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TODAY’S TARGETS

¡ Explore your role as a coach/leader in 
helping teams answer the Question: What 
do we want students to know and be able to 
do?

¡ Strategize ways you can support teams in 
using a comprehensive assessment system 
to know what to do next to help their 
students.

¡ Investigate how to use student work to plan 
an effective response-–support and 
extension.

1

Target 1: Explore your role 
as a coach/leader in helping 
teams answer the question: 
What do we want students to 
know and be able to do?

2

HOW MUCH AUTONOMY SHOULD TEACHER 
HAVE IN A PLC?

¡Instruction
¡Assessment
¡Curriculum

¡Some

¡None 

¡All

3
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ESSENTIAL STANDARDS

Essential standards are the standards that 
all students must know and be able to do 
by the end of the year. Common Formative 
Assessments are based on these 
standards. (They are often all power or 
priority standards).  You guarantee that 
students who do not master these 
standards receive additional time and 
support.

4

FOR EXAMPLE

¡ Kindergartens students are expected to 
recognize characteristics of persuasive text 
with adult assistance and state what the 
author is trying to persuade the reader to 
think or do.

¡ Kindergarten students are expected to 
identifying and reading at least 25 high-
frequency words from a research-based list. 

5

WHY IT’S IMPORTANT

6
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REPRODUCIBLE

Identifying Essential Standards Protocol

Step Action Anticipated Timeline

1

The team discusses the criteria it will use to choose its essential stan-
dards. All essential standards should have endurance, leverage, and 
readiness and should be needed for high-stakes assessments.

Five minutes

2

The team considers how to organize the standards for its review, if 
necessary. For example, in ELA, teams may first examine the strand of 
reading and reading foundations standards, then move to the writing 
standards, and then finally, examine the language and speaking and 
listening standards.

Five minutes

3

Each team member independently works through a strand or cluster of 
standards and chooses those he or she believes fit one or more criteria.

Five to ten minutes 
per strand or cluster of 
standards 

4

The team builds consensus on the standards one at a time, making sure 
all team members are involved in the process. Some standards will start 
with total agreement (everyone believes it is or is not essential), but 
most of them will involve discussion to reach consensus.

Thirty minutes or 
longer, depending on the 
structure and number 
of the standards being 
reviewed

5

The team examines data about student performance. Are there areas 
of particular strength or weakness? If so, the team ensures its essential 
standards reflect this by adding standards to shore up weaknesses.

Twenty minutes

6

The team uses district or state (or provincial) documents to ensure that 
the expectations the documents express align to the team’s expecta-
tions for students. These documents might include test specifications, 
assessment blueprints, or documents the standards writers developed. 
For example, if assessment blueprints show an emphasis on text-depen-
dent questions, it’s important that the team reflects this emphasis in its 
drafted list of essential standards.

Twenty minutes

7

Team members work with other teams in their PLC to vertically align 
their essential standards. That is, they work with teams at the higher and 
lower grade levels or with teams that teach prerequisite and subsequent 
courses to confirm they have aligned skill progressions.

Sixty minutes (This 
occurs after all teams 
have developed a rough 
draft of their essential 
standards.)

Source: Adapted from Ainsworth, L. (2004). Power standards: Identifying the standards that matter the most. Englewood, CO: 
Advanced Learning Press.
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¡ Readiness for the next level of learning
¡ Endurance
¡ Assessed on high stakes tests
¡ Leverage

Page 23

CRITERIA FOR CHOOSING ESSENTIAL 
STANDARDS
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VERTICAL ALIGNMENT

¡ When each team has completed the 
process of choosing a draft set of 
essential standards, it is important that 
they take time to talk with those teachers 
before and after their grade level or 
course to make sure that there isn’t too 
much redundancy or gaps in what’s being 
assessed and guaranteed.

9
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WHAT IF WE’VE ALREADY CHOSEN OUR 
ESSENTIAL STANDARDS

¡ Take time to carefully consider your unit 
plans to see when an ES needs to be 
assessed.  If ES haven’t impacted your 
unit plans, discuss what impacts there 
should be. 

¡ Check to see if supporting standards are
in units connected to appropriate ES.

10

HOW COACHES CAN SUPPORT

¡ Help teams learn the process of choosing 
and using essential standards.

¡ Gather materials that will help teams with 
this work: released items from state test, 
test blueprints.

¡ Anticipate concerns such as:
¡ Will my kids be prepared for the state test?
¡ What happens to the supporting standards?

¡ What if we choose the wrong standards?

11

Target 2: Strategize ways you 
can support teams in using a 
comprehensive assessment 
system to know what to do 
next to help their students.

12
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CRITICAL QUESTIONS TEAMS ASK

¡What do we want students to know 
and be able to do?

¡How will we know if they can?
¡What will we do if they can’t?
¡What will we do if they already can?

—DuFour, DuFour, & Eaker (2008)

13

¡ Summative assessment is the attempt 
to summarize student learning at 
some point in time.

¡ Summative assessments are not 
designed to give feedback useful to 
teachers and students during the 
learning process.

Did they learn what was taught???

Fair Test Examiner, Winter, 1999

SUMMATIVE ASSESSMENT

14

An	assessment	functions	formatively	to	the	
extent	that	evidence	about	student	
achievement	is	elicited,	interpreted,	and	used	
by	teachers,	learners,	or	their	peers	to	make	
decisions	about	next	steps	in	instruction	that	
are	likely	to	be	better,	or	better	founded,	than	
the	decisions	they	would	have	made	in	the	
absence	of	evidence.	

Dylan	Wiliam,	Embedded	Formative	Assessment,	2011

FORMATIVE ASSESSMENT

15
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Common formative assessments are 
team-designed, intentional 
measures used for the purpose of 
monitoring student attainment of 
essential learning targets throughout 
the instructional process. 

Bailey, Jakicic, Spiller (2013)

1
6

COMMON FORMATIVE ASSESSMENT

16

BIGGER IS NOT 
BETTER.
FORMATIVE 
ASSESSMENT CAN AND 
SHOULD BE BRIEF. 

17

SHORTER IS 
BETTER THAN 
LONGER.
USE JUST ENOUGH ITEMS 
TO DRAW STRONG 
CONCLUSIONS

18
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MORE OFTEN AND 
MORE TARGETED IS 
BETTER.

KEEP A FINGER ON THE PULSE OF 
STUDENT LEARNING.

19

You don’t need to 
reinvent the wheel, 
but you do need to 
kick the tires.
Items don’t need to be created from 
scratch, but the teams need to use 
their professional filters to decide if 
they are aligned. 

20

If you give a 
formative 
assessment and 
don’t do anything 
with the results, it’s a 
summative 
assessment!
Using the results to 
respond to students 
makes it a formative 
assessment

21
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WHY DO WE UNWRAP THE 
STANDARDS?

¡ The process of unwrapping helps teams to 
have a common understanding of the 
meaning of the standards.

¡ It results in understanding the learning targets 
that must be learned to master the standards.

¡ It helps teams come to agreement about what 
proficiency looks like.

¡ Formative assessments are written around 
learning targets; summative around 
standards.

We want teams to see how the work they’ve 

already done aids them in writing CFAs.

22

Standard Learning Targets Common
Formative 
Assessments

Summative 
Assessment

Students are expected to: 
analyze the use of such 
rhetorical
and logical fallacies as loaded 
terms, caricatures, leading 
questions, false assumptions, 
and incorrect premises [in 
persuasive texts.] 

Analyze rhetorical fallacies in 
persuasive texts.

Students will be 
given a new piece 
of persuasive  and 
asked to analyze 
both the rhetorical 
and logical 
fallacies to critique 
the effectiveness of 
a text.

Analyze logical fallacies in 
persuasive text.

Know what loaded terms are.

Recognize loaded terms in 
persuasive text.

Know what caricatures are.

Recognize caricatures in 
persuasive text.

Know what false assumptions 
are.

Recognize false assumptions in 
persuasive text.

Know what incorrect premises 
are.

Recognize incorrect premises 
in persuasive text.

23

Standard Learning Targets Common
Formative 
Assessments

Summative 
Assessment

24
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Standard Learning Targets Common Formative Assessments Summative 
Assessment 
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¡ Learning targets are the increments of learning 
that make up the journey to achieving the overall 
standard.

¡ They include all of the skills and concepts students 
must acquire to master the standard.

¡ Common formative assessments are designed 
around learning targets rather than standards.

¡ Learning targets may be written as “I can” 
statements in student-friendly language.

WHAT ARE LEARNING TARGETS?

25

(COMMON) FORMATIVE ASSESSMENT DESIGN

¡ Formative assessments are more 
diagnostic because they are written 
around learning targets rather than 
standards.

26

AROUND THE TARGET

Learning target: I can recognize equivalent fractions through visual 
fraction models.

Determine which fractions are equivalent.

27
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AROUND THE STANDARD

Juliana divided the part of a number line from 0 to 1 into sections of 
equal length. She plotted the point M on the number line as shown 
below. One of the following circles is shaded to represent a fraction 
that is equivalent to the number represented by point M. Which one?

28

DIFFERENCE B/W FORMATIVE AND SUMMATIVE 
ASSESSMENT ITEMS

¡ Formative: Add to or adjust your cell 
model to explain how a semi-permeable 
membrane is necessary for life.

¡ Summative: Use your cell model to 
explain the following parts of a cell and 
how they function to support living things: 
cell wall, cell membrane, nucleus, 
mitochondria, and chloroplasts.

29

UNIT PLAN WITH ASSESSMENTS
Developing a Unit Plan to Include Common Formative Assessments 

 
 

5 Days to Teach Targets 1-3 
Team 

Meeting 
to Plan 

CFA-1 
Teach 

Target 4 

Team 
Meeting 
to Plan 

Response 
Day 7 Days to Teach Targets 5-7 

CFA-2 
Teach 

Target 8 

Response 
Day 

5 Days to Teach Targets 9-11 
(including one flexible day 

End of 
Unit Test 

Team 
Meeting 
to Plan 

Tier 2 Extensions 

30
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Target 3: Investigate how to 
use student work to plan an 
effective response-–support 
and extension.

31

PILE AND PLAN

¡ STEP ONE:  Identify what the essential learning target is for 
the question and what proficiency looks like on the rubric.

¡ STEP TWO: Separate student work samples into two piles: 
those that were proficient (or beyond), those who were not 
proficient.

¡ STEP THREE:  For those students who were not YET 
proficient, consider what  evidence you have that can help 
you create a hypothesis about what the student(s) 
misunderstood or where the learning stopped. Create 
separate piles for each hypothesis.

32

PILE AND PLAN (CONTINUED)

¡ STEP FOUR:  For each pile, collaboratively 
plan what the corrective instruction will look 
like.

¡ STEP FIVE:  Plan how to extend the learning 
for students who are proficient on the essential 
learning target.

33
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STRATEGY 1: ERROR ANALYSIS

STEP ONE:  Identify the item(s) that are 
connected to a learning target.
STEP TWO:  Consider what the distractor 
they chose tells you about their 
misunderstanding or misconception.
STEP THREE:  Plan a response that picks 
up where their learning stopped. 

35

Choice “d” is the correct answer!

36
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Items for NGSS Performance Expectation MS-ESS3-2	

This work is licensed under a Creative Commons Attribution 4.0 License by the Stanford NGSS Assessment Project. 
http://snapgse.stanford.edu/  

2	

The first graph below shows how many major landslides happened in North Carolina 
since 1875. 
  
The second graph shows the years of high rainfall in North Carolina. 

	
	
4. Experts	want	to	use	these	data	to	inform	their	preparations	for	future	landslides.	

Use	what	you	know	about	landslides	to	help	them	understand	what	the	two	graphs	
above	mean.		
	
a. The	number	of	landslides	had	nothing	to	do	with	the	amount	of	rain.	
b. The	higher	the	amount	of	rain	during	a	year,	the	more	landslides	happened.	
c. The	number	of	landslides	and	the	amount	of	rain	are	decreasing	over	time.	
d. Landslides	happened	when	there	was	more	than	100	mm	of	rain	during	a	year.	
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