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Agenda
1. Welcome and Getting Connected
-Track Your Progress
2. Designing Valid Assessments
-Connect Unwrapping Standards to the Assessment Process
-Understanding Proficiency
-Developing an Assessment Plan
3. Writing Quality Questions
4. Develop a New CFA
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Track Your Progress
Assessment Workshop Learning Targets
Shade each rectangle to show your current understanding of each
target.
•I know how unwrapping the
standards affects the quality
of an assessment.

Starting…

Getting There…

Got It!

Starting…

Getting There…

Got It!

•I can develop an assessment plan to Starting…
assure my assessments are valid.

Getting There…

Got It!

•I can work with my team to come
to consensus on what proficiency
looks like for learning targets.

•I can write reliable questions
that will provide information about
student earning

Starting…

Getting There…

Questions I have at the beginning of today…
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Got It!

1.
2.
3.
4.

The Four Critical Questions
What do we want students to know and do?
How will we know if they can?
What will we do if they can’t?
What will we do for those who already can?

Essential Standards—Standards that you are guaranteeing ALL students
will know and be able to do at the end of the year. These are the
standards you will write your Common Formative Assessments around and
will provide “time and support” for students who haven’t mastered.

Why Essential Standards?
ELA: Grade 3
•6 Strands: Literature, informational text, foundational skills, writing,
speaking and listening, language.
•90 grade specific skills: Determine the main idea of a text; recount the
key details and explain how they support the main idea.
Pacing and Assessment
•All standards should be represented in the pacing guides for a grade
level.
•Pacing should be adjusted to accommodate the need for extra time to
teach, assess, and reteach the essential standards.
“Our students need us to know their experiences over the course of time.
They need us to know what’s really going on in their daily classes as they
move among teachers and subjects. They need us to know and give
credence to their work from year to year.”
-Jacobs, 1997
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Team
Meeting to
Plan

CFA-1
Teach
Target 8

Team
Meeting to
Plan

Response
Day

Response
Day
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5 Days to Teach Targets 9-11
(including one flexible day)

7 Days to Teach Targets 5-7

5 Days to Teach Targets 1-3

Developing a Unit Plan to Include Common Formative Assessments

End of
Unit Test

Team
Meeting to
Plan

CFA-1
Teach
Target 4

Summative Assessment: Summative Assessment is the attempt to summarized
student learning at some point in time. These assessments are not designed
to give feedback useful to teachers and students during the learning
process.
Formative Assessment: An assessment functions formatively to the extent that
evidence about student achievement is elicited, interpreted, and used by
teachers, learners, or their peers to make decisions about next steps in
instruction that are likely to be better, or better founded, than the decisions
they would have made in the absence of evidence.
To Determine if an Assessment is Formative ask:
Is it used to identify students who are experiencing difficulty in their learning?
Are students who are having difficulty provided with additional time and
support for learning?
Are students given an additional opportunity to demonstrate their learning?
Common Formative Assessment--Common formative assessments are teamdesigned, intentional measures used for the purpose of monitoring student
attainment of essential learning targets throughout the instructional process.
Why Common Assessments?

• They are more efficient than each teacher working
independently.
• There is more equity across classrooms.
• Teams learn together about instructional strategies.
• Teams learn together about assessment strategies.
• They provide a better response for students
Common Assessment in a PLC
•Assessments are designed by the collaborative team.
•Assessments are given in the same timeframe.
•Assessments are given under the same circumstances.
•Data are analyzed at a data team meeting.
•Plans are made together for corrective instruction, interventions, extensions
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Quick Look at Assessments
•The summative assessment happens at the end of the learning.
•They are intended to determine whether students have fully mastered the
standard(s).
•The Common Formative Assessment happens DURING the leaning.
•They are intended to make sure students have mastered a specific learning
target(s).
Tier 3: Intensive Support
Frequent small group or individual
Focused on prerequisite essential standards
Benchmark, progress monitoring

Tier 2: Supplemental Support
Linked to this year’s essential standards
Short term
Students might need Tier 2 and 3
Benchmarks, progress monitoring

Tier 1: Core Curriculum
What happens for all students?
Linked to the Essential Standards
Common Formative Assessments
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What are Learning Targets
Learning targets are the increments of learning that make up the journey to
achieving the overall standard.
They include all of the skills and concepts students must acquire to master
the standard.
(Common) formative assessments are designed around learning targets
rather than standards.
Learning targets may be written as “I can” statements in student-friendly
language.
Protocol for Unwrapping Standards
1. Circle the verbs (skills)
2. Underline the nouns (concepts) to be taught
3. Double underline or [bracket] any prepositional phrase (context)
4. Write separately each verb (skills) and noun (concept) combination as
a separate learning target.
5. If a prepositional phrase (the context) is included at the beginning or
the end of the standard, include it in the target.
6. EXAMINE each learning target asking the following questions:
-What are the instructional and assessment implications of this
target?
-Is the skill measurable? What would the assessment look like? Do
we need to change the verb to make it more measurable?)
7. After examining the instructional and assessment implications, are there
any targets that are IMPLICIT or not directly stated in the standard that should
be included?
8. Identify the DOK level of the standard and the individual learning targets.
The DOK of learning targets cannot be higher than the DOK of the standard.
9. Order the learning targets to indicate the sequence in which they will be
taught.
10. Describe the summative assessment.
11 Describe briefly any common formative assessments you will consider.
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Standard

Learning
Target 4

Simpler
Learning
Target 3

Learning
Target 2

Learning
Target 1
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Common
Formative
Assessment

Common
Formative
Assessment

Summative
Assessment

Unwrapping Template

Compare and contrast a firsthand and
secondhand account of the same event or topic; describe
the differences in focus and information provided. 4.I.6
Standard:

What will
Students Do?

With What
Knowledge or
Concept?

In What
Context?

DOK

Common
Formative
Assessment

Compare and
contrast

A firsthand and
secondhand
account

Of the same
event or
topic

2

Given two
short pieces
of text, the
student can
compare and
contrast
them.

3
Know
1
Identify
2

Describe
4
Describe
4

The terms firsthand
and secondhand
account

1

A firsthand account
and a secondhand
account

2

The differences in
focus

3

The difference in
information
provided

3

Given two
piece of text
the student
can identify
which is
which

Summative Assessment: The student will be given two texts on the same topic
one written as a firsthand account the other as a secondhand account. The
student will be able to explain how the focus is different and why different
information is provided.
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First Grrade Writing
Standard: Students know and apply grade-level phonics and word analysis skills in decoding
words:
a. Know the spelling-sound correspondences for common consonant diagraphs.
b. Decode regularly spelled one-syllable words.
c. Know final -e and common vowel team conventions for representing long vowel
sounds.
d. Use knowledge that every syllable must have a vowel sound to determine the number
of syllables in a printed word.
e. Decode two-syllable words following basic patterns by breaking the words into
syllables.
f. Rad words with inflectional endings.
g. Recognize and read grade-appropriate irregularly spelled words. 1.RF.3
What will
Students Do?

With What Knowledge or
Concept?

In What Context?

DOK

Know

1

2, 4

Spelling and sound
correspondences for
common diagraphs

Decode
1,2,3,4

Regularly spelled onesyllable words

1

Know
2,3,4

Final -e conventions

For long vowel
sounds

1

Know
3,4

Common vowel team
conventions

For long vowel
sounds

1

Use
4

Knowledge that every
syllable must have a vowel
sound

To determine the
number of syllables in
a printed word

1

Decode
4

Two syllable words following
basic patterns

By breaking the words
into syllables

1

Read
1,4

Words

With inflectional
endings

1

Recognize
and read
1,2,3,4

Grade appropriate
irregularly spelled words

Common
Formative
Assessment

1

Summative Assessment:
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Unwrapping Template
Standard:

What will
Students Do?
(skills or verbs)

With What
Knowledge or
Concept?
(nouns or
direct
instruction)

In What
Context?

DOK

Common Formative
Assessment

Summative Assessment:
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Identifying Depth of Knowledge
Level 1
Level 2
Level 3

Level 4
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Recall
Recall of a fact, information, or procedure.
Skill/Concept
Use information or conceptual knowledge, two or more
steps, etc.
Strategic Thinking
Requires reasoning, developing a plan or a sequence of
steps, some complexity, more than one possible
answer.
Extended Thinking
Requires an investigation, time to think and process
Multiple conditions of the problem.
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DOK 1

DOK 2

DOK 3

DOK 4
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Social Studies
•recall facts, terms, concepts, trends
•recognize or identify specific
information contained in maps,
charts, tables, graphs, or diagrams

ELA
•identify figurative language
•fluency
•know vocabulary
•use punctuation correctly

•compare or contrast people,
places, events and concepts
•convert information from one form
to another
•give an example
•classify or sort items into meaningful
categories
•describe, interpret, or explain issue
and problems, patterns, reasons,
cause and effect, significance or
impact, points of view
•use evidence
•draw conclusions
•apply concepts to new situations
•use concepts to solve problems
•analyze similarities and differences
in issues and problems
•propose and evaluate solutions to
problems
•recognize and explain
misconceptions
•make connections across time and
place to explain a concept.

•low level comprehension (right
there questions)
•simple inferences
•using context clues
•predict outcome
•summarizing
•first draft writing
•notetaking
•outlining

•analyze and synthesize information
from multiple sources
•examine and explain alternate
perspectives
•illustrate how common themes and
concepts are found across time and
place
•make predictions with evidence
•develop a logical argument
•plan an develop solutions to
problems

•analyze and synthesize from
multiple sources
•explain alternate perspective from
a variety of sources
•Define similar themes over a variety
of texts
•writing with voice
•writing with information from a
variety of sources

•explain, generalize, or connect
ideas
•how author’s purpose affects the
text
•summarize info from several
sources
•identify abstract themes
•writing for different purposes
(awareness of audience)
•using complex structures and ideas
in writing
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DOK 1
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Math
•knowing math facts
•apply an algorithm or formula

DOK 2

•make a decision about how to
approach a problem
•at least 2 step problems
•interpret info from table or graph
(simple)

DOK 3

•make conjectures
•draw conclusions
•justify reasoning especially when
tasks have more than one right
answer
•citing evidence

DOK 4

•requires complex thinking over a
period of time (with different tasks)
•requires planning
•making connections between a
finding and related concepts
•critiquing design

Science
•definition
•simple procedure (one step)
•know a formula
•represent in words or diagrams a
concept or relationship
•specify and explain the relationship
between facts, terms properties, or
variables
•Describe and explain examples
and non-examples of science
concepts
•Select a procedure according to
specified criteria and perform it
•Formulate routine problem given
data and conditions
•Organize, represent, and interpret
data
•Explain their thinking about an
answer
•Identify research questions and
design investigations for a scientific
problem
•Solve non-routine problems
•Develop a scientific model for a
complex situation
•Form conclusions from
experimental data
•complex reasoning, experimental
design and planning
•Based on provided data from a
complex experiment that is novel to
the student, deduct the
fundamental relationship between
several controlled variables.
• Conduct an investigation, from
specifying a problem to designing
and carrying out an experiment, to
analyzing its data and forming
conclusions
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Choosing an Appropriate Assessment
Type
of Assessment

Examples
in Practice

Advantages

Disadvantages

Selected
Response

Constructed Response

Performance

Validity—Does the assessment assess what we wanted it to assess? Will it tell me
whether or not the students learned the material I wanted them to learn?
Reliability--Can I rely on the information to make decisions about what to do next for
my students? Does it tell me with confidence whether the student is ready to move on
or if (s)he needs more time and support?

16
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Are these questions valid?
Third Grade Math
Learning Target: Multiply side lengths to find the area of rectangle with whole number
side lengths in the context of solving real world problems.
Item 1:
Find the area of the rectangle

2 feet
6 feet
Item 2:
Joe and John made a poster that was 4 feet by 3 feet. Mary and Amir made a poster
that was 4 feet by 2 feet. They placed their posters on the wall side-by-side so that
there was no space in between them. How much area will the two posters cover?
Use pictures, words, and numbers to show your answers.
Making Assessments Valid
Unwrap standards into the learning target to clearly uncover the important
knowledge and skills we want to teach and assess.
Create an assessment planning chart to assure that we have assessed each of those
targets at the level we expect students to reach.
Assessment Planning
• Identify the specific targets to be assessed. (1 or 2 work best)
• Determine the level of cognitive demand. (What kind of thinking?)
• Decide what type of assessment items and how many to use.
– Selected Response for knowledge, application, analysis
– Constructed Response for higher level
• Consider how much time the assessment will take.
What Targets Should We Choose?
Should be targets that are essential for student learning:
– Targets that are often difficult or lead to misconceptions
– Targets that are prerequisite to future learning
– Targets that are absolutely necessary for students to know
17
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Content or Targets
Knowledge
Retrieval

DOK 1
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Comprehension
Application

DOK 2
Analysis

DOK 3
Evaluation
or Knowledge
Utilization

DOK 4

Level of Cognitive Demand

Assessment Planning Chart
What will
proficiency look
like?

19

Describe the difference in focus
between the two.

Compare and contrast a firsthand and
secondhand account of the same
event or topic.

Identify whether a text is a firsthand
or secondhand account

Content or Targets

Assessment Planning Chart

Knowledge
Retrieval

DOK 1
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Venn Diagram

2 constructed
response

Comprehension
Application

DOK 2

1 constructed
response
question

Analysis

DOK 3
Evaluation
or Knowledge
Utilization

DOK 4

Level of Cognitive Demand

“proficiency”
on the rubric

5 accurate
examples from
the text

Both questions
correct

What will
proficiency look
like?

You accomplish more reliable teacher-created assessments
by:
1. Having enough items for each target so that a student isn’t
able to guess the answers and appear “proficient” or misread
items and appear “not proficient.”
2. Assuring that items are constructed with good format to
minimize misunderstanding or guessing.
Writing Quality Constructed Response Items
•Make the question and nature of the response clear to the
student.
-Set a context for the expected reasoning if needed to
more deeply understand what (s)he is being asked to do.
-Provide clear expectations for student responses.
•Don’t offer choices that allow students to pick questions they
know more about over questions they know little about.
•Develop a scoring rubric for the students that explains
proficiency expectations, e.g., the student must provide two
pieces of text evidence to show how the character changes.
•Provide adequate space for responses.
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Examples – Clear Expectations
ELA
The author of this text is making a case to move to all electric cars by 2020.
Find three examples of specific data he provides explaining why he believes
this is necessary.
For each example provide:
-A quotation directly from the text
-Page number on which it appears.
Quotation:
Page Number
1.
2.

Math
Look at Figure Q and Figure R below:

Mia said Figure Q and Figure R have equal areas and equal perimeters. She
supported her thinking by saying that any two figures made of an equal number
of unit squares always have equal areas and equal perimeters.
Answer the follow question and include your explanation why you answered
the way you did. (you should use words and drawings in your explanation).
Is Mia correct in her thinking? .
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Examples – Setting the Context
ELA

In class we studied how authors convince their readers to agree with them.
One of the ways we studied was how the author uses facts and details.
Read this article about taking vitamins and supplements, Explain how the
author uses facts and details to convince the reader to take vitamins and
supplements.

Science
Read this article about a survey that was conducted about how many
people watched the solar eclipse in August, 2017. Use the data table on
page 2 to answer the following questions:
Did more people watch the eclipse in the northern hemisphere or southern
hemisphere?
Did more people watch the 2017 eclipse or the moon landing in 1969?

Providing Feedback:
•Use descriptive rather than evaluative feedback
•Provide the feedback about the learning target(s) being
assessed.
•Limit “corrective feedback” to what can be absorbed at a given
time.
•Provide feedback that is specific enough so that the student
knows what to do next, but not so specific that it gives away the
answer.

22

(c) Jakicic, 2019

Consider the stimulus:
•The stimulus is the information provided to the student prior to the question.
•In math, it may include graphs or charts to interpret.
•In ELA it may include a piece of text or video.
Considerations for ELA stimulus
•The passage must reflect the learning target being assessed, e.g.,
firsthand/secondhand account, two articles on the same event or topic.
•The passage must be the appropriate Lexile level (measure of text
complexity.
•The passage must be an appropriate length which may mean it’s an
excerpt.

Word Counts and Readability of Reading Passages in FSA Reading

Grade

Word Count
(approximate)

Lexile Range
(approximate)

3
4
5
6

100-700
100-900
200-1000
200--1100

450-900
770-1050
770-1050
955-1200

Finding Texts
•Begin with Appendix B from CCSS
•Magazines: Time for Kids, National Geographic, Scholastic
•newsela.com
•ReadWorks.org
•Review your leveled readers and guided reading materials
Considerations for Math Stimulus
•Providing stimulus information often raises the rigor, e.g., asking students to
analyze charts or graphs to gather information.
•Be cautious about providing too many distracting pieces of stimulus
information.
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Finding Math Tasks
§
§
§
§
§
§

24

“Google” the standard number: e.g., 1.OA.2
insidemathematics.org
illuminations.nctm.org
http://schools.nyc.gov/Academics/CommonCoreLibrary/TasksUnitsStu
dentWork/default.htm
http://learnzillion.com/common_core/math/k-8
Illustrativemathematics.org
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Learning target 2

Learning target 1

Beyond Proficiency
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Proficiency

Partial Proficiency

No Proficiency

•Each learning target should be have a separate criterion on the rubric.
•The team must develop a common understanding of what the expectation is for each level of response often
guided by strong and weak work.
•Be aware that some constructed response questions have only “correct” and “incorrect” answers.

Using Rubrics with Common Formative Assessments

26

Mathematical
Explanation

Describe the difference
in focus between a
firsthand and
secondhand account

Gives a complete
written explanation
of what was done as
well as why it was
done. May include a
diagram with a
complete
explanation.

Gives a complete
written explanation
of what was done as
well as why it was
done. Provides some
alternate thinking
about how this may
apply in other similar
situations
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3

Not Proficient

2

Is unable to explain
the solution.

1

The student is able to
describe general
differences a firsthand The student is unable
and secondhand
to describe the
account but cannot
difference in focus
relate their answer to
these pieces of text.

Partially Proficient

Cannot thoroughly
explain what was
done and why. The
explanation is vague,
difficult to understand,
or doesn’t completely
match the process.

The response
accurately describes
how the point of view
impacts the focus and
gives clear text
evidence of these
differences from
these pieces of text.

Given a piece of text
written from a
firsthand account, the
student can predict
how the focus would
change if written from
a secondhand
account.

4

Proficient

Beyond proficient

27
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3

2

Developing A Rubric Around Learning Targets
1

Multiple Choice Items
Writing good stems:
• The stem should include a complete thought or question.
• Do not use negatives as they may confuse students who actually
know the information.
• Don’t give away the answer in the stem.
• If you use most likely or best, make sure they are emphasized.
Writing good “distracters” or choices:
• Each answer should be reasonable.
• Use parallel grammar and similar length.
• Avoid “all of the above” and “none of the above.”
• Use a logical order for the answers.
• Make sure the correct answer is the only correct answer!

28
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1st Grade Foundational Skills CFA
Name ____________________________________

Date: ________________

1.FS.02a (3.0): Distinguish long from short vowel sounds in spoken single-syllable words.
Directions: Student will identify whether a word contains a long or short vowel sound. This
assessment will be given in a whole group setting.
Teacher says: “I am going to read some words to you. You will circle either Long or Short. Look
at the picture and listen to the word as I say it.”
After you say each word, have the students circle whether it is a long or short vowel sound.

1. cake
2. pig
3. cup
4. queen
5. pot
6. bike
7. nest
8. flag

29

Meets

Student identifies 6-8 of the vowel sounds
correctly.

Does Not Meet - Administer 2.0

Student identifies less than 6 of the vowel
sounds correctly.
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Name : ____________________________

Date: ________________________

1.
short a

long a

short i

long i

short u

long u

short e

long e

2.

3.

4.

5.

30
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short o

long o

short i

long i

short e

long e

short a

long a

6.

7.

8.

31

Meets

Student identifies 6-8 of the vowel sounds
correctly.

Does Not Meet - Administer 2.0

Student identifies less than 6 of the vowel
sounds correctly.
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“T” Time for Elephants 2nd Grade ELA
Three interesting things about an elephant begin with the letter T—
trunk, tusk, and teeth.

1

2

32

An elephant’s trunk has over forty thousand muscles and tendons. The
trunk is a combination of the nose and the upper lip. An elephant uses
its trunk for picking things up. It also uses its trunk for smelling.
An elephant has two tusks. The tusks are made of ivory. The tusks grow
from the elephant’s upper jaw. An elephant has thee two “teeth instead
of incisor teeth. The tusks grow throughout an elephant’s life. An
elephant uses its tusks to drill for water and to dig up food.

3

All African elephants have tusks. Only some Asian male elephants have
tusks. Some female Asian elephants also have tusks, but they are very
small and hidden inside the mouth.

4

An elephant also has four other teeth. These teeth are molars. An
elephant has one upper molar and one lower molar on each side of its
mouth. Because an elephant eats a lot of plants, its molars get ground
down. Ne molars move in to replace the old molars about every ten
years. An elephant gets up to six sets of molars over it’s lifetime.
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Grade 2 Reading Common Formative Assessment
Name:___________________________________Date:___________________
Learning Target 1: Identify the main topic of a multiparagraph text.
Learning Target 2: Identify the focus of specific paragraphs within the text.

Directions: After reading the text about elephants, answer the following
questions using complete sentences.
1. What is the main topic of the whole text?
_______________________________________________________________________
2. What information did you use to decide the main topic?
_______________________________________________________________________
3. What paragraph talks mainly about an elephant’s trunk?
_______________________________________________________________________
4. What does paragraph #4 mainly talk about?
_______________________________________________________________________
5. Elephants use their tusks in many ways. Which paragraph tells about this?
_________________________________________________________________________

33
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Name: ___________________________

Date: ________

I can solve word problems by measuring time intervals in minutes.
______ /4 **____/1
Solve the following word problems. Use the space below each problem to
show your thinking as you solve each problem.
1) In the morning, it took Brian 40 minutes to get to work. That evening, it took him 30
minutes to get home. How long did Brian spend traveling?

______________________
2) Sally walked on the treadmill for 15 minutes and ran for another 17 minutes. How
long did Sally use the treadmill?

______________________
3) Glenn started studying at 12:23 P.M. He finished at 12:58 P.M. How much time did
Glenn spend studying?

______________________
34
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4) Sonia’s softball practice was over at 4:10. Her practice lasted 52 minutes. What
time did her practice start?

______________________

**5) Wilma started watching her favorite movie at her friend’s house at 7:15 P.M. The
movie lasted for 1 hour, 25 minutes.
A. What time will Wilma’s movie end?
B. It took Wilma 25 minutes to get home after the movie ended. What time did she get
home?

Please explain your thinking and how you found your answers:
_________________________________________________________________
_________________________________________________________________
_________________________________________________________________
_________________________________________________________________
_________________________________________________________________
______________
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Fourth Grade Reading CFA
Learning Target #1: Identify a firsthand and secondhand account.
1. Read the two pieces of texts that are attached. Then, decide which
point of view each of these texts is written from:
Text #1

Firsthand account
Secondhand account

Text #2

Firsthand account
Secondhand account

Learning Target #2: Compare and contrast a firsthand and secondhand
account of the same event or topic
2. Complete the Venn diagram to compare and contrast the two pieces of
text. Find at least three ideas that are the same and also two ideas that are
different.
Firsthand Account

36

Both

Secondhand Account
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Learning Target #3: Describe the difference in focus between the two
accounts.
3.How is the focus of the firsthand account different from the focus of the
secondhand account in these two pieces of text? Provide at least two
specific examples to support your ideas.

The Focus Is Different Because….
1.
2.

Text #1: Email
To: “Mom” <mom123@example.com>
Subject: The Inauguration
Hi Mom,
I just want to tell you about my amazing day! Getting to stand there under the
Washington Monument with hundreds of thousands of other proud Americans to
witness Barack Obama’s inauguration was unbelievable! The crowd was full of
people expressing a renewed hope in our country and the entire political process. We
were surrounded by people of all races, creeds, and colors that all came together to
honor progress and freedom.
People, including myself, were overcome with emotion! I used to think that my beautiful
daughter would never know an America where people like her can be whatever they want to
be. Now that has changed. The first president she will ever know is brown, just like her!
In one small way, the country I grew up in is gone forever. I have a renewed pride
and excitement about the future and am so glad I got to be there to see it with my
own eyes. My heart is full, my smile is permanent, and my spirit is unbreakable.
Thank you, Mom, for raising me to believe in equality for all!
You are the best!
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Text #2: Newspaper Article
A Historic Inauguration Day On January 20th, 2009, Barack Obama became the first African
American president of the United States of America. His inauguration was a historic event
many Americans will remember for the rest of their lives.
On Inauguration Day, thousands filled the streets around the National Mall in Washington,
D.C. The crowd looked on as Barack Obama was sworn in as the 44th president of the
United States of America. It was the largest crowd to gather for an inauguration in American
history.
Afterward, President Obama gave the Inaugural Address. The crowd applauded many times
throughout. In his speech he said, “On this day, we gather because we have chosen hope over
fear.” Many in the crowd were overcome with emotion and pride.
Later, President Obama walked with his family in a parade to the White House. The crowds
were filled with people of different races, ages, and backgrounds. They cheered and waved as
the First Family passed. They were amazed and excited to see the first African American
president in United States history.
Source: Engage NY; https://www.engageny.org/resource/grade-4-ela-module-4-unit-1lesson-9
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Name: _______________________________
Fifth Grade CFA
Learning Target: Use whole number exponents to denote powers of ten.

1) The state of Illinois had a population of approximately 13,000,000 in the
year 2012. How can you use a power of 10 to write 13,000,000?

2) Circle all of the expressions that are equivalent to 2,653,000. Explain why
you chose the answers you did.
2,653 x 10

2,653 x 102

2,653 x 108

2,653x 104

2,653 x 106
2.653 x 103

3) How many places, and in which direction, does the decimal point move
when you divide 239.24 ÷ 102 ? Explain your answer.

4) Circle all of the expressions that are equivalent to 12.83.

1283÷102

39

83÷103

1.283 x 10

128.3 x 104
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Design
The targets come from identified power or essential
standards.
The assessment is written around learning targets not
standards.
The assessment is written around a small number of learning
targets.
The purpose is to provide time and support rather than a
grade.
The type of assessment item the team uses matches the
learning target’s level of thinking.
The team writes the selected-response items to find out what
students know, not to trick them.
Constructed response items provide context and specific
directions to make expectations clear to students.
The team agrees on what proficiency will look like for each
target
The team creates an answer guide for its assessment.
Use
The team collaboratively writes and administers the
assessment in a common way.
The team collaboratively scores items using a common
rubric.
The data meeting happens as quickly as possible after the
assessment.
All teachers bring their data, including student work, to the
data meeting for discussion.
The teachers use data for planning what to do next not to
judge their effectiveness.
Students are involved: they know the learning targets and
are given feedback on their work.
Students are given more time and support based on the
results.
Teachers re-assess students after corrective instruction.
Students who have mastered learning targets receive more
challenging work after teachers analyze the data.
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yes

no

