroughly
explain what was
done and why. The
explanation is vague,
difficult to understand,
or doesn’t completely
match the process.

2

4

3

2

Developing A Rubric Around Learning Targets

3

4

1

Is unable to explain
the solution.

1

What is wrong with these questions?
1. In a human skin cell
a. There are 13 chromosomes
b. There are 18 chromosomes
c. There are 23 pairs of chromosomes
d. There are 46 pairs of chromosomes
2. Why would parents seek information from a genetic counselor?
a. to know what their child will look like in the future.
b. birthdate
c. Whether their child will develop cancer sometime in his/her lifetime.
d. find out the haircolor
e. if the child will have certain genetic disorders.
3. Which option has these numbers listed from least to greatest?
a. 3.15, 7/2,
b. 7/2, , 3.15
c.
, 3.15, 7/2
4. In what ways is a persuasive essay different from other types of essays?
a. It usually includes both facts and opinions.
b. It’s goal is to affect reader’s thoughts and emotions.
c. It tries to persuade readers to do or believe something.
d. It attempts to explain how to make or do something.
Chicago Bears : football::_____________: baseball
a. New York Mets
b. Chicago Blackhawks
c. Los Angeles Lakers
d. Tampa Bay Buccaneers
Can you relate the parts of the cell to your school? Match each cell part function
with the corresponding school area.
_____Cell Wall

a. Supply or storeroom

_____Vacuole

b. Doors or windows

_____Chloroplast

c. Principal’s office

_____Nucleus

d. Bricks of the building

_____Cell membrane

e. Cafeteria

True or False
_____If you heat water and it turns into water vapor, it’s called condensation;
if you turn ice into water vapor, it’s called evaporation.
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Test-Item Quality Checklist
General Guidelines for All Formats
1.
2.
3.
4.

Unwrap/unpack standards into learning targets and write questions around the most
important targets.
Create an assessment planning chart to ensure adequate cognitive demand and number of
questions asked per target.
Remember the goal is to know whether students know the material, not whether they can
use good test-taking strategies to guess the right answer.
Provide a sufficient number of items to know whether a student learned, but not so many
that the assessment takes too long.

Multiple-Choice Guidelines
1.
2.
3.
4.
5.

6.
7.
8.

Make sure that each item assesses only one target.
State the whole question in item stem.
Put the answer choices in an order that makes sense, e.g., largest to smallest, alphabetical.
Be sure there is only one correct or best answer.
Keep response options brief and parallel in:
a. Length
b. Grammatical construction
Limit use of all or none of the above.
Use always and never with caution.
Questions can have different numbers of responses; don’t add answers just to make them
even.

True–False, Matching, and Completion or Fill-In Guidelines
1.

2.

3.
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True–false items
a. Make them entirely true or entirely false as stated.
b. Avoid negatives which make questions ambiguous.
c. Make sure there is only one target per question.
Matching items
a. Provide clear directions for the match to be made. Indicate if a response can be used
more than once or if an item has more than one match.
b. Include no more than 10 items.
c. Put the responses on the left and the trigger on the right.
d. Include only homogeneous items. Do not mix dates, events, and names in a single
exercise.
e. Provide more responses than trigger items.
Completion or fill-in items
a. Ask a question.
b. Provide one blank per item.
c. Do not make length a clue.
d. Put blank toward the end.

(c) Jakicic, 2019

Constructed-Response Guidelines
1.

2.

Creating questions
a. Make the context and the expectations clear to the student.
b. Don’t provide options that allow students to choose areas in which they feel most
competent. (You want to know what they really know!)
Scoring
a. Establish scoring criteria in advance.
b. Set a policy about non-achievement factors, i.e., writing skills.
c. Score collaboratively, if possible.
d. Score all responses to one exercise at a time. (It’s faster!)

Formatting and Arranging Assessment Items
1.
2.
3.

Be consistent in the presentation of an item type.
List the learning target being assessed.
Avoid crowding too many questions onto one page.

Writing Directions
1.
2.

Write clear, explicit directions for each item type.
Indicate how the answer should be expressed (e.g., should true or false be written, or T or F?
Should numbers be rounded to the nearest 10th? Should units such as months, meters, or
grams be included in the answer?)

Producing the Test
1.
2.
3.

Type test and make sure copies are readable.
Proof carefully and double check the answer key.
Ask a colleague to review or take important tests.

(Ainsworth, 2006; Stiggins, Arter, Chappuis, & Chappuis, 2004; Gareis & Grant, 2008;
and Popham, 2003)
Multiple Choice Items
Writing good stems:
• The stem should include a complete thought or question.
• Do not use negatives as they may confuse students who actually know
the information.
• Don’t give away the answer in the stem.
• If you use most likely or best, make sure they are emphasized.
Writing good “distracters” or choices:
• Each answer should be reasonable.
• Use parallel grammar and similar length.
• Avoid “all of the above” and “none of the above.”
• Use a logical order for the answers.
• Make sure the correct answer is the only correct answer!
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Matching Items
•Provide clear directions.
•Use a maximum of 10 items.
•Keep the list homogeneous.
•Place longer responses on the left with shorter answers on the right.
•Use an uneven number of items.
•Keep the list in a logical order.
True-False Items
•Make sure there is only one target per item and that the item is either
entirely true or entirely false.
•Don’t use always or never.
•Avoid negatives as they can create ambiguity for some students.
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1
2
3
4
5
6
7
8
9
10
11
12
13
14
15
16
17
18
19
20
Total

Student
Name
Multiple
Choice
2
2
3
3
3
3
2
2
3
3
3
3
2
2
3
3
3
3
2
3
2.2

CR
#2
4
4
4
4
2
3
3
3
4
4
1
4
4
2
1
3
4
1
3
4
2.9

Multiple
Choice
2
2
3
3
2
3
1
3
2
3
3
3
2
2
3
0
2
3
3
3
2.4

CR
#1
4
3
1
4
3
1
2
4
4
1
4
4
3
3
3
2
4
4
4
4
2.9

Class 2

Class 1
CR
#1
4
3
2
2
2
4
1
3
4
1
4
3
4
2
4
4
2
3
4
4
3.00

CR
#2
4
4
3
3
4
4
3
4
3
4
4
4
3
4
4
3
3
3
3
4
3.55

Multiple
Choice
3
1
2
2
1
1
2
2
3
2
2
3
1
2
1
3
2
2
2
2
1.9

Class 3
CR
#1
3
2
2
3
2
2
2
2
1
3
2
4
2
2
2
3
3
2
2
3
2.15

CR Multiple CR
#2
Choice #1
3
3
4
2
2
3
2
0
2
3
3
3
3
3
4
2
2
3
2
3
1
2
2
3
4
3
4
2
3
4
3
1
2
1
3
3
2
3
3
2
2
3
2
1
2
2
2
3
3
1
1
2
3
4
2
2
3
3
0
2
2.15
2.6
2.85

Class 4
CR
#2
2
3
4
1
3
2
3
3
3
2
4
4
3
1
3
4
3
2
3
4
2.85

Totals

Protocol for Analyzing CFA Data
Steps/Guiding Questions

Facilitator Notes

1. Introduction/Setting the Stage

2 minutes

•Establish the purpose of the meeting
•Review norms (focusing on data norms)
2. Review the Focus of the Assessment

2 minutes

•Identify the essential learning targets being assessed
and which question(s) were designed to assess each
of them.
•Review the expectations for proficiency (e.g., 2 out
of 3 correct on a multiple choice, a level 3 on the
rubric.
•Discuss any questions members had when they
scored student work.
3. Data Discussion--What Information Do We Have?

5 minutes--Each team

•For each target, identify how many students will

member must

need additional time and support.

participate in this
discussion.

4. Determining Student Misconceptions and Errors

10 minutes--Be careful

•For each target, identify which students need help.

to do this step one

•Once you’ve identified the students who need help,

essential learning

re-group them by specific need (e.g., students who

target at a time.

made a calculation error vs. students who chose the
wrong solution pathway.)
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5. Determining Instructional Strategies for Response

15 minutes--Make sure

•Decide whether you will develop small groups for re-

that all team members

teaching or if you will use a re-engagement lesson

have the same

with the whole class.

understanding of what

•Each teacher should share his/her original

this will look like.

instructional strategy so that the team can see if one
strategy worked better for certain students.
•For each target and for each
mistake/misconception, develop a plan to help
students move ahead on their learning of that target.
•If necessary, go back to best practice information
about how to teach the concept or about what
strategies work best for struggling students. Consult
instructional coaches or specialists if necessary.
6. Develop the item(s) that will be used to monitor

10 minutes--Reminder,

whether the learning target was met after this

this re-assessment may

response. This will provide information about which

be done orally or may

students still need help on this essential target.

be a version of the
original assessment.

Common Mistakes Teams Make
1. Don’t average the scores. If a student doesn’t know one learning
target but gets “beyond proficiency” on another, (s)he still needs help on
the learning target that wasn’t mastered.
2. Don’t rely on class averages. If one student hasn’t mastered an
essential skill, that student still needs help.
3. Don’t make excuses for the data. “You have the cluster of special ed
student in your classroom.”
4. Don’t draw conclusions that may not be based on facts. “My kids
don’t like writing. They probably just wrote anything to get done with it.”
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Data Norms
•We will not compare scores with the intention of judging each other.
•We will use data to help each other and our team get better at what we
are doing.
•We will value data for what they tell us to do next, and will not make
excuses about them.
Our Goal With Data
•Know which students have/have not yet reached proficiency on each
essential learning target.
•Understand students’ understandings or misconceptions so that the
response is more effective.
•Learn more about how to effectively teach the essential learning targets.

Pile and Plan—Most effective with constructed response questions
STEP ONE—Identify what the essential learning target is for the question
and what proficiency looks like on the rubric.
STEP TWO—Separate student work samples into two piles: those who were
proficient (or beyond), those who were not proficient.
STEP THREE—For those students who were not proficient, consider what
evidence you have that can help you create a hypothesis about what
the student(s) misunderstood or where the learning stopped. Create
separate piles for each hypothesis
STEP FOUR—For each pile, collaboratively plan what the corrective
instruction will look like.
STEP FIVE—Plan how to extend the learning for students who are proficient
on the essential learning target.
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Fourth Grade Math Learning Target: Solve word problems involving
multiplication of a fraction by a whole number.
Liam is making lemonade. He needs 16 ounces of lemon juice. He has 10
lemons.

Each lemon makes about 1 ½ ounces of lemon juice. Will he have
enough lemon juice? Explain how you know.
Scoring Rubric
Proficient

Partially Proficient

Not Proficient

The student solves the
problem correctly and is able
to show an appropriate
solution pathway explaining
their answer.

The student does not show
complete understanding of
the learning target. (S)he
either makes an error in
executing the process; or
solves the problem correctly,
but doesn’t provide an
explanation of how.

The student doesn’t show any
understanding of the learning
target. (S)he either chooses
an inappropriate solution
pathway or provides an
explanation that shows
misunderstanding of the
problem.

Student Work Samples:
Student One: Liam has 10 lemons and they each make 1 ½ ounces of
juice. So 10 times 1 ½ means that he has 10 ounces plus ½ ounce. That is
not enough juice because he needs 16 ounces.
Planned Response:

Student Two: He needs ½ more lemons.
Planned Response:

Student Three: No because every two lemons is three ounces 3 times 5=15
and that's one ounce short.
Planned Response:
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7th Grade ELA
Learning Target: Use narrative techniques such as dialogue to develop
experiences, events, and/or characters.

Directions: A student is writing a narrative for a literary magazine about two
friends on a hot day. Read the draft of the introduction and complete the task
that follows.

A Hot Day

Joe lounged outside under a tree, the only area having a significant amount of
shade. It was only 9:00 a.m., but the temperature had already passed the 80degree mark and was rising rapidly. Weather forecasters on the new programs
had predicted that the heat wave would continue through the next couple of
days. They had even provided safety precautions to take during times of high
temperatures. Listeners had been advised to exercise only in the early morning
hours and in the late evening hours. They had been instructed to drink a large
quantity of water to stay hydrated. Joe was still debating what activity he
wanted to do when his friend George arrived.

Write the dialogue that might have occurred when George walked up to
Joe:
Rubric for Scoring:
Proficient
The response includes
dialogue that is
appropriate and provides
details which help develop
the experiences, events or
characters.
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Partially Proficient

Not Proficient

The response includes
dialogue that is
appropriate, but doesn’t
develop the experiences,
events or characters.

The response either doesn’t
include dialogue or the
dialogue is inappropriate
for the response.
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Student 1: George said, “Hey Joe. Man it’s hot today.” Joe said, “Yeah,
so I was thinking with this heat wave, many we can make a lemonade
stand.” The two boys decided that a lemonade stand sounded like a
good idea because they could make some money and have something
to drink. They agreed to make the lemonade stand together and split the
profits.
Planned Response:

Student 2: George should be active in the morning because hes awake
early enough and while he exercises he should be drinking a lot of water
to stay hydrated while he is exercising. The passage is somewhat like
George because its explaining how lazy he’s feeling during a heat wave.
Planned Response:

Student 3: George looked parched and gasped, “Man, it’s like were on
the sun.” Joe tried to look at him, but the sun was glaring into his eyes. He
then groaned and asked, “What do you want to do?” George seemed
to be in deep thought. “Baseball?” he asked, “Are you crazy? If we play
baseball, we’ll pass out!” Joe didn’t mean to be so harsh, but only an
absolute lunatic would try to play baseball in this heat. But then he had a
brilliant idea that seemed to have fallen from the sky and gave him a swift
wack on the head. “How about we go down to the creek?” As if George
had already known what he was going to say, he ran off and yelled over
his shoulder to Joe, “Meet me there! I’m going to change into my swim
trunks!”
Planned Response:
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