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Agenda
1. Welcome and Getting Connected
2. High Performing Collaborative Teams
--Apollo 13
--Teams need norms
--Protocols Facilitate the Conversations
--Teams create agenda and keep minutes
--Teams write SMART goals
3. Understanding Essential Standards
--Why we need them
--How to choose them
--How to use them
4. Using a Balanced Assessment System
The Three Big Ideas
•Focus on Learning
•Collaborative Teams
•Results Orientation
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In the Navy….The mission of the navy is to maintain, train and equip combat-ready naval forces
capable of winning wars, deterring aggression and maintaining the freedom of the seas.

Looks Like

Feels Like

Sounds Like

All kids will learn at high levels.

Looks Like
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Feels Like
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Sounds Like

Apollo 13 Ground Crew
What was the shared
responsibility of this team?
How did this team learn
together?
How did data guide the work of
this team?
How did the members of this
team respond to time
constraints?

If the mission of this team is
“Failure is Not an Option”, how
did their mission affect their
work?
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Your Collaborative Team

Norms—The standards of behavior by which we agree to operate while
we’re in this group.
Different Teams Need Different Norms
•Are there particular behaviors that get in the way of being successful?
•Norms should be focused on the behaviors we expect from each other and
should be few in number.
•Norms should be reviewed 2 times a year and whenever the team is
experiencing difficulty.
•Should include a group agreement about how to handle violations.

Less Effective
We will come to the meetings on
time.
We will take turns so that everyone
has a chance to talk.
When we don’t agree, we’ll agree
to disagree.
We will avoid comparing one
teacher’s results to the others’ on
the team.

More Effective
We will actively contribute and
come prepared to each meeting.
We will work toward consensus and
honor the different perspectives in
the group.
When we disagree we will seek
research on best practices to
resolve our differences.
We will value data for what they tell
us to do next and will not make
excuses for them.

Care Enough to Confront
•Don't let violations of norms go unnoticed.
Resolve to confront them when they occur.
•Move on quickly from the issue to continue the work.
What Kind of Norms Will We Need?
•What are our expectations around time?
•How will we make sure everyone participates?
•How will we make decisions?
•How important do we consider confidentiality?
•What are the expectations about the use of data in our work?
Protocol—A step-by-step process teams can use to effectively do their work.
Protocols help teams stay on task and on time.
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REPRODUCIBLE

Protocol for Using Common Formative Assessment Data
Steps

Team Notes

1. Set the stage.

Two minutes

•

Establish the purpose of the meeting.

•

Review norms (focusing on data norms).

2. Review the focus of the assessment.
•

Identify the essential learning targets we assessed and which
questions we designed to assess each of them.

•

Review the expectations for proficiency (for example, two out
of three correct on a multiple-choice assessment, or a level 3
on the rubric).

•

Discuss any questions we had when we scored student work.

3. Discuss the data.
•

Two minutes

Five minutes

For each target, identify how many students will need
additional time and support.

4. Determine student misconceptions and errors.
•

For each target, identify which students need help.

•

Once we’ve identified the students who need help, regroup
them by specific need (for example, students who made a
calculation error versus students who chose the wrong solution
pathway).

5. Determine instructional strategies.
•

Decide whether we will develop small groups for reteaching or
if we will use a re-engagement lesson with the whole class.

•

Each teacher should share his or her original instructional
strategy so that we can see if one strategy worked better for
certain students.

•

For each target and for each mistake or misconception, develop
a plan to help students move ahead on their learning of that
target.

•

If necessary, go back to best practice information about how
to teach the concept or about what strategies work best for
struggling students. Consult instructional coaches or specialists
if necessary.

6. Develop the items that we will use to monitor whether students
met the learning target after this response. This will provide
information about which students still need help on this essential
target.

Each team member must participate in this discussion.

Ten minutes
Be careful to do this step one essential learning target at a time.

Fifteen minutes
Make sure that all team members have the same understanding of
what this will look like.

Ten minutes
This reassessment may be done orally or may be a version of the
original assessment.

Simplifying Common Assessment © 2017 by Solution Tree Press • SolutionTree.com
Visit go.SolutionTree.com/assessment to download this page.
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Meeting Agenda: Team—Fifth grade ELA
Estimated
Time
5 min.

Topic

Lead
Person

Method

Outcome
Agenda adjusted as
needed.

Agenda
Review

All

Discussion

Examining the
data

Team
Leader

10
minutes

Looking for
Instructional
Strategies
that work

Team
Leader

We will identify how
many students are in
each group so that we
can decide whether to
keep our own students
or regroup across
teachers
Learn about which
instructional strategies
work better for which
students or which
learning targets

10
minutes

Examining the
Student Work

Team
Leader

10
minutes

Plan the
response

Review each target
of the assessment to
determine the
numbers of students
who are: proficient,
partially proficient,
not proficient
Consider the results
from all team
members. Does
there appear to be
an instructional
strategy that
worked better for a
learning target?
Starting with
learning target #1,
make piles of
papers for each of
the types of errors
students made
Using the
information from the
student work, the
team will plan how
to respond to each
of the groups.

5 minutes

Next Agenda

Determine what will
be done at the next
meeting.

Agenda for next
meeting.

5 minutes

Team
Leader

All

By finding the errors,
we can more easily
respond to student
needs.

We will collaboratively
decide how to
respond best to our
students.

Consensus
Consensus occurs when everyone’s view has been heard and the will of the
group is obvious even to those who oppose it the most. --Rick DuFour
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Fist to Five
5 fingers
4 fingers
3 fingers
2 fingers
1 finger
fist

I love this proposal and will
champion it!
I strongly agree with this proposal.
The proposal is OK with me and I
will go along.
I have reservations and am not
ready to go along.
I am opposed to this proposal.
If I were king or queen I would veto
this proposal no matter the will of
the group.

SMART Goals

S
M
A
R
T

8

(c) Jakicic, 2019

SMART Goals Worksheet
School: Sunrise Elementary School
Team name: Third Grade
Team leader: Beth
Team members: Beth, Jackie, Sara, and Karen
District goal: Ninety percent of all students will read at proficient or higher levels as measured by their performance on the state reading test.
School goal: Ninety percent of all students will read at proficient or higher levels as measured by their performance on the state reading test.

Team SMART Goal
Our reality: Last year, 78
percent of students met
or exceeded standards on
the state reading test
Our goal: This year at
least 85% of third grade
students will meet or
exceed standards on the
state reading test.

9

Strategies and Action
Steps
We will unwrap our
essential standards to
make sure we have
agreement on what
learning targets we must
teach and the rigor of
those targets.
We will make sure our
pacing guide allows time
for teaching, assessing
and providing additional
time and support for all of
our essential standards.

Responsibility

Timeline

Evidence of Effectiveness

The team will work
collaboratively to
accomplish this work.

We will do this work in
cycles so that we are
unwrapping essential
standards prior to
teaching them.

After each benchmark
assessment, we will
monitor whether our
students are making
progress.

.The team will agree
about timing of
assessments and
corrective instruction.

At the end of each unit,
we will make sure to take
notes on the actual timing
the unit of instruction
required.

By the end of the year we
will have a document
reflecting the actual
pacing we used this year.
This guide can then be
used to make changes for
next year.
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We will begin writing
short common formative
assessments around
essential learning targets
and will use the results to
plan corrective
instruction.

Team members will bring
text that they have found
and we will take team
time to choose text that
matches standards and
the Lexile Level.

Between now (end of
January) and the end of
the year we will write and
use at least 4 common
formative assessments.

We will continue to use
our benchmark
assessments to plan
specific time and support
for students focusing
particularly on Tier 2 and
3.

After each benchmark, we
will plan a data meeting
review the data. Each
teacher will also monitor
students in his/her
intervention groups to
make sure they are
receiving adequate
support.

At least once a month
we’ll plan to discuss the
students receiving Tier 2
and 3 support.
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We will regularly monitor
the quality of our
assessments. Are they
short? Are they focused
on 1-3 learning targets?
Will the questions mirror
the rigor of the learning
targets and produce data
to help us respond.
The benchmark
assessments will be used
to monitor student
growth.

Team SMART Goal
School__________________________ Grades_____________________ Team Leader_________________________
Team Members:______________________________________________________________________________________
District Goal:
School Goal:
Team SMART Goal
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Strategies and
Action Steps

Responsibility
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Timeline

Evidence of
Effectiveness
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SMART Goal Planning Tool
1. Goal: We will increase the number of students
who are proficient on the state reading test
from 78% to 85%

3. Current
Strengths
•We have an
intervention
time in our
schedule.
•We have
benchmark
assessments to
identify
students who
need Tier 2 and
3 support.
•We have
identified our
essential
standards.
4. Our special
ed teachers
are using
essential
standards on
IEPs.

4. Obstacles
•Some students
come to us far
below grade
level in reading.
•Some students
haven’t
learned the
basic phonics
strategies.
•Our curriculum
materials aren’t
totally aligned
to our
standards.
•We don't get
frequent
enough
feedback to
respond.

5. Action Plan
•Develop a strong Tier 3
reading intervention
system.
•Make sure we are
diagnosing properly. Use
regular fluency sample
with some students.
•Make sure we are
separating each Tier in our
intervention program.
•Work collaboratively to
pick aligned materials.
Find resources where there
are gaps.
•Investigate sources for
text.
•Develop common
formative assessments
around essential learning
targets.
•

2. Factors We Can’t Change
•Some of our students live in poverty and don’t have
• many resources
at home
2.
•Some parents don’t follow through with homework/reading
•
expectations

13
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SMART Goal Planning Tool
1. Goal

3. Current
Strengths

4. Obstacles

5. Action Plan
•
•
•
•
•
•

•
•

2. Factors We Can’t Change
•
•
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Four Critical Questions
1. What do we want students to know and be able to do?
2. How will we know if they can?
3. What will we do if they can’t?
4. What will we do if they already can?

Essential Standards
Essential standards are ones that all students must know and be able to do
by the end of the year. Common formative assessments are based on these
standards. (They often are called power or priority standards.) You guarantee
that students who do not (yet) master these standards receive time and
support.
Why Essential Standards?
ELA: Grade 3
•Twenty-nine grade level expectations
•119 grade-specific skills: Explain the author’s purpose (non-fiction text).

“Our students need us to know their experiences over the course
of time. They need us to know what’s really going on in their daily
classes as they move among teachers and subjects. They need us
to know and give credence to their work from year to year.”
-Jacobs, 1999
Criteria for Essential Standards
1.Endurance—Knowledge and skills that are valued beyond a single test
date.
Examples of Endurance: Point of view, place value
2.Leverage—Knowledge and skills that are valued in multiple disciplines
Reading Informational Text in Other Subject Areas
Example: Unit rate problems in math that are used for science
3.Readiness—Knowledge and skills that are necessary for success in the next
grade level or next unit of instruction
Example: Letter-sound recognition
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Step

Description

Expected Product

Coaching Role

1

The team discusses the
three criteria it will use to
choose its essential
standards: endurance,
leverage, and readiness
for the next level of
learning.

Team members will have
a common
understanding of how to
determine which
standards will be on their
list and which ones will
not be on their list.

The coach prepares
some examples of
standards that the team
will be working with that
might meet the criteria
and those that likely will
not.

2

The team considers how
to chunk the standards if
necessary. For example,
in English language arts
the first chunk can be
the reading and reading
foundations standards,
the second chunk the
writing standards, and
the third chunk the
language and speaking
and listening standards.

For each chunk, the
team will have a draft
list of those standards it
finds most important.

The coach prepares the
materials the team
needs, determines when
this will happen, and
facilitates conversations
if possible.

3

Each team member
independently works
through a chunk of
standards and chooses
those that he or she
believes fit one or more
criteria.

Each team member
marks his or her copy of
the standards with those
he or she believes are
essential. Team
members should
complete this step while
they are together, so
one person doesn’t
spend a long time on
this step. The more time
a teacher takes, the
harder it is to narrow the
standards to the
essentials!

This is a time for personal
reflection. In order for
each member to have a
voice in the process, it’s
important that he or she
takes time to consider
which are the most
important standards.
Encourage team
members to avoid
conversation until
everyone has had a
chance to go through
all the standards.

4

The team builds
consensus on the
standards, making sure
all team members
participate in the
process. Some
standards will start with

The team develops a
rough draft list of
essential standards,
which represents the
collective thinking of the
team after discussion.

While team leaders
should take a leadership
role in this process, the
coach can provide
support and help teams
when they get stuck. The
coach can observe the

(c) Jakicic, 2019

total agreement
(everyone believes it is
or is not essential), but
the majority involves
discussion.
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process across the
school and ensure
teams effectively use it.

5

The team examines
data about student
performance. Are there
areas of particular
strength or weakness? If
so, the team ensures
their essential standards
list reflects this by adding
additional standards to
shore up the
weaknesses.

Team members make
changes to the draft list
that reflect strengths
and weaknesses.

Looking at data can be
intimidating for teams
that don’t do this on a
regular basis. The coach
should have a
conversation about the
facts first. He or she
allows team members to
talk about their
inferences after they
acknowledge the facts.
This makes the process
less threatening.

6

The team uses
documents released by
the district or state to
ensure that the
expectations drafted
align to the
expectations for
students. These might
include test
specifications,
blueprints, or documents
developed by the
standards writers. For
example, if assessment
blueprints show an
emphasis on textdependent questions,
it’s important that the
team reflects this
emphasis in the draft list.

The team can change
or add to the rough
draft list it puts together
in order to effectively
reflect what students
must be able to do on
high-stakes tests.

Sometimes teachers are
reluctant to spend too
much time on these
released documents
thinking they might be
“teaching to the test.”
Coaches can explain
the difference. Teachers
also may feel
inadequate in
interpreting the
blueprints and
proficiency expectation
documents. Coaches
should be prepared to
help interpret and
explain these
documents.

7

Team members work
with the other teams in
their school to vertically
align their essential
standards.

A final draft list of
essential standards for
each team in the
building is created that
reflects the outcomes of
each of the above
steps..

Coaches can facilitate
this step in order to
make sure everyone’s
voice is heard.
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A

3

Text Features
6-12 Correlation Reading Informational 1A, 1C
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d.

c.

b.

a.

identify the topic
and details in an
expository text
heard and/or read,
referring to the
words and/or
illustrations
use titles and
illustrations to
make predictions
about text
identify text
features
identify the
meaning of
environmental
print
d.

c.

b.

a.

use text features to
restate the main
idea
explain facts or
details using text
features and
distinguish
between which
facts were
provided by
pictures and which
facts were
conveyed via
words
use text features to
locate specific
information in text
follow written
multi-step
directions with
picture cues to
assist with
understanding
f.

e.

d.

c.

b.

a.

identify the main
idea of sections of
text and distinguish
it from the topic
demonstrate
understanding by
locating facts to
answer and/or ask
questions
use text features to
locate specific
information
explain common
graphic features to
assist in the
interpretation of
text
follow written
multi-step
directions
describe
connections
between and state
the order of the
events or ideas
e.

d.

c.

b.

a.

explain the
author’s purpose
identify the details
or facts that
support the main
idea
use text and
graphic features to
locate information
and to make and
verify predictions
follow and explain
a set of written
multi-step
directions
describe the
relationship
between events,
ideas, concepts, or
steps
c.

b.

a.

use multiple text
features to locate
information and
gain an overview of
the contents of text
describe the
sequence of events,
ideas, concepts, or
steps needed to
carry out a
procedure
interpret and
explain factual
information
presented
graphically

c.

b.

a.

10

use multiple text
features and
graphics to locate
information and
gain an overview of
the contents of text
information
interpret details
from procedural
text to complete a
task, solve a
problem, or
perform an action
interpret factual or
quantitative
information

Develop and apply skills and strategies to comprehend, analyze, and evaluate nonfiction (e.g., narrative, information/explanatory, opinion,
persuasive, argumentative) from a variety of cultures and times.
Grade K
Grade 1
Grade 2
Grade 3
Grade 4
Grade 5
With assistance, read,
Read, infer, and draw
Read, infer, and draw
Read, infer, and draw
Read, infer, and draw
Read, infer, and draw
infer, and draw
conclusions to:
conclusions to:
conclusions to:
conclusions to:
conclusions to:
conclusions to:

Reading

B

3

Literary Techniques
6-12 Correlation Reading Informational 1D, 2D, 2B, 2C
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b.

distinguish
between fiction and
nonfiction
identify examples
of sensory details

a.

a.

respond to
examples of
sensory details

Read, infer, and draw
conclusions to:

With assistance, read,
infer, and draw
conclusions to:

c.

b.

a.

explain why a text
is fiction or
nonfiction
ask and answer
questions to clarify
meaning
explain examples of
sensory details

Read, infer, and draw
conclusions to:

d.

c.

b.

a.

distinguish the
difference between
a biography and an
autobiography
distinguish fact
from opinion
distinguish point of
view from what the
author is trying to
persuade the
reader to think or
do
explain examples of
sound devices,
literal and
nonliteral
meanings, and
figurative language

Read, infer, and draw
conclusions to:

c.

b.

a.

explain similarities
and differences
between the events
and characters’
experiences in a
fictional work and
the actual events
and experiences
described in an
author’s biography
or autobiography
analyze, make
inferences, and
draw conclusions
about persuasive
text; use evidence
from the text to
explain the author’s
purpose; and
support the
analysis
explain how an
author uses
language to present
information to
influence what the
reader thinks or
does

Read, infer, and draw
conclusions to:

e.

d.

c.

b.

a.

11

evaluate if the
author’s purpose
was achieved,
identify reasons for
the decision, and
provide evidence to
support the claim
analyze multiple
accounts of the
same event or
topic, noting
important
similarities and
differences in the
point of view they
represent
verify facts through
established
methods
identify the
author’s viewpoint
or position,
supporting
premises and
evidence, and
conclusion of a
persuasive
argument
recognize
exaggerated,
contradictory, or
misleading
statements

Read, infer, and draw
conclusions to:

Develop and apply skills and strategies to comprehend, analyze, and evaluate nonfiction (e.g. narrative, information/explanatory, opinion,
persuasive, argumentative) from a variety of cultures and times.
Grade K
Grade 1
Grade 2
Grade 3
Grade 4
Grade 5

Reading

B
(cont’d)

3

Literary Techniques
6-12 Correlation Reading
Informational 1D, 2D, 2B, 2C
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Develop and apply skills and strategies to comprehend, analyze, and evaluate nonfiction (e.g. narrative, information/explanatory, opinion,
persuasive, argumentative) from a variety of cultures and times.
Grade K
Grade 1
Grade 2
Grade 3
Grade 4
Grade 5
f. explain the type of
evidence used to
support a claim in a
persuasive text
g. use reasoning to
determine the logic
of an author’s
conclusion and
provide evidence to
support reasoning

Reading

B

C

Interpret visual
elements of a text
including those from
different media and draw
conclusions from them
(when applicable).

Determine the meaning
of words and phrases as
they are used in the text,
including figurative,
connotative, and contentspecific meanings using
context, affixes, or
reference materials.

Interpret visual
elements of a text
including those
from different media
and draw conclusions
from them (when
applicable).

Determine the meaning
of words and phrases as
they are used in the text,
including figurative,
connotative, and
content-specific
meanings using context,
affixes, or reference
materials.

Interpret visual elements of a
text including those
from different media and draw
conclusions from them (when
applicable).

Determine the meaning of words
and phrases as they are used in
the text, including figurative,
connotative, and contentspecific meanings using context,
affixes, or reference materials.

Reading Informational Text
1 Comprehend and Interpret Texts (Approaching Texts as a Reader)
Grade 6
Grade 7
Grade 8
Draw conclusions, infer Draw conclusions,
Draw conclusions, infer, and
A
and, analyze by citing
infer, and analyze
analyze by citing the textual
by citing several pieces evidence that most strongly
textual evidence to
of textual evidence to
support analysis of what
supports an analysis of what the
the text says explicitly as support analysis of what text says explicitly as well as
well as inferences drawn the text says explicitly as inferences drawn from the text.
well as inferences drawn
from the text.
from the text.

Evidence/Inference
K-5 correlation
R1A, R3A, B, C

Word Meanings
K-5 correlation
R1B

Text Features
K-5 correlation
R3A
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Interpret visual elements of a
text including those
from different media and
draw conclusions from them
(when applicable).

Determine the meaning of
words and phrases as they are
used in the text,
including figurative,
connotative, and contentspecific meanings using
context, affixes, or reference
materials.

Grade 9-10
Draw conclusions, infer, and
analyze by citing relevant and
thorough textual evidence to
support analysis of what the
text says explicitly as well as
inferences drawn from the text.

Interpret visual elements of
a text including those
from different media and
draw conclusions from them
(when applicable).

7

Determine the meaning of
words and phrases as they are
used in the text,
including figurative,
connotative, and contentspecific meanings using
context, affixes, or reference
materials.

Grade 11-12
Draw conclusions, infer, and
analyze by citing relevant
and thorough textual
evidence to support analysis
of what the text says explicitly
as well as inferences drawn
from the text, including where
the text leaves matters
uncertain.

Reading Informational Text

3 Synthesize Ideas from Multiple Texts (Approaching Texts as a Researcher)
Grade 6
Grade 7
Grade 8
Compare and contrast
Compare and contrast
Compare and contrast
A
the experience of
information presented
information presented
reading a text to
in different
in different mediums and
listening to or viewing
mediums and analyze
analyze how the techniques
an audio or video
how the techniques
unique to each medium
version of the same
unique to each medium
contribute to meaning.
text, noting how a
contribute to meaning.
performance impacts
personal
interpretation.

2 Analyze Craft and Structure (Approaching Texts as a Writer)
Grade 6
Grade 7
Grade 8
Identify an author's
Evaluate an author's
Evaluate an author's argument,
D
argument in a text and
argument, assessing
assessing whether the reasoning
distinguish claims that
whether the reasoning is is sound and the evidence is
are supported by reasons sound and the evidence
relevant and sufficient;
and evidence from claims is relevant and sufficient recognize when irrelevant
that are not.
to support the claims.
evidence is introduced.

Argument/Evidence
K-5 correlation R3B

Texts/Forms
K-5 correlation
R4A
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Grade 9-10
Analyze how similar ideas or
topics are portrayed
in different media formats.

Grade 9-10
Evaluate an author's argument,
assessing whether the
reasoning is valid and the
evidence is relevant and
sufficient; identify false
statements and fallacious
reasoning.

10

Grade 11-12
Analyze the representation of
a subject in two
different artistic mediums,
including what is emphasized
or absent in each treatment.

Grade 11-12
Evaluate an author's argument
and reasoning for
effectiveness, validity, logic,
credibility, and relevance of
the evidence.

Reading Informational Text

2 Analyze Craft and Structure (Approaching Texts as a Writer)
Grade 6
Grade 7
Grade 8
Analyze how a particular Analyze how a text's
Analyze how an author's choice
A
sentence, paragraph,
organization or overall concerning a text's
section, or image
structure contributes to organization or overall
contributes to meaning.
meaning.
structure contributes to
meaning.

1 Comprehend and Interpret Texts (Approaching Texts as a Reader)
Grade 6
Grade 7
Grade 8
Explain the central/main Explain the central/main Explain the central/main idea(s)
D
idea(s) of a text and cite
idea(s) of a text and
of a text and analyze its
explain the relationship
development over the course of
evidence of its
a text; provide an objective
development; summarize between the central
idea(s) and supporting
summary of the text.
the text.
evidence; summarize the
text distinct from
personal opinions.

Summarize/Claim
K-5 correlation
R3B, R3C

Structure
K-5 correlation
R3C
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Grade 9-10
Analyze how an author's
choices concerning how
to structure a text or sequence
information impact the reader.

Grade 9-10
Explain two or more
central/main ideas in a text,
analyze their development
throughout the text, and
explain the significance of the
central ideas; provide an
objective and concise summary
of the text.

8

Grade 11-12
Evaluate how an author's
choices to structure specific
parts of a text contribute to a
text's overall meaning and
its aesthetic impact.

Grade 11-12
Explain two or more
central/main ideas in a text,
analyze their development
throughout the text, and relate
the central ideas to human
nature and the world; provide
an objective and concise
summary of the text.

Reading Informational Text

C

Analyze how word
choice, including the use
of figurative language,
connotations, and/or
repetition, contributes to
meaning.

Analyze how word
choice contributes to
meaning and tone.

Analyze how word choice and
sentence structure contribute to
meaning and tone.

2 Analyze Craft and Structure (Approaching Texts as a Writer)
Grade 6
Grade 7
Grade 8
Explain how an
Analyze how an author
Analyze how the author
B
author's point of view or develops his/her point
acknowledges and responds to
purpose is conveyed in a
conflicting evidence or points of
of view or purpose and
text.
view in a text.
distinguishes it from
those of others.

Point of View
K-5 correlation
R3B

Craft and Meaning
K-5 correlation
R3B
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Analyze the cumulative impact
of specific word choices and
syntax on meaning and tone.

Grade 9-10
Analyze how an author uses
rhetoric to advance point of
view or purpose.

9

Evaluate how the author's
word choice and use of syntax
contribute to a text's overall
meaning and tone.

Grade 11-12
Analyze a text in which the
author's point of view is not
obvious and requires
distinguishing what is directly
stated from what is implied.

Ways to Come to Consensus
•

If everyone believes it is essential or not essential, the decision is easy!

•

If one or more teachers have a different opinion, listen to the reasons
(e.g., is it introduced rather than mastered?).

•

Read standards for grade levels before and after yours.

•

Clarify why by using the criteria: endurance, leverage, and readiness.

•

Consider if there are other standards that are similar.

Information Guides and Data
•Examine the documents from your state test to make sure you have a
similar emphasis as they do.
•What are your current areas of strength and weakness in your own data?
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Pacing and Assessment
•All standards should be represented in the pacing guides for a grade level.
•Pacing should be adjusted to accommodate the need for extra time to
teach, assess, and reteach the essential standards.
How Often, How Long
•Being a PLC is a journey, not a destination.
•Teams work in recurring cycles. They are always striving to get better.
•During the first year of using Common Formative Assessments teams work in
recurring cycles. It will likely take 3 full meetings to go through a cycle.
•Common Formative Assessments should be short and focused on 1-3
learning targets.
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Developing a Unit Plan to Include Common Formative Assessments

Team
Meeting to
Plan

CFA-1
Teach
Target 8

Team
Meeting to
Plan
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CFA-1
Teach
Target 4

5 Days to Teach Targets 1-3

7 Days to Teach Targets 5-7

Response
Day

Response
Day

5 Days to Teach Targets 9-11
(including one flexible day)
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Team
Meeting to
Plan

End of
Unit Test

Summative Assessment: Summative Assessment is the attempt to summarized
student learning at some point in time. These assessments are not designed
to give feedback useful to teachers and students during the learning
process.
Formative Assessment: An assessment functions formatively to the extent that
evidence about student achievement is elicited, interpreted, and used by
teachers, learners, or their peers to make decisions about next steps in
instruction that are likely to be better, or better founded, than the decisions
they would have made in the absence of evidence.
To Determine if an Assessment is Formative ask:
Is it used to identify students who are experiencing difficulty in their learning?
Are students who are having difficulty provided with additional time and
support for learning?
Are students given an additional opportunity to demonstrate their learning?
Common Formative Assessment--Common formative assessments are teamdesigned, intentional measures used for the purpose of monitoring student
attainment of essential learning targets throughout the instructional process.
Why Common Assessments?

• They are more efficient than each teacher working
independently.
• There is more equity across classrooms.
• Teams learn together about instructional strategies.
• Teams learn together about assessment strategies.
• They provide a better response for students
Common Assessment in a PLC
•Assessments are designed by the collaborative team.
•Assessments are given in the same timeframe.
•Assessments are given under the same circumstances.
•Data are analyzed at a data team meeting.
•Plans are made together for corrective instruction, interventions, extensions
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Quick Look at Assessments
•The summative assessment happens at the end of the learning.
•They are intended to determine whether students have fully mastered the
standard(s).
•The Common Formative Assessment happens DURING the leaning.
•They are intended to make sure students have mastered a specific learning
target(s).

Tier 3: Intensive Support
Frequent small group or individual
Focused on prerequisite essential standards
Benchmark, progress monitoring

Tier 2: Supplemental Support
Linked to this year’s essential standards
Short term
Students might need Tier 2 and 3
Benchmarks, progress monitoring

Tier 1: Core Curriculum
What happens for all students?
Linked to the Essential Standards
Common Formative Assessments
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Classroom
Formative
Developed
and used by

Developed and
used by individual
teachers

Frequency

At least daily

Examples

•Checks for
understanding
•Short, frequent
formative
•Exit slips
•White boards
•Clickers
•Making “in the
moment” decisions
•Keep/change
lesson plans

Purpose
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Summative

Common
Formative

Periodic/
Benchmark

Annual

Developed and
used by
specialists,
individual
teachers and/or
teams
Once or twice a
unit
•End of unit tests

Developed and
used by
collaborative
teams

Developed by
districts OR
“external experts”
Used by schools
and/or districts

Developed by
“external experts”

Frequently

Quarterly or By
Trimester
•District quarterly
benchmarks
•MAP

Once a year

•Can students put
smaller skills and
concepts
together to show
mastery of
standards. (e.g.,
writing an essay,
reading
comprehension)

•Identify students
who need more
Tier 1 help.
•Drive core
instruction
•Learn together
about strategies

•Identify students
who need more
Tier 2 or 3 help
•Progress
monitoring for Tier
2 and 3
•Universal
screener
•Monitor SMART
goals

•Measure student
learning
•Award credit
•Identify strengths
and weaknesses
of programs
•Write SMART
goals

•Short assessments
around a small
number of learning
targets
•administered
frequently
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•State
Assessments
•Language
Development
Assessments
•AP, EOY

