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Using Common Formative Assessment to Improve Student Learning 
Agenda 

 
1.  Welcome and Getting Connected 

-Track Your Progress 
2. Designing Quality Assessments 

-Learning Targets and Standards 
-Moving From Unwrapping to Assessment 
-Types of Assessment Items 
-Planning the Assessment 

     3.  Writing Effective Questions 
 -Constructed Response 
 -Selected Response 
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Track Your Progress 
Assessment Workshop Learning Targets 

 
Shade each rectangle to show your current understanding of each target. 
 
 
•I know the difference between a standard 
and a learning target and can agree 
with team members about what  
proficiency looks like. 
 

 
•I can develop an assessment plan  
    to create a valid and reliable  
     assessment 
 
 
• I can write quality constructed  
     response and multiple choice items 
     that produce reliable data. 
 
•I know how to pick texts for reading  
assessments and math tasks for math 
assessments. 
 
       
 
 
 
 
Questions I have at the beginning of today… 
 
 
 
 
 
 
 
 
 

 
 

Starting… Getting There… Got It! 

Starting… Getting There… Got It! 

Starting… Getting There… Got It! 

Starting… Getting There… Got It! 
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Critical Questions Teams Ask 
•What do we want students to know and be able to do? 
•How will we know if they can? 
•What will we do if they can’t? 
•What will we do if they already can? 
 
Summative assessment is the attempt to summarize student learning at some 
point in time.  Summative assessments are not designed to give feedback 
useful to teachers and students during the learning process. 

Formative Assessment: An assessment functions formatively to the extent that 
evidence about student achievement is elicited, interpreted, and used by 
teachers, learners, or their peers to make decisions about next steps in 
instruction that are likely to be better, or better founded, than the decisions 
they would have made in the absence of evidence. 

Understanding Formative and Summative Assessments 

Formative  Summative  

Given DURING the unit of 
instruction. 

Given at the end of the unit of 
instruction. 

Short, maybe 20 minutes. Longer, often a class period. 

Written around 1-3 learning targets. Written around 1 or more 
standards. 

Used to diagnose next steps in 
learning; students given feedback. 

Use to measure student learning; 
students given a grade. 

 

Common Formative Assessment--Common formative assessments are team-
designed, intentional measures used for the purpose of monitoring student 
attainment of essential learning targets throughout the instructional process. 
 
Why add Common Formative Assessments? 

o Allow teams to examine the effect of instructional strategies on student 
learning and learn together what strategies work best with which 
students. 

o Provide the opportunity for teams to learn together about how to 
respond to students. 
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Developing a Unit Plan to Include Common Formative Assessments 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

5 Days to Teach Targets 1-3 
Team 

Meeting 
to Plan 

 

CFA-1 
Teach 

Target 4 

Team 
Meeting 
to Plan 

 

Response 
Day 7 Days to Teach Targets 5-7 

CFA-2 
Teach 

Target 8 

Response 
Day 

5 Days to Teach Targets 9-11 
(including one flexible day 

End of 
Unit Test 

Team 
Meeting 
to Plan 
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Time Considerations for Tier 1 
•When a team teaches, assesses and provides corrective instruction for 
essential learning targets, they need more time than has typically been 
allocated in their pacing guides. 
•This means the team must delete other activities/lessons from the pacing 
guide to make room. 
•Things that are deleted include activities not tied to essential standards 
and lessons connected to supporting standards. 
 

Time Considerations for Tier 2 and 3 
•The response must occur at a time when there is no new instruction 
happening.  
 
•The time for Tier 2 and 3 should be distinct. Some students need both. 
 
•The plans for each of the three tiers should be based on data about the 
student.  Not all Tier 3 students have the same needs for response. 
 
 

Tier 2: Supplemental Support 
Linked to this year’s essential standards 

Short term 
Students might need Tier 2 and 3 
Benchmarks, progress monitoring 

Tier 3: Intensive Support 
Frequent small group or individual 
Focused on prerequisite essential 

standards 
Benchmark, progress monitoring 

Tier 1: Core Curriculum 
What happens for all students? 

Linked to the Essential Standards 
Common Formative Assessments 
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Why Do We Unwrap the Standards? 
• The process of unwrapping helps teams have a common 

understanding of the meaning of the standards. 
• It results in understanding the learning targets that must be learned 

to master the standards. 
• Formative assessments are written around learning targets; 

summative around standards. 
 

What are Learning Targets 
 Learning targets are the increments of learning that make up the journey to 

achieving the overall standard. 

 They include all of the skills and concepts students must acquire to master the 
standard. 

 (Common) formative assessments are designed around learning targets rather 
than standards. 

 Learning targets may be written as “I can” statements in student-friendly 
language. 
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Describe the  
relationship 
between a 

series of 
historical events, 
scientific ideas 
or concepts, or 

steps in 
technical 

procedures in a 
text, using 

language that 
pertains to time, 
sequence, and 

cause and 
effect. RI.3.3 

 

Identify the structure of a text 
being read—time, sequence, 

and cause and effect. 
 

Annotate or highlight a text to 
show its structure. 

Use language that pertains to 
time, sequence, and cause 
and effect. 

Identify key terms that let the 
reader know two things are 

being compared (but, 
however, in contrast). 

 

CFA 

CFA 

Student will able 
to read and 

understand a 
new 

informational 
text. They can 
determine its 

structure, 
highlight or 
annotate to 

show how the 
pieces fit 

together by 
understanding 

specific 
language 

authors use to 
show the 

structure they 
are using.  

Describe the relationship 
between a series of historical 
events, scientific concepts or 

steps in technical procedures in 
a text. 
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Social Studies 

 
ELA 

DOK 1 •recall facts, terms, concepts, trends 
•recognize or identify specific 
information contained in maps, 
charts, tables, graphs, or diagrams 

•identify figurative language 
•fluency 
•know vocabulary 
•use punctuation correctly 

DOK 2 •compare or contrast people, 
places, events and concepts 
•convert information from one form 
to another 
•give an example 
•classify or sort items into meaningful 
categories 
•describe, interpret, or explain issue 
and problems, patterns, reasons, 
cause and effect, significance or 
impact, points of view 

•low level comprehension (right 
there questions) 
•simple inferences 
•using context clues 
•predict outcome 
•summarizing 
•first draft writing 
•notetaking 
•outlining 

DOK 3 •use evidence 
•draw conclusions 
•apply concepts to new situations 
•use concepts to solve problems 
•analyze similarities and differences 
in issues and problems 
•propose and evaluate solutions to 
problems 
•recognize and explain 
misconceptions 
•make connections across time and 
place to explain a concept. 
 

•explain, generalize, or connect 
ideas 
•how author’s purpose affects the 
text 
•summarize info from several 
sources 
•identify abstract themes 
•writing for different purposes 
(awareness of audience) 
•using complex structures and ideas 
in writing 

DOK 4 •analyze and synthesize information 
from multiple sources 
•examine and explain alternate 
perspectives 
•illustrate how common themes and 
concepts are found across time and 
place 
•make predictions with evidence 
•develop a logical argument 
•plan an develop solutions to 
problems 

•analyze and synthesize from 
multiple sources 
•explain alternate perspective from 
a variety of sources 
•Define similar themes over a variety 
of texts 
•writing with voice 
•writing with information from a 
variety of sources 
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Math 
 

Science 
DOK 1 •knowing math facts 

•apply an algorithm or formula 
•definition 
•simple procedure (one step) 
•know a formula 
•represent in words or diagrams a 
concept or relationship 

DOK 2 •make a decision about how to 
approach a problem 
•at least 2 step problems 
•interpret info from table or graph 
(simple) 

•specify and explain the relationship 
between facts, terms properties, or 
variables 
•Describe and explain examples 
and non-examples of science 
concepts 
•Select a procedure according to 
specified criteria and perform it 
•Formulate routine problem given 
data and conditions 
•Organize, represent, and interpret 
data 

DOK 3 •make conjectures 
•draw conclusions 
•justify reasoning especially when 
tasks have more than one right 
answer 
•citing evidence 
 

•Explain their thinking about an 
answer 
•Identify research questions and 
design investigations for a scientific 
problem 
•Solve non-routine problems 
•Develop a scientific model for a 
complex situation 
•Form conclusions from 
experimental data 

DOK 4 •requires complex thinking over a 
period of time (with different tasks) 
•requires planning 
•making connections between a 
finding and related concepts 
•critiquing design 

•complex reasoning, experimental 
design and planning 
•Based on provided data from a 
complex experiment that is novel to 
the student, deduct the 
fundamental relationship between 
several controlled variables. 
• Conduct an investigation, from 
specifying a problem to designing 
and carrying out an experiment, to 
analyzing its data and forming 
conclusions 
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I have students who can’t read grade level text.  Now What? Consider what 
your team might do to support these students. 
 
 
 
 
 
 
 
 

Choosing an Appropriate Assessment 
Type of 

Assessment 
Examples 

in 
Practice 

Advantages Disadvantages 

Selected 
Response 

 
 
 
 

  

Constructed 
Response 

 
 
 
 

  

Performance  
 
 
 
 

  

Performance 
Task 
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Name:	__________________________________________________	
	

Subtraction	Fluency	Interview	
	
Directions:	Ask	the	child	each	combination.	Use	the	following	codes	to	mark	student	
responses.	
	
√√	=	correct	response	w/in	3	sec	 	 	 	 A	=	automatic	
√	=	correct	response	in	more	than	3	sec	 	 	 WO	=	wrong	operation	
X	=	incorrect	response	(also	record	answer	given)	 CBF	=	counted	back	on	fingers	
	 	 	 	 	 	 	 	 CBH	=	counted	back	in	head	
	 	 	 	 	 	 	 	 CUF	=	counted	up	on	fingers	
	 	 	 	 	 	 	 	 CUH	=	counted	up	in	head	
	 	 	 	 	 	 	 	 RFA	=	related	fact	(addition)	
	 	 	 	 	 	 	 	 RFS	=	related	fact	(subtraction	
	 	 	 	 	 	 	 	 TLA	=	ten	as	a	landmark	(addition)	
	 	 	 	 	 	 	 	 TLS	=	ten	as	a	landmark	
(subtraction)	
	 	 	 	 	 	 	 	 	

Combination	 Assessment	1	
Date:______________	

Assessment	2	
Date:______________	

Assessment	3	
Date:______________	

Assessment	4	
Date:______________	

4	-	2	 	 	 	 	
10	-	5	 	 	 	 	
6	-	2	 	 	 	 	
8	-	4	 	 	 	 	
12	-	4	 	 	 	 	
14	–	7				 	 	 	 	
11	-	2	 	 	 	 	
12	–	8		 	 	 	 	
14	-	6	 	 	 	 	
15	-	7	 	 	 	 	
13	-	6	 	 	 	 	
12	-	5	 	 	 	 	
17	–	8	 	 	 	 	
12	–	3	 	 	 	 	
16	–	9		 	 	 	 	
18	–	9		 	 	 	 	
15	–	8	 	 	 	 	
13	–	9		 	 	 	 	

Strategy	Observation	 	
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1st Grade Reading    Name____________________________ 
 
 

 
 

Directions to the teachers:  You can use the text for a running record before you assess 
the learning target. 
 
Have the students read “Kim’s New Shoes”. 
 
Then say, “Retell what happened in the story.”  You can prompt the child by saying 
“Retell it like I haven’t ever heard the story.”  (Teacher cannot give any specific 
prompting.  You can prompt with “Tell me more,” but specific prompting as “What was 
the problem” is not okay.) 
 
 

Retell Component: Circle if student says: Notes: 
 

Characters Kim, Lizzy, Mom 
 
 

 

Setting Shoe Store 
 
*If they say outside of 
school or home, ask what 
is the setting for most of 
the story> 

Can be omitted from the 
retell. If so, ask student 
what the setting is when 
they are finished with the 
retell. 

Problem 
 
Student needs to state at 
least one problem 

Kim can’t decide (make 
up her mind) on which pair 
of shoes. 
 
OR 
Kim doesn’t want to get 
new shoes. 
 
OR 
She doesn’t end up liking 
the shoes she buys. 
 

 

Solution She finally makes a 
decision to pick the red 
shoes. 
 
OR 
Mom tells her which pair to 
pick 
 
OR 
She trades the shoes with a 
friend and is finally happy. 

The solution depends on 
the problem the child 
names. 

   
 

Learning Target: Retell stories, including key details. 
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Rubric for Scoring 
 

Extends Student gives a descriptive and detailed 
retell. May include character’s feelings, 
specific details from the text or inference 
from the story (mom being annoyed). 

Mastery Student names in sequential order all of 
the above story elements. Setting may be 
omitted. 
 

Below Student includes some of the story 
elements and/or occasionally goes out of 
order.  OR Requires rigorous prompting to 
retell story elements. 

Warning Student was unable to state the story 
elements and/or was not in sequential 
order.  OR cannot retell story elements 
with prompting.  
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Name:!__________________________!!Date:!________________!!Level:!!!!G!!!
Title:!!Kim’s!New!Shoes![LLI!Blue!68]!(Word!Count:!224)! ! ! ! ! !

Intro:!!Today!you!are!going!to!read!“Kim’s!New!Shoes”.!In this book Kim 
is looking for new shoes with her mom. You are going to read to find out 
what happens when Kim and her mom go shopping for new shoes.!

E! SC! M! S! V!

Page!2!
!
“You  need   new  shoes,” 
 
said  Mom. 
 
Kim  looked  at  her  feet.!
 
“ I  like  my  old  shoes,” 
 
she  said. 
 
“I  have  fun  in  them.” 
!
Page!3!
!
“  We  can  look  for  new  shoes 
 
just  like  the  old  shoes,” 
 
Mom  said. 
!
Page!4!
!
Kim  looked  at  lots  of  shoes 
 
at  the  shoe  store. 
 
At  last,  she  saw  new  shoes 
 
just  like  her  old  shoes. 
 
“These  shoes  are  best,” 
 
said  Kim.!
 
Page!6!

! ! ! ! !

Running Record 
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Then  Kim  had  to  pick 
 
a  color. 
 
“They  don’t  have  pink,” 
 
said  Kim. 
 
“But  I  like  red.” 
 
“Good.   Let’s  get  the  red  shoes,” 
 
said  Mom. 
 
“I  like  blue,  too,”  said Kim. 
!
Page!7!
!
Kim  couldn’t  choose  the  color 
 
of  [100 words]  her  shoes.!

!
!
Student’s!Time:!_______________!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!Total!!!!!

! ! ! ! !

!
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Liam is making lemonade.  He needs 16 ounces of lemon juice. He has 10 
lemons. 
 

 
 
Each lemon makes about 1 ½ ounces of lemon juice.  Will he have enough 
lemon juice? Explain how you know. 
 
Scoring Rubric 
Proficient  Partially Proficient Not Proficient 
The student solves the 
problem correctly and 
is able to show an 
appropriate solution 
pathway explaining 
their answer. 

The student does not 
show complete 
understanding of the 
learning target.  (S)he 
either makes an error in 
executing the process; 
or  solves the problem 
correctly, but doesn’t 
provide an explanation 
of how. 

The student doesn’t 
show any 
understanding of the 
learning target.  (S)he 
either chooses an 
inappropriate solution 
pathway or provides an 
explanation that shows 
misunderstanding of 
the problem. 

 
 

Fourth Grade Math Learning Target:  Solve word problems involving 
multiplication of a fraction by a whole number. 
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Validity—Does the assessment assess what we wanted it to assess? Will it 
tell me whether or not the students learned the material I wanted them to 
learn? 
 
Reliability--Can I rely on the information to make decisions about what to 
do next for my students? Does it tell me with confidence whether the 
student is ready to move on or if (s)he needs more time and support? 
 
 
Making Assessments Valid 
 Unwrap standards into the learning target to clearly uncover the 

important knowledge and skills we want to teach and assess. 

Create an assessment planning chart to assure that we have assessed 
each of those targets at the level we expect students to reach. 
 
Assessment Planning 

• Identify the specific targets to be assessed. (1 or 2 work best) 
• Determine the level of cognitive demand. (What kind of thinking?)  
• Decide what type of assessment items and how many to use. 

– Selected Response for knowledge, application, analysis 
– Constructed Response for higher level 

• Consider how much time the assessment will take. 
 
What Targets Should We Choose? 

Should be targets that are essential for student learning: 
– Targets that are often difficult or lead to misconceptions 
– Targets that are prerequisite to future learning 
– Targets that are absolutely necessary for students to know 
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Assessment Planning Chart 
 

Content or Targets 

Level of Cognitive Demand 

DOK 1 
Knowledge 

Retrieval 

DOK 2 
Comprehension 

Application 

DOK 3 
Analysis 

DOK 4 
Evaluation 

or Knowledge 
Utilization 

What will 
proficiency look 

like? 

Identify  the structure of the text 
being read—time, sequence, and 
cause and effect. 
 
 

 2 constructed 
response   Both questions 

correct 

 
Annotate or highlight a text to show 
its structure. 
 

1 constructed 
response    “Proficiency” 

on the rubric 

	
 Proficient Partially Proficient Not Proficient 
Annotate or highlight the 
text to show its structure 

The student demonstrates 
an understanding of the 
text structure by 
highlighting and noting 
the sentences that 
represent each section.  

The student demonstrates 
an understanding of the 
text structure but makes 
some mistakes in 
highlighting the correct 
sections.  

The student is unable to 
highlight or annotate the 
text in a way that 
demonstrates an 
understanding of its 
structure. 
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Assessment Planning Chart 
Content/ 
Targets 

Level of Cognitive Demand 

Knowledge 
Retrieval 

DOK 1 

Comprehension 
Application 

DOK 2 

Analysis 
 

DOK 3 

Synthesis 
Evaluation 

DOK 4 

What will 
proficiency look 

like? 
Add and subtract 
fractions using the 
algorithm 

3 addition 
and 3 

subtraction 

 
 
 
 

  6 correct 
answers (or 5 
with a minor 

error) 
Add and subtract 
fractions in a real 
world problem 
where student must 
decide the process 
and explain why 
they did each step 

 2 problems  
(1 addition 
and one 

subtraction) 
with an 

explanation 

  “proficiency” 
on the rubric 
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Mathematics Assessment & Intervention in a PLC at WorkTM © 2018 Solution Tree Press • SolutionTree.com 
Visit go.SolutionTree.com/MathematicsatWork to download this page.

REPRODUCIBLE

Directions: Choose the most appropriate grade level that follows and discuss why each of the questions meets the 
cognitive-demand levels to which it’s assigned using the descriptions for lower- and higher-level-cognitive-demand tasks 
in the appendix (page 111).

Grade 1: I can compare two numbers and write my answer using <, =, or >. 

Lower-level-cognitive-demand task: 
Write <, =, or > in the circle to compare the numbers.

23 51

Higher-level-cognitive-demand task: 
Explain why 45 < 62. Use numbers, pictures, or words.

Grade 4: I can add and subtract fractions and show my thinking.

Lower-level-cognitive-demand task: 
Add and show how you know your answer is correct.

5
6 + 2 3

6  =

Higher-level-cognitive-demand task:
Martin runs 5

6  of a mile and then walks 2 2
6  mile. How

much farther does he walk than run? Show how you know 
your answer is correct.

Grade 7: I can solve multistep ratio and percent problems.

Lower-level-cognitive-demand task:
What is a $40 shirt worth if it is on sale for 20% off the 

original price?

Higher-level-cognitive-demand task:
Carla wants to buy tennis shoes that have a price tag 
of $75. They are on sale for 20% off the original price, 
and she has a coupon to use that reduces the price an 
additional 10% off the sale price. Will Carla buy the shoes 
for 30% off the original price? Explain why or why not.

&IGURE������Examples of Lower- and Higher-Level- 
Cognitive-Demand Tasks

page 1 of 2

21
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Assessment Planning Chart 
Content/ 
Targets 

Level of Cognitive Demand 

Knowledge 
Retrieval 

Comprehension 
Application 

Analysis Synthesis 
Evaluation 

What will 
proficiency look 

like? 
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You accomplish more reliable teacher-created assessments 
by: 
1.  Having enough items for each target so that a student isn’t 
able to guess the answers and appear “proficient” or misread 
items and appear “not proficient.” 
2.  Assuring that items are constructed with good format to 
minimize misunderstanding or guessing. 
 
Writing Quality Constructed Response Items 
•Make the question and nature of the response clear to the 
student. 

-Set a context for the expected reasoning if needed to 
more deeply understand what (s)he is being asked to do. 
-Provide clear expectations for student responses. 

•Develop a scoring rubric for the students that explains 
proficiency expectations, e.g., the student must provide two 
pieces of text evidence to show how the character changes.  
•Provide adequate space for responses. 
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Examples	–	Clear	Expectations	
ELA	
The	author	of	this	text	is	making	a	case	to	move	to	all	electric	cars	by	2020.		
Find	three	examples	of	specific	data	he	provides	explaining	why	he	believes	
this	is	necessary.	
For	each	example	provide:	
-A	quotation	directly	from	the	text	
-Page	number	on	which	it	appears.	
Quotation:	 Page	Number	
1.	
	

	

2.			
	
	

	

	
	
Math	
Look	at	Figure	Q	and	Figure	R	below:	
	

	
Mia	said	Figure	Q	and	Figure	R	have	equal	areas	and	equal	perimeters.	She	
supported	her	thinking	by	saying	that	any	two	figures	made	of	an	equal	number	
of	unit	squares	always	have	equal	areas	and	equal	perimeters.	
Answer	the	follow	question	and	include	your	explanation	why	you	answered	
the	way	you	did.		(you	should	use	words	and	drawings	in	your	explanation).	
	
Is	Mia	correct	in	her	thinking?		.		
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Examples	–	Setting	the	Context	
ELA	
In class we studied how authors convince their readers to agree with them. 
One of the ways we studied was how the author uses facts and details. 
Read this article about taking vitamins and supplements, Explain how the 
author uses facts and details to convince the reader to take vitamins and 
supplements. 
	

Science 
 
Read this article about a survey that was conducted about how many 
people watched the solar eclipse in August, 2017.  Use the data table on 
page 2 to answer the following questions: 
 
Did more people watch the eclipse in the northern hemisphere or southern 
hemisphere? 
 
Did more people watch the 2017 eclipse or the moon landing in 1969? 
 

 
 

Providing Feedback: 
•Use descriptive rather than evaluative feedback 
•Provide the feedback about the learning target(s) being 
assessed. 
•Limit “corrective feedback” to what can be absorbed at a 
given time. 
•Provide feedback that is specific enough so that the student 
knows what to do next, but not so specific that it gives away 
the answer. 
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Consider the stimulus: 
•The stimulus is the information provided to the student prior to the 
question. 
•In math, it may include graphs or charts to interpret. 
•In ELA it may include a piece of text or video. 
 
Considerations for ELA stimulus 
•The passage must reflect the learning target being assessed, e.g., 
firsthand/secondhand account, two articles on the same event or topic.  
•The passage must be the appropriate Lexile level (measure of text 
complexity. 
•The passage must be an appropriate length which may mean it’s an 
excerpt. 
 

Typical Reader Measures by Grade 

 
Typical Passage Length 

Grade Band Maximum Passage Length 
3 650 
4 750 
5 750 
6 950 
7 950 
8 950 

HS 1100 
	

Grade Lexile 
1 BR120L to 295L 
2 170L to 545L 
3 415L to 760L 
4 635L to 950L 
5 770L to 1080L 
6 855L to 1165L 
7 925L to 1235L 
8 985L TO 1295L 
9 1040L-1350L 
10 1085L to 1400L 
11-12 1130L to 1440L  
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Using Rubrics with Common Formative Assessments 
•Each learning target should be have a separate criterion on the rubric. 
•The team must develop a common understanding of what the expectation is for each level of response often 
guided by strong and weak work.  
•Be aware that some constructed response questions have only “correct” and “incorrect” answers. 
 
 Beyond Proficiency Proficiency Partial Proficiency No Proficiency 

Learning target 1     

Learning target 2     
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 4  3    2  1 

Mathematical 
Explanation 

Gives a complete 
written explanation 
of what was done as 
well as why it was 
done. Provides some 
alternate thinking 
about how this may 
apply in other similar 
situations 

Gives a complete 
written explanation 
of what was done as 
well as why it was 
done. May include a 
diagram with a 
complete 
explanation. 

Cannot thoroughly 
explain what was 
done and why. The 
explanation is vague, 
difficult to understand, 
or doesn’t completely 
match the process. 

Is unable to explain 
the solution. 

 
Developing A Rubric Around Learning Targets 

 
 

 4 3 2 1 
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What is wrong with these questions? 
 
1. In a human skin cell 

a.  There are 13 chromosomes 
b.  There are 18 chromosomes 
c.  There are 23 pairs of chromosomes 
d.  There are 46 pairs of chromosomes   

 
2. Why would parents seek information from a genetic counselor? 

a. to know what their child will look like in the future. 
b. birthdate 
c. Whether their child will develop cancer sometime in his/her lifetime. 
d. find out the haircolor 
e. if the child will have certain genetic disorders. 

 
3. Which option has these numbers listed from least to greatest? 
 

a. 3.15, 7/2, � 
b. 7/2, �, 3.15 
c. �,  3.15, 7/2 

 
4. In what ways is a persuasive essay different from other types of essays? 

a. It usually includes both facts and opinions. 
b. It’s goal is to affect reader’s thoughts and emotions. 
c. It tries to persuade readers to do or believe something. 
d. It attempts to explain how to make or do something. 

 
Chicago Bears : football::_____________: baseball 

a. New York Mets 
b. Chicago Blackhawks 
c. Los Angeles Lakers 
d. Tampa Bay Buccaneers 

 
Can you relate the parts of the cell to your school?  Match each cell part function  
with the corresponding school area. 
 
_____Cell Wall   a. Supply or storeroom 
 
_____Vacuole   b. Doors or windows 
 
_____Chloroplast  c. Principal’s office 
 
_____Nucleus   d. Bricks of the building 
 
_____Cell membrane  e. Cafeteria 
 
True or False 
_____If you heat water and it turns into water vapor, it’s called condensation;  
if you turn ice into water vapor, it’s called evaporation. 
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Test-Item	Quality	Checklist	
General	Guidelines	for	All	Formats	

1. Unwrap/unpack	standards	into	learning	targets	and	write	questions	around	
the	most	important	targets.	

2. Create	an	assessment	planning	chart	to	ensure	adequate	cognitive	demand	
and	number	of	questions	asked	per	target.	

3. Remember	the	goal	is	to	know	whether	students	know	the	material,	not	
whether	they	can	use	good	test-taking	strategies	to	guess	the	right	answer.	

4. Provide	a	sufficient	number	of	items	to	know	whether	a	student	learned,	but	
not	so	many	that	the	assessment	takes	too	long.	

Multiple-Choice	Guidelines	
1. Make	sure	that	each	item	assesses	only	one	target.	
2. State	the	whole	question	in	item	stem.	
3. Put	the	answer	choices	in	an	order	that	makes	sense,	e.g.,	largest	to	smallest,	

alphabetical.	
4. Be	sure	there	is	only	one	correct	or	best	answer.	
5. Keep	response	options	brief	and	parallel	in:	

a. Length	
b. Grammatical	construction	

6. Limit	use	of	all	or	none	of	the	above.	
7. Use	always	and	never	with	caution.	
8. Questions	can	have	different	numbers	of	responses;	don’t	add	answers	just	

to	make	them	even.	

True–False,	Matching,	and	Completion	or	Fill-In	Guidelines	
1. True–false	items	

a. Make	them	entirely	true	or	entirely	false	as	stated.	
b. Avoid	negatives	which	make	questions	ambiguous.	
c. Make	sure	there	is	only	one	target	per	question.	

2. Matching	items	
a. Provide	clear	directions	for	the	match	to	be	made.	Indicate	if	a	

response	can	be	used	more	than	once	or	if	an	item	has	more	than	one	
match.	

b. Include	no	more	than	10	items.			
c. Put	the	responses	on	the	left	and	the	trigger	on	the	right.	
d. Include	only	homogeneous	items.	Do	not	mix	dates,	events,	and	names	

in	a	single	exercise.	
e. Provide	more	responses	than	trigger	items.	
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3. Completion	or	fill-in	items	
a. Ask	a	question.	
b. Provide	one	blank	per	item.	
c. Do	not	make	length	a	clue.	
d. Put	blank	toward	the	end.	
	

Constructed-Response	Guidelines	
1. Creating	questions	

a. Make	the	context	and	the	expectations	clear	to	the	student.	
b. Don’t	provide	options	that	allow	students	to	choose	areas	in	which	

they	feel	most	competent.	(You	want	to	know	what	they	really	know!)	
2. Scoring	

a. Establish	scoring	criteria	in	advance.	
b. Set	a	policy	about	non-achievement	factors,	i.e.,	writing	skills.	
c. Score	collaboratively,	if	possible.	
d. Score	all	responses	to	one	exercise	at	a	time.	(It’s	faster!)	

	
Formatting	and	Arranging	Assessment	Items	

1. Be	consistent	in	the	presentation	of	an	item	type.	
2. List	the	learning	target	being	assessed.	
3. Avoid	crowding	too	many	questions	onto	one	page.	
	

Writing	Directions	
1. Write	clear,	explicit	directions	for	each	item	type.	
2. Indicate	how	the	answer	should	be	expressed	(e.g.,	should	true	or	false	be	

written,	or	T	or	F?	Should	numbers	be	rounded	to	the	nearest	10th?	Should	
units	such	as	months,	meters,	or	grams	be	included	in	the	answer?)	

	
Producing	the	Test	

1. Type	test	and	make	sure	copies	are	readable.	
2. Proof	carefully	and	double	check	the	answer	key.	
3. Ask	a	colleague	to	review	or	take	important	tests.	

	
(Ainsworth,	2006;	Stiggins,	Arter,	Chappuis,	&	Chappuis,	2004;	Gareis	&	Grant,	2008;	

and	Popham,	2003)	
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Multiple Choice Items 
 

Writing good stems: 
• The stem should include a complete thought or question. 
• Do not use negatives as they may confuse students who actually know 

the information. 
• Don’t give away the answer in the stem. 
• If you use most likely or best, make sure they are emphasized. 

Writing good “distracters” or choices: 
• Each answer should be reasonable. 
• Use parallel grammar and similar length. 
• Avoid “all of the above” and “none of the above.” 
• Use a logical order for the answers. 
• Make sure the correct answer is the only correct answer! 

 
 

Matching Items 
•Provide clear directions. 
•Use a maximum of 10 items. 
•Keep the list homogeneous. 
•Place longer responses on the left with shorter answers on the right. 
•Use an uneven number of items. 
•Keep the list in a logical order. 
 

True-False Items 
•Make sure there is only one target per item and that the item is either 
entirely true or entirely false. 
•Don’t use always or never. 
•Avoid negatives as they can create ambiguity for some students. 
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