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Targets For Today 

¡ Learn how to use an assessment plan to make your CFAs more 
effective.  

¡ Explore ways to write constructed response and multiple choice 
questions to ensure students understand what you’re asking them to 
do. 

¡ Investigate how to choose an appropriate stimulus to maintain the 
rigor of the learning target. 

¡ Learn how to develop an answer sheet and/or scoring guide to 
ensure all have the same expectations for proficiency. 

Critical Questions Teams Ask 
•What do we want students to know and be able to do?
•How will we know if they can?
•What will we do if they can’t?
•What will we do if they already can?

Common Misconceptions 

•Common formative assessments are written like quizzes and cover all of
the content taught to this point in the unit.
•Formative assessments should cover simple concepts taught in this unit
and summative tests will cover the more difficult content.

Validity—Does the assessment assess the content we’ve taught? At the 
level of rigor we taught it at? 

Getting to the Right Rigor 
•Teams must examine each learning target to determine the expected 
rigor. Using DOK taxonomy, they consider both the verb (what kids must 
do) as well as the nouns (what content they must understand.)
•Additionally, the stimulus they use will impact the rigor.
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Developing a Set of Exemplars to Make  
Learning Intentions Explicit

Use this template to develop a set of exemplars for one of your upcoming tasks. Remember that you will need 
to fill out one template for each level of performance that you want to highlight in your set of exemplars.

Task students will complete or question students will answer to demonstrate mastery:
 
 

Learning target task is designed to assess (written in student-friendly language):
 
 

Level of performance this exemplar demonstrates (circle one):

Beginning Developing Mastering Exceeding

Exemplar (Team generates to deliberately spotlight 
common patterns seen in student responses at this 
level of performance)

Teacher comments (Detail the reasons that this 
exemplar is an accurate representation of responses 
at this level of performance.)

Defining characteristics of responses demonstrating this level of performance (a one- or two-sentence 
summary written in student-friendly language):

Source: Ferriter, W. M. (2020). !e big book of tools for collaborative teams in a PLC at Work (p. 64). Bloomington, IN: 
Solution Tree Press.

R E P R O D U C I B L E

You Can Learn! © 2021 Solution Tree Press • SolutionTree.com 
Visit go.SolutionTree.com/PLCbooks to download this free reproducible.

Common Formative Assessment

I can compare and contrast a firsthand and secondhand account of the same event or topic.

Provide two pieces of text:
Firsthand account from a person who had to leave their 
home during one of the California wildfires.
Secondhand account written by a news reporter about a 
specific California wildfire.
Compare: same wildfire, seriousness of the situation, loss 
of homes/property, information about how they heard and 
decided to leave
Contrast: pronouns (I,we instead of They/Them), 1st hand 
focused on personal experience, 2nd hand on general 

These texts are written at the fourth grade level.

First, identify which of the texts is written as a firsthand account and which as a secondhand account. In your answer 
make sure you use details from the text to show what these two pieces have in common as well as what is different 
about what's included in the text.  You can use a Venn diagram to show your answer.
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Target Lower Level Task Higher Level Task 

I can write a ratio in 

different forms and 

explain the ratio 

relationship between 

two quantities 

There are 3 cups of flour for every 

2 cups of sugar. Write the ratio for 

cups of sugar to cups of flour. 

What are ratios we could 

create to describe the 

school or our class.  Create 

three ratio examples. 

 

I can find the unit rate 

for a given ratio and 

explain the meaning of 

the unit rate. 

Find the unit rate for walking 7 

miles in 2 hours. 

 

Carter wants to buy three 

pairs of jeans for $48.00. 

His mom says she’ll pay for 

2 pairs of jeans and he will 

have to pay for one pair. 

Each pair of jeans costs the 

same amount of money. 

How much will Carter have 

to pay? 

I can create a ratio 

table, plot ordered pairs 

from a ratio table on a 

coordinate plane, and 

compare ratios using 

ratio tables. 

A recipe calls for 2 cups of butter 

for every 6 cups of sugar. Which 

table shows equivalent ratios for 

cups of butter to cups of flour in 

the recipe? 

a. 

Cups of 
butter 

2 4 6 8 

Cups of 
flour 

6 8 10 12 

 

b. 

Cups 
of 
butter 

2 4 6 8 

Cups 
of 
flour 

6 12 18 24 

c. 

Cups 
of 
butter 

2 8 14 20 

Cups 
of 
flour 

6 12 18 24 

 

A 5-ounce serving of 

protein shake has 15 grams 

of protein. How many 

grams of protein are in am 

8-ounce serving?  

 

a. Create a ratio table to 

help solve the problem. 

 

b. Graph the values from 

your table. 

 

c. Explain how the table 

relates to the graph. 

6th Grade 
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Reliability-Can I rely on the information to make decisions about what to 
do next for my students? Does it tell me with confidence whether the 
student is ready to move on , or if (s)he needs more time and support. 
 
Making Assessments Valid 

1. Unwrap standards into learning targets to clearly uncover the 
knowledge and skills we want to teach and assess. 

2. Create an assessment planning chart to ensure that we have 
assessed the learning targets at the level we expect students 
to reach.  

 
Assessment Planning 

• Identify the specific targets to be assessed. (1 or 2 work best) 
• Determine the level of cognitive demand. (What kind of thinking?)  
• Decide what type of assessment items and how many to use. 

– Selected Response for DOK 1 and 2 
– Constructed Response for DOK 3 and 4 

• Consider how much time the assessment will take. 
 
What Targets Should We Choose? 

Should be targets that are essential for student learning: 
– Targets that are often difficult or lead to misconceptions 
– Targets that are prerequisite to future learning 
– Targets that are absolutely necessary for students to know 
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Assessment	Planning	Chart	
	

Learning	
Targets	

Level	of	Cognitive	Demand	

DOK1	 DOK	2	 DOK3	 DOK4	

What	
proficiency	
will	look	
like	
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Standard Learning Target Common Formative 

Assessments 
Summative Assessment 

 
Delineate and evaluate 

the argument and 

specific claims in a text, 

assessing whether the 

reasoning is valid and 

the evidence is relevant 

and sufficient; identify 

false statements and 

fallacious reasoning. 

 
 
 
 

 

1. Delineate the 
argument and specific 
claims in a text. 

CFA 1--Students will be 
asked to identify the 
argument, claims, 
evidence and reasoning 
in a new text and asked 
about the effectiveness 
of the reasoning the 
author uses. 

Students will be given a 
new piece of 
argumentative text and 
asked to evaluate the 
argument, claims, 
evidence, and 
reasoning. They will then 
be asked to evaluate 
the quality of the 
argument.  

2. Evaluate the 
argument and specific 
claims in a text. 

3. Assess whether the 
reasoning is valid. 
4. Assess whether the 
evidence is relevant 
and sufficient. 

 

5. Identify false 
statements 

6. Know what to look for 
in a false statement 

7. Identify fallacious 
reasoning 

 

8.Know what to look for 
in fallacious reasoning. 
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Assessment Planning Chart 
Learning  
Targets 

Level of Cognitive Demand 

DOK 1 DOK 2  
DOK 3 

DOK 4 What will 
proficiency look 

like? 
Delineate the 
argument and 

specific claims in a 
text 

 

 4 multiple 
choice 

  3 of 4 
correct 
answers 

Assess whether the 
reasoning is sound 

 

  1 
constructed 

response 
 

 “Proficiency” 
level on 
rubric 

 
 

 Proficiency Partial Proficiency No Proficiency 

Assess whether the 
reasoning is sound 

The student is able to read 
and comprehend the text 
to critique the reasoning 
the author uses to support 
the argument, as well as 
provide text evidence to 
support his/her 
conclusion. 

The student is able to 
comprehend the text to 
critique some of the 
reasoning the author uses to 
support the argument, but 
isn’t able to provide text 
evidence to support his/her 
conclusion 

The response is incomplete or 
incorrect. 
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Reliability--Can I rely on the information to make decisions about what to 
do next for my students? Does it tell me with confidence whether the 
student is ready to move on or if (s)he needs more time and support? 
 
You accomplish more reliable teacher-created assessments by: 
1.  Having enough items for each target so that a student isn’t able to 
guess the answers and appear “proficient” or misread items and appear 
“not proficient.” 
2.  Assuring that items are constructed with good format to minimize 
misunderstanding or guessing. 
 
Constructed Response 
 Good constructed response questions are written in a way as to 
make sure students know what their answer should look like. 
 

q Offer clear expectations about what the answer must include. 
q Use simple wording and sentence structure to avoid ambiguity. 
q If needed, narrow the focus of the context of the question to make 

the expected reasoning clear and focused. 
	

Examples	–	Clear	Expectations	

ELA	
The	author	of	this	text	is	making	a	case	to	
move	to	all	electric	cars	by	2024.	Find	
three	examples	of	specific	data	he	
provides	explaining	why	he	believes	this	
is	necessary.	
For	each	example	provide:	
-	A	quotation	directly	from	the	text	
-	Page	number	on	which	it	appears.	

Social	Studies	(non-example)	
Examine	this	letter	from	a	Civil	War	
soldier,	Tilton	Reynolds,	to	his	mother	
Juliana	Reynolds.		After	reading	his	
account	of	his	visit	across	the	line	to	a	
camp	in	the	South,	describe	how	the	
conditions	for	soldiers	from	the	North	
are	different	from	soldiers	from	the	
South.		Provide	at	least	three	areas	of	
difference	and	include	a	citation	about	
how	you	know.		
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Examples	–	Narrowing	the	Focus	
ELA	
In	class	we	discussed	how	signal	words	
can	tell	us	what	structure	an	author	
used	in	a	piece	of	text.		Read	this	text	
and	identify	3	signal	words	the	author	
uses.		

1.	

2.	

3.	

Social	Studies	
Examine	the	following	primary	source	
documents:		
	 1929—US	employment	numbers	
	 1932—US	employment	numbers	
	 1934—Rainfall	numbers	in	TX,	OK	and	
	 														KS			
Use	this	information	to	answer	the	question:	
What	caused	the	Dust	Bowl?	
	

	

Multiple Choice 
 
Writing Good Question Stems: 
• The stem should include a complete thought or question. 
• Do not use negatives as they may confuse students who actually know 

the information. 
• Don’t give away the answer in the stem. 
• If you use most likely or best, make sure to emphasize the words. 

 
Writing Good “Distracters” 
• Each answer should be reasonable. 
• Use parallel grammar and similar length. 
• Don’t overuse “all of the above” and “none of above.” 
• Use a logical order for the answers. 
• Make sure the correct answer is the ONLY correct answer. 
 

 

Consider the Stimulus 
•The stimulus is the information provided to the student prior to the 
question. 
•In math, it may include graphs or charts to interpret. 
•In ELA it may include a piece of text or video. 
•In science, it may include tables or graphs, or an experimental design. 
•In social studies it may contain primary or secondary source documents. 
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Considerations for Math Stimulus 

•Providing stimulus information often raises the rigor, e.g., asking students 
to analyze charts or graphs to gather information. 
•Be cautious about providing too many distracting pieces of stimulus 
information. 
 

Considerations for ELA Stimulus 
•The passage must reflect the learning target being assessed, e.g., 
firsthand/secondhand account, two articles on the same topic or event, 
an argument. 
•The passage must be the appropriate Lexile level (measure of text 
complexity.)  
•The passage must be an appropriate length which means it may be an 
excerpt.   

Finding Texts 
• commonlit.org 
• newsela.com  
• ReadWorks.org 

 
 

Finding Math Tasks 
• illustrativemathematics.org 
• insidemathematics.com 
• illuminations.nctm.org 

 
Science (Stanford Assessment Project: 
https://snapgse.stanford.edu/snap-assessments-ngss  

 
Answer Sheets 
•When your write the questions, create an answer guide with 
the correct answers. 
•It may be helpful to predict what incorrect answers might be. 
•Make sure the team has consensus on the answer guide 
before using the CFA. 
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Dangerous Detour #1 
When the team sets a “cut score” for an assessment, students might know 
one learning target but not another.  For example, a student must get 75% 
total on an assessment doesn’t necessarily tell you target by target what 

help students need. 
 

Dangerous Detour #2 
When the team sets a goal that 80% of our students will be proficient, that 

assumes it’s OK for 20% not to be proficient on an essential target. 
 
Scoring Guides 
•When the item doesn’t have a correct/incorrect” response, 
the team must decide how they will determine proficiency.  In 
many cases this requires a rubric. 
•Discuss how proficiency will be determined for items with 
multiple steps. 
 

 
Don opens a savings account with $300. Each month he adds 
$50 to the account. 

A. Write a function to model this situation where x is the 
number of months money has been added to the 
account. 

B. Use your function to determine how long it will take Don to 
save $1050. 

 
 

 
 

 

Learning	Target:		I	can	construct	linear	functions	given	a	graph,	
description,	or	two	ordered	pairs. 
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