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Agenda
1. Welcome and Getting Re-Connected
•Learning From Each Other
2. Understanding Rigor on Content Areas
•Thinking Maps
•Modeling in Math and Science
•Unpacking the Math Practices
•Argument Writing
3. Developing Reliable Assessment Items
•Writing Quality Constructed Response Questions
•Writing Quality Multiple Choice Questions
•Finding Quality Stimulus Information
4. Developing Rubrics for Scoring
Critical Questions Teams Ask
1. What do we want students to know and be able to do?
2. How will we know if they can?
3. What will we do for those who can’t?
4. What will we do for those who already can?
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Short answer
Essays
Graphic organizers
Diagrams

•
•
•
•

•
•
•
•

Constructed response

Performance

• Is the only way to see performance
skills
• Can be engaging for students

• Allows one to see student thinking
• Helps one find student
misconceptions
• Assesses higher level thinking
• May be more like future high-stakes
assessments

•

•

•

•
•

Advantages
Is easy to score
Doesn’t take a lot of time for students
to take
Requires no judgment for right or
wrong answer
Allows multiple questions per learning
target
Is good practice for current highstakes tests

• Is timely to take
• Is timely to grade
• Needs collaborative scoring
for CFAs
• Harder to demonstrate
proficiency for students who
find writing difficult
• Is timely to take
• Can create classroom
management issues
• Needs collaborative scoring
for CFAs

Disadvantages
• Is difficult to write for higher
level thinking
• Is easy for students to guess
the right answer
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Obtrusive Formative Assessments—These assessments interrupt the normal flow of activity in the classroom.
Instruction does not occur during these types of assessments. Instead, instruction stops while students “take the
assessment” (consequently the term obtrusive).
Unobtrusive Formative Assessments—These assessments do not interrupt the flow of instruction and students
might not even be aware that they are being assessed during an unobtrusive assessment. Examples include:

Give a speech.
Throw a ball.
Create a meal.
Make a prototype.

Examples in Practice
• Multiple choice
• Matching
• True or false

Type of Assessment
Selected response

Level 1
Level 2
Level 3

Level 4
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Depth of Knowledge
Recall
Recall of a fact, information, or procedure.
Skill/Concept
Use information or conceptual knowledge, two or more
steps, etc.
Strategic Thinking
Requires reasoning, developing a plan or a sequence of
steps,
some complexity, more than one possible
answer.
Extended Thinking
Requires an investigation, time to think and process
Multiple conditions of the problem.
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DOK 1

DOK 2

DOK 3

DOK 4
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Social Studies
•recall facts, terms, concepts, trends
•recognize or identify specific
information contained in maps,
charts, tables, graphs, or diagrams

ELA
•identify figurative language
•fluency
•know vocabulary
•use punctuation correctly

•compare or contrast people,
places, events and concepts
•convert information from one form
to another
•give an example
•classify or sort items into meaningful
categories
•describe, interpret, or explain issue
and problems, patterns, reasons,
cause and effect, significance or
impact, points of view
•use evidence
•draw conclusions
•apply concepts to new situations
•use concepts to solve problems
•analyze similarities and differences
in issues and problems
•propose and evaluate solutions to
problems
•recognize and explain
misconceptions
•make connections across time and
place to explain a concept.

•low level comprehension (right
there questions)
•simple inferences
•using context clues
•predict outcome
•summarizing
•first draft writing
•notetaking
•outlining

•analyze and synthesize information
from multiple sources
•examine and explain alternate
perspectives
•illustrate how common themes and
concepts are found across time and
place
•make predictions with evidence
•develop a logical argument
•plan an develop solutions to
problems

•analyze and synthesize from
multiple sources
•explain alternate perspective from
a variety of sources
•Define similar themes over a variety
of texts
•writing with voice
•writing with information from a
variety of sources

•explain, generalize, or connect
ideas
•how author’s purpose affects the
text
•summarize info from several
sources
•identify abstract themes
•writing for different purposes
(awareness of audience)
•using complex structures and ideas
in writing
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DOK 1
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Math
•knowing math facts
•apply an algorithm or formula

DOK 2

•make a decision about how to
approach a problem
•at least 2 step problems
•interpret info from table or graph
(simple)

DOK 3

•make conjectures
•draw conclusions
•justify reasoning especially when
tasks have more than one right
answer
•citing evidence

DOK 4

•requires complex thinking over a
period of time (with different tasks)
•requires planning
•making connections between a
finding and related concepts
•critiquing design

Science
•definition
•simple procedure (one step)
•know a formula
•represent in words or diagrams a
concept or relationship
•specify and explain the relationship
between facts, terms properties, or
variables
•Describe and explain examples
and non-examples of science
concepts
•Select a procedure according to
specified criteria and perform it
•Formulate routine problem given
data and conditions
•Organize, represent, and interpret
data
•Explain their thinking about an
answer
•Identify research questions and
design investigations for a scientific
problem
•Solve non-routine problems
•Develop a scientific model for a
complex situation
•Form conclusions from
experimental data
•complex reasoning, experimental
design and planning
•Based on provided data from a
complex experiment that is novel to
the student, deduct the
fundamental relationship between
several controlled variables.
• Conduct an investigation, from
specifying a problem to designing
and carrying out an experiment, to
analyzing its data and forming
conclusions
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Build on other’s talk in conversation by responding to
comments of others through multiple exchanges.
Ask questions to clear up any confusion about the
topics under discussion
Give, restate, and follow simple two-step directions
Answers questions about the topic when appropriate
Asks questions about what a speaker says to keep the
conversation moving forward

Contributes ideas about the topic being discussed

Takes turns

Listens while others are talking

Comprehension and Collaboration

Student Name:

Tally

Speaking and Listening Monitoring Tool Grade 1

Tally
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Tally

Tally

Tally

Tally

Name: __________________________________________________
Subtraction Fluency Interview
Directions: Ask the child each combination. Use the following codes to mark student
responses.
√√ = correct response w/in 3 sec
√ = correct response in more than 3 sec
X = incorrect response (also record answer given)

A = automatic
WO = wrong operation
CBF = counted back on fingers
CBH = counted back in head
CUF = counted up on fingers
CUH = counted up in head
RFA = related fact (addition)
RFS = related fact (subtraction
TLA = ten as a landmark (addition)
TLS = ten as a landmark (subtraction)

Combination
4-2
10 - 5
6-2
8-4
12 - 4
14 – 7
11 - 2
12 – 8
14 - 6
15 - 7
13 - 6
12 - 5
17 – 8
12 – 3
16 – 9
18 – 9
15 – 8
13 – 9

Strategy
Observations
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Assessment 1
Date:______________

Assessment 2
Date:______________

Assessment 3
Date:______________

Assessment 4
Date:______________

Learning Target
Answer questions about a text

Item Type

Summarize the text
Retell a story
Read grade level text fluently
Recognize and produce rhyming
words
Write an opening to an opinion
piece
Add and subtract accurately
Solve problems about place value
Count by 2s, 5s, and 10s
Measure the length of an object
Solve word problems
Collect and use data

9
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Validity—Does the assessment assess what we wanted it to assess? Will it tell
me whether or not the students learned the material I wanted them to learn?
Reliability--Can I rely on the information to make decisions about what to do
next for my students? Does it tell me with confidence whether the student is
ready to move on or if (s)he needs more time and support?
Making Assessments Valid
Unwrap standards into the learning target to clearly uncover the important
knowledge and skills we want to teach and assess.
Create an assessment planning chart to assure that we have assessed each
of those targets at the level we expect students to reach.
Assessment Planning
• Identify the specific targets to be assessed. (1 or 2 work best)
• Determine the level of cognitive demand. (DOK 1-4)
• Decide what type of assessment items and how many to use.
– Selected Response for DOK 1 & 2
– Constructed Response for DOK 3 & 4
• Consider how much time the assessment will take.
Consider the stimulus:
•The stimulus is the information provided to the student prior to the question.
•In math, it may include graphs or charts to interpret.
•In ELA it may include a piece of text or video.
•In science it may include tables and graphs or an experimental design
•In social studies it may contain a primary or secondary source document,
maps, charts, cartoon.
Considerations for ELA stimulus
•The passage must reflect the learning target being assessed, e.g.,
firsthand/secondhand account, two articles on the same event or topic.
•The passage must be the appropriate Lexile level (measure of text
complexity.
•The passage must be an appropriate length which may mean it’s an
excerpt.
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Describe the
relationship between a
series of historical
events, scientific ideas,
or steps in technical
procedures in a text,
using language that
pertains to time,
sequence, and cause
and effect. RI.3.3

11

Common
Formative
Assessment

Common Formative
Assessment
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Identify key terms that let the reader
know two things are being compared
(but, however, In contrast.

Use language that pertains to time
sequence, and cause and effect.

Annotate or highlight a text to show
its structure.

Identify the structure of the text being
read—time, sequence, and cause and
effect.

Describe the relationship between a
series of historical events, scientific
ideas, or steps in technical procedures
in a text

12
Knowledge
Retrieval
DOK 1
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Partially Proficient
Highlights demonstrate
that the student
accurately identified the
structure of the text but
had minor mistakes in
showing how each piece
is linked to other pieces.

Not Proficient
The student was either
unable to accurately
identify the structure of
the text or unable to
show how pieces are
linked to each other.

Rubric to show
proficiency

What will
proficiency look
like?

Highlight a
piece of text to
show its
structure

Synthesis
Evaluation
DOK 4

2 correct
answers

DOK 3

Analysis

2 constructed
response

Comprehension
Application
DOK 2

Learning Target
Proficient
Highlight a text to show its Highlights demonstrate
structure
that the student
accurately identified the
structure of the text and
showed how each piece
is linked to the other
pieces

Identify the structure of
the text being read—
time, sequence, and
cause and effect.
Annotate or highlight a
text to show its
structure.

Content/
Targets

Assessment Planning Chart
Level of Cognitive Demand
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Add and subtract
fractions in a real
world problem
where student must
decide the process
and explain why
they did each step

Add and subtract
fractions using the
algorithm

Content/
Targets

3 addition
and 3
subtraction

Knowledge
Retrieval
DOK 1
DOK 3

Analysis
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2 problems
(1 addition
and one
subtraction)
with an
explanation

Comprehension
Application
DOK 2

Synthesis
Evaluation
DOK 4

Level of Cognitive Demand

Assessment Planning Chart—Grade 5

“proficiency”
on the rubric

5 correct
answers

What will
proficiency look
like?

REPRODUCIBLE

Examples of Lower- and Higher-LevelCognitive-Demand Tasks
Directions: Choose the most appropriate grade level that follows and discuss why each of the questions meets the
cognitive-demand levels to which it’s assigned using the descriptions for lower- and higher-level-cognitive-demand tasks
in the appendix (page 111).
Grade 1: I can compare two numbers and write my answer using <, =, or >.
Lower-level-cognitive-demand task:
Write <, =, or > in the circle to compare the numbers.
23

Higher-level-cognitive-demand task:
Explain why 45 < 62. Use numbers, pictures, or words.

51

Grade 4: I can add and subtract fractions and show my thinking.
Lower-level-cognitive-demand task:
Add and show how you know your answer is correct.
5
6

+2

3
6

=

Higher-level-cognitive-demand task:
5
2
Martin runs 6 of a mile and then walks 2 6 mile. How
much farther does he walk than run? Show how you know
your answer is correct.

Grade 7: I can solve multistep ratio and percent problems.
Lower-level-cognitive-demand task:
What is a $40 shirt worth if it is on sale for 20% off the
original price?

Higher-level-cognitive-demand task:
Carla wants to buy tennis shoes that have a price tag
of $75. They are on sale for 20% off the original price,
and she has a coupon to use that reduces the price an
additional 10% off the sale price. Will Carla buy the shoes
for 30% off the original price? Explain why or why not.

page 1 of 2
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Mathematics Assessment & Intervention in a PLC at WorkTM © 2018 Solution Tree Press • SolutionTree.com
Visit go.SolutionTree.com/MathematicsatWork to download this page.
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Content/
Targets
Knowledge
Retrieval
DOK 1

Comprehension
Application
DOK 2

Analysis
DOK 3

Synthesis
Evaluation
DOK 4

Level of Cognitive Demand

Assessment Planning Chart
What will
proficiency look
like?

Name_____________________________

Identify the structure of the text being read—time,
sequence, cause and effect.
Learning Target:

Part 1: Read the text: They Need Fire! Determine its text structure and give 2-3
pieces of text evidence to support your answer.
Proficient
The student is able to
identify important events
to describe cause and
effect relationships with
accuracy.

Partially Proficient
The student has limited
ability to identify
important events to
describe cause and
effect relationships with
accuracy. May confuse
the two terms or may
miss some key events.

Not Proficient
The student struggles to
identify important
events or is unable to
differentiate cause from
effects in informational
texts.

Structure: ______________________________
Text evidence:
1.___________________________________________________________________________
2.___________________________________________________________________________

Part 2: Highlight the text to show the structure. Mark the text to show the pieces
that make up its structure.
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Name:

Class:

They Need Fire!
By BuAy Silverman

Forest 2res can do a lot of damage to an environment, but they can also do a lot of good. In this text, Bu3y
Silverman discusses some of the e3ects of forest 2res. As you read, take notes on how the plants and
animals discussed in the text are a3ected by 2re.
[1]

A ?re blazes through a forest. Flames climb to the
tops of trees. Animals race away. You might think
that ?re harms the forest. But many plants and
1
animals thrive after a ?re.
Some pine trees need ?re before new trees can
grow. Jack pine trees grow in dry, sandy places.
Their cones are sealed shut with sticky stuA called
resin. Resin keeps seeds inside the cone. Hot ?re
melts the resin so the cones can open. After a
?re, the seeds fall out and sprout on newly
cleared ground.

"Untitled" by Joanne Francis is licensed under CC0

Black ?re beetles are so good at ?nding ?res that
scientists are studying them to learn how to build better ?re alarms. The insects have tiny sensors
hidden beneath their middle legs that can feel the heat of a ?re more than 30 miles away. The beetles
2
@y toward the ?re and lay their eggs inside trees that are still warm. Why? Many months later, grubs
hatch from the eggs and eat the tree’s wood. The ?re destroys poisons in the trees that would
otherwise harm the grubs.
3

Many insects burrow through trees that are harmed or killed by ?re. Black-backed woodpeckers come
to feast on these insects. Their beaks dig into wood. They use their sticky tongues to grab grubs. The
4
woodpeckers also drill holes in burnt trees for nests. Their black backs blend in with the sooty wood,
keeping them hidden while they feed their young.
[5]

The Kirtland’s warbler is another bird that needs ?re. Kirtland’s warblers build their nests beneath
young jack pine trees. The low branches of the pines hide the nests. But these low branches start to die
when the trees turn about 15 years old. Nests on the ground below are no longer safely hidden. So the
birds search for spots where a ?re recently burned and young trees grow. Without ?re, the birds would
have no place to build their nests and raise their young.

“They Need Fire!” from Click by Bu3y Silverman. Copyright © 2016 by Carus Publishing Company. Reproduced by permission. All Cricket Media
material is copyrighted by Carus Publishing Company, d/b/a Cricket Media, and/or various authors and illustrators. Any commercial use or
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1.
2.
3.
4.

Thrive (adjective): do well; succeed
a young insect that looks like a fat worm
Burrow (verb): to make a hole or tunnel
covered in a black substance from burning material

1

Typical Reader Measures by Grade
Grade
1
2
3
4
5
6
7
8
9
10
11-12

Lexile
BR120L to 295L
170L to 545L
415L to 760L
635L to 950L
770L to 1080L
855L to 1165L
925L to 1235L
985L TO 1295L
1040L-1350L
1085L to 1400L
1130L to 1440L

Typical Passage Length
Grade Band
Maximum Passage Length
3
650
4
750
5
750
6
950
7
950
8
950
HS
1100
Considerations for Math Stimulus
•Providing stimulus information often raises the rigor, e.g., asking students
to analyze charts and graphs to gather information.
•Be cautious about providing too many distracting pieces of stimulus
information.
Resources:
Text:
Commonlit.org
Readworks.org
NY Times learning blog
Newsela.co
Math:
Illustrativemathematics.org
Insidemathematics.com
Illuminations.nctm.org
Illustrativemathematics.org
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You accomplish more reliable teacher-created assessments by:
1. Having enough items for each target so that a student isn’t able to
guess the answers and appear “proficient” or misread items and appear
“not proficient.”
2. Assuring that items are constructed with good format to minimize
misunderstanding or guessing.

Constructed Response
•Make the question and the nature of the response clear to the student.
-Provide clear expectations for student response.
-Set a context (if needed) for the expected reasoning.
•Don’t offer choices that allow students to pick questions they know more
about over questions they know little about.
•Develop a scoring rubric that explains proficiency expectations, e.g., the
student must provide two examples.
•Provide adequate space for responses.

19
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What Plants Need

What Plants Need
by ReadWorks

Fernando and Zoey go to a plant sale. They buy mint plants. They
like the minty smell of the leaves. Fernando puts his plant near a
sunny window. Zoey puts her plant in her bedroom. Fernando's
plant looks green and healthy after a few days. But Zoey's plant
has some brown leaves.
"Your plant needs more light," Fernando says.
Zoey moves her plant to a sunny window. Soon, both plants look
green and healthy!

20

ReadWorks.org · © 2013 ReadWorks®, Inc. All rights reserved.

Examples – Clear Expectations
ELA
The author of this text is making a case to move to all electric cars by 2020.
Find three examples of specific data he provides explaining why he believes
this is necessary.
For each example provide:
-A quotation directly from the text
-Page number on which it appears.
Quotation:
Page Number
1.
2.

Math
Look at Figure Q and Figure R below:

Mia said Figure Q and Figure R have equal areas and equal perimeters. She
supported her thinking by saying that any two figures made of an equal number
of unit squares always have equal areas and equal perimeters.
Answer the follow question and include your explanation why you answered
the way you did. (you should use words and drawings in your explanation).
Is Mia correct in her thinking? .

21
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Examples – Setting the Context
ELA

In class we studied how authors convince their readers to agree with them.
One of the ways we studied was how the author uses facts and details.
Read this article about taking vitamins and supplements, Explain how the
author uses facts and details to convince the reader to take vitamins and
supplements.

Science
Read this article about a survey that was conducted about how many
people watched the solar eclipse in August, 2017. Use the data table on
page 2 to answer the following questions:
Did more people watch the eclipse in the northern hemisphere or southern
hemisphere?
Did more people watch the 2017 eclipse or the moon landing in 1969?

Providing Feedback:
•Use descriptive rather than evaluative feedback
•Provide the feedback about the learning target(s) being
assessed.
•Limit “corrective feedback” to what can be absorbed at a
given time.
•Provide feedback that is specific enough so that the student
knows what to do next, but not so specific that it gives away
the answer.

22

(c) Jakicic, 2020

Multiple Choice Items
Writing good stems:
• The stem should include a complete thought or question.
• Do not use negatives as they may confuse students who actually know
the information.
• Don’t give away the answer in the stem.
• If you use most likely or best, make sure they are emphasized.
Writing good “distracters” or choices:
• Each answer should be reasonable.
• Use parallel grammar and similar length.
• Avoid “all of the above” and “none of the above.”
• Use a logical order for the answers.
• Make sure the correct answer is the only correct answer!

Matching Items
•Provide clear directions.
•Use a maximum of 10 items.
•Keep the list homogeneous.
•Place longer responses on the left with shorter answers on the right.
•Use an uneven number of items.
•Keep the list in a logical order.
True-False Items
•Make sure there is only one target per item and that the item is either
entirely true or entirely false.
•Don’t use always or never.
•Avoid negatives as they can create ambiguity for some students.

23
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Test-Item Quality Checklist
General Guidelines for All Formats
1. Unwrap/unpack standards into learning targets and write questions around
the most important targets.
2. Create an assessment planning chart to ensure adequate cognitive demand
and number of questions asked per target.
3. Remember the goal is to know whether students know the material, not
whether they can use good test-taking strategies to guess the right answer.
4. Provide a sufficient number of items to know whether a student learned, but
not so many that the assessment takes too long.

Multiple-Choice Guidelines
1. Make sure that each item assesses only one target.
2. State the whole question in item stem.
3. Put the answer choices in an order that makes sense, e.g., largest to smallest,
alphabetical.
4. Be sure there is only one correct or best answer.
5. Keep response options brief and parallel in:
a. Length
b. Grammatical construction
6. Limit use of all or none of the above.
7. Use always and never with caution.
8. Questions can have different numbers of responses; don’t add answers just
to make them even.

True–False, Matching, and Completion or Fill-In Guidelines
1. True–false items
a. Make them entirely true or entirely false as stated.
b. Avoid negatives which make questions ambiguous.
c. Make sure there is only one target per question.
2. Matching items
a. Provide clear directions for the match to be made. Indicate if a
response can be used more than once or if an item has more than one
match.
b. Include no more than 10 items.
c. Put the responses on the left and the trigger on the right.
d. Include only homogeneous items. Do not mix dates, events, and names
in a single exercise.
e. Provide more responses than trigger items.

24

(c) Jakicic, 2020

3. Completion or fill-in items
a. Ask a question.
b. Provide one blank per item.
c. Do not make length a clue.
d. Put blank toward the end.

Constructed-Response Guidelines
1. Creating questions
a. Make the context and the expectations clear to the student.
b. Don’t provide options that allow students to choose areas in which
they feel most competent. (You want to know what they really know!)
2. Scoring
a. Establish scoring criteria in advance.
b. Set a policy about non-achievement factors, i.e., writing skills.
c. Score collaboratively, if possible.
d. Score all responses to one exercise at a time. (It’s faster!)

Formatting and Arranging Assessment Items
1. Be consistent in the presentation of an item type.
2. List the learning target being assessed.
3. Avoid crowding too many questions onto one page.

Writing Directions
1. Write clear, explicit directions for each item type.
2. Indicate how the answer should be expressed (e.g., should true or false be
written, or T or F? Should numbers be rounded to the nearest 10th? Should
units such as months, meters, or grams be included in the answer?)

Producing the Test
1. Type test and make sure copies are readable.
2. Proof carefully and double check the answer key.
3. Ask a colleague to review or take important tests.
(Ainsworth, 2006; Stiggins, Arter, Chappuis, & Chappuis, 2004; Gareis & Grant, 2008;
and Popham, 2003)
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Running Record

Name:!__________________________!!Date:!________________!!Level:!!!!G!!!
Title:!!Kim’s!New!Shoes![LLI!Blue!68]!(Word!Count:!224)!

!

Intro:!!Today!you!are!going!to!read!“Kim’s!New!Shoes”.!In this book Kim
is looking for new shoes with her mom. You are going to read to find out
what happens when Kim and her mom go shopping for new shoes.!

E! SC! M! S! V!

Page!2!
!
“You need new shoes,”

!

said Mom.
Kim looked at her feet.!
“ I like my old shoes,”
she said.
“I have fun in them.”
!
Page!3!
!
“ We can look for new shoes
just like the old shoes,”
Mom said.
!
Page!4!
!
Kim looked at lots of shoes
at the shoe store.
At last, she saw new shoes
just like her old shoes.
“These shoes are best,”
said Kim.!
Page!6!
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!

!

!

!

!

!

!

!

Then Kim had to pick
a color.
“They don’t have pink,”
said Kim.
“But I like red.”
“Good. Let’s get the red shoes,”
said Mom.
“I like blue, too,” said Kim.
!
Page!7!
!
Kim couldn’t choose the color
of [100 words] her shoes.!
!
!
Student’s!Time:!_______________!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!Total!!!!!
!
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!

!

!

!

!

1st Grade Reading

Name____________________________

Learning Target: Retell stories, including key details.
Directions to the teachers: You can use the text for a running record before you assess the
learning target.
Have the students read “Kim’s New Shoes”.
Then say, “Retell what happened in the story.” You can prompt the child by saying “Retell it
like I haven’t ever heard the story.” (Teacher cannot give any specific prompting. You can
prompt with “Tell me more,” but specific prompting as “What was the problem” is not okay.)
Retell Component:

Circle if student says:

Characters

Kim, Lizzy, Mom

Setting

Shoe Store

Problem
Student needs to state at
least one problem

*If they say outside of school
or home, ask what is the
setting for most of the story>
Kim can’t decide (make up
her mind) on which pair of
shoes.

Notes:

Can be omitted from the
retell. If so, ask student what
the setting is when they are
finished with the retell.

OR
Kim doesn’t want to get
new shoes.
OR
She doesn’t end up liking
the shoes she buys.

Solution

She finally makes a decision
to pick the red shoes.

The solution depends on the
problem the child names.

OR
Mom tells her which pair to
pick
OR
She trades the shoes with a
friend and is finally happy.

28
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Name____________________________________________
Learning Target: Quote accurately from the text when drawing inferences
from the text.

Read the following text: African American Suffragists and answer the following
questions using a quote from the text.
1. What rights did the 19th amendment grant and who got these rights?
Quote:

2. Why was this fight different for African American women than for white
women?
Quote:

3. What is a suffragist?
Quote:

Learning Target: Identify the important relationships in the text: individuals,
events, ideas, or concepts
4. This text specifically discusses three African American Suffragists. Use a
triple bubble thinking map to identify the important relationships between
these three women. Make sure to include information that is both the
same and different between each person.

29
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Name:

Class:

African American Su"ragists
By Margaret Gushue
2018

In the United States, women didn’t have the right to vote until the 19th amendment, which was passed in
1920. Until the law was passed, women fought tirelessly for the right to vote. These women were known as
su5ragists. In this informational text, Margaret Gushue discusses the African American su5ragists who
contributed to the 4ght for women’s right to vote. As you read, take notes on how African American women
were treated during the women’s su5rage movement.
[1]

Imagine being in class and your teacher asks a
question to the whole room. You’re excited
because you have the answer, and you cannot
wait to share it. But the teacher will not call on
you. The teacher doesn’t even seem to notice that
you have your hand in the air, waiting to be called
on. Your fellow students don’t seem to notice you
either. No matter what you do, the teacher is not
going to let you speak. Imagine how frustrating
that would feel.
Being ignored in class is a little like what women
"spectacled_old_negro_woman_Sojourner_Truth_wikipedia" by Jim
faced before the passing of the 19th
Surkamp is licensed under CC BY-NC 2.0
1
amendment. Before this amendment — no
matter your age, race, or job — if you were a woman, you were not allowed to vote. This meant you
had no say when it came to politics. You had no power to change things. If you tried to vote, you could
be sent to jail!
Women had to Cght to get the right to vote through marches and protests. Women’s suDrage, which
means women’s right to vote, became a popular movement in the United States after the Civil War. The
women who fought for these rights were known as suDragists. The larger movement ended in 1920
with the passing of the 19th amendment, which gave female U.S. citizens the right to vote.
Before the passing of this amendment, African American women wanted to join the movement for
voting rights, but the white suDragists would not let them. White suDragists tried to distance
themselves from the African American suDragists. White women believed they had a better chance on
their own of convincing men to let them vote. This meant that not only were African American women
denied rights by the government for being women but they were also ignored by white women
because of the color of their skin. African American women responded to being ignored by forming
their own groups in the Cght to become equal citizens.
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1.

An amendment is a new rule or regulation added to the U.S. Constitution

1

[5]

While there were many African American women who fought for women’s suDrage, there were a few
2
that became famous for their work. Harriet Tubman, for instance, was quite frail by the time women’s
suDrage became a popular issue, but she still gave speeches to crowds. Her message was that all
people, regardless of gender or color, were equal and should be able to participate in politics. Harriet
Tubman died before the 19th amendment was passed, but other African American women continued
the Cght, such as Sojourner Truth, Ida B. Wells, and Mary Church Terrell.

Sojourner Truth
Sojourner Truth was born a slave but was freed at the age of 29, when New York ended slavery within
the state in 1827. Once she was free, she traveled all over the United States, giving speeches about her
life as a slave. Truth believed all people were equal, and her speeches helped others understand the
struggles African Americans and women of all races faced. Her most famous speech is “Ain’t I A
Woman,” which she gave at the 1851 Women’s Convention. In it, she highlighted the diDerent ways
African American women were treated compared to white women. While Sojourner Truth did not live
to see women granted the right to vote, her speeches and writing inspired other African American
activists.

Ida B. Wells
Ida B. Wells was a writer inspired by the work of Sojourner Truth. Wells was never a slave, but she was
still mistreated because of the color of her skin. Because of these experiences, she decided to become
an activist who fought for equality for all people. At Crst, her work focused on equality for African
Americans, but she later focused on women’s rights. She learned that many African American women
did not have the resources to learn about politics, which made her work even harder to educate them.
She started the Alpha SuDrage club, bringing African American suDragists together to become a more
powerful group.
Ida B. Wells attended the National American Woman SuDrage Association parade in Washington D.C. in
1913. The white suDragists tried to make her and other African American women march at the back of
the parade. Wells refused to participate until she was allowed to march alongside the white women.
This story became widely told and drew attention to the struggles African American women faced
within the women’s suDrage movement.

Mary Church Terrell
Mary Church Terrell, like Ida B. Wells, became famous for her activism. She was born in 1863 to former
slaves in Memphis, Tennessee. At a young age, she became aware of the treatment she received as
both a woman and an African American. Terrell and Wells worked together multiple times in their lives
to bring attention to the mistreatment of African Americans. Terrell wanted to be active in the women’s
suDrage movement but was overlooked due to the color of her skin. As a result, she founded the
National Association of Colored Women and became their Crst president.
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2.

Frail (adjective): weak and feeble

2

[10]

Both Wells and Terrell became important members of the National Association for the Advancement of
Colored People (or NAACP). The group played a key role in the Cght against racial injustice after women
received the right to vote.

“African American Su5ragists” by Margaret Gushue. Copyright © 2018 by CommonLit, Inc. This text is licensed under CC BY-NC-SA 2.0.
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Name: _______________________________
Fifth Grade CFA
Learning Target: Use whole number exponents to denote powers of ten.

1) The state of Illinois had a population of approximately 13,000,000 in the
year 2012. How can you use a power of 10 to write 13,000,000?

2) Circle all of the expressions that are equivalent to 2,653,000. Explain why
you chose the answers you did.
2,653 x 10

2,653 x 102

2,653 x 108

2,653x 104

2,653 x 106
2.653 x 103

3) How many places, and in which direction, does the decimal point move
when you divide 239.24 ÷ 102 ? Explain your answer.

4) Circle all of the expressions that are equivalent to 12.83.

1283÷102

36

83÷103

1.283 x 10

128.3 x 104

Cut Scores
•Cut scores are used with summative assessments to measure
where a student is at a given point in time.
•A cut score can be used to determine if a student “passes” a
summative test.
•Cut scores DON’T tell you what to do next for students.
Common Formative Assessments
•with a common formative assessment you want to analyze the results
target by target.
•The team starts with one target and examines the student responses to
determine the misunderstanding and misconceptions.
•They plan the response based on the misconception.

Using Rubrics with Common Formative Assessments
•Each learning target should be have a separate criterion on the rubric.
•The team must develop a common understanding of what the
expectation is for each level of response often guided by strong and
weak work.
•Be aware that some constructed response questions have only “correct”
and “incorrect” answers.
Beyond
Proficiency

Proficiency Partial
Proficiency

No
Proficiency

Learning
target 1

Learning
target 2
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Mathematical
Explanation

Gives a complete
written explanation
of what was done as
well as why it was
done. May include a
diagram with a
complete
explanation.

Gives a complete
written explanation
of what was done as
well as why it was
done. Provides some
alternate thinking
about how this may
apply in other similar
situations
Cannot thoroughly
explain what was
done and why. The
explanation is vague,
difficult to understand,
or doesn’t completely
match the process.

2

4

3
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2

Developing A Rubric Around Learning Targets

3

4

1

Is unable to explain
the solution.

1
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Standards Based
Mindset

Standards-Based Grading

Developing a Standards-Based Mindset
•Work collaboratively to implement new practices.
•If needed, implement these ideas even when using a traditional grading
system.
•Become comfortable with a new way of thinking about grades.
Involve Students In Assessment
•Make sure students know what the learning targets are what they have to do
to show they’ve mastered them.
•Have students keep data notebooks to keep track of the “learned targets”
and the “not yet” targets.
•Students should set goals for their learning with feedback from teachers.
Use Reassessment
•Reassessment isn’t a “do-over”
•Students must do something between the first assessment and the second
assessment to warrant a second one.
•Create a “social contract” with students.
Use Most Recent and Most Frequent Evidence
Most Recent is Most Accurate When:

Most Frequent is Most Accurate
When:

•There are few (if any) variables in
how students demonstrate
proficiency.

•There are a number of variables in
how students demonstrate
proficiency.

•Student growth toward proficiency
is fairly straightforward.

•Student growth toward proficiency
is complex, given all of the elements
that contribute to the demonstration
of learning.

•Teachers are assessing building
blocks for deeper learning and
understanding.

•Teachers are assessing applications
of foundational knowledge and skills
in a variety of circumstances.

•New assessment takes precedence
over previous demonstrations of
learning.

•New assessment evidence leads to
a contextual reconsideration of
previous evidence.

You Don’t Have to Reward Speed
•If a student takes more than one time to learn an essential concept, should
that student get a lower grade than a student who learns it right away.
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Avoid Punitive Grading
•Deducting points for late work.
•Giving a zero for work not done.
•Believing grades incentivize students.
•Instead—establish different ways to hold kids accountable.
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