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Using Assessments to Improve Student 
Learning 

Nixa School District
September 30, 2019
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Agenda
n Welcome and Getting  Connected

n Track Your Progress

n Review: Essential Standards as the Foundation
n Common Pacing vs. Common Planning
n Quality Assessment Include both Formative and Summative
n Assessment Design

n The Impact of Unwrapping/Unpacking
n Agreeing on Proficiency
n Planning the Assessment
n Determining the Scoring Process
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Track Your Progress

n At the top of page 3  the learning targets for 
our work together are listed.

n For each target, identify your current 
understanding, by shading the rectangle 
somewhere between “Starting” and “Got it!” 

n Complete box at the bottom with questions 
you have as we begin the day.

Page 3



10/7/19

2

solution-tree.com |  888.763.9045

What Are Your “Burning” 
Questions?
n Take a few minutes to brainstorm the 

questions that you have about formative 
assessment, using data, and responding 
to students.

n Discuss your questions with your table 
partners to put similar questions.  Share 
your questions with the whole group.
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How Much Autonomy Should 
Teacher Have in a PLC?

nInstruction
nAssessment
nCurriculum

nSome
nNone 
nAll
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Question 1: What do we 
want students to learn?
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Critical Questions Teams 
Ask

n What do we want students to know and 
be able to do?

n How will we know if they can?
n What will we do if they can’t?
n What will we do if they already can?

—DuFour, DuFour, & Eaker (2008)
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Essential Standards

Essential standards are the standards that all 
students must know and be able to do by the 
end of the year. Common Formative
Assessments are based on these standards. 
(They are often all power or priority standards).  
You guaranteed that students who do not 
master these standards receive additional time 
and support.
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Essential 
Standards

Common 
Formative 

Assessments

Corrective 
Instruction



10/7/19

4

solution-tree.com |  888.763.9045

Prioritization, Not Elimination
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Consider These Kindergarten 
Standards
n With prompting and support, name the 

author and illustrator of a story and 
define the role of each in telling the 
story.

n Demonstrate basic knowledge of one-to-
one letter-sound correspondences by 
producing the primary or many of the  
most frequent sound for each consonant
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Pacing Instruction and 
Assessment

n All standards should be represented in the 
pacing guides for a course or grade level.

n Pacing should be adjusted to accommodate 
the need for extra time to teach, assess, and 
reteach the essential standards. 

n Teams need to aim for common pacing 
rather than common planning.
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Making Time
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Unit Plan With Assessments Page 5

Developing a Unit Plan to Include Common Formative Assessments 
 
 

 
 

5 Days to Teach Targets 1-3 
Team 

Meeting 
to Plan 

 

CFA-1 
Teach 

Target 4 

Team 
Meeting 
to Plan 

 

Response 
Day 7 Days to Teach Targets 5-7 

CFA-1 
Teach 

Target 8 

Response 
Day 

5 Days to Teach Targets 9-11 
(including one flexible day 

End of 
Unit Test 

Team 
Meeting 
to Plan 
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Using Assessments in a PLC

Tier 1: Core Curriculum
•What happens for ALL Students?
•Linked to Essential Standards
•Common Formative Assessments
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Using Assessments in a PLC

Tier 2:  Supplemental Support
•Linked to this year’s essential 
standards
•Short term 
•Students might need Tier 2 
and 3
•Benchmarks, progress 
monitoring
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Using Assessments in a PLC
Tier 3: Intensive Support
•Frequent, small group or individual
•Lacking prerequisite essential standards
•Universal screener
•Benchmark, progress monitoring
•May need Tier 2
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Start Doing…Stop Doing

n Avoid using instructional time for 
content NOT connected to the standards.

n Evaluate lessons and activities that are 
connected to standards NOT identified as 
essential.

n Tighten the pacing guide around these 
activities and lessons so that you can 
have more time allocated to essential 
standards.
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Put Your Heads Together…

qDo you have common pacing?

qIf not, what still needs to be done?

2
0
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Quality 
Assessment 

Includes 
Formative and 

Summative
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Critical Questions Teams 
Ask

n What do we want students to know and 
be able to do?

n How will we know if they can?
n What will we do if they can’t?
n What will we do if they already can?

—DuFour, DuFour, & Eaker (2008)
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From “Measuring” to “Diagnosing”

n Summative Data measures students’ progress. 
e.g. proficient, exceeds, not proficient

n Formative Data helps teachers diagnose 
student learning needs.
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Summative Assessment

n Summative assessment is the attempt to 
summarize student learning at some point 
in time.

n Summative assessments are not designed 
to give feedback useful to teachers and 
students during the learning process.

Did they learn what was taught???

Fair Test Examiner, Winter, 1999
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Formative Assessment

An assessment functions formatively to the 
extent that evidence about student 
achievement is elicited, interpreted, and used 
by teachers, learners, or their peers to make 
decisions about next steps in instruction that 
are likely to be better, or better founded, than 
the decisions they would have made in the 
absence of evidence. 

Dylan Wiliam, Embedded Formative Assessment, 2011
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Understanding Assessments

Formative
n Given DURING the unit of 

instruction.

Summative 
n Given at the end of the unit 

of instruction.
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Understanding Assessments

Formative
n Given DURING the unit of 

instruction.
n Short, maybe 20 minutes.

Summative 
n Given at the end of the unit 

of instruction.
n Longer, often a class 

period.
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Understanding Assessments

Formative
n Given DURING the unit of 

instruction.
n Short, maybe 20 minutes.

n Written around 1-3 
learning targets.

Summative 
n Given at the end of the unit 

of instruction.
n Longer, often a class 

period.
n Written around 1 or more 

standards.
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Understanding Assessments

Formative

n Given DURING the unit of 
instruction.

n Short, maybe 20 minutes.

n Written around 1-3 
learning targets.

n Used to diagnose next 
steps in learning; Students 
given feedback

Summative 

n Given at the end of the unit 
of instruction.

n Longer, often a class 
period.

n Written around 1 or more 
standards.

n Used to measure student 
learning. Students are 
given a grade
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Classroom
Formative

Common 
Formative

Periodic/
Benchmark 
Summative

EOY 
Summative

•Checks for 
Understanding
•Short, frequent used 
to guide instruction
•Exit slips
•White boards
•Clickers

•Team developed 
short, formative 
assessments around 
essential learning 
targets

•Quarterly
benchmarks
•STAR, MAP
•Progress Monitoring
•AIMS Web

•State assessments 
(e.g., SBAC, PARCC, 
etc.)
•Language 
Development 
Assessments
•AP, EOY

•Making “in the 
moment decisions.”
•Keep/change lesson 
plans

•Identify students 
who need more Tier 1 
help.
•They drive core 
instruction.
•Teams learn together 
about strategies

•Identify students 
who need more Tier 2 
or 3 help.
•Progress monitoring 
for Tier 2 and 3.
•Universal screener
•Monitor SMART 
goals

•Measure student 
learning
•Award credit
•Identifying strengths 
and weaknesses of 
programs.
•Writing SMART goals.
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Classroom
Formative
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Assessment Design
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Standard

Learning Target 1
Common 
Formative 

Assessment

Learning Target 2

Simpler Learning 
Target 3

Learning Target 4

Common 
Formative 

Assessment

Summative 
Assessment
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Develop and 
demonstrate 

reading skills in 
response to 
reading text 

and read 
alouds by:

c.  Retelling 
main ideas in 

sequence 
including key 

details. 
Grade 1

Develop and demonstrate 
reading skills in response to 
reading text and read alouds

Identify the main idea and 
use evidence to explain

Sequence the events or ideas 
in the text.

Retell main ideas in sequence 

Retell using key details in 
sequence.

Know what a main idea is 
and how to find it. 

Know what key details are 
and how to find them.Page 7
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The Targets

3
7

1. Develop and demonstrate reading skills in response to 
reading text and read alouds.

2. Retell main ideas in sequence.

3.  Know what a main idea is and how to find it.

4.  Identify the main idea of the text.
5. Sequence the events or ideas in the text.
6. Retell using key details.
7. Know what keys details are and how to find them.
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Page 8 of 117 

Grade 1 English Language Arts 
 

 

Reading 1.R.1.A.d 
1 Develop and apply skills to the reading process.  

A Comprehension  

MLS Develop and demonstrate reading skills in response to reading text and read-alouds by:  

d retelling main ideas in sequence including key details  

Expectation Unwrapped 
 
The student will develop and demonstrate reading skills in response to reading text and read-alouds by 
retelling the key details in sequential order. 

 
The student will develop and demonstrate reading skills in response to reading text and read-alouds by 
retelling main ideas in sequential order. 

DOK Ceiling 
2 

Item Format 
Selected Response 
Constructed Response 
Technology Enhanced 

Text Types 
Literary: e.g., poetry, drama, realistic fiction, 
historical fiction, folktale, legend, science 
fiction 

Informational: e.g., narrative nonfiction, 
informative/ explanatory, opinion, 
persuasive, argumentative 

Content Limits/Assessment Boundaries 
 
Cross-curricular ties with all subject areas 
Can be up to two grade levels above for read-alouds 

Sample Stems 

Page 8
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Put Your Heads Together…

•Choose one of your essential standards.

•Use the large template to identify the 
learning targets that you unwrapped for 
that standard.

3
9
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Using Webb’s Depth of Knowledge 
to Discuss Proficiency

nWebb’s Depth of Knowledge (2005) has four levels
nDOK 1: Recall of a fact, information or follow a 

procedure.  
nDOK2: Skill or Concept, use the information or 

conceptual knowledge, follow a procedure with two 
or more steps. 

nDOK 3: Strategic Thinking, requires reasoning, 
developing a plan or a sequence of steps, more than 
one possible answer. 

nDOK 4: Extended Thinking, requires an investigation, 
multiple conditions to a problem. 4

0

Page 9-10
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What DOK?

nAlright, now let's talk 
about the Battle of Britain, 
and the Lend-Lease Act. 
How are these two events 
linked in history?
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What DOK?

nWhat did Roosevelt mean when  he 
said “America must be the great 
arsenal of democracy?”
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What DOK?

nWhat country did Roosevelt want to 
supply with weapons? Remember, 
we’re talking about the Battle of 
___________?
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Develop and 
demonstrat
e reading 
skills in 

response to 
reading text 

and read 
alouds by:

c.  Retelling 
main ideas 

in sequence 
including 

key details. 
DOK 2

Develop and 
demonstrate 

reading skills in 
response to 

reading text and 
read alouds. DOK 2

Identify the main 
ideas in a text and 

use evidence to 
explain
DOK 2

Sequence the 
events or ideas in 

the text. DOK1

Retell main ideas in 
sequence . DOK 2

Retell using key 
details in sequence 

.DOK 2

Know what a main 
idea is and how to 

find it. DOK 1

Know what key 
details are and how 
to find them. DOK 1

Page 7

CFA

CFA

Summative:  
Students will 
be asked to 
read a new 
text and 
retell it by 
identifying 
the main 
ideas and 
putting 
them in 
sequence. 
They will 
also use key 
details in 
the retell.
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SCRIPT

Acceptable
answers
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Choose An Appropriate 
Assessment Strategy

Selected Response

Constructed Response

Performance
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Combination Assessment 1
Date:______________

Assessment 2
Date:______________

Assessment 3
Date:______________

Assessment 4
Date:______________

4 - 2
10 - 5
6 - 2
8 - 4

12 - 4
14 – 7   
11 - 2
12 – 8 
14 - 6
15 - 7
13 - 6
12 - 5
17 – 8
12 – 3
16 – 9 
18 – 9 
15 – 8
13 – 9 

Strategy Observation

Subtraction Fluency Interview

Page 17
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Validity of Teacher-Made Tests

Validity—Does the assessment assess what 
we wanted it to assess? Will it tell me whether 
or not the students learned the material I 
wanted them to learn?

Page 16
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Reliability of Teacher-Made Tests

Reliability—Can I rely on the 
information to make decisions about 
what to do next for my students? Does it 
tell me with confidence whether the 
student is ready to move on or if (s)he 
needs more time and support?

Page 16
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Making Assessments Valid

§ Unwrap standards into the learning target to 
clearly uncover the important knowledge and 
skills we want to teach and assess.

§ Create an assessment planning chart to assure 
that we have assessed each of those targets  
at the level we expect students to reach.

Page 16
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Assessment Planning Chart 
 

Content/ 
Targets 

Level of Cognitive Demand 
Knowledge 
Retrieval 

DOK1 

Comprehension 
Application 

DOK 2 

Analysis 
DOK3 

Evaluation 
Knowledge 
Utilization 

DOK4 

What 
proficiency 

will look like 
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Assessment Planning Chart
n Identify the specific targets to be assessed. 

n One or two work best.
n Determine the level of cognitive demand.

n DOK 1-4
n Decide what type of assessment items and how many to 

use.
n Selected response can be used for DOK 1 and 2
n Constructed response work best for DOK 3 and 4.

n Consider how much time the assessment will take.

Page 19
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Which Targets Do We Choose?

n Should be targets that are essential                  
for student learning

n Watch for targets that are:
n Difficult or lead to misconceptions

n Prerequisite to future learning

n Absolutely necessary for students to know

Page 19
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Assessment Planning Chart 
 

Content/ 
Targets 

Level of Cognitive Demand 

Knowledge 
Retrieval 

DOK1 

Comprehension 
Application 

DOK 2 

Analysis 
DOK3 

Evaluation 
Knowledge 
Utilization 

DOK4 

What 
proficiency will 

look like 

Identify the main 
ideas in a text 

     

Retell the text by 
sequencing the 
main events or 
ideas 

     

 

Page  18



10/7/19

20

solution-tree.com |  888.763.9045

Assessment Planning Chart
n Identify the specific targets to be assessed. 

n One or two work best.

n Determine the level of cognitive demand.
n What kind of thinking?

n Decide what type of assessment items and how many 
to use.
n Selected response for knowledge, application, analysis

n Constructed response for higher level

n Consider how much time the assessment will take.
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Assessment Planning Chart 
 

Content/ 
Targets 

Level of Cognitive Demand 

Knowledge 
Retrieval 

DOK1 

Comprehension 
Application 

DOK 2 

Analysis 
DOK3 

Evaluation 
Knowledge 
Utilization 

DOK4 

What 
proficiency will 

look like 

Identify the main 
ideas in a text 

     

Retell the text by 
sequencing the 
main events or 
ideas 
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Assessment Planning Chart
n Identify the specific targets to be assessed. 

n One or two work best.
n Determine the level of cognitive demand.

n What kind of thinking?
n Decide what type of assessment items and how many 

to use.
n Selected response for knowledge, application, analysis
n Constructed response for higher level

n Consider how much time the assessment will take.
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Assessment Planning Chart 
 

Content/ 
Targets 

Level of Cognitive Demand 

Knowledge 
Retrieval 

DOK1 

Comprehension 
Application 

DOK 2 

Analysis 
DOK3 

Evaluation 
Knowledge 
Utilization 

DOK4 

What 
proficiency will 

look like 

Identify the main 
ideas in a text and 
use evidence to 
explain  

 1 constructed 
response 

  “proficiency” 
on the rubric 

Retell the text by 
sequencing the 
main events or 
ideas 

 1 constructed 
response 

  “Proficiency” 
on the rubric 
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