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Agenda
Time
8:00-9:00

9:00-9:15
9:15-10:15
10:15-11:15

11:15-11:30
11:30-12:50
12:50-1:15
1:15-1:30

Topic
Welcome and Getting Connected
Reassessment Strategy #1: You don’t have to reassess
everything!
Reassessment Strategy #2: Think differently about
formative and summative assessments
Reassessment Strategy #3: Use your unwrapping
documents for precision
Reassessment Strategy #4: Understand the Assessment
Plan/Map
Reassessment Strategy #5: Find the time because this is
important!
Beak
Team Work Time
Writing Effective Reassessments
Reassessment Strategy #6: Banish cut scores from your
vocabulary
Reassessment Strategy #7: Choose an effective and
efficient way to respond
Reassessment Strategy #8: Use rubrics to communicate
levels of proficiency
Break
Team Work Time
Sharing Our Learning
Surveys and Evaluations

Critical Questions Teams Ask
1. What do we want students to know and be able to do?
2. How will we know if they can?
3. What will we do for those who can’t?
4. What will we do for those who already can?
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Track Your Progress
Assessment Workshop Learning Targets
Shade each rectangle to show your current understanding of each target.
•I can identify the essential standards Starting…
all students must learn.
•I can explain how identifying and
Starting…
assessing learning targets can be more
diagnostic than using standards.

Getting There…

Getting There…

Got It!

Starting…

Getting There…

Got It!

•I can plan an effective reassessment Starting…
using the results of the first assessment.

Getting There…

Got It!

•I can define proficiency with my
collaborative team.

•I can develop a reassessment policy
with my collaborative team.

Starting…

Getting There…

Questions I have at the beginning of today…
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Got It!
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Got It!

•Critical Questions Teams Ask
1. What do we want students to know and be able to do?
2. How will we know if they can?
3. What will we do for those who can’t?
4. What will we do for those who already can?

Essential Standards
Essential standards are the standards that all student must know and be able
to do by the end of the year. Common formative assessments are based on
these standards. (They often are called power or priority standards.) You
guarantee that students who do not (yet) master these standards receive
time and support.
Common Formative Assessments
•Are short and focused on a small number of learning targets.
•Are given during the unit of instruction so that problems/misconceptions are
remediated quickly.
•Reassessment happens at the same time as the corrective instruction.
Summative Assessments
•Typically occur at the end of the learning.
•Are often longer and involve multiple learning targets and standards.
•If it’s the end of the learning for an essential target or standard you must
assess it.
•If there will be future opportunities to demonstrate mastery, you may
choose not to reassess it now.
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Developing a Unit Plan to Include Common Formative Assessments

Team
Meeting
to Plan

CFA-2
Teach
Target 8

Team
Meeting
to Plan

5

CFA-1
Teach
Target 4

5 Days to Teach Targets 1-3

7 Days to Teach Targets 5-7

Response
Day

Response
Day

5 Days to Teach Targets 9-11
(including one flexible day
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Team
Meeting
to Plan

End of
Unit Test

Validity—Does the assessment assess what we wanted it to assess? Will it tell
me whether or not the students learned the material I wanted them to learn?
Reliability--Can I rely on the information to make decisions about what to do
next for my students? Does it tell me with confidence whether the student is
ready to move on or if (s)he needs more time and support?
Are these questions valid?
Third Grade Math
Learning Target: Multiply side lengths to find the area of rectangle with whole
number side lengths in the context of solving real world problems.
Item 1:
Find the area of the rectangle

2 feet
6 feet
Item 2:
Joe and John made a poster that was 4 feet by 3 feet. Mary and Amir made
a poster that was 4 feet by 2 feet. They placed their posters on the wall sideby-side so that there was no space in between them. How much area will
the two posters cover?
Use pictures, words, and numbers to show your answers.
Making Assessments Valid
Unwrap standards into the learning target to clearly uncover the important
knowledge and skills we want to teach and assess.
Create an assessment planning chart to assure that we have assessed each
of those targets at the level we expect students to reach.
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Describe the
relationship between a
series of historical
events, scientific ideas,
or steps in technical
procedures in a text,
using language that
pertains to time,
sequence, and cause
and effect.

Identify key terms that let the reader
know two things are being compared
(but, however, In contrast.

Use language that pertains to time
sequence, and cause and effect.

Know how to annotate or highlight a
text to show its structure.

Identify the structure of the text being
read—time, sequence, and cause and
effect.

Describe the relationship between a
series of historical events, scientific ideas,
or steps in technical procedures in a text

Common Formative
Assessment

Common Formative
Assessment

Unwrapping Template
Standard: Describe the relationship between a series of historical events,
scientific ideas, or steps in technical procedures in a text, using language
that pertains to time, sequence and cause and effect.
What will
Students Do?

Describe

With What
Knowledge or
Concept?

In What
Context?

DOK

the relationship
between a series of
historical events,
scientific ideas, or steps
in technical procedures

In an
informational
text

3

Common
Formative
Assessment

The structure of the text
being read—time
sequence, and cause
and effect.

2

Given a piece
of text the
student can
identify its
structure

Know

How to annotate or
highlight a text to show
its structure

2

Given a piece
of text the
student can
highlight to
show its
structure.

Use

Language that pertains
to time, sequence, and
cause and effect.

3

Key terms that let the
reader know two things
are being compared
(but, however, in
contrast.)

1

Identify

Identify

Summative Assessment: The student will be asked to read a third grade scientific text and
will be asked questions that require analysis of the relationships between ideas in the text.
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DOK 1

DOK 2

DOK 3

DOK 4

9

Social Studies
•recall facts, terms, concepts, trends
•recognize or identify specific
information contained in maps,
charts, tables, graphs, or diagrams

ELA
•identify figurative language
•fluency
•know vocabulary
•use punctuation correctly

•compare or contrast people,
places, events and concepts
•convert information from one form
to another
•give an example
•classify or sort items into meaningful
categories
•describe, interpret, or explain issue
and problems, patterns, reasons,
cause and effect, significance or
impact, points of view
•use evidence
•draw conclusions
•apply concepts to new situations
•use concepts to solve problems
•analyze similarities and differences
in issues and problems
•propose and evaluate solutions to
problems
•recognize and explain
misconceptions
•make connections across time and
place to explain a concept.

•low level comprehension (right
there questions)
•simple inferences
•using context clues
•predict outcome
•summarizing
•first draft writing
•notetaking
•outlining

•analyze and synthesize information
from multiple sources
•examine and explain alternate
perspectives
•illustrate how common themes and
concepts are found across time and
place
•make predictions with evidence
•develop a logical argument
•plan an develop solutions to
problems

•analyze and synthesize from
multiple sources
•explain alternate perspective from
a variety of sources
•Define similar themes over a variety
of texts
•writing with voice
•writing with information from a
variety of sources

•explain, generalize, or connect
ideas
•how author’s purpose affects the
text
•summarize info from several
sources
•identify abstract themes
•writing for different purposes
(awareness of audience)
•using complex structures and ideas
in writing
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DOK 1
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Math
•knowing math facts
•apply an algorithm or formula

DOK 2

•make a decision about how to
approach a problem
•at least 2 step problems
•interpret info from table or graph
(simple)

DOK 3

•make conjectures
•draw conclusions
•justify reasoning especially when
tasks have more than one right
answer
•citing evidence

DOK 4

•requires complex thinking over a
period of time (with different tasks)
•requires planning
•making connections between a
finding and related concepts
•critiquing design

Science
•definition
•simple procedure (one step)
•know a formula
•represent in words or diagrams a
concept or relationship
•specify and explain the relationship
between facts, terms properties, or
variables
•Describe and explain examples
and non-examples of science
concepts
•Select a procedure according to
specified criteria and perform it
•Formulate routine problem given
data and conditions
•Organize, represent, and interpret
data
•Explain their thinking about an
answer
•Identify research questions and
design investigations for a scientific
problem
•Solve non-routine problems
•Develop a scientific model for a
complex situation
•Form conclusions from
experimental data
•complex reasoning, experimental
design and planning
•Based on provided data from a
complex experiment that is novel to
the student, deduct the
fundamental relationship between
several controlled variables.
• Conduct an investigation, from
specifying a problem to designing
and carrying out an experiment, to
analyzing its data and forming
conclusions
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Designing Quality Assessments
•The assessment (formative or summative) does not have to include every
learning target.
•The item must match the learning target in terms of content.
•The item must match the learning target in terms of rigor. (DOK 3 and 4
targets will likely not best be assessed with multiple choice questions).
Choosing an Appropriate Item Type
Type of
Assessment

Examples in
Practice
• Multiple
choice
• Matching
• True or false

Selected
Response

Constructed
Response

Performance
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• Short answer
• Essays
• Graphic
organizers
• Diagrams

• Give a
speech.
• Throw a ball.
• Create a
meal.
• Make a
prototype.

Advantages

Disadvantages

• Easy to score
• Doesn’t take a
lot of time for
students to take
• No “judgment”
for right/wrong
answer
• Can have
multiple
questions per
learning target
• Good practice
for current high
stakes tests
• Can see
student thinking
• Can find
student
misconceptions
• Assesses higher
level thinking
• May be more
like future highstakes
assessments
• Only way to see
performance
“skills”
• Can be
engaging for
students

• Difficult to write
for higher level
thinking
• Students can
guess the right
answer

• Timely to take
• Timely to grade
• Need
collaborative
scoring for CFAs
• Students who
find writing
difficult may not
demonstrate
proficiency
• Timely to take
• Classroom
management
issues
• Need
collaborative
scoring for CFAs
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Planning the Assessment
•Determine which learning targets are essential.
•Identify the appropriate DOK level for each target.
•Decide how many and what type of items you will write.
•Complete the “What will proficiency look like” column.
What if the Assessment is Already Written?
•The goal of responding to students who need more time and support is to
know student by student, learning target by learning target who needs help.
•To do this you need to know which items connect to each learning target.
•And, you need to kn0w what proficiency for that target looks like.
Steps in Mapping
•Review the assessment to identify which learning targets are covered.
•Determine the correct DOK level for each learning target.
•Identify which items connect to each target.
•Determine what proficiency ON THAT TARGET looks like.
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Content/
Targets
Knowledge
Retrieval

Comprehension
Application

Analysis

Synthesis
Evaluation

Level of Cognitive Demand

Assessment Planning Chart
What will
proficiency look
like?

Name:________________________________________
Story Title: Morty and the Mousetown Gazette

Learning Target: Answer inferential questions to demonstrate
understanding of a text.
Directions: Read the story Morty and the Mousetown Gazette and answer the
following questions.

14

1.

Why did Morty decide to call Ben right away after he missed the paper
route, instead of waiting until Ben got home from his trip?
A. Morty wanted to see how Ben’s trip was going.
B. Morty always tells the truth.
C. Morty loves to talk to his friend Ben.
D. Morty didn’t know when Ben would come back.

2.

Why would it be surprising if Ben asked Morty to cover his paper route
again?
A. Morty doesn’t think he’s ready.
B. He is a bad friend.
C. Morty is too young.
D. Morty doesn’t like doing the paper route.

3.

Why wasn’t Morty successful with the paper route?
A. He overslept because he stayed up too late.
B. He didn’t deliver the papers to the correct homes.
C. He only delivered some of the papers.
D. He delivered the wrong papers.
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Learning Target: Describes characters in a story (e.g., traits, motivations,
and feelings.)

Choose the best answer from Part A and Part B.
4. Part A
Choose a character trait from the
list that best describes Morty.
A.
B.
C.
D.

trustworthy
honest
irresponsible
lazy

Part B
Which detail from the story best supports
your choice?
E. “Sir, I have let down a good
friend…He trusted me, and I didn’t deliver
the papers on time.
F. Morty wished he could think up a
good excuse.
G. In his haste, Morty flung some of the
papers short and just left them on the
lawn.
H. By the morning of day three, Morty
was fairly sure he never wanted a paper
route.

Part B
5 . Part A
Choose a character feeling from
The list that best describes Morty.
A. excited
B. mad
C. proud
D. guilty5.
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Which detail from the story best supports
your choice?
E. Morty like the weight of responsibility
that came with the job of a
newspaper carrier.
F. He stayed up too late the night
before reading Megamouse
Comics.
G. Morty got up early and went to the
Gazette office to tell the supervisor
what he did.
H. Morty was realizing that the paper
route was hard work.
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Learning Target: Refer to the text as the basis for the answer.
Answer the following questions in complete sentences. Highlight in the text what
you used to answer and include the question number next to the text
highlighted.
Proficient
I answered the question
correctly and
highlighted where I
found the answer in the
text.

Partially Proficient
I answered the question
correctly but could not
highlight in the text
where I found the
answer.

Not Proficient
I did not answer the
question correctly.

6. How did Ben feel about leaving Morty with the responsibility of
keeping his delivery record perfect? How can you tell?

________________________________________________________________________
7. How do you think Morty felt when he realized that he failed in his
efforts to uphold Ben’s perfect delivery record?

________________________________________________________________________
8. Why did Morty decide to call Ben right away after he missed the
paper route instead of waiting until Ben returned from his trip?

________________________________________________________________________
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Learning Target: Explain how a character’s actions contribute to the sequence
of events.
Directions: Choose two characters from the story and write about the
action they took and explain what happened as a result.
Example: Ben went out of town which caused Morty to take his
paper route.
9.___________________________________________________________________
_________________________________________________________________
10.__________________________________________________________________
__________________________________________________________________
Learning Target: Distinguish non-literal meanings of words or
phrases in a text.
Words or phrase
“Morty couldn’t tell if raindrops
or
tears were running down his
cheeks as he rushed back to
Ben’s driveway. (p. 12).

What it means
11.

What does the phrase, running
down his cheeks mean?
“Morty felt the weight of the
bags and
liked the weight of responsibility
that came with the job of
newspaper
carrier.” (p.3)
What does the phrase, weight of
responsibility mean?
“I have nine months down and
only three to go. I’m ready to
pack my bags,” Ben said with a
smile. (p.6)
What does the phrase, I’m
ready to pack my bags mean?
17

12.

13.
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Explain how a
character’s actions
contribute to the
sequence of events
Distinguish literal and
non-literal meanings of
words or phrases in a
text.

Answer inferential
questions to
demonstrate
understanding of a
text.
Describe characters in
a story (e.g., traits,
motivations, and
feeling.)
Refer to the text as the
basis for answers

Content/
Targets
DOK 1

DOK 2

DOK 3

Level of Cognitive Demand

Assessment Planning Chart
DOK 4

What will
proficiency look
like?

Pacing Instruction and Assessment
•All standards should be represented in the pacing guides for a course or grade
level.
•Pacing should be adjusted to accommodate the need for extra time to teach,
assess, and reteach the essential standards.
Pacing Guide
•Essential standards should have more time allocated to them than the other
standards.
•This means that once essentials are identified, previous pacing guides will be
affected.
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More than a Numbers Game
Using numbers to make assessment decisions can be misleading:
• 12/15
• Cut Score 80%
• 100 Point Scale
• 5 point rubric (consider instead levels of proficiency)
• Point Accumulation
• Ranking / Bell Curve
Is 12/15 (80%) Passing?

Assessment Blueprint: 15 points
Test construct
DOK 1: Identify

Learning Target 1
#1
MC

DOK 1: Describe

#2

DOK 2: Compare
DOK 2: Interpret

#3
#4

DOK 3: Construct

#5

Learning Target 2
#6
T/F

Short
Answer
Analogy
Data
Chart
Labels
Create
Model

#7
#8
#9
#10

Learning Target 3
#11
Label

Short
Answer
Match
Short
Answer

#12

Argue
with
Evidence

#15

#13
#14

Short
Answer
Venn
Data
Chart
Labels
Critique

All earned 12 / 15:
*check the number right per target
*check the DOK levels of the numbers missed
*check the types of questions asked
Students

3 Wrong:

Did this learner pass? Explain your
thinking:

Student A

#13

#14

#15

Student B

#5

#10

#15

Student C

#2

#9

#12

Taken from C. Erkens, 2019. The Handbook for Collaborative Common Assessments. Bloomington, IN:
Solution Tree Press. Used with permission
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Interviews
Advantages
Disadvantages
Provides information beyond right and Takes a lot of time to administer
wrong
Immediate feedback
May not be as “common” as
something in writing
Teacher can ask follow up questions
Teacher must capture the data as
they are assessing
Can easily show growth over time
Oral Questions After Small Group Corrective Instruction
Advantages
Immediate feedback
Teacher can ask follow up questions

Disadvantages
Need several examples for more than
one question so target like find the
main idea don’t typically work
May be difficult in reading because
you want to use one piece of text.

No additional scoring time needed
Can be easier in math because you
can use same questions with different
numbers
Paper/Pencil
Advantages
Can use the same item(s) with all
students
Makes the “evidence” easily
accessible to students and parents.
It is common for all team members
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Disadvantages
Will need to be scored after
administration
Teachers can’t ask follow up
questions.
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Name: __________________________________________________
Subtraction Fluency Interview
Directions: Ask the child each combination. Use the following codes to mark student
responses.
√√ = correct response w/in 3 sec
√ = correct response in more than 3 sec
X = incorrect response (also record answer given)

(subtraction)
Combination

Assessment 1
Date:______________

Assessment 2
Date:______________

A = automatic
WO = wrong operation
CBF = counted back on fingers
CBH = counted back in head
CUF = counted up on fingers
CUH = counted up in head
RFA = related fact (addition)
RFS = related fact (subtraction
TLA = ten as a landmark (addition)
TLS = ten as a landmark
Assessment 3
Date:______________

4-2
10 - 5
6-2
8-4
12 - 4
14 – 7
11 - 2
12 – 8
14 - 6
15 - 7
13 - 6
12 - 5
17 – 8
12 – 3
16 – 9
18 – 9
15 – 8
13 – 9
Strategy Observation
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Assessment 4
Date:______________

What Do Cranes Look Like?
Feathers cover the bodies of cranes. Cranes’ wings are covered
in feathers. Their heads and necks are covered in feathers, too.
In late spring, cranes lose their feathers. Many cranes cannot
fly without their feathers. After their feathers grow back, the cranes
are able to fly again.
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Grade 3 Literacy Reassessment
NAME:_____________________________________________
Story Title: Spring Festivals Around the World
Learning Target: Answer inferential questions to demonstrate understanding of a text referring explicitly
to the text as the basis for the answer.

Directions: Read pages 18-30 from the book Spring Festivals Around the World. Use complete
sentences in your answer. Highlight in the text what you used to help with your answer and
include the question number next to the text you highlighted.

M

PM
1.

DNM

What would happen if the weather forecast was wrong for the Cherry Blossom
Festival in Japan?

_____________________________________________________________________________
M

PM
2.

M

What conclusion can be drawn about why the people of Iran often wear new
clothes for Norouz?

PM
3.

DNM

DNM

Why is the end of winter a joyous even for some people in the world?

______________________________________________________________________________
M

PM
4.

DNM

Why would spring celebrations in the United State be held at a different time
than festival in Australia?

______________________________________________________________________________
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Make sure the reassessment
•Addresses the misconceptions identified in the data.
•The text or problems must be new to the student.
Choose a New Stimulus In Reading
•The stimulus must match the grade level rigor and the learning target(s) to be
assessed.
•The students must be new to the students and not the same as in the original
assessment.
•The stimulus must be short enough to be read during reassessment time
Benchmarks for PARCC

2nd – 3rd
4th – 5th
6th – 8th
9th – 10th
11th – CCR

Grade Band
3-5
6-8
9-11

Flesh-Kincaid
1.98-5.34
4.51-7.73
6.51-10.34
8.32-12.12
10.34-14.2

Lexile
420-820
740-1010
925-1185
1050-1335
1185-1385

Minimum/Maximum Passage Length
200-800 words
400-1,000 words
500-1,500 words
Finding Texts

•newela.com
•Readworks.org
•Time for Kids, National Geographic
•NY Times Learning Blog
Math Tasks
n
n
n
n
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“Google” the standard number: e.g., 1.OA.2
insidemathematics.com
illuminations.nctm.org
illustrativemathematics.org
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Translating the Results

Using Rubrics with Common Formative Assessments
•Each learning target should be have a separate criterion on the rubric.
•The team must develop a common understanding of what the expectation is
for each level of response often guided by strong and weak work.
•Be aware that some constructed response questions have only “correct” and
“incorrect” answers.
Beyond
Proficiency Partial
No Proficiency
Proficiency
Proficiency
Learning
target 1
Learning
target 2

Advanced

Describe
the
relationship
between a
series of
historical
events,
scientific
ideas or
concepts,
or steps in
technical
procedures
in a text,
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Proficient
The student
is able to
read a piece
of grade
level
informational
text and can
identify the
text structure
and explain
how each of
the ideas,
concepts, or
steps is
related to
the others.

Basic
The student
is able to
read a piece
of grade
level
informational
text and can
identify the
text
structure.
However,
the student is
unable to
explain how
the ideas
are
connected.

Emergent
The
student
struggles
to read
grade
level text
and
identify
the text
structure.
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Mathematical
Explanation
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Advanced

Proficient

Gives a
complete
written
explanation
of what was
done as
well as why
it was done.
Provides
some
alternate
thinking
about how
this may
apply in
other similar
situations

Student
gives an
accurate
and
complete
written
explanation
of what was
done, as
well as why
it was done.
The
complete
explanation
may include
a diagram.

Partially
Proficient

Cannot
thoroughly
explain what
was done
and why.
The
explanation
is vague,
difficult to
understand,
or doesn’t
completely
match the
process.

Not
Proficient

Is unable
to explain
the
solution.

.
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2nd Grade
Trimester 1 Cycle 2/ Trimester 3 Cycle 6
2.W.02: Write informative/explanatory texts in which they introduce a topic,
use facts and definitions to develop points, and provide a concluding statement or section.
Informative/Explanatory Writing
Writing
Target

28

Extends
4

2.W.02.1-3.0:
Introduce a
topic. [Cycle 2,
6]

Includes a topic
sentence that grabs
the reader’s attention

Lacks 2.W.02.23.0: Use facts
and definitions
to develop
points.
[Cycle 2, 6]

Meets
3

Below
2

Well Below
1

Includes a specific
topic sentence

Includes a general
topic sentence

Lacks a topic
sentence

i.e Frogs have an
interesting life
cycle

i.e. Frogs are cool

Includes 3 supporting
facts, reasons, details
or definitions with
2nd order details (tell
me more details) for
each fact

Includes 3
supporting facts,
reasons, details or
definitions related
to the topic.

Includes 2
supporting facts,
reasons, details or
definitions related
to the topic.

Lacks sufficient
writing
or
Lacks facts that
relate to the topic

2.W.02.3-3.0:
Provide a
concluding
statement or
section.
[Cycle 6]

Provides a
conclusion that
includes a summary
or an interesting
reflection

Provides a
concluding
sentence that is
connected to the
topic

Demonstrates an
attempt at
closure, but the
concluding
sentence may seem
random or take
the reader in a new
direction.

Does not include
a closing

Conventions

N/A

Uses correct
beginning
capitalization and
ending punctuation

Uses correct
beginning
capitalization and
ending punctuation
some of the time

Rarely uses
beginning
capitalization and
ending
punctuation
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3rd Grade
Cycle 3 and 6
Informative/Explanatory
Writing Target

3.W.02a-3.0
Introduce a topic and
group related
information together:
include illustrations
when useful to aiding
comprehension.
(Cycle 3)(Cycle 6)
3.W.02b-3.0
Develop the topic with
facts, definitions, and
details.

(Cycle 6)

3.W.02c-3.0
Use linking words and
phrases (transitions)
(e.g., also, another, and
more, but) to connect
ideas within categories
of information.
(Cycle 6)

3.W.02d-3.0
Provide a concluding
statement or section.

Extends

Meets

Below

Well Below

(Demonstrates the
Meets criteria and..)
• Provides an engaging
lead with relevant
background knowledge
to introduce the topic.

• Uses words
from the prompt
to clearly state
the topic.

• Topic is unclear.

• Topic is
misleading or
missing.

• Groups all
related
information
together.

• groups some
related information
together.

• Related
information is
not grouped
together.

• Details to support a
topic vary with second
order ideas/support.

• All details
relate to the
topic. (first order
support)

• Some of the
details don’t
support the topic.

• Lacks details
to support the
topic.

• Text evidence is
unclear or
inaccurate.

• Details do not
support the
topic.

• Text evidence
supports details
consistently,
accurately, and
relevantly.

• Text evidence
supports details
and is often
accurate and
relevant.

or

• Lacks text
evidence.

• Uses appropriate,
varied, and
sophisticated linking
words (transitions) and
phrases to connect
ideas within categories
of information.

•Uses linking
words and
phrases
(transitions)
throughout the
writing piece to
connect ideas
within categories
of information.

• Uses
inappropriate,
simplistic, or
repetitive linking
words or phrases.

•Effectively uses an
engaging concluding
statement or section to
complete the writing
piece.

• Provides a
concluding
statement or
section to
complete the
writing piece.

• Concluding
statement or section
is unclear and does
not complete the
writing piece.

• Linking words
and phrases
(transitions) do not
connect ideas
within categories of
information.

(Cycle 3)
(Cycle 6)

29

• Linking
words and
phrases
(transitions)
are absent.
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• Ends abruptly
without a
concluding
statement or
section.

Build Team Consensus
•Make decisions based on research and best practice rather than on opinions.
•Consider the students’ developmental levels in your practices.
•Understand that you are building a culture about assessment for now and the
future.
•Consider how you will communicate this to parents.
What To Include In Your Policy
•When will students be given a reassessment?
•What must they do to prepare for it?
•How will the reassessment be scored/graded?
•…..
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