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Agenda
1. Welcome and Getting Connected
•Tracking Your Progress
2. Essential Standards as the Foundation
3. Understanding A Balanced Assessment System
•Designing Formative Assessments
•Learning Targets vs. Standards
•Determining Proficiency
4. Developing Valid Assessments
•Planning the Assessment
5. Writing Reliable Questions
Critical Questions Teams Ask
1. What do we want students to know and be able to do?
2. How will we know if they can?
3. What will we do for those who can’t?
4. What will we do for those who already can?

Essential Standards
Essential standards are ones that all students must know and be able to do
by the end of the year. Common formative assessments are based on these
standards. (They often are called power or priority standards.) You guarantee
that students who do not (yet) master these standards receive time and
support.
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Track Your Progress
Assessment Workshop Learning Targets
Shade each rectangle to show your current understanding of each target.
•I can explain how formative and
summative assessments are designed
differently.
•I can explain how to discuss what
proficiency will look like with my team.
•I can develop an assessment plan to
create a valid assessment.
•I can write questions that assure
reliability of the results

Starting…

Getting There…

Starting…

Getting There…

Got It!

Starting…

Getting There…

Got It!

Starting…

Getting There…

Got It!

Questions I have at the beginning of today…

Essential Standards
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Got It!
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Team
Meeting
to Plan

CFA-2
Teach
Target 8

Team
Meeting
to Plan

Response
Day

Response
Day
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5 Days to Teach Targets 9-11
(including one flexible day

7 Days to Teach Targets 5-7

5 Days to Teach Targets 1-3

Developing a Unit Plan to Include Common Formative Assessments

End of
Unit Test

Team
Meeting
to Plan

CFA-1
Teach
Target 4
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evidence of mastery

Writing

evidence of mastery

Reading comprehension

evidence of mastery

Reading Foundations

Essential Standards

CFA: Narrative piece

Narrative Writing—Use
temporal words to show
event order and provide
some closure

CFA-oral and retell

•Retell stories including key
details and demonstrate
understanding of the central
message or lesson

CFA: Digraphs
CFA: Fluency sample

•end blends
•Digarphs ch,-tch, wh, ph,
•long vowels a (a-e)
Long I (i-e)

Unit 2
Retelling Fiction
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CFA: Initial story writing

Narrative writing—Recount
two or more sequenced
events, including some
details

CFA: Answering Questions

CFA: Features of sentences
CFA: Short vowel sounds
Ask and answer questions
About key details in a text

•Recognize Features of a
sentence—first word,
capitalization, ending
punctuation
•short vowels
•initial blends
•diagraps: th, sh, -ng

Unit 1
Answering Questions

Essential Standards Pacing Guide—ELA—First Grade

CFA: Initial Info Text

Informational writing: name a
topic, supply some facts

Know and use text features to
locate key information in a
text

•long o, u, e (CVCe)
Long e: e, ee, ea, ie
Long i: I, y igh, ie
Long e: y, ey
r-controlled vowels
r-controlled voews, er, ir, ur.
Or
dipthongs: ou, ow
CFA: Long and short vowels
CFA: Fluency sample

Unit 3
Wondering Fiction and
Non-Fiction

6

Connected
Math Practice

evidence of mastery

Standard / Learning Target

Unit

1., 2, 3

2. 6. 7

Developing Conceptual Understanding
of Area
13 days
•Apply properties of operations as
strategies to x and ÷. Examples if 6 x 4
=24 is known, than 4 x 6 =24 is also
known (commutative property of
multiplication)
•Recognize area as an attribute of
plane figures and understand concepts
of area measurement.
•A square with side length 1 unit,
called “a unit square” is said to have
“one square unit” of area and can be
used to measure area.
•A plane figure which can be covered
without gaps or overlaps by n unit
squares is said to have an area of n
units.
•Measure areas by counting unit
squares.
•Relate areas to the operations of x
and ÷.
•Find the area of a rectangle with
whole number side lengths by tiling it,
and show the area is the same as
would be found by multiplying the side
lengths.
CFA: Fraction and Fraction Models
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Multiplication and Division end of unit

Exploring Equal Groups as a foundation
for x and division
10 days
•interpret products of whole number,
e.g. 5 x7 as the total number of objects
in 5 groups of 7 objects each
• Interpret the whole-number
quotients of whole numbers (e.g.,
interp56÷8 as the number of objects in
each share when 56 objects are
partitioned equally into 8 shares.
•Use multiplication and division to
solve word problems involving equal
groups and arrays.
•Multiply and divide using strategies
such as the relationship between x and
÷ (e.g., knowing that 8 x 5 =40, one
knows 40 ÷ 5 = 8.

Math Pacing Guide – Grade 3

CFA: place value
CFA: perimeter
6,8

Developing Strategies for Addition and
Subtraction
12 days
3.NBT: Use place value understanding
and properties of operations to
perform multi-digit arithmetic.
•Use place value understanding to
round whole numbers to the nearest
10 or 100.
•Add and subtract within 1000 using
strategies and algorithms based
on place value, properties of
operations, and/or the relationship
b/w + and -.
•Geometric measurement—recognize
perimeter as an attribute of plane
figures and distinguish b/w linear and
area measures.
•Solve real world and mathematical
problems involving perimeter of
polygons including finding the
perimeter given the side lengths and
finding an unknown side length.

Summative assessment is the attempt to summarize student learning at some
point in time. Summative assessments are not designed to give feedback
useful to teachers and students during the learning process.
Formative Assessment: An assessment functions formatively to the extent that
evidence about student achievement is elicited, interpreted, and used by
teachers, learners, or their peers to make decisions about next steps in
instruction that are likely to be better, or better founded, than the decisions
they would have made in the absence of evidence.
Understanding Formative and Summative Assessments
Formative

Summative

Given DURING the unit of
instruction.

Given at the end of the unit of
instruction.

Short, maybe 20 minutes.

Longer, often a class period.

Written around 1-3 learning targets. Written around 1 or more
standards.
Used to diagnose next steps in
learning; students given feedback.

Use to measure student learning;
students given a grade.

Common Formative Assessment--Common formative assessments are teamdesigned, intentional measures used for the purpose of monitoring student
attainment of essential learning targets throughout the instructional process.
What Does “Team Designed“ Mean?
•The team either writes of chooses the question in order to assure they assess
what they want them to assess.
•The team chooses a stimulus that is appropriate to the learning target as
well as the grade level of the students.
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•

Why Do We Unwrap the Standards?
The process of unwrapping helps teams have a common
understanding of the meaning of the standards.
Unwrapping allows us to identify all of the specific skills and concepts a
student has to master to be proficient on a standard.
It helps teams come to agreement about what proficiency looks like
for a standard.
Formative assessments are written around learning targets; summative
around standards.

•
•
•

What are Learning Targets

Learning targets are the increments of learning that make up the journey to
achieving the overall standard.
They include all of the skills and concepts students must acquire to master the
standard.
(Common) formative assessments are designed around learning targets rather than
standards.
Learning targets may be written as “I can” statements in student-friendly language.

Identifying Depth of Knowledge
Level 1
Level 2
Level 3

Level 4
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Recall
Recall of a fact, information, or procedure.
Skill/Concept
Use information or conceptual knowledge, two or more
steps, etc.
Strategic Thinking
Requires reasoning, developing a plan or a sequence of
steps, some complexity, more than one possible
answer.
Extended Thinking
Requires an investigation, time to think and process
Multiple conditions of the problem.
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Describe the
relationship between a
series of historical
events,
• scientific ideas,
• in technical
or steps
•
procedures
in a text,
•
using language that
pertains to time,
sequence, and cause
and effect. RI.3.3
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Identify key terms that let the reader
know two things are being compared
(but, however, In contrast.

Use language that pertains to time
sequence, and cause and effect.

Annotate or highlight a text to show
its structure.

Identify the structure of the text being
read—time, sequence, and cause and
effect.

Describe the relationship between a
series of historical events, scientific
ideas, or steps in technical procedures
in a text

Common
Formative
Assessment

Common Formative
Assessment
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Demonstrate
understanding of
spoken words,
syllables, and sounds
(phonemes).
1.
Distinguish
long from short
vowel sounds
in spoken
single-syllable
words. RF.1.2

Distinguish short u and long u sounds

Distinguish short e and long e sounds

Distinguish short o and long o sounds

Distinguish short I and long I sounds

Distinguish short a and long a sounds

Distinguish long from short vowels
sounds in spoken single-syllable words.

Common Formative
Assessment

Common Formative
Assessment

Summative
Assessment
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Demonstrate
understanding of
spoken words,
syllables, and sounds
(phonemes).
b. Orally produce
single-syllable
words by blending
sounds
(phonemes)
including
consonant blends.
RF.1.2
Orally produce medial/middle sounds
including long and short vowels

Orally produce final/ending
phonemes including blends and
digraphs

Orally produce initial/beginning
phonemes including blends and
digraphs

Orally produce single-syllable words
by blending sounds (phonemes)
including consonant blends.

Common Formative
Assessment

Common Formative
Assessment

Summative
Assessment
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Compare two
fractions with the
same numerator or
the same
denominator about
their size.
Recognize that
comparisons are
valid only when the
two fractions refer
to the same whole.
Record the results
of comparisons
with the symbols >,
=, < and justify the
conclusions e.g., by
using a fraction
model. 3.NF.3d
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Justify the conclusions, e.g., by
using a visual fraction model

Recognize the symbols >, =, or <
and use them accurately

Record the results of comparisons
with the symbols >, =, or <

Recognize that comparisons are
valid only when the 2 fractions
refer to the same whole

Compare 2 fractions with the
same denominator about their
size.

Compare 2 fractions with the
same numerator about their size

CFA

CFA

Students will be
able to compare
two fractions and
will know that the
fractions have to
have the same
denominator to be
valid. They will
be able to
accurately use the
symbol >, =, and
< to record their
conclusions

DOK 1

DOK 2

DOK 3

DOK 4
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Social Studies
•recall facts, terms, concepts, trends
•recognize or identify specific
information contained in maps,
charts, tables, graphs, or diagrams

ELA
•identify figurative language
•fluency
•know vocabulary
•use punctuation correctly

•compare or contrast people,
places, events and concepts
•convert information from one form
to another
•give an example
•classify or sort items into meaningful
categories
•describe, interpret, or explain issue
and problems, patterns, reasons,
cause and effect, significance or
impact, points of view
•use evidence
•draw conclusions
•apply concepts to new situations
•use concepts to solve problems
•analyze similarities and differences
in issues and problems
•propose and evaluate solutions to
problems
•recognize and explain
misconceptions
•make connections across time and
place to explain a concept.

•low level comprehension (right
there questions)
•simple inferences
•using context clues
•predict outcome
•summarizing
•first draft writing
•notetaking
•outlining

•analyze and synthesize information
from multiple sources
•examine and explain alternate
perspectives
•illustrate how common themes and
concepts are found across time and
place
•make predictions with evidence
•develop a logical argument
•plan an develop solutions to
problems

•analyze and synthesize from
multiple sources
•explain alternate perspective from
a variety of sources
•Define similar themes over a variety
of texts
•writing with voice
•writing with information from a
variety of sources

•explain, generalize, or connect
ideas
•how author’s purpose affects the
text
•summarize info from several
sources
•identify abstract themes
•writing for different purposes
(awareness of audience)
•using complex structures and ideas
in writing
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DOK 1
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Math
•knowing math facts
•apply an algorithm or formula

DOK 2

•make a decision about how to
approach a problem
•at least 2 step problems
•interpret info from table or graph
(simple)

DOK 3

•make conjectures
•draw conclusions
•justify reasoning especially when
tasks have more than one right
answer
•citing evidence

DOK 4

•requires complex thinking over a
period of time (with different tasks)
•requires planning
•making connections between a
finding and related concepts
•critiquing design

Science
•definition
•simple procedure (one step)
•know a formula
•represent in words or diagrams a
concept or relationship
•specify and explain the relationship
between facts, terms properties, or
variables
•Describe and explain examples
and non-examples of science
concepts
•Select a procedure according to
specified criteria and perform it
•Formulate routine problem given
data and conditions
•Organize, represent, and interpret
data
•Explain their thinking about an
answer
•Identify research questions and
design investigations for a scientific
problem
•Solve non-routine problems
•Develop a scientific model for a
complex situation
•Form conclusions from
experimental data
•complex reasoning, experimental
design and planning
•Based on provided data from a
complex experiment that is novel to
the student, deduct the
fundamental relationship between
several controlled variables.
• Conduct an investigation, from
specifying a problem to designing
and carrying out an experiment, to
analyzing its data and forming
conclusions
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What Will The End-of-Unit Assessment Look Like?
•The end-of-unit summative assessment will look at the standard—what
will it look like if students have mastered the standard.
Consider When You Will Use CFAs
•Examine the individual learning targets.
•Which targets should you stop to assess before you move on?
Which Targets Should We Choose?
Should be targets that are essential for student learning:
– Targets that are often difficult or lead to misconceptions
– Targets that are prerequisite to future learning
– Targets that are absolutely necessary for students to know

Choosing an Appropriate Assessment
Examples Advantages Disadvantages
in
Practice
Selected
Response
Constructed
Response
Performance
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Name: __________________________________________________
Subtraction Fluency Interview
Directions: Ask the child each combination. Use the following codes to mark student
responses.
√√ = correct response w/in 3 sec
A = automatic
√ = correct response in more than 3 sec
WO = wrong operation
X = incorrect response (also record answer given) CBF = counted back on fingers
CBH = counted back in head
CUF = counted up on fingers
CUH = counted up in head
RFA = related fact(addition)
RFS = related fact (subtraction
TLA = ten as a landmark (+)
TLS = ten as a landmark (-)
Combination

Assessment 1
Date:______________

Assessment 2
Date:______________

Assessment 3
Date:______________

Assessment 4
Date:______________

4-2
10 - 5
6-2
8-4
12 - 4
14 – 7
11 - 2
12 – 8
14 - 6
15 - 7
13 - 6
12 - 5
17 – 8
12 – 3
16 – 9
18 – 9
15 – 8
13 – 9
Strategy
Observation
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One-on-One Assessments
•When teams write and use CFAs individually, it’s important that they
have a script to follow so that they are all assessing the same way.
•Prompts should be agreed upon before the assessment is used.
Validity—Does the assessment assess what we wanted it to assess? Will it
tell me whether or not the students learned the material I wanted them to
learn?
Reliability--Can I rely on the information to make decisions about what to
do next for my students? Does it tell me with confidence whether the
student is ready to move on or if (s)he needs more time and support?
Making Assessments Valid
Unwrap standards into the learning target to clearly uncover the
important knowledge and skills we want to teach and assess.
Create an assessment planning chart to assure that we have assessed
each of those targets at the level we expect students to reach.
Assessment Planning
• Identify the specific targets to be assessed. (1 or 2 work best)
• Determine the level of cognitive demand. (DOK 1-4)
• Decide what type of assessment items and how many to use.
– Selected Response for DOK 1 & 2
– Constructed Response for DOK 3 & 4
• Consider how much time the assessment will take.
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Knowledge
Retrieval
DOK 1
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Partially Proficient
Highlights demonstrate
that the student
accurately identified the
structure of the text but
had minor mistakes in
showing how each piece
is linked to other pieces.

Not Proficient
The student was either
unable to accurately
identify the structure of
the text or unable to
show how pieces are
linked to each other.

Rubric to show
proficiency

What will
proficiency look
like?

Highlight a
piece of text to
show its
structure

Synthesis
Evaluation
DOK 4

2 correct
answers

DOK 3

Analysis

2 constructed
response

Comprehension
Application
DOK 2

Learning Target
Proficient
Highlight a text to show its Highlights demonstrate
structure
that the student
accurately identified the
structure of the text and
showed how each piece
is linked to the other
pieces

Identify the structure of
the text being read—
time, sequence, and
cause and effect.
Annotate or highlight a
text to show its
structure.

Content/
Targets

Assessment Planning Chart
Level of Cognitive Demand
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Language Target
Justify fraction
comparisons

Partial Proficiency
The student can
accurately solve a
word problem but is
unable to justify their
reasoning.

Analysis
DOK 3
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The student can
accurately solve a word
problem requiring a
fraction comparison and
can justify their thinking.

Proficiency

1 constructed
response

Justify fraction
comparisons, e.g., by
using a visual fractions
model

Comprehension
Application
DOK 2

6 problems

Knowledge
Retrieval
DOK 1

“proficiency”
on the rubric

5 problems

What will
proficiency look
like?

No Proficiency
The student is unable
to accurately solve a
word problem.

Synthesis
Evaluation
DOK 4

Level of Cognitive Demand

Compare 2 fractions
with different
denominators and
difference numerators

Content/
Targets

Assessment Planning Chart
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Content/
Targets
Knowledge
Retrieval
DOK 1

Analysis
DOK 3
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Comprehension
Application
DOK 2

Synthesis
Evaluation
DOK 4

Level of Cognitive Demand

Assessment Planning Chart
What will
proficiency look
like?

REPRODUCIBLE

Examples of Lower- and Higher-LevelCognitive-Demand Tasks
Directions: Choose the most appropriate grade level that follows and discuss why each of the questions meets the
cognitive-demand levels to which it’s assigned using the descriptions for lower- and higher-level-cognitive-demand tasks
in the appendix (page 111).
Grade 1: I can compare two numbers and write my answer using <, =, or >.
Lower-level-cognitive-demand task:
Write <, =, or > in the circle to compare the numbers.
23

Higher-level-cognitive-demand task:
Explain why 45 < 62. Use numbers, pictures, or words.

51

Grade 4: I can add and subtract fractions and show my thinking.
Lower-level-cognitive-demand task:
Add and show how you know your answer is correct.
5
6

+2

3
6

=

Higher-level-cognitive-demand task:
5
2
Martin runs 6 of a mile and then walks 2 6 mile. How
much farther does he walk than run? Show how you know
your answer is correct.

Grade 7: I can solve multistep ratio and percent problems.
Lower-level-cognitive-demand task:
What is a $40 shirt worth if it is on sale for 20% off the
original price?

Higher-level-cognitive-demand task:
Carla wants to buy tennis shoes that have a price tag
of $75. They are on sale for 20% off the original price,
and she has a coupon to use that reduces the price an
additional 10% off the sale price. Will Carla buy the shoes
for 30% off the original price? Explain why or why not.

page 1 of 2
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Reliability: Can I rely on the information to make decisions about what to
do next for my students? Does it tell me with confidence whether the
student is ready to move on or if (s)he needs more time and support?
You accomplish more reliable teacher-created assessments by:
1. Having enough items for each target so that a student isn’t able to
guess the answers and appear “proficient” or misread items and appear
“not proficient.”
2. Assuring that items are constructed with good format to minimize
misunderstanding or guessing.
Constructed Response
•Make the question and the nature of the response clear to the student.
-Provide clear expectations for student response.
-Set a context (if needed) for the expected reasoning.
•Don’t offer choices that allow students to pick questions they know more
about over questions they know little about.
•Develop a scoring rubric that explains proficiency expectations, e.g., the
student must provide two examples.
•Provide adequate space for responses.

22

(c) Jakicic, 2020

Examples – Clear Expectations
ELA
The author of this text is making a case to move to all electric cars by 2020.
Find three examples of specific data he provides explaining why he believes
this is necessary.
For each example provide:
-A quotation directly from the text
-Page number on which it appears.
Quotation:
Page Number
1.
2.

Math
Look at Figure Q and Figure R below:

Mia said Figure Q and Figure R have equal areas and equal perimeters. She
supported her thinking by saying that any two figures made of an equal number
of unit squares always have equal areas and equal perimeters.
Answer the follow question and include your explanation why you answered
the way you did. (you should use words and drawings in your explanation).
Is Mia correct in her thinking? .
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Examples – Setting the Context
ELA

In class we studied how authors convince their readers to agree with them.
One of the ways we studied was how the author uses facts and details.
Read this article about taking vitamins and supplements, Explain how the
author uses facts and details to convince the reader to take vitamins and
supplements.

Science
Read this article about a survey that was conducted about how many
people watched the solar eclipse in August, 2017. Use the data table on
page 2 to answer the following questions:
Did more people watch the eclipse in the northern hemisphere or southern
hemisphere?
Did more people watch the 2017 eclipse or the moon landing in 1969?

Providing Feedback:
•Use descriptive rather than evaluative feedback
•Provide the feedback about the learning target(s) being
assessed.
•Limit “corrective feedback” to what can be absorbed at a
given time.
•Provide feedback that is specific enough so that the student
knows what to do next, but not so specific that it gives away
the answer.
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Consider the stimulus:
•The stimulus is the information provided to the student prior to the
question.
•In math, it may include graphs or charts to interpret.
•In ELA it may include a piece of text or video.
Considerations for ELA stimulus
•The passage must reflect the learning target being assessed, e.g.,
firsthand/secondhand account, two articles on the same event or topic.
•The passage must be the appropriate Lexile level (measure of text
complexity.
•The passage must be an appropriate length which may mean it’s an
excerpt.

Typical Reader Measures by Grade
Grade
1
2
3
4
5
6
7
8
9
10
11-12

Lexile
BR120L to 295L
170L to 545L
415L to 760L
635L to 950L
770L to 1080L
855L to 1165L
925L to 1235L
985L TO 1295L
1040L-1350L
1085L to 1400L
1130L to 1440L

Typical Passage Length
Grade Band
3
4
5
6
7
8
HS
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Maximum Passage Length
650
750
750
950
950
950
1100
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