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Agenda
1. Welcome and Getting Re-Connected
2. Does Our CFA Match Good Practice?
3. Using Student Work to Plan the Response
4. Developing and Using Rubrics
5. Finding Time
6. End of Unit Summative Assessments
7. Putting it Together
8. Student Involvement
9. Team Time
10. School Planning Time
Critical Questions Teams Ask
1. What do we want students to know and be able to do?
2. How will we know if they can?
3. What will we do for those who can’t?
4. What will we do for those who already can?
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Design
The targets come from identified power or essential
standards.
The assessment is written around learning targets not
standards.
The assessment is written around a small number of learning
targets.
The purpose is to provide time and support rather than a
grade.
The type of assessment item the team uses matches the
learning target’s level of thinking.
The team writes the selected-response items to find out what
students know, not to trick them.
Constructed response items provide context and specific
directions to make expectations clear to students.
The team agrees on what proficiency will look like for each
target
The team creates an answer guide for its assessment.
Use
The team collaboratively writes and administers the
assessment in a common way.
The team collaboratively scores items using a common
rubric.
The data meeting happens as quickly as possible after the
assessment.
All teachers bring their data, including student work, to the
data meeting for discussion.
The teachers use data for planning what to do next not to
judge their effectiveness.
Students are involved: they know the learning targets and
are given feedback on their work.
Students are given more time and support based on the
results.
Teachers re-assess students after corrective instruction.
Students who have mastered learning targets receive more
challenging work after teachers analyze the data.
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yes

no
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Content/
Targets
Knowledge
Retrieval
DOK 1

Comprehension
Application
DOK 2

Analysis
DOK 3

Synthesis
Evaluation
DOK 4

Level of Cognitive Demand

Assessment Planning Chart
What will
proficiency look
like?

Pile and Plan
STEP ONE—Identify what the essential learning target is for the question and
what proficiency looks like on the rubric.
STEP TWO—Separate student work samples into two piles: those who were
proficient (or beyond), those who were not proficient.
STEP THREE—For those students who were not proficient, consider what evidence
you have that can help you create a hypothesis about what the student(s)
misunderstood or where the learning stopped. Create separate piles for each
hypothesis
STEP FOUR—For each pile, collaboratively plan what the corrective instruction
will look like.
STEP FIVE—Plan how to extend the learning for students who are proficient on
the essential learning target.
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Fourth Grade Math Learning Target: Solve word problems involving
multiplication of a fraction by a whole number.
Liam is making lemonade. He needs 16 ounces of lemon juice. He has 10
lemons.

Each lemon makes about 1 ½ ounces of lemon juice. Will he have
enough lemon juice? Explain how you know.
Scoring Rubric
Proficient
The student solves the
problem correctly
and is able to show
an appropriate
solution pathway
explaining their
answer.

Partially Proficient
The student does not
show complete
understanding of the
learning target. (S)he
either makes an error
in executing the
process; or solves the
problem correctly, but
doesn’t provide an
explanation of how.

Not Proficient
The student doesn’t
show any
understanding of the
learning target. (S)he
either chooses an
inappropriate solution
pathway or provides
an explanation that
shows
misunderstanding of
the problem.

Student Work Samples:
Student One: Liam has 10 lemons and they each make 1 ½ ounces of
juice. So 10 times 1 ½ means that he has 10 ounces plus ½ ounce. That is
not enough juice because he needs 16 ounces.
Is the answer correct?
Based on the student answer, what is the misunderstanding?
How would you respond to this group of students?
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Student Two: He needs ½ more lemons.

Is the answer correct?
Based on the student answer, what is the misunderstanding?
How would you respond to this group of students?

Student Three: No because every two lemons is three ounces 3 times 5=15
and that's one ounce short.

Is the answer correct?
Based on the student answer, what is the misunderstanding?
How would you respond to this group of students?

7

(c) Jakicic, 2020

Grade 2 ELA
Learning Target: Students use information gained from illustrations and
words to demonstrate understanding of its setting.

Proficient
The student
demonstrates
understanding of what
the setting is and is
able to provide words
and/or details from
illustrations to support
his/her answer.

Partially Proficient
The student
demonstrates
understanding of what
the setting is but is
unable to provide
words and/or details
from illustrations to
support his/her
answer.

Not Proficient
The students isn’t able
to demonstrate
understanding of what
the setting is.

Directions: Use pictures and words from the story City Mouse – Country
Mouse to explain what the setting of this story is. Explain what pictures
and words you used.
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
_______________________________________________________________________
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Student #1: The setting of the story is inside a tree in a forest.

Is the answer correct?
Based on the student answer, what is the misunderstanding?
How would you respond to this group of students?

Student #2: One part of the story is in the country where there are trees.
The other part of the story is in the city in a big dining room. I know this
because there were pictures of trees in the county and a picture of the
dining room in the city.

Is the answer correct?
Based on the student answer, what is the misunderstanding?
How would you respond to this group of students?

9

(c) Jakicic, 2020

Student #3: The title of the book says the setting of the story. One mouse
lives in the city and one mouse lives in the country.

Is the answer correct?
Based on the student answer, what is the misunderstanding?
How would you respond to this group of students?
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Cut Scores
•Cut scores are used with summative assessments to measure
where a student is at a given point in time.
•A cut score can be used to determine if a student “passes” a
summative test.
•Cut scores DON’T tell you what to do next for students.
Common Formative Assessments
•with a common formative assessment you want to analyze the results
target by target.
•The team starts with one target and examines the student responses to
determine the misunderstanding and misconceptions.
•They plan the response based on the misconception.

Using Rubrics with Common Formative Assessments
•Each learning target should be have a separate criterion on the rubric.
•The team must develop a common understanding of what the
expectation is for each level of response often guided by strong and
weak work.
•Be aware that some constructed response questions have only “correct”
and “incorrect” answers.
Beyond
Proficiency

Proficiency Partial
Proficiency

No
Proficiency

Learning
target 1

Learning
target 2
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Knowledge
Retrieval
DOK 1

Partially Proficient
Highlights demonstrate
that the student
accurately identified the
structure of the text but
had minor mistakes in
showing how each piece
is linked to other pieces.

Not Proficient
The student was either
unable to accurately
identify the structure of
the text or unable to
show how pieces are
linked to each other.

Rubric to show
proficiency

What will
proficiency look
like?

Highlight a
piece of text to
show its
structure

Synthesis
Evaluation
DOK 4

2 correct
answers

DOK 3

Analysis

2 constructed
response

Comprehension
Application
DOK 2

Learning Target
Proficient
Highlight a text to show its Highlights demonstrate
structure
that the student
accurately identified the
structure of the text and
showed how each piece
is linked to the other
pieces

Identify the structure of
the text being read—
time, sequence, and
cause and effect.
Annotate or highlight a
text to show its
structure.

Content/
Targets

Assessment Planning Chart
Level of Cognitive Demand
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Mathematical
Explanation

Gives a complete
written explanation
of what was done as
well as why it was
done. May include a
diagram with a
complete
explanation.

Gives a complete
written explanation
of what was done as
well as why it was
done. Provides some
alternate thinking
about how this may
apply in other similar
situations
Cannot thoroughly
explain what was
done and why. The
explanation is vague,
difficult to understand,
or doesn’t completely
match the process.

2

4

3

2

Developing A Rubric Around Learning Targets

3

4

1

Is unable to explain
the solution.

1
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evidence of mastery

Writing

evidence of mastery

Reading comprehension

evidence of mastery

Reading Foundations

Essential Standards

CFA: Initial story writing

Narrative writing—Recount
two or more sequenced
events, including some
details

CFA: Answering Questions

CFA: Features of sentences
CFA: Short vowel sounds
Ask and answer questions
About key details in a text

•Recognize Features of a
sentence—first word,
capitalization, ending
punctuation
•short vowels
•initial blends
•diagraps: th, sh, -ng

Unit 1
Answering Questions

Unit 2
Retelling Fiction

CFA: Narrative piece

Narrative Writing—Use
temporal words to show
event order and provide
some closure

CFA-oral and retell

•Retell stories including key
details and demonstrate
understanding of the central
message or lesson

CFA: Digraphs
CFA: Fluency sample

•end blends
•Digarphs ch,-tch, wh, ph,
•long vowels a (a-e)
Long I (i-e)

Essential Standards Pacing Guide—ELA—First Grade

CFA: Initial Info Text

Informational writing: name a
topic, supply some facts

Know and use text features to
locate key information in a
text

•long o, u, e (CVCe)
Long e: e, ee, ea, ie
Long i: I, y igh, ie
Long e: y, ey
r-controlled vowels
r-controlled voews, er, ir, ur.
Or
dipthongs: ou, ow
CFA: Long and short vowels
CFA: Fluency sample

Unit 3
Wondering Fiction and
Non-Fiction
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Connected
Math Practice

evidence of mastery

Standard / Learning
Target

Unit

Multiplication and Division end of
unit
1,2, 3

Exploring Equal Groups as a
foundation for x and division
10 days
•interpret products of whole
number, e.g. 5 x7 as the total
number of objects in 5 groups of 7
objects each
• Interpret the whole-number
quotients of whole numbers (e.g.,
interp56÷8 as the number of
objects in each share when 56
objects are partitioned equally
into 8 shares.
•Use multiplication and division to
solve word problems involving
equal groups and arrays.
•Multiply and divide using
strategies such as the relationship
between x and ÷ (e.g., knowing
that 8 x 5 =40, one knows 40 ÷ 5 =
8.

Math Pacing Guide – Grade 3

2. 6. 7

Developing Conceptual
Understanding of Area
13 days
•Apply properties of operations as
strategies to x and ÷. Examples if 6
x 4 =24 is known, than 4 x 6 =24 is
also known (commutative
property of multiplication)
•Recognize area as an attribute
of plane figures and understand
concepts of area measurement.
•A square with side length 1 unit,
called “a unit square” is said to
have “one square unit” of area
and can be used to measure
area.
•A plane figure which can be
covered without gaps or overlaps
by n unit squares is said to have
an area of n units.
•Measure areas by counting unit
squares.
•Relate areas to the operations of
x and ÷.
•Find the area of a rectangle with
whole number side lengths by
tiling it, and show the area is the
same as would be found by
multiplying the side lengths.
CFA: Fraction and Fraction Models
CFA: place value
CFA:perimeter
6,8

Developing Strategies for Addition
and Subtraction
12 days
3.NBT: Use place value
understanding and properties of
operations to perform multi-digit
arithmetic.
•Use place value understanding
to round whole numbers to the
nearest 10 or 100.
•Add and subtract within 1000
using strategies and algorithms
based
on place value, properties of
operations, and/or the relationship
b/w + and -.
•Geometric measurement—
recognize perimeter as an
attribute of plane figures and
distinguish b/w linear and area
measures.
•Solve real world and
mathematical problems involving
perimeter of polygons including
finding the perimeter given the
side lengths and finding an
unknown side length.

A Unit Plan Includes:

•The title of the unit
•The essential and supporting standards
•A description of the summative (end of unit) assessment
•The learning targets identified after unwrapping, and the DOK levels
of each
•The learning targets to be assessed in a common formative
assessment
•A sequential plan for instruction

Five Step Unit Plan Protocol
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Step 1

Determine the name of the unit and list the essential and
supporting standards that will be taught in that unit.
Determine the DOK levels of the standards.

Step 2

Discuss the summative assessment.

Step 3

Unwrap the standard(s) into learning targets to identify
which will be taught in this unit. Agree on the DOK level of
the targets.

Step 4

Examine the learning targets to be taught. Discuss which
ones should be assessed. Consider: targets that often lead
to misconceptions, targets that are prerequisite to future
learning, and those that are absolutely necessary for
students to know.

Step 5

Plan the sequence of instruction and the timing for
common formative assessments
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Unit Planning For ELA
Unit Name:
Total Days to Teach:
Essential Standards

Supporting Standards

Reading Foundations:

Reading Lit and Info Text:

Writing:

S/L and Language:

Description of Summative Assessment
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What will
students do?

With What Content?

DOK

Common Formative
Assessment

Page 2—unit plan
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Sequential Plan for Unit Instruction and Monitoring Learning
Days

Lessons or Activities

Embedded
Assessments and
Response

Page 3—unit plan
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Unit Planning for Math
Unit Name:
Total Days to Teach:
Essential Standards:

Supporting Standards:

Description of the Summative Assessment (End-of-Unit)

Unit Plan—page 1
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What will
students do?

With What Content?

DOK

Common Formative
Assessment

Unit plan—Page 2
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Sequential Plan for Unit Instruction and Monitoring Learning
Days

Lessons or Activities

Embedded
Assessments and
Response

Unit Plan—Page 3
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Content/
Targets
Knowledge
Retrieval

Comprehension
Application

Analysis

Synthesis
Evaluation

Level of Cognitive Demand

Assessment Planning Chart
What will
proficiency look
like?

Learning Target: Describes characters in a story (e.g., traits, motivations,
and feelings.)

Choose the best answer from Part A and Part B.
4. Part A
Choose a character trait from the
list that best describes Morty.
A.
B.
C.
D.

trustworthy
honest
irresponsible
lazy

Part B
Which detail from the story best supports
your choice?
E. “Sir, I have let down a good
friend…He trusted me, and I didn’t deliver
the papers on time.
F. Morty wished he could think up a
good excuse.
G. In his haste, Morty flung some of the
papers short and just left them on the
lawn.
H. By the morning of day three, Morty
was fairly sure he never wanted a paper
route.

Part B
5 . Part A
Choose a character feeling from
The list that best describes Morty.
A. excited
B. mad
C. proud
D. guilty5.

24

Which detail from the story best supports
your choice?
E. Morty like the weight of responsibility
that came with the job of a
newspaper carrier.
F. He stayed up too late the night
before reading Megamouse
Comics.
G. Morty got up early and went to the
Gazette office to tell the supervisor
what he did.
H. Morty was realizing that the paper
route was hard work.
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Learning Target: Refer to the text as the basis for the answer.
Answer the following questions in complete sentences. Highlight in the text what
you used to answer and include the question number next to the text
highlighted.
Proficient
I answered the question
correctly and
highlighted where I
found the answer in the
text.

Partially Proficient
I answered the question
correctly but could not
highlight in the text
where I found the
answer.

Not Proficient
I did not answer the
question correctly.

6. How did Ben feel about leaving Morty with the responsibility of
keeping his delivery record perfect? How can you tell?

________________________________________________________________________
7. How do you think Morty felt when he realized that he failed in his
efforts to uphold Ben’s perfect delivery record?

________________________________________________________________________
8. Why did Morty decide to call Ben right away after he missed the
paper route instead of waiting until Ben returned from his trip?

________________________________________________________________________
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Learning Target: Explain how a character’s actions contribute to the sequence
of events.
Directions: Choose two characters from the story and write about the
action they took and explain what happened as a result.
Example: Ben went out of town which caused Morty to take his
paper route.
9.___________________________________________________________________
_________________________________________________________________
10.__________________________________________________________________
__________________________________________________________________
Learning Target: Distinguish non-literal meanings of words or
phrases in a text.
Words or phrase
“Morty couldn’t tell if raindrops
or
tears were running down his
cheeks as he rushed back to
Ben’s driveway. (p. 12).

What it means
11.

What does the phrase, running
down his cheeks mean?
“Morty felt the weight of the
bags and
liked the weight of responsibility
that came with the job of
newspaper
carrier.” (p.3)
What does the phrase, weight of
responsibility mean?
“I have nine months down and
only three to go. I’m ready to
pack my bags,” Ben said with a
smile. (p.6)
What does the phrase, I’m
ready to pack my bags mean?
26
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13.
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REPRODUCIBLE

Team Discussion Tool
Sample Grade 4 End-Of-Unit Assessment
Name:

Date:
Grade 4 Fractions Unit

I can explain why fractions are equivalent and create equivalent fractions.
1. Circle the two models that show equivalent fractions. Write the equivalent fractions.
2 points

=

2. Write two fractions that are equivalent to

6
10 .

2 points

6
=
10
3. Write two fractions that are equivalent to

10
4.

2 points

10
=
4
4. Keisha says that

1
2

,

2
4

, and

3
6

=

=

can all be worth the same amount.

a. Do you agree with her? Circle yes or no:

2 points

YES NO

b. Use sketches, numbers, and/or a combination of these to explain your thinking.

I can compare two fractions and explain my thinking.
5. Fill in the circle with <, >, or = to compare the two fractions.

1
2

1 point

2
3

page 1 of 4
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REPRODUCIBLE
6. Fill in the circle with <, >, or = to compare the two fractions.

3
2

1 point

1

12

7. Fill in the circle with <, >, or = to compare the two fractions.

5
5
7
4

6 points

1

13

2

32

1

5
8

3
4

1

1

1

8. Mark says 4 of his candy bar is smaller than 5 of the same candy bar.
He draws the following picture to explain his answer.

4
5

3
2

2

9
4

25

2 points

1
4

1
5

Mark’s answer is wrong. Explain why Mark’s answer is not correct, and then use pictures and words to explain the
correct answer.

9. Explain why

4
5

is greater than

2
3

. Be sure to include a picture in your explanation.

2 points

page 2 of 4
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REPRODUCIBLE
I can add and subtract fractions and show my thinking.
10. Complete the model and write the matching equation.

3 points

+

=

+

=

11. Complete the model and write the matching equation.

–

=

–

=

12. Show two different ways to add fractions that sum to

5
8

3 points

5
8

.

2 points

5
8

=

=

13. Find each sum or difference. Show how you know your answer is correct.

2
3
2 4 +5 4 =

4 points

1
2
4 3 –1 3 =
2

3

14. Charlie uses the following number line to show how to find 1 5 – 5 . He made a mistake. Find his mistake and
2
3
then find the correct answer to 1 5 – 5 and show how to find it on the number line.
3 points
+

0

1

1
5

+

1
5

+

1
5

2

2

15

2

15 –

3
5

= 2
page 3 of 4
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REPRODUCIBLE
I can multiply a fraction by a whole number and explain my thinking.
1

1

1

1

4

15. Marta says the picture on the number line shows 6 + 6 + 6 + 6 = 6 . Jenny says Marta is correct and that the
picture on the number line also shows a multiplication equation. Write the multiplication equation Marta sees in
the picture.
2 points
1
6

1
6

1
6

1
6

x
0

=

1

16. Find each product.
3 points

7x

1
8

=

4x

3
4

=

5x

1
3

=

17. Complete the equation and show how you know your answer is correct.
2 points

2x

5
6

=

x

1
6

I can solve word problems involving fractions.
2

18. Mark has five water bottles. Each water bottle holds one liter and is 3 full. He pours them all into an empty
water cooler. How many liters of water are in the water cooler now? Show how you know your answer is correct.
2 points

3

19. Jack is making pancakes. His mom said, “Add flour until the batter is hard to stir.” First, he adds 1 4 cups
2
of flour, and then he adds 4 cup flour. Finally, the batter is hard to stir. How much flour did Jack add to the
pancake batter? Show how you know your answer is correct.
2 points

1

20. After school, Carli goes for a run. She runs 1 2 miles, takes a quick break, and then finishes her run. Altogether,
1
she runs 3 2 miles. How far did Carli run after her break? Show how you know your answer is correct.
2 points

page 4 of 4
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Sample Social Contract:
Here’s how assessment is going to work from now on. If you know more, and do
more, or understand more, I will give you every opportunity to demonstrate
more. Two times, three times, four times, doesn’t matter—you will have every
opportunity for a reassessment, but it’s not automatic. Reassessments is
contingent upon two things.
First, reassessment hinges on an authentic effort on the previous assessment. The
whole process is about you learning from your mistakes, via my feedback on
what you did well and what you need to continue working on. Do everything
you can to prepare, and I promise to help you. If you blow off the first assessment
thinking you’ll just do the retest, the whole process breaks down. I will have
nothing to say to you—no feedback—in order to help you improve, since what is
on the paper doesn’t really represent what you know.
Second, it’s contingent upon you advancing your understanding. Something has
to be different the second time (or third) so as to make this a productive
experience. I will provide you some targeted instruction that you will work on
between the first assessment and the second. That is our social contract; you
have to hold up your end of the bargain for this to be a productive experience.
Otherwise, we’re just wasting each other’s time.
This is not a do-over; this is about keeping you moving forward. Come in and tell
me you still don’t understand, and I can work with that. Come in and tell me
you’re not ready, and we can tailor the experience to support you. Do this every
single time and a I may suspect you are trying to work the system. Remember, I
see you every day. I know how you work, and I watch you practice. It will be
easy for me to compare what I see every day with what I’m being told about
your level or preparedness. This has to be a good-faith process. I want to focus
on learning and not get distracted by how long it takes you, but you have to
meet me halfway to get the most out of the experience.
If I suspect you are not holding up your end of the bargain, we are going to have
a conversation and I will remind you of our social contract. If it persists, I may end
up calling your parents and letting them know that it’s becoming increasingly
difficult for me to offer reassessment opportunities to you. It’s not because I want
to deny you the opportunity or make you “earn it,” it’s because the process of
reassessment is becoming a waste of time and there are too many other
students who want or need my assistance. We all get distracted when you worry
more about working the system than learning and when I spend more time trying
to catch you than help you. If we act in good faith, then the process of
reassessment will allow you to maximize your levels of achievement. Does that
make sense?
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Where am I going?
Remind students what the learning target is for each lesson/activity. Put
them in student friendly language and post them on the assessments.
Where am I now?
Provide students opportunities for self-assessment and ways to collect
evidence of their current level of learning. Use feedback rather than
grades on formative assessments.
What do I have to do to close the gap?
Involve students with setting goals and creating action plans to achieve
those goals.
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Fourth Grade Reading
Learning Target: I can compare and contrast a firsthand account and a
secondhand account.
Directions: Read the two pieces of text that are attached. First, decide if the
text is a firsthand or secondhand account.
1.List 2 ways the two accounts are alike.

2. List 2 ways the accounts are different.

Learning Target: I can describe the differences in focus in the two
accounts.

3.How is the focus of the firsthand account different from the focus of the
secondhand account in these two pieces of text. Provide at least two
specific examples to support your ideas.
The Focus is Different Because….
1.
2.

14
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Track Your Progress
Informational Text Unit—Grade 3
Shade each rectangle to show your current understanding of each target.
•I can identify the meaning of
unknown words by using their
prefixes and suffixes.

Starting…

•I can explain the relationship
between historical events in a text.
•I can use words about time and
place to see the connections in a
text.
•I can write an provide reasons to
back my opinion in writing.

Starting…

Getting There…

Getting There…

Got It!

Starting…

Getting There…

Got It!

Starting…

Getting There…

Got It!

Questions I have at the beginning of today…

Essential Standards

34

Got It!
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(1) I can compare and contrast a firsthand and secondhand
account of the same event or topic; describe the differences in
focus and the information provided.
•This means I can read a piece text and identify whether it is a
firsthand account or secondhand account.
•This means I can compare a firsthand and secondhand account of
the same event or topic.
•This means I can explain how a firsthand account is different in
focus than a secondhand account.
•This means I can explain how a firsthand account provides different
information than a secondhand account.
Rate Your Level of Understanding:

1

2

3

4

Your Proof:

5

Grades Earned:

(2) I can refer to details and examples in a text
explaining what the text says explicitly and when
drawing inferences from the text.

Your Proof:

•This means that when I am asked questions, I can show in the text
where I found the answer.
•This means that I can make inferences from information in a text.
Rate Your Level of Understanding:

1

2

3

4

5

Grades Earned:

Vocabulary to Master:

o Firsthand

o Secondhand

o inference

o Point of
view
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Name____________________________
My Fluency Chart
185
180
175
170
165
160
155
150
145
140
135
130
125
120
115
110
105
100
95
90
85
80
75
70
65
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My Strengths and Weaknesses
Question
Number

Learning Target

Right

Wrong

Simple
Mistake

Learning Targets I’ve Mastered:

Learning Targets I Need to Work On:
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More
Study

Name__________________________________
My Reading Goals
My goal is to…

My plan to get to my goal…

The date I will have accomplished my
goal is….

I will know I’ve accomplished my goal
when…

My Reading Action Plan
Some areas I need to improve are…

Steps I will take to improve are….

I will monitor my progress by….
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Goal Setting
And
Self-Assessment

Student Name:
I will learn:

Mastered

Still Have
Questions

1.

o

o

2.

o

o

3.

o

o

What I learned:

Proof:

Questions I still have:

Reflections:
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Student Signature:

Date:

Teacher Signature:

Date:
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Team Time

40

Activity
1. Team time to write a CFA collaboratively.

Resources
•Assessment planning chart is on
my website.
•DOK lists and information about
stimulus in day 2 packet (available
on my website)

2. Explore how you can develop a pacing
guide to assure that all of the essential
standards will be taught. Start by deciding
what units will be taught. Give each unit a
title indicating the big idea of the unit. Next
list all of the essential standards/learning
targets that will be taught in that unit.
Determine how many days the unit will take
to teach and assess. Make sure you include
time to respond to any assessment.
3. Need practice on unwrapping? Teams
unwrap their essential standards into
learning targets using a protocol. The
purpose is to get team clarity about what
they have to teach and what proficiency
(DOK level) will look like on any learning
target. The team also discusses what the
end of unit summative assessment will look
like and which learning targets will be
included on a common formative
assessment.
4. Examine sample CFAs

•Large templates for either ELA or
math units

•Unwrapping protocol is on my
website.
•Large templates for unwrapping

•Investigate the sample common
formative assessments. What do
you notice about how long they
are and how many learning
targets are included?
•There is a sample CFA a singleton
team might write (see…)
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Coaching the Process
Scenario 1: You are working with a 3rd grade team who has been using only
multiple choice items on their assessments. They believe that, since the state test
uses multiple choice questions, it is important for their students to have practice
using these questions. They also think multiple choice questions will be easier to
grade and return results to students more quickly.

Scenario 2: You are working with a fourth grade team who wants to use test
questions they find online because they believe they don’t know enough to write
quality questions. You have noticed that many of the questions they are using
are not written at the rigor you believe the learning targets require.

Scenario 3: You are working with a second grade team. They are working
together to decide how to respond to a common formative assessment. As they
begin their meeting, they realize they all graded the assessment differently.
Some teachers gave partial credit on some questions but others used only
correct/correct to grade. Some teachers took points off for misspelling words
and others for not writing in complete sentences.

Scenario 4: You are working with a kindergarten team. They feel that they are
already doing too much testing and that they could better use the time
teaching new content. They are currently giving DIBELS to identify student
weaknesses. They feel like they have the information they need to respond with
the assessments they already have in place.

Scenario 5: You are working with a team who has written a number of common
formative assessments but is struggling because they aren’t able to get together
to plan a response. This happens because they believe that each teacher
should give the assessment at the time when they think their students are ready.
So right now one teacher is moving much more quickly and goes over the results
with her classes to make sure they know what the correct answers are, another
teacher offers extra help sessions for students who need it, and the third teacher
is way behind because he is providing help during class time after each
common formative assessment.
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REPRODUCIBLE

Understanding the Role of Essential Standards

Identifying essential
standards
(See chapter 2,
page 17.)

Getting clear on
the standards: The
unwrapping process
(See chapter 2,
page 17.)

Understanding the
expectations for rigor
(See chapter 3,
page 33.)

Stage 1:
Pre-Initiating

Stage 2:
Initiating

Stage 3:
Developing

Stage 4:
Sustaining

We haven’t yet,
as a collaborative
team, identified the
essential standards
either unit by unit or
for the entire year.

We know what
essential standards
are and have
discussed how we will
complete the process.

We have identified the
essential standards and
have vertically aligned
them for our course or
grade level.

We have identified our
essential standards
and communicated
them to other teams,
students, and parents.

We haven’t yet
started identifying
the learning targets
that we will use in
our work.

We’ve started the
process of identifying
learning targets by
looking at the key
words in the standards
(nouns, verbs,
context).

We have unwrapped
each of our standards to
determine both explicit
and implicit learning targets that we must teach
and assess, including
the academic vocabulary. We have also discussed the rigor of each
of the targets, using a
common language such
as DOK.

Each collaborative
team understands
how the learning
targets teachers are
teaching fit vertically
with the grade level or
course before theirs
and the grade level or
course after theirs.

We haven’t yet built
an understanding
of the expectations
for rigor that we
must use in our
instruction and
assessments.

We have begun the
discussions about
what rigor should look
like and are learning
more about DOK and
the tasks associated
with each level. We
are learning how to
develop tasks at a
variety of DOK levels.

We have begun designing instructional materials and tasks that mirror
the expectations for rigor
written in our standards.
Additionally, we have
investigated learning
progressions to plan
scaffolded strategies
to help students learn
more rigorous targets.

We have aligned the
assessments we use
to the anticipated rigor
we want our students
to master.
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REPRODUCIBLE

Aligning Curriculum, Instruction, and Assessments

Identifying units of
study
(See chapter 4,
page 51.)

Creating pacing
guides
(See chapter 4,
page 51.)

Aligning instructional
and assessment
strategies
(See chapter 4,
page 51.)

Determining
when to give
common formative
assessments
(See chapter 4,
page 51.)

Stage 1:
Pre-Initiating

Stage 2:
Initiating

Stage 3:
Developing

Stage 4:
Sustaining

We haven’t developed
units of instruction
that include all of
the standards we are
expected to teach.

We are working
together to make sure
that we align all of our
units of instruction
to the standards. As
we identify gaps and
redundancies, we are
comfortable changing
the curriculum or
removing unnecessary
units to align to the
standards.

Our curriculum units
are totally aligned to
our standards. We
have assigned all
learning targets to one
or more units. The
units we’ve developed
reflect the emphasis
for our essential
standards.

We evaluate the
effectiveness of
our curriculum by
examining the results
of our summative
assessments and
especially the end-ofyear tests. We discuss
whether we need to
change the curriculum
based on our student
achievement results.

We haven’t yet created
pacing guides that
reflect consensus on
how much time we
should dedicate to
each unit or standard.

We are in the process
of developing pacing
guides that reflect
consensus among
team members about
how much time we
need for students to
learn the essential
standards in each unit.

We use our pacing
guides effectively
and are able to give
common formative
assessments together,
discuss the results,
and develop corrective
instruction efficiently
and effectively.

We modify our pacing
guides whenever we
see a reason to do so.
We know that, over
time, our students will
come better prepared
to learn the essential
standards for our
grade level or course,
and this will require us
to change our pacing.

We haven’t yet
started to examine
the alignment among
our curriculum,
instruction, and
assessments.

We have begun to
work collaboratively
to identify the
instructional
strategies aligned
to our proficiency
expectations. As
a team, we value
learning together
about these strategies.

We have changed our
instructional strategies
to ensure we’re using
best practices to
help students reach
proficiency. We
understand that more
rigorous curriculum
requires different
strategies.

We continue to evaluate the effectiveness
of the strategies we’re
using by examining
the results of all of
our assessments. We
compare the results of
one strategy against
another and value the
information we get
back.

We haven’t yet
identified when we will
use common formative
assessments in our
work.

We have examined
our units of instruction
to see where we
teach the essential
standards. We plan
to write common
formative assessments
approximately once
every three weeks.

In addition to the
common formative
assessments we developed during our first
year of implementation, we have added
additional assessments
(common formative as
well as common summative) around our
essential standards.

We are always looking
for ways to improve
the frequency and
effectiveness of
assessment.
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REPRODUCIBLE

Developing Quality Common Formative Assessments

Creating an
assessment plan
(See chapter 5,
page 61.)

Writing quality
questions
(See chapter 5,
page 61.)

Developing the
answer key or rubrics
(See chapter 5,
page 61.)

Stage 1:
Pre-Initiating

Stage 2:
Initiating

Stage 3:
Developing

Stage 4:
Sustaining

We don’t use
assessment plans
to guide our
assessment work.

We’re learning
about planning our
assessments prior
to writing them. We
know that this is
important to creating
a valid assessment.

For each assessment
we write, we list the
targets to assess and
match them to the type
of items we will use.
We also plan how many
questions we will link to
each target.

We continually evaluate the effectiveness of
each assessment plan
after we give the assessment to determine if we
assessed the right targets and chose the best
item type.

We haven’t yet
started to look
at the issues
connected with
writing quality
questions.

We are learning
about writing quality
questions and are
applying it to our
work. We know that
with practice we will
become better at this
process and continue
to learn by doing.

We make sure our
questions are clear
to students, lay out
expectations for what
we want students to
include in the answer,
and don’t include words
or ideas intended to
trick students.

We continually evaluate
the alignment and effectiveness of assessments
(for example, using the
ACID [aligned, clearly
written, informative,
designed] test) to determine if we assessed the
right targets and chose
or designed the best
item types. If not, we
develop better questions
and save them for the
next time we assess that
learning target.

We don’t use
answer keys or
rubrics in our
assessment work.

We are starting to
write answer keys for
our assessments with
at least the correct
responses included.
We are writing rubrics
for our team to use
in scoring student
responses but
haven’t yet put them
in student-friendly
language.

We develop answer keys
while we are writing
our assessments. They
include both correct
and possible incorrect
responses. We agree
on how many questions
students have to
answer correctly to be
proficient. We include
rubrics for constructedresponse questions and
write them in studentfriendly language.

We evaluate both our
answer keys and our
rubrics after each
assessment. We have
practiced collaborative
scoring frequently so
that we know we are
scoring assessments the
same way.
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REPRODUCIBLE

Using Data From Assessments

Using the correct
data for the purpose
(See chapter 6,
page 77.)

Using protocols for
data discussions
(See chapter 6,
page 77.)

Developing an
effective response
(See chapter 6,
page 77.)

Stage 1:
Pre-Initiating

Stage 2:
Initiating

Stage 3:
Developing

Stage 4:
Sustaining

We haven’t yet
explored whether the
assessments we’re
using match their
purpose.

We have started
identifying the
purpose of each
assessment before
we use it. We are
learning about wideangle and close-up
questions so that we
carefully choose the
assessments we use.

We are using a variety
of assessments
confidently as we
match the assessment
type to our purposes.

We have evaluated the
variety of assessments
we use and have
eliminated those that
are redundant and
added those that we
still needed.

We haven’t yet
developed and used
protocols in our
assessment work.

We understand
why protocols are
necessary to keep
our data discussions
focused and on track.
We’ve started to use
them but aren’t yet
comfortable with the
process.

We use different
protocols in our
data discussions,
depending on what
type of assessment
data we have. We
are confident that we
are able to navigate
complex issues
without getting
sidetracked.

We evaluate the
effectiveness of our
data discussions. We
look at both efficiency
and effectiveness
and discuss how to
improve both.

Our responses to
assessments are not
always effective.

We are learning
how to develop our
responses to common
formative assessments
student by student
and learning target
by learning target.
We are also using
our summative
assessments more
effectively to evaluate
our SMART goals,
identify students who
urgently need help,
and evaluate our
pacing guides and
curriculum units.

We are confident that
we can effectively
use both common
summative and
common formative
assessments to plan
corrective instruction
and intervention.
We design these
responses based
on the results from
specific assessments.

We evaluate the
effectiveness of
our responses to
both summative
and formative
assessments. We are
comfortable changing
our practices when
the evidence shows us
we need to.
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REPRODUCIBLE

Involving Students in the Process

Moving from using
grades to using
feedback
(See chapter 7,
page 93.)

Building a learning
partnership with
students
(See chapter 7,
page 93.)

Stage 1:
Pre-Initiating

Stage 2:
Initiating

Stage 3:
Developing

Stage 4:
Sustaining

We haven’t yet
examined our grading
practices related to the
assessment process.

We have agreed that
we need to move away
from grading formative
assessments and, to
that end, have started
learning more about
what makes quality
feedback and how
other teachers have
taken this step.

We have begun to use
descriptive feedback
on our formative
assessments. We are
helping students see
its purpose and how
they should respond
to their own feedback.
We have seen the
language we’re using
change from grades to
scores.

Students seek
feedback from
teachers as well
as peers. They
understand and
value the purpose of
knowing the learning
targets, of formative
assessment, and of
feedback.

We haven’t yet
explored how to
involve students in the
assessment process.

Our students are
building a growth
mindset and know
what expected targets
of learning are for
each lesson.

Students see formative
assessment as
evidence they can use
to know what they’ve
learned as well as
what they still need to
learn.

Student learning is
an equal partnership
between the teacher
and student. Students
fully understand what
proficiency looks like
and are engaged in
getting to that point
and beyond.
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