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      Learning For All 



Targets for Day 1 

¡ Investigate ways to build a strong guiding coalition. 

¡ Explore the answer to the question “What is the Right Work to Focus 
On?” 

¡ Strategize ways to create and support high performing teams.  

¡ Understand conflict and how to deal with resistance. 

Our Norms for Today 

•Look at your school/district  with an honest and caring eye. 

•Embrace your dual role as a learner and a change agent. 

•Be open to new ideas. 

•Set aside distractions. 

Fundamental Assumptions 

•All students don’t learn the same way. 

•All students don’t learn at the same speed. 

•Some students lack academic behaviors. 

•Some students have a home that is counterproductive to academic 
success. 

•Some students lack prior skill and knowledge. 

•Virtually all educators start each day with honorable intentions, work 
tirelessly on behalf of their students, and utilize the best strategies they 
possess. 

•No teacher has all the skills, knowledge, and time necessary to meet the 
needs of all students assigned to his/her class. 

Two Proven Ideas 

1. If students don’t learn the school didn’t blame them; they took 
complete responsibility. 

2. When something they were doing in class didn’t work, they stopped 
doing it and tried something else. 

They flunked unsuccessful methods, not the children. 

 



Reciprocal Accountability in a PLC 

•Teacher leaders are taking responsibility beyond typical teaching duties. 

•Principals recognize that they must provide teachers resources, training, 
and support to help them be successful. 

•Consider what resources, training, and support they need to do this work. 

What We Know 

•All teams aren’t in the same place in their work. 

•All teams don’t need the same thing from their coach/leader. 

•Experience levels of members, turnover, and even personality can 
influence how teams move forward. 

•Strong leaders/coaches consider the context of the district, school, and 
team. 

What is a Professional Learning Community?--An ongoing process in 
which educators work collaboratively in recurring cycles of collective 
inquiry and action research to achieve better results for the students they 
serve. 

Professional Learning Communities operate under the assumption that the 
key to improved learning for students in continuous job-embedded 
learning for educators. 

Three Big Ideas 

1. Focus on Learning 
2. Collaborative teams 
3. Results Orientation 

 

Put in PDSA cycle 
 

 

 

 

 

 

 



What is Collective Inquiry? 

Collective inquiry is the process educators use to build shared knowledge 
and learn together. 

What is Action Research? 

Action research is a method whereby an educator or team investigates a 
research question in their classroom, school, or district.  

Achieve Better Results for Students 
•We use data, rather than opinions, to make our decisions 
•We change practices when we see things aren’t working. 
 
 
 

 
What is the right work? 

Team #1 
In Happy Middle School the principal has asked each of the teachers to 
choose from 5 different books on Professional Learning Communities. She 
encourages them to choose the book that they are most interested in.  
These book groups will meet once a week to discuss what the participants 
are learning and to consider how they can apply their new learning in 
their classrooms and with their collaborative teams. 

o Right Work     
o What’s Missing? 

 
Team #2  
As a part of their SMART goal, the 7th grade math team in Hopeful Middle 
School is studying how to make stronger connections to the math 
processes of problem solving, determining and justifying a conclusion, and 
effective communication of mathematical ideas in their classes.  For each 
unit, they study the standards being taught and determine which of the 
math processes should be emphasized in the lessons in this unit.  While the 
team members are excited about how they’ve changed their instruction 
to emphasize the processes, they have been struggling with how to assess 
students in both the content they are teaching and the math processes in 
a short common formative assessment.  They have decided to focus their 
next meeting to examining sample assessment items from the STAAR test 
to see how those tests are incorporating these processes in their math 
tasks. 

o Right Work  
o What’s Missing? 

 



Team #3 
The school intervention team meets to discuss Sam Smith’s needs. The 
team includes the principal, the general education teachers who work 
with Sam, a special education teacher, a speech/language therapist, a 
reading teacher and a school psychologist.  The classroom teachers are 
concerned about Sam’s behavior when assigned reading tasks. He either 
acts out or refuses to engage in the activity.  The principal decides to 
keep track of the number of detentions and referrals. The special 
education teacher offers to loan some materials to the general education 
teachers. The speech/language therapist doesn’t see a concern in 
speech or language. The reading teacher is willing to add Sam to a 
reading support group, so the psychologist writes an intervention plan for 
direct service from the reading teacher.  The team will reconvene in 6 
weeks to assess Sam’s progress.  

o Right Work  
o What’s missing? 

Team #4 

The sixth grade ELA team at We’ve Always Done It This Way Middle School 
meets weekly to develop lesson plans for the upcoming week.  They try to 
divide up the work by assigning one member to find appropriate pieces 
of text to use based on the unit of study, another teacher to prepare the  
materials they’ll need, and the third member to write the formative 
assessments for the week They rotate duties each week to make 
everyone’s job easier.  

o Right Work 
o What’s Missing? 

 

Team #5 

The eight grade Social Studies Team at We Care About Kids Middle  
School is working on writing Common Formative Assessments for their 
essential standards.  In the past, they’ve always used multiple choice 
questions because these are the types of questions students most often 
see on high stakes tests.  This past summer they attended some training 
specifically around the use of Common Formative Assessment data and 
learned that constructed response questions often provide better insight 
into student misunderstandings or misconceptions.  They’ve agreed to try 
this idea out to see if it positively impacts their work. 

o Right Work 
o What’s Missing? 

 



Understanding the Compelling Research 
 

Factor Affecting Student Learning Standard 
Deviation 

High quality teacher in the classroom .40 
Parent Involvement .49 
Home environment .52 
Socio-economic status .52 
Formative Assessment .90 
Response to Intervention 1.07 
Student Involvement in Assessment 1.44 
Collective Teacher Efficacy 1.57 

 

Collective Teacher Efficacy 

The collective self-perceptions that teachers in a given school make an 
educational difference to their students over and above the educational 
impact of their homes and communities. 

Advanced Teacher Influence—One of six enabling conditions for 
collective teacher efficacy— 

“There is a clear and strong relationship between collective teacher 
efficacy and the extent of teacher leadership in a school. Advanced 
teacher influence involves teachers assuming specific leadership roles 
and, along with that, the power to make decisions on school wide issues. 
Lewis suggested that ‘with more opportunity to participate in school 
decision-making, teams build more mastery experiences in this type of 
decision making, and experience social persuasion through colleagues’ 
feedback.’” (p. 29) 

Foundation of PLCs 

•Mission—Why do we exist? 

•Vision—What kind of school must we become? 

•Collective Commitments—How must we behave in order to create the 
kind of school we want to become? 

•Goal—What steps are we going to take and when will we take them? 

 



District 181 Mission: To provide a premier educational experience that 
teachers students to be critical thinkers and enables them to achieve their 
full potential academically, socially, and emotionally. 

District 181 Vision: To be a community school district where students can 
develop the skills they need to change the world and the confidence 
they need to do it.  

Walking Survey—Assessing the Culture 
 

Category Evidence at Our 
School 

(include artifacts and 
observations) 

Non-evidence at Our 
School 

Focus on Learning 
(versus teaching) 

  

Actions aligned to our 
school’s mission and 

vision 

  

Goals and data to 
monitor improvement 

in learning 

    

Celebrations of 
Learning (staff and 

student) 

  

 



Walking Survey—Assessing the Culture 
 

Category Evidence at Our 
School 

(include artifacts and 
observations) 

Non-evidence at Our 
School 

Focus on Learning 
(versus teaching) 

•Learning targets are 
posted in each classroom. 
•Agendas from teams are 
focused on the 4 questions.  
•Parents are aware of 
essential standards and 
what they mean. 
•Student work is 
predominately displayed. 
 

•Students weren’t able to 
tell us what they were 
learning when we asked. 
•Agendas from teams are 
focused on lesson planning 
or announcements. 

Actions aligned to our 
school’s mission and 

vision 

•Differentiated activities 
and small group instruction 
evident. 
•Master schedule includes 
a Tier 2 intervention block. 
•Targeted student lists are 
readily accessible to all 
who need this information.  
•Specialists and special ed 
teachers are members of 
collaborative teams. 

•Students who are 
proficient aren’t currently 
engaged in activities to 
extend the learning. 

Goals and data to 
monitor improvement 

in learning 

•SMART goals are posted 
in the staff room. 
•Students are keeping 
track of their own learning 
in some classrooms. 
•Student work from 
common formative 
assessments is being used 
to plan responses.  

•When asked, teams are 
not able to provide 
information about the most 
current data for their 
subject or grade level.  

Celebrations of 
Learning (staff and 

student) 

•Celebrations of teams’ 
successes are regularly 
celebrated in meetings 
and newsletters.  
•Students are routinely 
celebrated when they’ve 
achieved academic 
success. 

•Celebrations mostly focus 
on students. 
•Sports are more 
frequently celebrated than 
academics. 

 

 

 



 

 

 

 

 

Start Doing Stop Doing 

 

 

 

 

 

 

 

 

 

 

 

1. Ask team leaders to do this during a leadership meeting. 

2. Ask collaborative teams to fill this out during one of their meetings.  

3.Do a walking survey first, and then ask teachers to fill this out. 

4.Use this as an exit ticket after a PD with staff. 

 

Leadership in a PLC 

“No institution can survive if it needs geniuses or supermen to manage it. It 
must be organized to get along under a leadership of average human 
beings.    -Peter Drucker 

 



The Role of the Leadership Team 

•A PLC operates most effectively when there is shared leadership. 

•This means that the members of the leadership team must accept 
leadership responsibilities. 

*Reciprocal accountability means that teacher leaders will have the 
training and support they need. 

Loose-Tight Leadership 
 

“Effective leaders don’t simply encourage schools to go off and do 
whatever they want, but rather establish clear parameters and priorities 
that enable schools to work within established boundaries in a creative 
and autonomous way. 

 
Monitor the Products of Collaboration 

 
•The leadership team works collaboratively to assure that all teams are 
productive. 
•To do this, they must monitor the products teams create—not to criticize, 
but to support each other.  
 

What are Collective Commitments? 

q Linked to the vision—what do we need to do to ensure we reach 
our vision? 

q Few in number—five to eight. 
q Articulated as attitudes, behaviors, and commitments necessary to 

advance the vision. 
q Focused on self. 

 

Sample Collective Commitments 

• We will make all decisions with student learning as our focus. 
• We will have high expectations for students and ourselves. 
• We will accept responsibility for student learning and developing 

each student’s potential. 
• WE will identify the essential standards, develop a common pacing 

guide and teach the same standards at our grade level at the 
same time. 

• We will work collaboratively in choosing instructional strategies and in 
designing common formative assessments. 



• We will monitor the achievement of our students and use the results 
to guide our processes of continuous improvement. 

• We will model everything we expect from our students including life-
long learning, behaviors, and respect. 
 
Collaboration 
A systematic process in which we work together interdependently, to 
analyze and impact professional practice in order to improve our 
individual and collective results.  

SMART Goals 

 
S  

M  

A  

R  

T  



  
SMART Goals Worksheet 

  
 
School: Woodlawn          Team name: Eighth-Grade Social Studies          Team leader: Kim 
Team members:  Kim and Wendy 
District goal: Ninety percent of all students will be proficient or better writers as measured by their performance on the state writing test. 
School goal: Ninety percent of all students will be proficient or better writers as measured by their performance on the state writing test. 
  

Team SMART Goal Strategies and Action 
Steps Responsibility Timeline Evidence of Effectiveness 

Our reality: Last year, 72% 
of our eighth graders 
either met or exceeded 
standards on the state 
writing test.           
 
 
Our goal: This year, 80% 
of students will meet or 
exceed standards on the  
state writing test.   

During the first quarter, 
we will use evidence to 
support ideas in writing. 
We will work with DBQs 
(document-based 
questions). 

Team members will bring 
sample primary and 
secondary source 
documents to the meeting 
to develop the DBQ for 
that unit. 

During week 3 of the 
quarter, we will do the 
first activity. Students will 
receive feedback within 
one week and will rewrite 
based on feedback.  The 
process repeats during 
week 6. 

A DBQ will be 
administered as a 
common assessment at 
the end of the quarter. 
We want at least 80 
percent to meet 
expectations by the end of 
first quarter. 

During the second 
quarter, we will use 
examples to support ideas 
in writing. Students will 
use specific historical 
information in their 
writing. 

Each unit of instruction 
will include at least one 
essay that requires 
students to use 
supporting examples.  
Questions will be 
developed at team 
meetings. 

Four chapters or units are 
covered during quarter 2. 
There will be one essay 
for each one. 

The end of quarter  
benchmark assessment 
will include an essay 
question that requires 
students to use examples 
in their answer.  We want 
at least 85 percent to be 
proficient on this 
question. 



 

Students should be 
writing regularly in social 
studies classes. As a team, 
we’ll plan to use both 
journal writing as well as 
essay writing as ways to 
see students’ thinking. 

We will create a team 
plan for writing, we’ll all 
participate, and we will 
look for increased student 
learning to know how 
effective we’ve been. 

Writing assignments will 
be planned by the team 
and all teaches will 
participate. We’ll assess 
progress each quarter. 
 

Team members will use 
student work samples 
each quarter and will 
analyze whether student 
thinking/understanding is 
improving. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



SMART Goals Worksheet 

School: Sunrise Elementary School    Team name: Third grade      Team leader: Beth 

Team members: Beth, Jackie, Sara, Karen 

District goal: Ninety percent of all students will be reading at proficient or higher levels as measured by their performance on 
the state reading test. 

School goal: Ninety percent of all students will be reading at proficient or higher levels as measured by their performance on 
the state reading test. 

Team SMART Goal Strategies and Action 
Steps 

Responsibility Timeline 
Evidence of 
Effectiveness 

Our reality: Last year 
78 percent of students 
met or exceeded 
standards on the state 
reading test. 

Our goal: This year, 90 
percent of our students 
will meet or exceed 
standards on the state 
reading test. 

During the first quarter, 
our team will identify 
the essential standards 
for the third-grade 
reading curriculum and 
examine our pacing 
guides to make sure 
they reflect the 
importance of these 
standards. 

All team members will 
be responsible for the 
final list of essential 
standards. Our 
instructional coach, 
Jackie, will be the 
facilitator. 

Finished by the last 
day of the quarter, 
October 30. 

The outcome of this 
step will be a list of the 
essential standards for 
all the strands in the 
English language arts 
curriculum: reading, 
writing, speaking and 
listening, and 
language. We will have 
a copy of the pacing 
guide with these 
standards highlighted. 



In the second quarter, 
we will start writing 
common formative 
assessments in 
English language arts. 

We will all participate 
in writing the 
assessments. As we 
get started, we’ll look 
for appropriate text 
passages for the 
assessment tasks 
together during our 
meetings 

We will write and use a 
common formative 
assessment every 
three weeks. 

At the end of quarters 
2 and 3, we will 
examine our 
benchmark reading 
scores to see if this is 
making a difference. 
We will be open to 
tweaking our work 
depending on what the 
results say. 



SMART Goal Planning Tool 
  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 

# 1 Goal 

1.Goal—We will increase the number of students 
proficient in ELA from 69% to 75%. 

2. 
2.  Factors We Can’t Change •Parent support/home influence 
•Poverty 
•Time we have with students  
• 

3. Current 
Strengths 

4. Obstacles 5. Action Plan 
 

•We need to get better 
with Tier 1.  (CFAs) 
 
•We need to get more 
specific about what kids 
need in Tier 2 and 3. 
 
 
•We need to develop 
pacing guides and unit 
plans to ensure all 
essential standards are 
taught. 
 
•We need to learn more 
about close reading.  
 
 
• 
 
• 
 
 
 
• 
 
• 

•We have 
essential 
standards. 
 
•We are using a 
benchmarking 
system to identify 
Tier 2-3 students. 
 
•We have a time 
set aside for 
interventions in 
our schedule.  

•We have a lot 
of kids who 
need Tier 2 and 
3 time and 
support. 
 
•We have too 
much content 
to teach. 
 
•Our teachers 
aren’t trained 
to teach 
reading.  



Proposed SMART Goals 
 

1. Implement the new reading curriculum so that all fifth-
grade students become better readers. 

 
2. Decrease the number of students failing one class or 

more. 
 
3. Increase the number of students who are successful in our 

most rigorous classes. 
 
4. Help students do better on (AP, SAT, ACT, state 

assessment, achievement) tests. 
 
5. Reduce the number of students who don’t turn in their 

homework and/or assignments.



 
SMART Goal Planning Tool 
  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

# 1 Goal 

1. Goal 

2. 
2.  Factors We Can’t Change 
• 
• 

3. Current 
Strengths 

4. Obstacles 5. Action Plan 
 

• 
 
• 
 
 
• 
 
• 
 
 
• 
 
• 
 
 
 
• 
 
• 



 
 

 
Team SMART Goal 

 
 
School__________________________   Grades_____________________  Team Leader_________________________ 
 
Team Members:______________________________________________________________________________________ 
District Goal: 
 
School Goal: 
 
 
Team SMART Goal Strategies and 

Action Steps 
Responsibility Timeline Evidence of 

Effectiveness 
  

 
 
 
 
 

   

 
 
 
 
 
 

   



  
 
 
 
 
 

   

 
 
 
 

   

 
 
 
 
 

   

    
 
 
 
 

    
 
 
 
 
 



 
 

  

 

Collaboration 
A systematic process in which we work together interdependently, to analyze 
and impact professional practice in order to improve our individual and 
collective results.  
 

Which Team Should I Be On? 
•Special educators should be members of the teams who have students they 
serve. 
•Specialists (guidance counselors, reading coach, etc.) should meet with 
any team who is discussing their area of expertise. 
•Electives often form a team together. They are considered “singletons.” 
 

The Four Critical Questions 
1.What do we want students to know and be able to do? 
2.How will we know if they can? 
3.What will we do if they can’t? 
4.What will we do for those who already can? 
 
Dangerous Detours and Seductive Shortcuts. 
-Dividing up the work or taking turns planning and writing assessments 
-Focusing solely on lesson planning. 
-Having meetings not focused on the four questions 
-Wasting time making announcements 
-Not having protected time to do the work  
 

Apollo 13 Video 
What characteristics do you see that makes this 

team high performing? 
 
 
 
 
 
 
 
 



 
 

  

Team Behaviors That Support Collaboration in a PLC 
•Teams agree to norms 
•Teams work from an agenda and use minutes to record decisions. 
•Teams use roles as needed to make their team function smoothly 
•Teams write and use SMART goals to direct their work. 
•Teams understand decision-making and use consensus. 
 
Norms—The standards of behavior by which we agree to operate while 

we’re in this group. 
 

Compare These Norms 
 
We will come to the meetings on 
time. 

We will actively contribute and 
come prepared to each meeting. 

We will take turns so that everyone 
has a chance to talk. 

We will work toward consensus and 
honor the different perspectives in 
the group. 

When we don’t agree, we’ll agree 
to disagree. 

When we disagree we will seek 
research on best practices to 
resolve our differences. 

We will avoid comparing one 
teacher’s results to the others’ on 
the team. 

We will value data for what they tell 
us to do next and will not make 
excuses for them. 

 
Care Enough to Confront 
 
•Don't let violations of norms go unnoticed. 
Resolve to confront them when they occur. 
•Move on quickly from the issue to continue the work. 
 
Monitor the Products of Collaboration—Norms 
 
•Norms should be few in number. 
•They should focus on the behavior of the team. 
•You should have agreement about how you will “call out” a violation. 
 
 
 
 
 
 
 
 



 
 

  

 
 
 
 
 
 
 
 

Identifying norms protocol 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 
 

  

 
Effective Agendas 

¡ Agenda items should reflect that the team is working on the 4 critical 
questions. 

¡ The agenda for the next meeting should be generated at the end of 
each meeting. 

¡ Announcements should be done via email or newsletters. 
 
 

Monitor the Products of Collaboration--Agendas 
 
•Agenda items should be focused on the four questions. 
•Estimated timelines help keep the team on track. 
•Next week’s agenda is built at the end of this week’s meeting. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 
 

  

Meeting Agenda:  Team Sixth Grade Math 
  
Estimated 

Time 
 

Topic 
Lead 

Person 
 

Method 
 

Outcome 

 
5 min. 

 
Agenda 
Review 
 

 
All 
 

 
Discussion 
 

Agenda adjusted as 
needed. 
 

 
5 minutes 
 
 

Examining the 
data 

Team 
Leader 

Review each target 
of the assessment to 
determine the 
numbers of students 
who are: proficient, 
partially proficient, 
not proficient 

We will identify how 
many students are in 
each group so that we 
can decide whether to 
keep our own students 
or regroup across 
teachers 

10 
minutes 

Looking for 
Instructional 
Strategies 
that work 

Team 
Leader 

Consider the results 
from all team 
members. Does 
there appear to be 
an instructional 
strategy that 
worked better for a 
learning target? 

Learn about which 
instructional strategies 
work better for which 
students or which 
learning targets 

10 
minutes 
 
 

Examining the 
Student Work 

Team 
Leader 

Starting with 
learning target #1, 
make piles of 
papers for each of 
the types of errors 
students made 

By finding the errors, 
we can more easily 
respond to student 
needs. 

10 
minutes 
 

Plan the 
response 
 

 
Team 
Leader 

Using the 
information from the 
student work, the 
team will plan how 
to respond to each 
of the groups.  

 
We will collaboratively 
decide how to 
respond best to our 
students. 

 
5 minutes 

 
Next Agenda 

 
All 
 
 

 
Determine what will 
be done at the next 
meeting. 
 

 
Agenda for next 
meeting. 

 
 
 
 
 
 
 



 
 

  

General 
Focus of 
Concern 

Stage of Concern Expression of Concern 

Impact 

6—Refocusing 
Is there anything else that’s 
better than our current 
practice?  

5—Collaboration It’s working fine, but how do 
others do it?  

4—Consequence 
Will this make a difference in 
my students’ learning or in 
our work? 

Task 

3—Management How can I master the skills 
and fit it all in?  

2—Personal How does this impact me?  

Awareness 
and Self 

1—Informational How does it work?  

0—Awareness 
What is it?  

 Hall, G.E., & Hord, S.M. (2006) 



 
 

  

Why People Resist Change 
 

•They don’t understand why. 
•They don’t know how. 
•They’re afraid they lose some self-efficacy. 
 

Ways to Address Conflict 
•Do you have a norm to address the issue? If not, should you add a norm? 
•Consider why the problem is occurring and what remedy you might take. 
•Remember to “care enough to confront.” 
 

Agnes and Her Friends 
 

Agnes:  Aggressor, monopolizes the agenda, uses verbal and/or non-
verbal put-downs, ‘knows it all’, talks over others, interrupts, intimidates, 
dominates, uses more than his/her share of the time. 
 

Reasons Ways to change/prevent 
  
  
  
  
  

 
 
Bert: Blocker, often says ‘yes, but”, repeatedly plays devil’s advocate, 
greets new ideas with “we tried that and it didn’t work..” followed by a 
long anecdote, blocks progress by grabbing on to one issue and not 
letting it go, asks questions to which he/she has answer or that group 
has already dealt with, arrives late and leaves early,, refuses to accept 
empirical data. 
 

Reasons Ways to change/prevent 
  
  
  
  
  

 
 
 
 



 
 

  

Clarence: Clown, puts-down other using humor, inserts humor 
inappropriately throughout the meeting, continually tells anecdotes, 
loves to tell stories he/she finds humorous. 
 

Reasons Ways to change/prevent 
  
  
  
  
  

 
 
 

 
 
Simon:  Saboteur, goes along with group in meetings, but airs real feelings 
outside, has side conversations, keeps undercurrent alive, does not 
participate, sabotages group decisions after meeting. 
 

Reasons Ways to change/prevent 
  
  
  
  
  

 
 
 

Crucial Conversations 
1.Clarify what you want and what you don’t want to result from this 
conversation. 
2. Attempt to find mutual purpose. 
3. Create a safe environment for honest dialogue. 
4. Use facts because “gathering facts is the homework required for a crucial 
conversation.” 
5. Share your thought process that has led to the conversation. 
6. Encourage recipients to share their facts and thought processes. 
 
 
 
 
 
 



 
 

  

 
Crucial Conversations Observation Tool 

 
Clarify Results 

 
 
 
 
 
 
 

Find Mutual Purpose 

Create a Safe Environment 
 
 
 
 
 
 
 
 

Use Facts 

Share Though Processes 
 
 
 
 
 
 
 
 

Encourage Sharing and 
Participation 

 
 

 
 
 
 
 
 



 
 

  

Exit Ticket 
 

3 Things that Made You Think 
     • 

     • 

     • 

      

2 Things You Want to Bring Back to Your Team 
     • 

     • 

      

1 Thing You Want Me To Know for Tomorrow 
 
PLEASE TYPE THIS RESPONSE INTO THE CHAT BOX!!! 

 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 
 

  

Targets for Day Two 
 
•Learn how to make sure essential standards are the foundation for 
collaborative team work. 
•Understand the role of autonomy/collaboration in a PLC. 
•Discuss coaching scenarios related to Questions 1 and 2. 
•Explore the work of the School Leadership Team (guiding coalition), the 
collaborative teams, and the intervention team as it relates to Questions 3 
and 4. 
•Consider how to provide extensions for students who already know the 
essential standards. 

 
The Four Critical Questions 

1.What do we want students to know and be able to do? 
2.How will we know if they can? 
3.What will we do if they can’t? 
4.What will we do for those who already can? 
 

 
How Much Autonomy? 

 
Instruction •All  
Assessment •Some 
Curriculum •None 

 
 

Essential Standards 
Essential standards are the standards that all students must know and be 
able to do by the end of the year. Common Formative Assessments are 
based on these standards. (They are often all power or priority standards).  
You guaranteed that students who do not master these standards receive 
additional time and support. 

 
 
 
 
 
 
 
 
 



 
 

  

 
 

Consider Your Context 
Question To Consider What’s the Context for My Team? 

Do all team members understand 
why we choose essential standards 
and how to use them? 

 

 

Do your teams have their essential 
standards readily available? 

 

 

Have your standards changed 
recently? 

 

 

What’s the current status of pacing 
guides/unit plans/curriculum maps 
for your teams? 
 

 

 
“Our students need us to know their experiences over the course of time. 
They need us to know what's really going on in their daily classes as they 
move among teachers and subjects. They need us to know and give 
credence to their work from year to year.”  —Jacobs (1997) 

 
 

Compacting the Curriculum 
¡ Delineate and evaluate an argument and specific claims in a text, 

assessing whether the reasoning is sound and the evidence is relevant 
and sufficient; recognize when irrelevant evidence is introduced.(RI.8.8) 

¡ Analyze a case in which two or more texts provide conflicting 
information on the same topic and identify where the texts 
disagree on matters of fact or interpretation. (RI.8.9) 

 
Essential Standards are Effectively Used When: 
•Teams get common clarity on what it looks like when students are proficient. 
•They can answer “What type of problem or task will our students 
demonstrate by mastering this standard?” 
 
 
 



 
 

  

 
 

Grade/Course Essential Standard Example of Rigor 

2nd Grade 
Math 

I can compare whole 
numbers to 1,000 by using 
symbols <, +, and > 

 
62            21 + 31 
 
Use >, <, or = 

7th Grade 
Science 

Develop and use a model to 
describe how the total 
number of atoms does not 
change in a chemical 
reaction and thus mass is 
conserved. 

Students are able to model 
with a drawing and a 
balanced equation the 
principle of conservation of 
mass during a chemical 
reaction.  

 
 

Agreeing on Proficiency 
 

•Look at standards identified in the grade below and above. 
•Have vertical conversations ---what is their wish list? 
•Look at released items and exemplars.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 
 

  

 
 

Collaborative Team Checklist for Essential Standards 
 

Statement Y N Notes for Future 
Use 

1. We have a list of the essential standards 
for our course or grade level that we chose 
with the REAL criteria in mind (readiness, 
endurance, assessed, and leverage). 

   

2. These essential standards come from our 
state’s standards for our course or grade 
level. 

   

3. Our essential standards represent about 
one-third of our curriculum. 

   

4. We’ve unwrapped the essential standards 
to identify the learning targets that we need to 
teach for students to master these standards. 

   

5. We’ve listed both explicit and implicit 
learning targets from our essential standards. 

   

6. We’ve identified and discussed the 
cognitive demand (DOK) each learning target 
requires. 

   



 
 

  

7. We’ve discussed what the summative 
assessment will look like for each essential 
standard. 

   

8. We’ve planned where we will stop to 
administer a common formative assessment. 

   

9. We have a pacing guide that ensures we 
have enough time to teach, assess, and 
respond to our essential standards. 

   

10. Our pacing guides list the assessments 
we have developed or have a place to list 
them as they are written. 

   

11. We have unit plans that account for the 
expected number of days a unit will take to 
complete and determine when we will 
administer common formative assessments 
and the common summative assessment. 

   

12. Our unit plans list the learning targets we 
will teach and the order we will teach them. In 
some cases, we will list specific activities 
when we know they are important to teaching 
a specific learning target. 

   

 
 
 
 
 
 
 
 
 
 



 
 

  

 
 
 
 
 



 
 

  

Using	a	Learning	Progression	to	Write	Assessment	Items	and	Respond	to	Students	
(Standard	6)	

5	 6	 7	 8	 9-10	
Analyze multiple 
accounts of the 
same event or 
topic, noting 
important 
similarities and 
differences in the 
point of view they 
represent. 

Determine an 
author’s point of 
view or purpose 
in a text and 
explain how it is 
conveyed in the 
text. 

Determine an 
author’s point of 
view or purpose in a 
text and analyze 
how the author 
distinguishes his or 
her position from 
that of others. 

Determine an 
author’s point of 
view or purpose in 
a text and 
analyze how the 
author 
acknowledges 
and response to 
conflicting 
evidence or 
viewpoints. 

Determine an author’s 
point of view or purpose 
in a text and analyze how 
an author uses rhetoric to 
advance that point of 
view or purpose. 

History/Social 
Studies 

Identify aspects of a text that reveal an author’s point of view 
or purpose (e.g., loaded language, inclusion or avoidance of 
particular facts). 

Compare the point of 
view of two or more 
authors for how they treat 
the same or similar 
topics, including which 
details they include and 
emphasize in their 
respective accounts. 

Science/Technical 
Subjects 

Analyze the author’s purpose in providing an explanation, 
describing a procedure, or discussing an experiment in a text. 

Analyze the author’s 
purpose in providing an 
explanation, describing a 
procedure, or discussing 
an experiment in a text, 
defining the question the 
author seeks to address. 

 



 
 

  

 
 

 
 
 
 
 
 
 
 

2nd Grade 3rd Grade 4th Grade 5th Grade 
Partition circles and rectangles 
into two, three, or four equal 
shares.  
 
Understand that two halves, 
three thirds, and four fourths 
make one whole.  

Understand a fraction 1/b as 
the quantity formed by 1 part 
when a 
whole is partitioned into b 
equal parts; understand a 
fraction a/b as 
the quantity formed by a parts 
of size 1/b. 3.NF.A.1 
 

Decompose a fraction into a 
sum of fractions with the same 
denominator in more 
 than one way, recording each 
decomposition by an equation/ 
Justify decompositions, for 
example, by using a visual 
fraction model.  Example:  
!
"	 = #" + #" =

#
", or !" = #$ + #" 

 

 Recognize and generate 
equivalent fractions. 

Add and subtract fractions and 
mixed numbers with like 
denominators, for example, by 
replacing each mixed number 
with an equivalent fraction 
and/or by using properties of 
operations and the relationship 
between addition and 
subtraction. 

Add and subtract fractions 
with unlike denominators 
(including mixed numbers) by 
replacing given fractions with 
equivalent fractions in such a 
way as to produce an 
equivalent sum or difference of 
fractions with like 
denominators. 



 
 

  

 
Common Pacing Versus Common Planning 

 
•Many teams ae familiar with common planning practices. They focus on 
instructional strategies they will use to teach each lesson. 
•In a PLC , however, the collaborative teams must have common pacing so 
that they can use common assessments and collaboration to plan their 
response.  

 
Pacing Guide 

 
•Using a year long calendar, the team works to determine which units will be 
taught, and in which order, and for how many days. 
•Pacing guides assure that the team has provided time for all the essential 
standards to be taught, assessed, and responded to.  
 

Unit Plans 
 

•Unit plans are usually more detailed and provide all of the information that 
the team will use to teach and assess the unit. 
•The plan starts with a detailed look at both the essential and supporting 
standards to be taught in the unit, includes the learning targets associated 
with these standards, and a sequential plan for instruction and monitoring.  

 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 
 

  

 
 

Unit plan with assessments 

 

 

 

 

 

 



 
 

  

5 step unit plan 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Tier 2:  Supplemental Support 
•Linked to this year’s essential standards 
•Short term 
•Students might need Tier 2 and 3 
•Benchmarks, progress monitoring 
 

Tier 3: Intensive Support 
•Frequent, small group or individual 
•Lacking prerequisite essential 
standards 
•Universal screener 
•Benchmark, progress monitoring 
•May need Tier 2 
 

Tier 1: Core Curriculum 
•What happens for ALL Students? 
•Linked to Essential Standards 
•Common Formative Assessments 



 
 

  

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Academic and 
Social Behaviors Academic Skills 

Tier 1: Access to essential grade-level standards for all students.  

Tier 2: Additional time and support to learn essential 
behaviors 

And academic standards 
 

Tier 3: Intensive remediation 
in universal skills 

Schoolwide Team Responsibilities Teacher Team Responsibilities 
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Tier School Wide Responsibility Collaborative Team 
Responsibility 

School Intervention Team 
Responsibility 

1 q Ensure access to grade-level 
essential standards for all 
students 

q Eliminate below grade level 
tracks 

q Identify essential academic 
and social behaviors 

q Provide preventions to 
support students 

q Identify essential standards 
q Develop unit plans to make 

time to teach, assess, and 
respond to essential 
standards 

q Write and use common 
formative assessments 

q Identify students who need 
Tier 2 support 

 

2 q Create a master schedule 
that provides time when no 
new instruction is occurring 

q Identify students who have 
at-risk behaviors 

q Plan and implement teaching 
academic and social 
behaviors 

q Coordinate skill and will 
supports for students 

q Design and implement 
supplemental interventions 
for academic essential 
standards 

q Develop pre-assessments for 
pre-requisite skills as needed 

q Monitor progress of Tier 2 
students 

q Extend student learning for 
students who have mastered 
grade level content 

 

3   q Diagnose and monitor Tier 3 
interventions 

q Ensure proper intervention 
intensity 

q Determine if special 
education is needed and 
justifiable 



 
 

  

Behavior Support Checklist 

C=Consistently Implemented 
I=In Progress 

N=Not Yet 

C I N 

We have a schoolwide behavioral system, and both teachers 
and students are aware of the expectations we have 
established. 

   

All teachers consistently teach and monitor identified 
behaviors. 

   

Our system emphasizes positive relationships.    

Our plan includes both social and academic behaviors.    

Our plan includes a process in which students learn what 
expectations are and what they look like in practice. 

   

We recognize and reward positive behaviors.    

We have a process in place to identify students who need 
behavioral support. 

   

When students need additional support, our plan provides it 
without removing them from Tier 1 instruction. 

   

 
 
 



 
 

  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 
 

  

The Role of Teacher Leaders 
 

•You are not expected to have all the answers your teammates might 
ask, however, as a result of this training you will have more information 
than they typically do.  
•Remember than we always start with the “why” so make sure you 
communicate that information. 
•Consider how you might build shared knowledge. Sharing opinions 
often leads to people taking sides. 
•Become familiar with the resources available about this work. 

--allthingsplc.info is always a good place to start 
--Make It Happen suggests resources throughout the book on 
each of the four questions 

 


