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Agenda
1. Welcome and Getting Connected
•Track Your Progress
•Burning Questions
2. Using Student Work to Plan Next Steps
•Formative Assessment
•Pile and Plan
3. Unwrapping Standards into Learning Targets
•Defining Proficiency
•Planning Assessments
4. Using Previously Created Assessments
•Mapping the Assessment
•Planning the Response Based on Student Work
5. Writing Team Created Common Formative Assessments
Critical Questions Teams Ask
1. What do we want students to know and be able to do?
2. How will we know if they can?
3. What will we do for those who can’t?
4. What will we do for those who already can?

Formative Assessment: An assessment functions formatively to the extent that
evidence about student achievement is elicited, interpreted, and used by
teachers, learners, or their peers to make decisions about next steps in
instruction that are likely to be better, or better founded, than the decisions
they would have made in the absence of evidence.

To Determine if an Assessment is Formative ask:
Is it used to identify students who are experiencing difficulty in their learning?
Are students who are having difficulty provided with additional time and
support for learning?
Are students given an additional opportunity to demonstrate their learning?
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Track Your Progress
Assessment Workshop Learning Targets
Shade each rectangle to show your current understanding of each target.
•I can use the data I get back from
assessments to effectively plan a
response.

Starting…

•I can explain the difference between
Starting…
how formative and summative
assessments are designed.
•I can unwrap standards into learning Starting…
targets with my team so that we agree
collaboratively what proficiency will
look like.
•I can identify the essential standards
all students must learn.

Starting…

Getting There…

Getting There…

Got It!

Getting There…

Got It!

Getting There…

Got It!

Questions I have at the beginning of today…
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Got It!
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Pile and Plan
STEP ONE—Identify what the essential learning target is for the question and
what proficiency looks like on the rubric.
STEP TWO—Separate student work samples into two piles: those who were
proficient (or beyond), those who were not proficient.
STEP THREE—For those students who were not proficient, consider what
evidence you have that can help you create a hypothesis about what the
student(s) misunderstood or where the learning stopped. Create separate
piles for each hypothesis
STEP FOUR—For each pile, collaboratively plan what the corrective instruction
will look like.
STEP FIVE—Plan how to extend the learning for students who are proficient on
the essential learning target.
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Fourth Grade Math Learning Target: Solve word problems involving
multiplication of a fraction by a whole number.
Liam is making lemonade. He needs 16 ounces of lemon juice. He has 10
lemons.

Each lemon makes about 1 ½ ounces of lemon juice. Will he have enough
lemon juice? Explain how you know.
Scoring Rubric
Proficient
The student solves the
problem correctly and
is able to show an
appropriate solution
pathway explaining
their answer.

Partially Proficient
The student does not
show complete
understanding of the
learning target. (S)he
either makes an error in
executing the process;
or solves the problem
correctly, but doesn’t
provide an explanation
of how.

Not Proficient
The student doesn’t
show any
understanding of the
learning target. (S)he
either chooses an
inappropriate solution
pathway or provides an
explanation that shows
misunderstanding of
the problem.

Student Work Samples:
Student One: Liam has 10 lemons and they each make 1 ½ ounces of juice.
So 10 times 1 ½ means that he has 10 ounces plus ½ ounce. That is not
enough juice because he needs 16 ounces.
Is the answer correct?
Based on the student answer, what is the misunderstanding?
How would you respond to this group of students?
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Student Two: He needs ½ more lemons.

Is the answer correct?
Based on the student answer, what is the misunderstanding?
How would you respond to this group of students?

Student Three: No because every two lemons is three ounces 3 times 5=15
and that's one ounce short.

Is the answer correct?
Based on the student answer, what is the misunderstanding?
How would you respond to this group of students?
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Grade 2 ELA
Learning Target: Students compare two or more versions of the same
story.
Directions: Complete the Venn diagram with details from The City Mouse

The City Mouse
and the Country
Mouse
1.
2.
3.

Both
1.
2.

City MouseCountry Mouse
1.
2.
3.

Learning Target: Students use information gained from illustrations and
words to demonstrate understanding of its setting.

Proficient
The student
demonstrates
understanding of what
the setting is and is
able to provide words
and/or details from
illustrations to support
his/her answer.
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Partially Proficient
The student
demonstrates
understanding of what
the setting is but is
unable to provide
words and/or details
from illustrations to
support his/her answer.

Not Proficient
The students isn’t able
to demonstrate
understanding of what
the setting is.

(c) Jakicic, 2019

Directions: Use pictures and words from the story City Mouse – Country
Mouse to explain what the setting of this story is. Explain what pictures and
words you used.
___________________________________________________________________________
___________________________________________________________________________
___________________________________________________________________________
___________________________________________________________________________
___________________________________________________________

Student #1: The setting of the story is inside a tree in a forest.

Is the answer correct?
Based on the student answer, what is the misunderstanding?
How would you respond to this group of students?
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Student #2: One part of the story is in the country where there are trees. The
other part of the story is in the city in a big dining room. I know this because
there were pictures of trees in the county and a picture of the dining room in
the city.

Is the answer correct?
Based on the student answer, what is the misunderstanding?
How would you respond to this group of students?

Student #3: The title of the book says the setting of the story. One mouse lives
in the city and one mouse lives in the country.

Is the answer correct?
Based on the student answer, what is the misunderstanding?
How would you respond to this group of students?
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The Leadership Role
• Make sure your teammates understand the purpose of using student work
in planning next steps.
•Remind teammates that the student who demonstrate proficiency should
have an activity that extends their learning.
Use the protocol to make sure you go through all the steps.
Summative Assessments
Summative assessments measure student progress at a given point in time.
e.g., proficient, beyond proficient, partially proficient.
Understanding Formative and Summative Assessments
Formative

Summative

Given DURING the unit of
instruction.

Given at the end of the unit of
instruction.

Short, maybe 20 minutes.

Longer, often a class period.

Written around 1-3 learning targets. Written around 1 or more
standards.
Used to diagnose next steps in
learning; students given feedback.
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Use to measure student learning;
students given a grade.
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Team
Meeting
to Plan

CFA-2
Teach
Target 8

Team
Meeting
to Plan

Response
Day

Response
Day
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5 Days to Teach Targets 9-11
(including one flexible day

7 Days to Teach Targets 5-7

5 Days to Teach Targets 1-3

Developing a Unit Plan to Include Common Formative Assessments

End of
Unit Test

Team
Meeting
to Plan

CFA-1
Teach
Target 4
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Describe the
relationship between a
series of historical
events, scientific ideas,
or steps in technical
procedures in a text,
using language that
pertains to time,
sequence, and cause
and effect.

Identify key terms that let the reader
know two things are being compared
(but, however, In contrast.

Use language that pertains to time
sequence, and cause and effect.

Annotate or highlight a text to show its
structure.

Determine the structure of the text being
read—time, sequence, and cause and
effect.

Describe the relationship between a
series of historical events, scientific ideas,
or steps in technical procedures in a text

Common Formative
Assessment

Common Formative
Assessment

•
•
•

Why Do We Unwrap the Standards?
The process of unwrapping helps teams have a common
understanding of the meaning of the standards.
It results in understanding the learning targets that must be learned to
master the standards.
Formative assessments are written around learning targets; summative
around standards.

What are learning targets?
•Learning targets are the increments of learning that make up the journey to
achieving the overall standard.
•They include all of the skills and concepts students must acquire to master
the standard.
•Common formative assessments are designed around learning targets
rather than standards.
•Learning targets can be written as “I can” statements in student-friendly
language.
.
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Protocol for Unwrapping Standards
1. Circle the verbs (skills)
2. Underline the nouns (concepts) to be taught
3. Double underline or [bracket] any prepositional phrase (context)
4. Write separately each verb (skills) and noun (concept) combination as
a separate learning target.
5. If a prepositional phrase (the context) is included at the beginning or
the end of the standard, include it in the target.
6. EXAMINE each learning target asking the following questions:
-What are the instructional and assessment implications of this
target?
-Is the skill measurable? What would the assessment look like? Do
we need to change the verb to make it more measurable?)
7. After examining the instructional and assessment implications, are there
any targets that are IMPLICIT or not directly stated in the standard that should
be included?
8. Identify the DOK level of the standard and the individual learning targets.
The DOK of learning targets cannot be higher than the DOK of the standard.
9. Order the learning targets to indicate the sequence in which they will be
taught.
10. Describe the summative assessment.
11 Describe briefly any common formative assessments you will consider.
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Unwrapping Template
Standard: Describe the relationship between a series of historical events,
scientific ideas, or steps in technical procedures in a text, using language
that pertains to time, sequence and cause and effect. 3.I.3
What will
Students Do?

Describe
3

Determine
1
Annotate or
Highlight

With What
Knowledge or
Concept?

In What
Context?

DOK

the relationship
between a series of
historical events,
scientific ideas, or
steps in technical
procedures

In an
informational
text

3

The structure of the
text being read—time
sequence, and cause
and effect.

2

Given a piece of
text the student
can identify its
structure

a text to show its
structure

2

Given a piece of
text the student
can highlight to
show its structure.

Language that
pertains to time,
sequence, and cause
and effect to
understand the
relationships.

3

Key terms that let the
reader know two
things are being
compared (but,
however, in contrast.)

1

1
Use
3

Identify
2

Common
Formative
Assessment

Summative Assessment: The student will be asked to read a third grade scientific text and
will be asked questions that require analysis of the relationships between ideas in the text.
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ELA, Grade K: Demonstrate understanding of the organization and basic
features of print.
1. Follow words from left to right, top to bottom, and page by page.
2. Recognize that spoken words are represented in written language by
specific
sequences of letters.
3. Understand that words are separated by spaces in print.
4. Recognize and name all upper- and lowercase letters of the alphabet.
Math, Grade 1: Understand the meaning of the equal sign, and determine if
equations involving addition and subtraction are true or false.
ELA, Grade 2: Compare and contrast two or more versions of the same story
(e.g., Cinderella stories) by different authors or from different cultures.
Math, Grade 3: Solve two-step word problems using the four operations.
Represent these problems using equations with a letter standing for the
unknown quantity. Assess the reasonableness of answers using mental
computation and estimation strategies including rounding.
ELA, Grade 4: Write opinion pieces on topics or texts, supporting a point of
view with reasons and information.
1. Introduce a topic or text clearly, state an opinion, and create an
organizational structure in which related ideas are grouped to support
the writer’s purpose.
2. Provide reasons that are supported by facts and details.
3. Link opinion and reasons using words and phrases (e.g., for instance, in
order to, in addition).
4. Provide a concluding statement or section related to the opinion
presented.
Math, Grade 5: Add and subtract fractions with unlike denominators
(including mixed numbers) by replacing given fractions with equivalent
fractions in such a way as to produce an equivalent sum or difference of
fractions with like denominators.
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DOK 1

DOK 2

DOK 3

DOK 4
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Social Studies
•recall facts, terms, concepts, trends
•recognize or identify specific
information contained in maps,
charts, tables, graphs, or diagrams

ELA
•identify figurative language
•fluency
•know vocabulary
•use punctuation correctly

•compare or contrast people,
places, events and concepts
•convert information from one form
to another
•give an example
•classify or sort items into meaningful
categories
•describe, interpret, or explain issue
and problems, patterns, reasons,
cause and effect, significance or
impact, points of view
•use evidence
•draw conclusions
•apply concepts to new situations
•use concepts to solve problems
•analyze similarities and differences
in issues and problems
•propose and evaluate solutions to
problems
•recognize and explain
misconceptions
•make connections across time and
place to explain a concept.

•low level comprehension (right
there questions)
•simple inferences
•using context clues
•predict outcome
•summarizing
•first draft writing
•notetaking
•outlining

•analyze and synthesize information
from multiple sources
•examine and explain alternate
perspectives
•illustrate how common themes and
concepts are found across time and
place
•make predictions with evidence
•develop a logical argument
•plan an develop solutions to
problems

•analyze and synthesize from
multiple sources
•explain alternate perspective from
a variety of sources
•Define similar themes over a variety
of texts
•writing with voice
•writing with information from a
variety of sources

•explain, generalize, or connect
ideas
•how author’s purpose affects the
text
•summarize info from several
sources
•identify abstract themes
•writing for different purposes
(awareness of audience)
•using complex structures and ideas
in writing
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DOK 1
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Math
•knowing math facts
•apply an algorithm or formula

DOK 2

•make a decision about how to
approach a problem
•at least 2 step problems
•interpret info from table or graph
(simple)

DOK 3

•make conjectures
•draw conclusions
•justify reasoning especially when
tasks have more than one right
answer
•citing evidence

DOK 4

•requires complex thinking over a
period of time (with different tasks)
•requires planning
•making connections between a
finding and related concepts
•critiquing design

Science
•definition
•simple procedure (one step)
•know a formula
•represent in words or diagrams a
concept or relationship
•specify and explain the relationship
between facts, terms properties, or
variables
•Describe and explain examples
and non-examples of science
concepts
•Select a procedure according to
specified criteria and perform it
•Formulate routine problem given
data and conditions
•Organize, represent, and interpret
data
•Explain their thinking about an
answer
•Identify research questions and
design investigations for a scientific
problem
•Solve non-routine problems
•Develop a scientific model for a
complex situation
•Form conclusions from
experimental data
•complex reasoning, experimental
design and planning
•Based on provided data from a
complex experiment that is novel to
the student, deduct the
fundamental relationship between
several controlled variables.
• Conduct an investigation, from
specifying a problem to designing
and carrying out an experiment, to
analyzing its data and forming
conclusions
(c) Jakicic, 2019

Identifying Depth of Knowledge
Level 1
Level 2
Level 3

Level 4

Recall
Recall of a fact, information, or procedure.
Skill/Concept
Use information or conceptual knowledge, two or more
steps, etc.
Strategic Thinking
Requires reasoning, developing a plan or a sequence of
steps, some complexity, more than one possible
answer.
Extended Thinking
Requires an investigation, time to think and process
Multiple conditions of the problem.

Understanding how DOK affects assessments
•The DOK of learning targets cannot be higher than the DOK of the
standard.
•Questions with only 1 correct answer are typically related to DOK 1 or 2
targets.
•Questions with multiple correct answers are typically related to DOK 3 or 4
learning targets
Discuss the Assessments
•Start with a conversation about the summative assessment. Look at the
entire standard—what would it look like for a student to do this?
•Then, consider what learning targets should be assessed with a common
formative assessment.
-Learning targets that are often misunderstood.
-Learning targets that are prerequisite to something else.
-Learning targets that are absolutely necessary for students to know.
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Consider This Scenario
The third grade team gives an end of unit test based on 3 standards.
1. Describe the relationship between a series of historical events, scientific
ideas, or steps in technical procedures in a text, using language that
pertains to time, sequence, and cause and effect.
2. Read with sufficient accuracy and fluency to support comprehension.
3. Write opinion pieces on topics or texts, supporting point of view with
reasons.
Each standard had five questions with various DOK levels. They weren’t sure
how to identify students who needed help.
Test construct

RI Standard

DOK 1: Identify

#1

MC

DOK 1:
Determine
DOK 2:
Annotate

#2

Short
Answer
Graphics

DOK 2:
Describe
DOK 3: Use

#4

#3

#5

Students

Short
answer
Graphic
Organizer
3 Wrong:

Foundation
Standard
#6,
MC
#7,
#8

#11

Edit

#9

#12

MC

#13

Short
answer

#14

Opening
paragraph
Closing
Paragraph

#10

Fluency
Check
Read
aloud
(miscue)

Writing Standard

#15

Does this student need extra time
and support

Student A

#13

#14

#15

Student B

#1

#6

#12

Student C

#4

#5

#15

Adapted from: C. Erkens. 2019. The Handbook for Collaborative Common Assessments. Bloomington,
IN: Solution Tree Press.
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Targets
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Item #
Type

Item #
Type

Item #
Type

Item #
Type

What will
proficiency look
like?

Item/Target Match—Identify the item # and type for each
of the learning targets.

Summative Assessment Map

Name __________________________________________ Date__________________
Directions: This assessment is designed to be given one-on-one. Place the book in front of
the child and read the following introduction: “Today you are going to read aloud The Red
Pajamas. In this book Froggy is looking for his pajamas. Read to find out what he does to find
them.”

Running Record Question #1
Title: The Red Pajamas (word count 98)

C

Intro: “Today you are going to read The Red Pajamas. In this book
Froggy is looking for his pajamas. Read to find out what he does
to find them.”

Froggy wanted to go to bed.
“I want my red pajamas,” he said.
Froggy looked in his closet. He saw bats and balls,
But no pajamas.
Froggy looked in his basket. He saw pants and shirts
And an umbrella, but no pajamas.
Froggy looked under his bed. He saw his shoes, but
no pajamas.
Froggy looked in his trunk. He saw skates and books,
but no red pajamas.
Froggy looked in the piano. He saw his hats.
He saw a fan and a clock and his crayons.
Then he saw his red pajamas!
And he went to bed.
Total
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S

O

I

SC

Accuracy: Percentage determined by the number of words read correctly
out of 100.
Meets
95-100%
0-5 errors

Below
90-94%
6-10 errors

Well Below
Below 90%
10 or more errors

Below
Reads primarily in three
or four word phrase
groups; some smooth,
expressive
interpretation and
pausing guided by
author’s meaning and
punctuation; most
appropriate stess and
rate with some slow
downs.

Well Below
Reads primarily word by
word or in two-word
phrases with some
three or four word
groups; almost no
smooth, expressive
interpretation or
pausing guided by
author’s meaning and
punctuation; almost no
stress or inappropriate
stress with slow rate
most of the time.

Expression
Meets
Reads primarily in larger
meaningful phrases or
word groups; mostly
smooth, expressive
interpretation and
pausing guided by
author’s meaning and
punctuation;
appropriate stress and
rate with only a few
slow downs.
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Scoring Key: C=Correct Response

I=Incorrect Response

After the student finishes reading, ask the following questions. Say, “I’m going
to ask you a few questions about the story. You can look at the book to help
you. “
C

I

2. Why is Froggy looking for his pajamas?
(Possible correct responses—Froggy wanted to go to bed. If a student’s
response is vague, (i.e., “Because he wanted to find them), you are able to
prompt with “Why?)
C

I

3. Name two places Froggy looked for his pajamas.
(Possible correct responses—closet, basket, under the bed, trunk, piano. If the
student’s response is vague (i.e., “In his room”), you are able to prompt with
“Where?”)
C

I

4. What did Froggy find under his bed?
(Possible correct responses--shoes. Student is able to look back in the
book, but you should NOT prompt them to do so.)
C

I

5. Where did Froggy find his pajamas?
(Possible correct responses—the piano. If the student’s response is vague
(i.e., “In his room”), you are able to prompt with “Where?”)
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6. Directions: This writing prompt will be administered to the whole class
after ALL the students have been given the one-on-one assessment.
Read the book The Red Pajamas aloud to the whole class. Pass out the
writing prompt page and read the prompt to the students.
**If you have a student who says they have never lost anything, you may
prompt them to write about a time they got ready for bed.
Allow students 30 minutes to complete this assessment. If the student is
working and the time is up, you may give them an additional 10 minutes.
Prompt: in this story, Froggy couldn’t find his pajamas. He looked all over this
room. Think about a time you couldn’t find something. Write about what you
did to find it.

___________________________________________________________________________
___________________________________________________________________________
___________________________________________________________________________
___________________________________________________________________________
___________________________________________________________________________
___________________________________________________________________________
_________________________________________________________________________
25
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7. Directions: This assessment will be given individually. The student will
read the list of words orally,
Put a check mark next to the works the student reads correctly.
Final -e
rope
nut
late
vine
leg
bake
mop
hip
hut
lake

Vowel Teams
_____
_____
_____
_____
_____
_____
_____
_____
_____
_____

Proficient
Not proficient
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Lead
Feed
Laid
Ray
Soap
Sheep
Mean
Play
Coat
Rain

_____
_____
_____
_____
_____
_____
_____
_____
_____
_____

Student correctly ready 7-10 of the
words for both final -e and vowel
teams.
Student reads 6 or less words
correctly on either list
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Student reads grade level text orally with
expression.

Student reads grade level text orally with
accuracy.

Use temporal words to signal event order.

Write a narrative in which students recount two
or more sequenced events.

Answer questions about key details in a text.

Know final -e and common vowel team
conventions (ee, ea, ai, ay, oa)

Content/
Targets
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Item #
Type

Item #
Type

Item #
Type

Item #
Type

What will
proficiency look
like?

Item/Target Match—Identify the item # and type for each
of the learning targets.

Summative Assessment Map

5th Grade Math
Name ______________________________________ Date: ______________________
1. The state of Illinois had a population of approximately 13,000.000 in the
year 2012. Write that number as a power of 10 below:

2. Circle all the expressions that are equivalent to 2,653,000.
2,653 x 10

2,653 x 102

2,653 x 106

2,653 x 103

2,653 x 108

2,653 x 104

3. How many places, and in which direction, does the decimal move
when you divide 239.24 ÷ 102.

4. Circle all the expressions that are equivalent to 12.83.
1283

÷ 102

83 ÷ 103

1.283 x 10

128.3 x 104

5-8. Fill the table below
Number
1.7

Word
Forty-eight hundredths

.109
Six hundred twenty-five thousandths
9-14. Put each decimal in the correct column below
0.2
0.035
6.0
0.525
1.95
Between 0 and ½

28

Between ½ and 1

0.8

Greater than 1
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15. Compare the decimals above (0.2, 0.035, 6.0, 0.525, 1.95, and 0.8) from
least to greatest.
__________

__________

__________

___________ __________

__________

Solve the following problems and show your thinking using pictures, words, or
numbers.
16. Joe won the 24 competition and earned a gift car to Wal-Mart. At WalMart Joe spent $82.95 on games. How much money did Joe have left?

17. Molly, Jessica, and Thomas are all in track. As part of their practice on
day, they run as far as they can for 20 minutes. Molly ran 3.1 miles, Jessica ran
1.85 miles, and Thomas ran 2.4 miles. What’s the total distance they all ran?
18. In 2012 the population of the United States was estimated to be close to
314,000,000 people. Mrs. Jameson challenged her students to write this value
in a different creative way. Her students came up with the following answers.
Circle the correct answer(s) and justify why each answer is correct.
A. 31.4 x 103
B. 314 x 106
C. 31.4 x 107
D. 314 x 104
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MP: Critique the reasoning of others

Item #
Type

Item #
Type

Item #
Type

Item #
Type

What will
proficiency look
like?

Item/Target Match—Identify the item # and type for each
of the learning targets.
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Use patterns in the numbers of zeros of the
product when multiplying a number by powers
of 10 to determine the placement of the
decimal point when a decimal is multiplied by a
power of 10.

Add and subtract decimals to the hundredths
and explain the reasoning used.

Compare two decimals to the thousandths

Read and write decimals to the thousandths
using base ten numerals.

Content/
Targets

Summative Assessment Map

The Leadership Role
•You don’t have to have all the answers to facilitate this process.
•If your team gets stuck on what the item is assessing, discuss what
information/insight it might give you into student learning.
•Use your professional judgment to determine what proficiency looks like.
Critical Questions Teams Ask
1. What do we want students to know and be able to do?
2. How will we know if they can?
3. What will we do for those who can’t?
4. What will we do for those who already can?

Essential Standards
Essential standards are ones that all students must know and be able to do
by the end of the year. Common formative assessments are based on these
standards. (They often are called power or priority standards.) You guarantee
that students who do not (yet) master these standards receive time and
support.
Why Essential Standards?
ELA: Grade 3
•6 Strands: Literature, informational text, foundational skills, writing, speaking
and listening, language.
•90 grade specific skills: Determine the main idea of a text; recount the key
details and explain how they support the main idea.
“Our students need us to know their experiences over the course of time.
They need us to know what’s really going on in their daily classes as they
move among teachers and subjects. They need us to know and give
credence to their work from year to year.”
-Jacobs, 1999

Criteria for Essential Standards
Endurance: knowledge and skills that are valued beyond a single test date. Examples are
1) point of view, and 2) place value.
Leverage: knowledge and skills that are valued in multiple disciplines. Examples are
1) reading informational text in other subject areas, and 2) unit rate problems in math that
are used for science.
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Readiness: knowledge and skills that are necessary for success in the next grade level or
next unit of instruction. Examples are: 1) letter-sound recognition, and 2) logarithms.

1.
2.
3.
4.

1.
2.
3.
4.
5.

How to Choose
Use the criteria: endurance, leverage, and readiness.
Choose approximately one-third of the curriculum.
Work first with solo-thinking so that each teacher makes some
decisions.
Then work to consensus.
Ways to Come to Consensus
If everyone believes it is essential or not essential, the decision is easy!
If one or more team members has a different opinion, list to their
reasoning. (e.g., it is introduced rather than mastered.)
Read the standards for grade levels before and after yours.
Clarify why by using the criteria: endurance, leverage, and endurance.
Consider if there are other standards that are similar.

Pacing Instruction and Assessment
•All standards should be represented in the pacing guides for a course or
grade level.
•Pacing should be adjusted to accommodate the need for extra time to
teach, assess, and reteach the essential standards.
How to Find the Time
•Make sure that you have time to teach, assess, and respond to the essential
standards.
•To make time consider all of the content currently in your curriculum. Are
there activities/lessons that aren’t connected to a standard? Eliminate these
lessons first.
•Look at the lessons connected to supporting standards. Can you shorten
these to make more time for essentials.
Validity—Does the assessment assess what we wanted it to assess? Will it tell
me whether or not the students learned the material I wanted them to learn?
Reliability--Can I rely on the information to make decisions about what to do
next for my students? Does it tell me with confidence whether the student is
ready to move on or if (s)he needs more time and support?
Are these questions valid?
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Common Formative Assessment--Common formative assessments are teamdesigned, intentional measures used for the purpose of monitoring student
attainment of essential learning targets throughout the instructional process.
Why Common Assessments?

• They are more efficient than each teacher working
independently.
• There is more equity across classrooms.
• Teams learn together about instructional strategies.
• Teams learn together about assessment strategies.
• They provide a better response for students
Common Assessment in a PLC
•Assessments are designed by the collaborative team.
•Assessments are given in the same timeframe.
•Assessments are given under the same circumstances.
•Data are analyzed at a data team meeting.
•Plans are made together for corrective instruction, interventions, extensions

33

(c) Jakicic, 2019

Quick Look at Assessments
•The summative assessment happens at the end of the learning.
•They are intended to determine whether students have fully mastered the
standard(s).
•The Common Formative Assessment happens DURING the leaning.
•They are intended to make sure students have mastered a specific learning
target(s).
Tier 3: Intensive Support
Frequent small group or individual
Focused on prerequisite essential standards
Benchmark, progress monitoring

Tier 2: Supplemental Support
Linked to this year’s essential standards
Short term
Students might need Tier 2 and 3
Benchmarks, progress monitoring

Tier 1: Core Curriculum
What happens for all students?
Linked to the Essential Standards
Common Formative Assessments
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Designing Quality Assessments
The assessment (formative or summative) does not have to include
EVERY learning target.
• The item must match the learning target in terms of content.
• The item must match the learning target in terms of rigor. (DOK 3 and 4
targets will likely not best be assessed with multiple choice questions).
Choosing an Appropriate Assessment
•

Type
of Assessment

Examples
in Practice

Advantages

Disadvantages

Selected
Response

Constructed
Response

Performance
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Validity—Does the assessment assess what we wanted it to assess? Will it tell
me whether or not the students learned the material I wanted them to learn?
Reliability--Can I rely on the information to make decisions about what to do
next for my students? Does it tell me with confidence whether the student is
ready to move on or if (s)he needs more time and support?
Third Grade Math
Learning Target: Multiply side lengths to find the area of rectangle with whole
number side lengths in the context of solving real world problems.
Item 1:
Find the area of the rectangle

2 feet
6 feet
Item 2:
Joe and John made a poster that was 4 feet by 3 feet. Mary and Amir made
a poster that was 4 feet by 2 feet. They placed their posters on the wall sideby-side so that there was no space in between them. How much area will
the two posters cover?
Use pictures, words, and numbers to show your answers.
Making Assessments Valid
Unwrap standards into the learning target to clearly uncover the important
knowledge and skills we want to teach and assess.
Create an assessment planning chart to assure that we have assessed each
of those targets at the level we expect students to reach.
Planning the Assessment
•Identify the specific targets to be assessed. One or two work best.
•Determine the level of cognitive demand (DOK 1-4).
•Decide what type of assessment items and how many to use.
--Selected response can be used for DOK 1 and 2.
--Constructed response work best for DOK 3 and 4.
•Consider how long the assessment will take.
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Content or Targets
Knowledge
Retrieval

DOK 1
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Comprehension
Application

DOK 2
Analysis

DOK 3
Evaluation
or Knowledge
Utilization

DOK 4

Level of Cognitive Demand

Assessment Planning Chart
What will
proficiency look
like?
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Annotate or highlight a text to show
its structure.

Determine the structure of the text
being read—time sequence, cause
and effect.

Content or Targets

Assessment Planning Chart

Knowledge
Retrieval

DOK 1

DOK 4
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“proficiency”
on the rubric

What will
proficiency look
like?

1 constructed
response
question

Evaluation
or Knowledge
Utilization

Both questions
correct

Analysis

DOK 3

2 constructed
response
questions

Comprehension
Application

DOK 2

Level of Cognitive Demand

