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Targets for this session: 

•Consider how to use pre-assessments and other data to know how to plan 
instruction and responses.  

requisite skills.  
 

Critical Questions Teams Ask 
1. What do we want students to know and be able to do? 
2. How will we know if they can? 
3. What will we do if they can’t? 
4. What will we do for those who already can? 

 
Essential Standards 

Essential standards are ones that all students must know and be able to do by 
the end of the year. Common formative assessments are based on these 
standards. (They often are called power or priority standards.) You guarantee 
that students who do not (yet) master these standards receive time and support.  
 
Our students need us to know their experiences over the course of time. They 
need us to know what’s really going on in their daily classes as they move among 
teachers and subjects. They need us to know and give credence to their work from 
year to year. 

Vital Essential Standards 
These are a subset of the essential standards chosen by collaborative teams that 
represent the highest priority standards students must know to be successful 
learners.  They are chosen based on evidence from vertical discussions, pre-
assessments and data, and thoughtful considerations of learning progressions. 
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•Learn how vertical discussions can ensure teams are focusing on the most vital 
essential standards. 
•Investigate how learning progressions can help teams plan for teaching pre-



Criteria for Essential Standards 
Readiness: knowledge and skills that are necessary for success in the next grade 
level or next unit of instruction. 
 
Endurance: knowledge and skills that are valued beyond a single test date. 
 
Assessed: will be assessed on high stakes tests. 
 
Leverage: knowledge and skills that are valued in multiple disciplines, such as 
reading informational text in other subject areas and unit rate problems in math 
that are used for science 
 

 
From Marzano’s research:  
 Engagement is divided into four components: 
•Paying attention 
•Being energized 
•Being intrigued 
•Being inspired 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Ask the following question: Would we use intervention time to re-teach this 
standard? 
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What 
Doesn’t 
Work 

What It Looks Like What To Do Instead Quick Write: 
How can you make sure your 
team isn’t caught in one of 

these traps? 
“Speed it 
Up a Little” 
 
 
 

Covering the curriculum by 
speeding things up generally 
means that most of the content is 
delivered by lecture.  Students 
don't have the time to think 
deeply and make connections 
with their new learning. 

•If you have already chosen 
essential standards, work through 
them collaboratively prioritizing 
them in the order of importance to 
your curriculum.  
•If you have not yet identified 
essential standards, this is an 
important first step. Work 
collaboratively to choose a small 
number of vital standards that all 
students must know.  
 

 

Combine 
standards 
or make 
them too 
general 

“Students identify the main topic 
of the text, retell key details, and 
ask and answer questions about 
those details.” 
Two first grade standards have 
been combined. 

Take Away 
the Rigor 
 
 
 
 
 
 

You can cover many more 
standards in a short period of 
time if you eliminate the rigor 
from the standard. For example, 
“Develop and use a model to 
describe the function of a cell as 
a whole and ways parts of cells 
contribute to the function” 
changed to “Identify the name 
and function of the major parts 
of a cell.” 

Use the language of the standard 
itself in making decisions about 
whether it’s essential or not.   Do 
NOT use “less complex” as a 
criteria for choosing vital essential 
standards.  
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Look at each of the standards that 
are on your essential standards list 
and prioritize them in the order of 
importance. What are 
the top 3 that you should start the 
year with?  



 

Using Evidence To Guide Our Work 
 

• Pre-assessments and data. 
•Qualitative evidence from the 2019-2020 collaborative team who taught them. 
•Thoughtful considerations of the learning progressions in our standards. 
 

What Data Do You Have Right Now? 
1. 
 
2. 
 
3. 
 
4. 
 
5. 
 

Benchmarking Data 
•This assessment provides insight into bigger chunks of student learning. Is the 
student able to read and comprehend grade-level text? Can the student solve 
math problems about fractions? 
•This data can help you plan Tier 2 and 3 responses. 

 
Common Formative Assessments 

•These assessments are short and focused on 1-3 essential learning targets that 
have already been taught. 
•They provide you information about which students still need help, what 
misunderstandings or misconception they have, and about which instructional 
strategies work best for students.  
 

Purpose of Pre-assessment 
•To help plan an upcoming unit of instruction by identifying which students have 
already learned content in the unit. 
•To identify students with gaps in their learning so that we can scaffold and teach 
prerequisite skills.  
 

What and When to Pre-assess 
•Pre-assess any essential learning targets that were taught but not assessed last 
year and that are vital for this year’s learning. 
•Pre-assess any essential learning targets that were taught during remote 
leaning but not responded to. 
•Pre-assess close to the time you will begin teaching and responding. 
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Tier 2 Groups Week Of February 13-17 
Unit 4 Learning 
Targets 

Kramer Barnes Parker 

RI.5.7a Sarah 
Jason 
Jessica 

Jordan 
Amy 

Nathaniel 
Zoe 
Brody 
Ben 

RI.5.7b Sarah 
Billy 
 
 

Jordan Brody 
Ben 
Jared 

RI.5.7c Mark 
Sarah 
Jessica 
Liam 

Emma 
Noah 
Jordan 

Nathaniel 
Zoe 
Brody 
Ava 

RI.5.8a  
 
 

  

RI.5.8b  
 
 

  

RI.5.8c  
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Tier 3 Math Support 

Student Name Standard(s) Not 
Mastered 

How will support be 
delivered and by 
whom? 

Anticipated re-test 
date 

Outcome of re-test 
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Protocol for Sharing Information About Remote Learning Outcomes 

 
Step Question Considered Anticipated Outcome 

1 What They Learned During this first step, the sending 
teachers identified the essential 
standards that were taught, 
assessed, and responded to during 
the time students were in 
classrooms.  If they were able to 
accomplish teaching, assessing and 
responding to students during 
remote learning, they should include 
these standards on this list. 
 

2 What They Still Need The sending teachers list the 
essential standards that they were 
not able to teach or that they 
taught during remote learning  but 
were not able to assess. 

3 What’s vital in ’20-‘21 The receiving team considers which 
of their essential standards have the 
highest priority at this moment in our 
planning.  

4 Where We’ll Start The receiving teachers make a list 
(with the help of the sending 
teachers) of pre-requisite skill 
students will need in order to be 
successful in the 20-21 school year.  

Keep in mind:  The outcomes of this discussion are to help receiving teachers 
know where they will need to start in order to close the gap between what 
students actually learned during the 19-20 school year and what they would 
have been expected to have learned in a normal school year.   
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 Sending Team Receiving Team 

 What They Learned 
List the essential standards you 
were able to teach, assess, 
and respond to during the 
year. These may include 
standards that were taught 
during remote learning if you 
were able to assess and 
respond to students who 
needed additional help. What 
data do you have? 

What They Still Need 
List the vital standards that 
were taught but not assessed 
during remote learning, or the 
vital standards that were not 
taught. These are the 
standards you are most 
concerned about. 
 
Limit this to 3!!  

What’s Vital in ’20-‘21 
List the vital standards for the 
students in your grade for 
each content area. 

Where We’ll Start  

 RF.2.3 (grade level phonics)  
Short and long vowels 
dipthongs  

 
 
 

RF.2.4 Read with sufficient 
accuracy and fluency to 
support comprehension  
 
 

RF.2.3 variant vowels (a, aw, 
au, augh, al, ough) 
 
Short vowel diagraphs (ea, ou, 
y) 
 
 

RF.3.3 Know and apply grade 
level phonics and word 
analysis skills in decoding 
words. 
a.Identify and know the 
meaning of the most 
common prefixes and suffixes. 

b.Decode words with common 
Latin suffixes. 
 
RF.3.4 Read grade-level text 
with accuracy, appropriate 
rate, and expression on 
successive readings 

--Variant vowels and short 
vowel diagraphs for all 
students. 
 
--Oral reading fluency, begin 
Tier 2 and 3 groups based on 
most recent information. 
 
--pre-assess 2nd grade phonics 
early in the year so that we 
can embed instruction into our 
reading program. 

 
 
 
 
 
 
 

 

Prior to remote learning we 
had students assigned to Tier 2 
and 3 groups who needed 
either supplemental or 
intensive support in phonics.  
 

We used Flipgrid to do at least 
2 running records for students 
who had been in Tier 2 or 3 
before we started remote 
learning. 
 

 We will need to start fluency 
groups early in the year using 
the data from last year that 
identifies students who need 
support.  
 
We know we’ll have to teach 
the learning targets listed 
above to all students, as well 
as use the pre-assessment 
data to plan small groups. 

Re
a

d
ing

 
Fo

und
a

tio
ns 

N
o

te
s  
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Using the second and third 
column prioritize the 
pre-requisite slkills you will need 
to teach at the start of the year
 for students to be successful.



 
 
 

 Sending Team  
7th Grade Writing 

Receiving Team 
8th Grade Writing 

 What They Learned 
List the essential standards you 
were able to teach, assess, and 
respond to during the year. These 
may include standards that were 
taught during remote learning if 
you were able to assess and 
respond to students who needed 
additional help. What data do 
you have? 

What They Still Need 
List the vital standards that were 
taught but not assessed during 
remote learning, or the vital 
standards that were not taught. 
These are the standards you are 
most concerned about. 
 
Limit this to 3!!   

What’s Vital in ’20-‘21 
List the vital standards for the 

students in your grade for each 
content area. 

Where We’ll Start  

 Write arguments 
•Introduce claims, acknowledge 
alternate or opposing claims 
•Using accurate, credible 
sources to demonstrate an 
understanding of the topic. 
 

 
•Organize evidence logically 
•Provide a concluding statement 
or section that follows from and 
supports the argument presented. 

Write arguments: 
•Distinguish the claims from 
alternate or opposing claims. 
•Use words, phrases, and clauses to 
create cohesion and clarify the 
relationships among claim(s), 
counterclaims, reasons and 
evidence.  
•Provide a concluding statement or 
section that follow from and 
supports the argument presented. 
 
Write informative/explanatory texts 
•Develop a topic with relevant 
facts, definitions, concrete details, 
quotations, or other information and 
examples.  

-gather and organize 
evidence 
–Develop a strong conclusion 

  
For some students, we needed to 
dig more deeply into the 
difference between an argument 
and an opinion. We felt like this 
was achieved by almost all 
students. 
•We taught and assessed 
identifying credible sources. 

We didn’t have enough time to 
dig deeply into how to organize 
the evidence they gather. We did 
work on credible and reliable 
sources of information. 

 Start with working on using 
evidence to support claims.  
Use thinking maps to see how 
authors do this and then have 
them do this with scaffolding 
on a topic they choose.  
 
Teach students how to 
develop the conclusion 
emphasizing the connections 
between their argument, 
claims and evidence. 

W
riting

 
 

N
o

te
s 
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Using the second and third 
column,  prioritize the pre-
requisite skills that you will need
to teach at the start of the 
year for students to be
successful.



 

 

 Sending Team 
4th Grade Math 

Receiving Team 
5th Grade Math 

 What They Learned 
List the essential standards you 
were able to teach assess and 
respond to during the year. 
These may include standards 
that were taught during remote 
learning if you were able to 
assess and respond to students 
who needed additional help. 

What They Still Need 
List the most important essential 
standards that may have been 
taught during remote learning, 
but not assessed, or ES that 
weren’t taught at all.. 

What’s Vital in ’20-‘21 
List the vital standards for the 

students in your grade for each 
content area. 

Where We’ll Start 

 4NBT.5:Multiply 2-digit and 3-digit 
numbers by 1-digit numbers, and 
2-digit numbers by 2-digit 
numbers using strategies based 
on place value and properties of 
operations, uses equations or 
labeled sketches to explain 
strategies. 
4.NBT.6 Divide multi-digit 
numbers by 1-digit numbers 
using strategies bases on place 
value and the relationship b/w 
mult and div.; uses equations or 
labeled sketches. 

4.NF.4 Apply and extend 
previous understanding of 
multiplication to multiply a 
fraction by a whole number.  
 
4.MD.3 Apply the area or 
perimeter formulas for rectangles 
to solve problems. (Not taught at 
all) 

Vital first trimester standards: 
 
5.NF.1 Add and subtract 
fractions with unlike 
denominators. 
 
5.NF.2 Solve word problems 
involving addition and 
subtraction of fractions. 
 
5.OA.2 Write simple expressions 
that record the calculations with 
numbers, and interpret 
numerical expressions without 
evaluating them. 

-Pre-assess equivalent fractions 
-Pre-assess fraction comparisons 
 
Teach 4.NF.4  
  
 
Before starting our measurement and 
data unit in Trimester 3: teach  4.MD.3 

 
 
 
 
 
 

 

 There were 3 units planned for 
teaching during Trimester 3. We 
moved to online learning shortly 
into Tri-3.  We focused our time 
on the above NBT standards and 
only did some initial lessons on 
the fraction standard (4NF.4) We 
didn’t attempt the geometry 
standards  

The fraction standard was 
introduced  but not assessed 
because of lack of time. 

 Our first unit of the year is a fraction unit.  
We should start with a fraction pre-
assessment to provide insight into what 
students have mastered and remember. 
Make sure students know that this 
assessment is to guide our work—not to 
record a grade.  
 

M
a

th 
 

N
o

te
s 
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Using the second  and third column 
prioritize the pre-requisite skills that you 
will need to teach at the start of the year
for students to be successful. 



 

Learning Progressions 
•They are purposeful sequencing of learning targets or standards to help students master skills and concepts 
that are important for learning.  
•Skills that have been mastered don’t need to be taught again. 
•Skills that weren’t mastered but were taught the previous year will need to be taught this year. 

 
Using a Learning Progression to Write Assessment Items and Respond to Students (Standard 6) 

5 6 7 8 9-10 11-12 
Analyze multiple 
accounts of the 
same event or 
topic, noting 
important similarities 
and differences in 
the point of view 
they represent. 

Determine an 
author’s point of 
view or purpose in 
a text and explain 
how it is 
conveyed in the 
text. 

Determine an 
author’s point of view 
or purpose in a text 
and analyze how the 
author distinguishes 
his or her position 
from that of others. 

Determine an 
author’s point of 
view or purpose in 
a text and analyze 
how the author 
acknowledges 
and response to 
conflicting 
evidence or 
viewpoints. 

Determine an author’s 
point of view or purpose in 
a text and analyze how 
an author uses rhetoric to 
advance that point of 
view or purpose. 

Determine an author’s 
point of view or purpose in 
a text in which the rhetoric 
is particularly effective, 
analyzing how style and 
content contribute to the 
power, persuasiveness, or 
beauty of the text.  

History/Social 
Studies 

Identify aspects of a text that reveal an author’s point of view or 
purpose (e.g., loaded language, inclusion or avoidance of 
particular facts). 

Compare the point of 
view of two or more 
authors for how they treat 
the same or similar 
topics, including which 
details they include and 
emphasize in their 
respective accounts. 

Evaluate authors’ differing 
points of view on the same 
historical event or issue by 
assessing the 
authors’ claims, reasoning, 
and evidence. 

Science/Technical 
Subjects 

Analyze the author’s purpose in providing an explanation, 
describing a procedure, or discussing an experiment in a text. 

Analyze the author’s 
purpose in providing an 
explanation, describing a 
procedure, or discussing 
an experiment in a text, 
defining the question the 
author seeks to address. 

Analyze the author’s 
purpose in providing an 
explanation, describing a 
procedure, or discussing 
an experiment in a text, 
identifying important 
issues that remain 
unresolved. 
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Fractions Progressions 
 

 
 
 

2nd Grade 3rd Grade 4th Grade 5th Grade 
Partition circles and 
rectangles into two, 
three, or four equal 
shares.  
 
Understand that two 
halves, three thirds, and 
four fourths make one 
whole.  

Understand a fraction 1/b 
as the quantity formed by 
1 part when a 
whole is partitioned into b 
equal parts; understand a 
fraction a/b as 
the quantity formed by a 
parts of size 1/b. 3.NF.A.1 
 

Decompose a fraction 
into a sum of fractions 
with the same 
denominator in more 
 than one way, recording 
each decomposition by 
an equation/ Justify 
decompositions, for 
example, by using a 
visual fraction model.  
Example:  
!
"	 = $" + $" =

$
", or !" = $% + $" 

 

 Recognize and generate 
equivalent fractions. 

Add and subtract 
fractions and mixed 
numbers with like 
denominators, for 
example, by replacing 
each mixed number with 
an equivalent fraction 
and/or by using 
properties of operations 
and the relationship 
between addition and 
subtraction. 

Add and subtract 
fractions with unlike 
denominators (including 
mixed numbers) by 
replacing given fractions 
with equivalent fractions 
in such a way as to 
produce an equivalent 
sum or difference of 
fractions with like 
denominators. 
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Using a Learning Progression to Write Assessment Items and Respond to Students  
Informational Text 

 K 1 2 
1 With prompting and support, ask 

and answer questions about key 
details in a text.  
 

Ask and answer questions about key 
details in a text. 
 

Ask and answer such questions as 
who, what, where, when , why and 
how to demonstrate understanding 
of key details in informational text. 

2 With prompting and support, 
identify the main topic and retell 
key details of a text. 
 

Identify the main topic and retell 
key details of a 
text. 

 

Identify the main topic of a multi-
paragraph text as well as the focus 
on specific paragraphs within 
informational text. 

3 With prompting and support, 
describe the connection between 
two individuals, events, 
ideas, or pieces of information in a 
text. 
 

Describe the connection between 
two individuals, events, ideas, or 
pieces of information 
in a text. 
 

Describe the connection between 
a series of historical events, scientific 
ideas or concepts or steps in 
technical procedures in an 
informational text. 

4 With prompting and support, ask 
and answer questions about 
unknown words in a text. 
 

Ask and answer questions to help 
determine or 
clarify the meaning of words and 
phrases in a 
text. 

 

Determine the meaning of words 
and phrases in informational text 
relevant to a grade 2 topic or 
subject area. 

5 Identify the front cover, back cover, 
and title page of a book. 
 

Know and use various text features 
(e.g., 
headings, tables of contents, 
glossaries, 
electronic menus, icons) to locate 
key facts or 
information in a text. 
 

 

Know and use various informational 
text features (e.g., captions, bold 
print, subheading, glossaries, 
indexes, electronic menus, icons) to 
locate key facts or information in a 
text efficiently. 
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