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Elementary  Teachers

January 27, 2020

Using Results Effectively
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Agenda
n Welcome and Getting Re-Connected
n Does Our CFA Match Good Practice?
n Using Student Work to Plan the Response
n Developing and Using Rubrics 
n End of Unit Summative Assessments
n Putting it Together
n Student Involvement
n Team Time 
n Coaching the Process
n School Time to Plan 
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Bracketology
● This activity allows teams to see the 

extent of the work, to identify where 
they are in the process, and to 
establish priorities

● Using this strategy, teams make forced 
choices between two steps so that 
they can narrow down the where they 
will start.
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Critical Questions Teams Ask

n What do we want students to know and be 
able to do?

n How will we know if they can?
n What will we do if they can’t?
n What will we do if they already can?

—DuFour, DuFour, & Eaker (2008)
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Does Our 
CFA Mirror 

Good Practice?
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Design yes no
The targets come from identified power or essential standards.
The assessment is written around learning targets not standards.

The assessment is written around a small number of learning targets.

The purpose is to provide time and support rather than a grade.

The type of assessment item the team uses matches the learning target’s level of thinking. 

The team writes the selected-response items to find out what students know, not to trick 
them.
Constructed response items provide context and specific directions to make expectations 
clear to students.
The team agrees on what proficiency will look like for each target

The team creates an answer guide for its assessment.

Use
The team collaboratively writes and administers the assessment in a common way.

The team collaboratively scores items using a common rubric.
The data meeting happens as quickly as possible after the assessment.

All teachers bring their data, including student work, to the data meeting for discussion.

The teachers use data for planning what to do next not to judge their effectiveness.

Students are involved: they know the learning targets and are given feedback on their work.

Students are given more time and support based on the results.

Teachers re-assess students after corrective instruction.

Students who have mastered learning targets receive more challenging work after teachers 
analyze the data.
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Assessment Planning Chart 
 

Content/ 
Targets 

Level of Cognitive Demand 
Knowledge 
Retrieval 

DOK1 

Comprehension 
Application 

DOK 2 

Analysis 
DOK3 

Evaluation 
Knowledge 
Utilization 

DOK4 

What 
proficiency 

will look like 

 
 
 

     

 
 

 

     

 
 
 

     

 

1 2
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Put Your Heads Together:

nShare your assessment with your team.
nWhat learning targets were being 

assessed?
nWhich questions were used for these 

learning targets?
nWhat did proficiency look like for each 

target?
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Using Student 
Work to Plan
The Response
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Design yes no
The targets come from identified power or essential standards.
The assessment is written around learning targets not standards.

The assessment is written around a small number of learning targets.

The purpose is to provide time and support rather than a grade.

The type of assessment item the team uses matches the learning target’s level of thinking. 

The team writes the selected-response items to find out what students know, not to trick 
them.
Constructed response items provide context and specific directions to make expectations 
clear to students.
The team agrees on what proficiency will look like for each target

The team creates an answer guide for its assessment.

Use
The team collaboratively writes and administers the assessment in a common way.

The team collaboratively scores items using a common rubric.
The data meeting happens as quickly as possible after the assessment.

All teachers bring their data, including student work, to the data meeting for discussion.

The teachers use data for planning what to do next not to judge their effectiveness.

Students are involved: they know the learning targets and are given feedback on their work.

Students are given more time and support based on the results.

Teachers re-assess students after corrective instruction.

Students who have mastered learning targets receive more challenging work after teachers 
analyze the data.
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Pile and Plan
n STEP ONE:  Identify what the essential learning 

target is for the question and what proficiency looks 
like on the rubric.

n STEP TWO: Separate student work samples into two 

piles: those that were proficient (or beyond), those 
who were not proficient.

n STEP THREE:  For those students who were not YET 
proficient, consider what  evidence you have that 
can help you create a hypothesis about what the 
student(s) misunderstood or where the learning 
stopped. Create separate piles for each hypothesis.

Page 5
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Pile and Plan (continued)

n STEP FOUR:  For each pile, collaboratively plan what 
the corrective instruction will look like.

n STEP FIVE:  Plan how to extend the learning for 
students who are proficient on the essential learning 
target.
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Put Your Heads Together…

•Choose either the 4th Grade Math (pages 6-7 ) or 2nd 
grade ELA (pages 8-10 ).

•Review the learning target, the question and the 
scoring rubric. Consider each student response as an 
example of a mistake and student might make,  and 
decide how you should plan the corrective instruction.

•Remember to plan for the student(s) who were 
proficient.

1
4
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Put Your Heads Together:

nShare your student work.
nDoes it give you evidence about how to 

respond?
n If not, what would make it more 

effective?
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Scoring 
Common 
Formative

Assessments
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I taught it!  

You be the judge…did they learn 
it???
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Teaching versus Learning

Julius Caesar extinguished himself on the 
battlefields of Gaul.  The Ides of March 
murdered him because they thought he 
was going to be king. Dying, he gasped 
out, “Tee hee, Brutus.”  He remains dead 
to this day.
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Teaching versus Learning

The greatest writer of the Renaissance 
was William Shakespeare.  He was born 
in 1564, supposedly on birthday.  He 
never made much money and is famous 
only because of his plays. He wrote 
tragedies, comedies, and 
hysterectomies, all in Islamic 
pentameter.
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Teaching versus Learning

Socrates was a famous Greek teacher 
who went around giving people advice.  
They killed him.  Socrates died from an 
overdose of wedlock.  After his death, his 
career suffered a dramatic decline.
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Teaching versus Learning

Solomon had three hundred wives and 
seven hundred porcupines.
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Teaching versus Learning

It was an age of great inventions and 
discoveries.  Guttenberg invented the 
Bible. Sir Walter Raleigh invented 
cigarettes and started smoking.  Sir 
Francis Drake circumcised the world with 
a 100-foot clipper. 
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Teaching versus Learning

Writing at the same time as Shakespeare 
was Miguel Cervantes.  He wrote Donkey 
Hote.  The next great author was John 
Milton.  Milton wrote Paradise Lost.  
Then his wife died and he wrote Paradise 
Regained.
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What’s the Purpose?
Formative Assessment Summative Assessment
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What’s the Purpose?
Formative Assessment Summative Assessment

To understand what a student 
knows and is able to do during 
the learning process for the 
purpose of providing feedback 
to the student responding in a 
way that moves learning 
forward.

To verify and report what a 
student knows and is able to 
do at the end of Tier 1 
instruction.
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Cut Scores

n Cut scores are used with summative 
assessments to measure where a student 
is at a given point in time.
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Cut Scores

n Cut scores are used with summative 
assessments to measure where a student 
is at a given point in time.

n A cut score can be used to determine if a 
student “passes” a summative test.
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End of Unit Tests

n 90-100 = A
n 80-89   = B
n 70-79   = C
n 60-69   = D
n Below 60 = F
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Cut Scores

n Cut scores are used with summative 
assessments to measure where a student 
is at a given point in time.

n A cut score can be used to determine if a 
student “passes” a summative test.

n Cut scores DON’T tell you what to do 
next for students.
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Common Formative Assessments

n With a common formative assessment 
you want to analyze the results target by 
target.

n The team starts with one target and 
examines the student responses to 
determine the misunderstandings and 
misconceptions.

n They plan the response based on the 
misconception.

Page 11
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Answer Guides

n Even with commonly developed 
assessment items, teams don’t always 
agree on correct/incorrect answers.

n Create an answer guide for the 
assessment with answers the team 
agrees are correct and with possible 
incorrect answers.
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Using Rubrics 
in Formative Assessments

n Each learning target should be a separate 
criterion on the rubric.

n Develop a common understanding of what the 
expectation is for each level of response for that 
target by using samples of strong and weak work 
and involving students.

4 = beyond proficiency, 3 = proficiency, 
2 = partially proficient, 1 = no proficiency

Page 11
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4 3 2 1

Learning 
Target 1

Learning 
Target 2

Rubric Around Targets
Levels

Criteria
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Beyond 
Proficiency

Proficiency Partial 
Proficiency

No 
Proficiency

Learning 
Target 1

Learning 
Target 2

Rubric Around Targets
Levels

Criteria
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Rubric around targets Page 12

Learning Target Proficient Partially Proficient Not Proficient
Highlight a text to 
show its structure

Highlights 
demonstrate that 
the student 
accurately 
identified the 
structure of the 
text and showed 
how each piece is 
linked to the other 
pieces
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Rubric around targets Page 12

Learning Target Proficient Partially Proficient Not Proficient
Highlight a text to 
show its structure

Highlights 
demonstrate that 
the student 
accurately 
identified the 
structure of the 
text and showed 
how each piece is 
linked to the other 
pieces

Highlights 
demonstrate that 
the student 
accurately 
identified the 
structure of the 
text but had minor 
mistakes in 
showing how each 
piece is linked to 
other pieces.

The student was 
either unable to 
accurately identify 
the structure of 
the text or unable 
to show how 
pieces are linked to 
each other.
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Consider This:

n There isn’t always a “beyond proficiency” for a 
learning target.

n You may have to ask a separate question to see if 
the student is “beyond proficiency” or “partial 
proficiency.”

3
7
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Misconception Alert!

n Once proficiency is determined, each level 
should describe the quality of the response at 
higher and lower levels.

n Beyond proficiency describes a response that 
goes beyond what was taught in class.

n Partial proficiency shows some understanding or 
lower-level thinking about the learning target.
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Example of a Poor Rubric
Beyond 
Proficient Proficient Partially 

Proficient Not Proficient

Explain how 
the main idea 
is supported 
by key 
details. 

The student 
provides 4 
key details

The student 
provides 3 
key details

The student 
provides 2 
key details

The student 
provides 1 
key detail
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Beyond 
Proficiency Proficiency Partially 

Proficient  
Not 

Proficient 

Mathematical 
Explanation

Gives a 
complete 
written 
explanation of 
what was done 
as well as why 
it was done. 
May include a 
diagram with a 
complete 
explanation.

Some Rubrics are Generic
Page 13
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Beyond 
Proficiency Proficiency

Partial 
Proficiency No proficiency

Mathematical 
Explanation

Gives an 
accurate and  
complete written 
explanation of 
what was done 
as well as why it 
was done. 
Provides some 
alternate 
thinking about 
how this may 
apply in other 
similar situations

Gives an 
accurate and 
complete written 
explanation of 
what was done 
as well as why it 
was done. May 
include a 
diagram with a 
complete 
explanation.

Cannot 
thoroughly 
explain what 
was done and 
why. The 
explanation is 
vague, difficult to 
understand, or 
doesn’t 
completely 
match the 
process.

Is unable to 
explain the 
solution.

Mathematical Reasoning
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Put Your Heads Together:

nDiscuss the rubrics your team might 
need to write. Do you provide them 
to your students?

nHow many levels do you need to 
use?

nHow do you make sure you’re all 
scoring responses the same way?
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Putting Pieces
Together:

Your 
Questions
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What if The Standard Is Taught 
All Year?
n Some standards have multiple learning 

targets that are taught in different units.

solution-tree.com |  888.763.9045

Essential Standards Pacing Guide—ELA—First Grade 
 

Essential Standards Unit 1 
Answering Questions 

Unit 2 
Retelling Fiction 

Unit 3 
Wondering Fiction and 

Non-Fiction 
Reading Foundations •Recognize Features of a 

sentence—first word, 
capitalization, ending 
punctuation 
•short vowels 
•initial blends 
•diagraps: th, sh, -ng 
 

•end blends 
•Digarphs ch,-tch, wh, ph,  
•long vowels a (a-e) 
Long I (i-e) 

•long o, u, e (CVCe) 
Long e: e, ee, ea, ie 
Long i: I, y igh, ie 
Long e: y, ey 
r-controlled vowels 
r-controlled voews, er, ir, ur. 
Or 
dipthongs: ou, ow 

   evidence of mastery  CFA: Features of sentences 
CFA: Short vowel sounds 

CFA: Digraphs 
CFA: Fluency sample 

CFA: Long and short vowels 
CFA: Fluency sample 

Reading comprehension Ask and answer questions 
About key details in a text 
 

 
 
•Retell stories including key 
details and demonstrate 
understanding of the central 
message or lesson 
 

 
Know and use text features to 
locate key information in a 
text 
 

  evidence of mastery CFA: Answering Questions CFA-oral and retell 
 

 

Writing Narrative writing—Recount 
two or more sequenced 
events, including some 
details  

Narrative Writing—Use 
temporal words to show 
event order and provide 
some closure 
 

Informational writing: name a 
topic, supply some facts 

  evidence of mastery  
CFA: Initial story writing 

CFA: Narrative piece CFA: Initial Info Text 

 

1

Page 14
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What if The Standard Is Taught 
All Year?
n Some standards have multiple learning 

targets that are taught in different units.
n Some are taught and then used in 

subsequent units.
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Essential Standards Pacing Guide—ELA—First Grade 
 

Essential Standards Unit 1 
Answering Questions 

Unit 2 
Retelling Fiction 

Unit 3 
Wondering Fiction and 

Non-Fiction 
Reading Foundations •Recognize Features of a 

sentence—first word, 
capitalization, ending 
punctuation 
•short vowels 
•initial blends 
•diagraps: th, sh, -ng 
 

•end blends 
•Digarphs ch,-tch, wh, ph,  
•long vowels a (a-e) 
Long I (i-e) 

•long o, u, e (CVCe) 
Long e: e, ee, ea, ie 
Long i: I, y igh, ie 
Long e: y, ey 
r-controlled vowels 
r-controlled voews, er, ir, ur. 
Or 
dipthongs: ou, ow 

   evidence of mastery  CFA: Features of sentences 
CFA: Short vowel sounds 

CFA: Digraphs 
CFA: Fluency sample 

CFA: Long and short vowels 
CFA: Fluency sample 

Reading comprehension Ask and answer questions 
About key details in a text 
 

 
 
•Retell stories including key 
details and demonstrate 
understanding of the central 
message or lesson 
 

 
Know and use text features to 
locate key information in a 
text 
 

  evidence of mastery CFA: Answering Questions CFA-oral and retell 
 

 

Writing Narrative writing—Recount 
two or more sequenced 
events, including some 
details  

Narrative Writing—Use 
temporal words to show 
event order and provide 
some closure 
 

Informational writing: name a 
topic, supply some facts 

  evidence of mastery  
CFA: Initial story writing 

CFA: Narrative piece CFA: Initial Info Text 

 

1

2
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What if The Standard Is Taught 
All Year?
n Some standards have multiple learning 

targets that are taught in different units.
n Some are taught and then used in 

subsequent units.
n Make sure you’ve decided when the CFA 

will be given.
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Essential Standards Pacing Guide—ELA—First Grade 
 

Essential Standards Unit 1 
Answering Questions 

Unit 2 
Retelling Fiction 

Unit 3 
Wondering Fiction and 

Non-Fiction 
Reading Foundations •Recognize Features of a 

sentence—first word, 
capitalization, ending 
punctuation 
•short vowels 
•initial blends 
•diagraps: th, sh, -ng 
 

•end blends 
•Digarphs ch,-tch, wh, ph,  
•long vowels a (a-e) 
Long I (i-e) 

•long o, u, e (CVCe) 
Long e: e, ee, ea, ie 
Long i: I, y igh, ie 
Long e: y, ey 
r-controlled vowels 
r-controlled voews, er, ir, ur. 
Or 
dipthongs: ou, ow 

   evidence of mastery  CFA: Features of sentences 
CFA: Short vowel sounds 

CFA: Digraphs 
CFA: Fluency sample 

CFA: Long and short vowels 
CFA: Fluency sample 

Reading comprehension Ask and answer questions 
About key details in a text 
 

 
 
•Retell stories including key 
details and demonstrate 
understanding of the central 
message or lesson 
 

 
Know and use text features to 
locate key information in a 
text 
 

  evidence of mastery CFA: Answering Questions CFA-oral and retell 
 

 

Writing Narrative writing—Recount 
two or more sequenced 
events, including some 
details  

Narrative Writing—Use 
temporal words to show 
event order and provide 
some closure 
 

Informational writing: name a 
topic, supply some facts 

  evidence of mastery  
CFA: Initial story writing 

CFA: Narrative piece CFA: Initial Info Text 

 

1

2

3
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Math Pacing Guide – Grade 3 

Unit  Exploring Equal Groups as a 
foundation for x and division 
10 days 

Developing Conceptual 
Understanding of Area 

13 days 

Developing Strategies for 
Addition and Subtraction 

12 days 
Standard / Learning 
Target 

•interpret products of whole 
number, e.g. 5 x7 as the 
total number of objects in 5 
groups of 7 objects each 
• Interpret the whole-
number quotients of whole 
numbers (e.g., interp56÷8 as 
the number of objects in 
each share when 56 objects 
are partitioned equally into 
8 shares. 
•Use multiplication and 
division to solve word 
problems involving equal 
groups and arrays. 
•Multiply and divide using 
strategies such as the 
relationship between x and 
÷ (e.g., knowing that 8 x 5 
=40, one knows 40 ÷ 5 = 8. 
 

•Apply properties of operations 
as strategies to x and ÷. 
Examples if 6 x 4 =24 is known, 
than 4 x 6 =24 is also known 
(commutative property of 
multiplication)  
•Recognize area as an 
attribute of plane figures and 
understand concepts of area 
measurement. 
•A square with side length 1 
unit, called “a unit square” is 
said to have “one square unit” 
of area and can be used to 
measure area. 
•A plane figure which can be 
covered without gaps or 
overlaps by n unit squares is 
said to have an area of n units. 
•Measure areas by counting 
unit squares. 
•Relate areas to the 
operations of x and ÷. 
•Find the area of a rectangle 
with whole number side lengths 
by tiling it, and show the area is 
the same as would be found 
by multiplying the side lengths. 

3.NBT: Use place value 
understanding and properties 
of operations to perform multi-
digit arithmetic. 
•Use place value 
understanding to round whole 
numbers to the nearest 10 or 
100. 
•Add and subtract within 1000 
using strategies and algorithms 
based 
 on place value, properties of 
operations, and/or the 
relationship b/w + and -. 
•Geometric measurement—
recognize perimeter as an 
attribute of plane figures and 
distinguish b/w linear and area 
measures. 
•Solve real world and 
mathematical problems 
involving perimeter of polygons 
including finding the perimeter 
given the side lengths and 
finding an unknown side 
length. 

   evidence of mastery  Multiplication and Division 
end of unit 

CFA: Fraction and Fraction 
Models 

CFA: place value 
CFA:perimeter  

Connected 
Math Practice 

1, 2, 3 2. 6. 7 6,8 
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A Unit Plan Includes:
n The title of the unit
n The essential and supporting standards 

being taught
n A description of the summative (end of 

unit) assessment-–not necessarily a test
n The learning targets identified after 

unwrapping and the DOK level of each
n The learning targets to be assessed in a 

common formative assessment
n A sequential plan for instruction

Page 16
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Unit Planning For ELA 

Unit Name: 

Total Days to Teach: 

Essential Standards Supporting Standards 

Reading Foundations: 

 

 

 

 

 

Reading Lit and Info Text: 

 

 

 

 

 

 

 

 

 

 

Writing: 

 

 

 

 

 

 

S/L and Language:  

 

 

 

 

 

Description of Summative Assessment 
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Unit Planning for Math  

 

Unit Name:  

Total Days to Teach:  

 

Essential Standards:  

 

 

 

 

 

 

Supporting Standards: 

 

 

 

 

 

 

Description of the Summative Assessment (End-of-Unit) 
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What will students 
do? 

With What Content? DOK Common Formative 
Assessment 

 

 

   

 

 

   

 

 

   

 

 

   

 

 

   

 

 

   

 

 

   

 

 

   

 

 

   

 

 

   

 

 

   

 

 

   

 
 
Page 2-Unit Plan 
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Sequential Plan for Unit Instruction and Monitoring Learning 

Days Lessons or Activities Embedded Assessments 
and Response 

 

 

  

 

 

  

 

 

  

 

 

  

 

 

  

 

 

  

 

 

  

 

 

  

 

 

  

 

 

  

 

 

  

 

 

  

Page 3—Unit Plan 
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Common Summative (End of 
Unit Assessments)

n Traditionally these assessments are used 
to measure student learning when the 
unit/quarter/year is complete.

n However, if your team wants to use the 
data, it’s helpful to match learning 
targets to questions.
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Assessment Planning Chart 
Content/ 
Targets 

Level of Cognitive Demand 

DOK 1 DOK 2 DOK 3 DOK 4 What will 
proficiency look 

like? 
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Assessment Planning Chart 
Content/ 
Targets 

Level of Cognitive Demand 

DOK 1 DOK 2 DOK 3 DOK 4 What will 
proficiency look 

like? 

 
Learning Target #1   2 CR  

Meet 
Proficiency 
on rubric 

 
Learning Target #2  4 MC   3 of 4 correct 

 
Learning Target #3 3 MC    2 of 3 correct 

Learning Target #4   Venn 
Diagram  

Meet 
Proficiency 
on rubric 

Learning Target #5   Writing 
Sample  

Meet 
Proficiency 
on rubric 

 
     

 

Sample ELA CSA pages 24-26; Math CFA pages 27-30
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Consider Developing a Social 
Contract

n Includes the purpose of reassessment.
n Includes the process for students to use.
n Discusses what will void the contract.

Page 31
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Involving 
Students In
Assessment
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In Demand Events Innovative Publishing Inspired Professional Development www.solution-tree.com

\

6
2

0
0.1
0.2
0.3
0.4
0.5
0.6
0.7
0.8
0.9

1
Impact to Student Achievement

.49 .52 .52

.75
.90

1.44

Parent 
Involvement

Home 
Environment SES Feedback Formative

Assessment
Student
Involvement

In Demand Events Innovative Publishing Inspired Professional Development www.solution-tree.com

Students Should Be Able to 
Answer:

q Where am I going?
q Where am I now?
q How can I close the gap?

Royce Sadler

Page 32
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+ Make learning targets clear to the students
•Use student friendly language
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Make learning targets clear to the students
•Put them on assessments

Page 33

 
Fourth Grade Reading 

 

 
Directions: Read the two pieces of text that are attached. First, decide if the text 
is a firsthand or secondhand account. 
 
1.List 2 ways the two accounts are alike. 
 
 
 
 
 

 
 
2. List 2 ways the accounts are different. 
 
 
 
 
 

 

 
3.How is the focus of the firsthand account different from the focus of the 
secondhand account in these two pieces of text. Provide at least two specific 
examples to support your ideas.  
 
 

The Focus is Different Because…. 
 
1. 
 
2. 

 
 
 

Learning Target: I can compare and contrast a firsthand account and a 
secondhand account. 

Learning Target:  I can describe the differences in focus in the two accounts. 
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Provide opportunities for student self- assessment

Page 34
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(1) I can solve two-step word problems using the 4 
operations.  
 
This means I can use models, pictures, words and 
numbers to represent a problem. 
 
I can use various strategies such as putting the problem 
into my own words, using pictures and models to 
represent my thinking. 
 
I can use correct math vocabulary in my explanation 
and explain why my solution makes sense.  

Your Proof: 

Rate Your Level of Understanding: 

1 2 3 4 5 

Grades Earned: 

     

 

(2) I can use multiplication within 100 to 
solve word problems in situations involving 
equal groups, arrays and measurement 
quantities. 
 
This means that I can solve problems using multiplication 
by using equal groups. 
 
This means that I can solve problems using multiplication 
using arrays. 
 
This means that I can solve problems using measurement 
quantities. 
 

Your  Proof: 

 

Rate Your Level of Understanding:    

1 2 3 4 5    

Grades Earned:  1  

        

Vocabulary to Master:  

o Arrays     o Products o Represent o Equal group 
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Provide opportunities for student goal setting
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Provide opportunities for student goal setting

Page 38

solution-tree.com |  888.763.9045

Page 39



1/25/20

25

solution-tree.com |  888.763.9045

Team Time

45 Minutes
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Coaching the 
Process

Page 41
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Read the Scenario

n What questions could you ask to help 
this team move forward?

n What information could you supply so 
that the team sees why they are 
mistaken?

n What resources could you provide to 
support effective assessment practices?
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Creating a
School-wide

Plan
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