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Targets For Today
•Understand why we need common formative assessments to diagnose
how to respond when students need extra time and support.
•Explore the links between effective assessment and a MTSS.
•Investigate how singletons can write and use common formative
assessments.
•Effectively design CFAs so that they are valid and reliable.
Global PD videos:
1. Understanding the Common Formative Assessment Process: Rick
DuFour
2. Doing the Right Work-Studying the Standards: Rick and Becky
DuFour

Understanding the Compelling Research
Factor Affecting Student Learning

High quality teacher in the classroom
Parent Involvement
Home environment
Socio-economic status
Formative Assessment
Response to Intervention
Student Involvement in Assessment
Collective Teacher Efficacy

Standard
Deviation

.40
.49
.52
.52
.90
1.07
1.44
1.57

Collective Teacher Efficacy
The collective self-perceptions that teachers in a given school make an
educational difference to their students over and above the educational
impact of their homes and communities

Critical Questions Teams Ask
•What do we want students to know and be able to do?
•How will we know if they can?
•What will we do if they can’t?
•What will we do if they already can?
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Essential Standards
Essential standards are ones that all students must know and be
able to do by the end of the year.
Common formative assessments are based on these standards.
They are often called priority or power standards.
You guarantee that students who do not master these standards will
receive additional time and support.

Summative assessment is the attempt to summarize student learning at
some point in time. Summative assessments are not designed to give
feedback useful to teachers and students during the learning process.
Formative Assessment: An assessment functions formatively to the extent
that evidence about student achievement is elicited, interpreted, and
used by teachers, learners, or their peers to make decisions about next
steps in instruction that are likely to be better, or better founded, than the
decisions they would have made in the absence of evidence.

Common Formative Assessment: Common Formative Assessments

are team-designed, intentional measures used for the purpose of
monitoring student attainment of essential learning targets throughout the
instructional process.
What’s Our Purpose?
•To identify students who have/have not yet learned a priority standard.
•To understand what their misunderstanding or misconception is so that the response is
more effective.
•To identify which instructional strategies work best for which students.
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Classroom Formative

Common
Formative
Developed and used Developed and
by individual teachers used by
collaborative teams

District developed
or provided by
external experts

Developed by
“external experts”

Frequency

At least daily

Frequently

3 times a year

Once a year

Examples

•Checks for
understanding
•Short, frequent
formative
•Exit slips
•White boards
•Clickers
•Making “in the
moment” decisions
•Keep/change lesson
plans

•Short assessments
around a small
number of learning
targets
•administered
frequently

•District quarterly
benchmarks
•MAP

•State Assessments
•Language
Development
Assessments
•AP, EOY

•Identify students
who need more Tier
1 help.
•Drive core
instruction
•Learn together
about strategies

•Identify students
who need more
Tier 2 or 3 help
•Progress
monitoring for Tier
2 and 3
•Universal
screener
•Monitor SMART
goals

•Measure student
learning
•Award credit
•Identify strengths
and weaknesses of
programs
•Write SMART goals

Developed and
used by

Purpose

4

Benchmark

End of Year
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Developing a Unit Plan to Include Common Formative Assessments
Team
Meeting
to Plan

CFA-2
Teach
Target 8

Team
Meeting
to Plan
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CFA-1
Teach
Target 4

5 Days to Teach Targets 1-3

7 Days to Teach Targets 5-7

Response
Day

Response
Day

5 Days to Teach Targets 9-11
(including one flexible day

Team
Meeting
to Plan

End of
Unit Test
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How are CFAs Designed Differently Than Summative Assessments
•Summative assessments are written around standards and common
formative assessments are written around targets.
•Common formative assessments are given DURING the unit of instruction/
summative assessments are given when the instruction is finished.

Consider this standard: Develop and use a model to describe the
function of a cell as a whole and ways parts of cells contribute to its
function.
Formative assessment item: Add or adjust your cell model to explain
how a semi-permeable membrane is necessary for life.
Summative assessment item: Use you cell model to explain the following
parts of a cell and how they function to support living things: cell wall,
cell membrane, nucleus, mitochondria, and chloroplasts.
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Tier 1: Core Curriculum
•What happens for ALL Students?
•Linked to Essential Standards
•Common Formative Assessments
Tier 2: Supplemental Support
•Linked to this year’s essential standards
•Short term
•Students might need Tier 2 and 3
•Benchmarks, progress monitoring

Tier 3: Intensive Support
•Frequent, small group or individual
•Lacking prerequisite essential
standards
•Universal screener
•Benchmark, progress monitoring
•May need Tier 2
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Singleton Teachers
•Singletons are teachers who are the only person who teaches the grade
level or course that they do in their building.
•One of the greatest challenges in any PLC is finding meaningful learning
partnerships for the singletons.
CFAs for Singletons
•You don’t have to give the same assessment but you can work together
to create good items.
•You’ll learn together about assessment strategies that work.
•You can work together to plan responses that will be different for each
grade.

What’s a Common Assessment For a Singleton?
First consider what your standards have in common with each other.
•If you are both science teachers, consider the science processes
embedded into your standards. e.g., develop and use a model, planning
and carrying out an investigation.
•If you are both math teacher consider the math practices. e.g.,
justify your reasoning, critique the reasoning of others, construct viable
arguments.
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Using a Learning Progression to Write Assessment Items and Respond to Students (Standard 8)
5
6
7
8
9-10
11-12
Explain how an
author uses
reasons and
evidence
to support
particular points in
a text, identifying
which reasons
and evidence
support which
point(s).

History/Social
Studies

Science/Technical
Subjects
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Trace and
evaluate the
argument and
specific
claims in a text,
distinguishing
claims that are
supported by
reasons and
evidence from
claims
that are not.

Trace and
evaluate the
argument and
specific
claims in a text,
assessing whether
the reasoning
is sound and the
evidence is
relevant and
sufficient to
support the
claims..

Delineate and
evaluate the
argument and
specific
claims in a text,
assessing
whether the
reasoning is
sound and the
evidence is
relevant and
sufficient;
recognize when
irrelevant
evidence is
introduced.
Distinguish among fact, opinion, and reasoned
judgment in a text.

Delineate and evaluate
the argument and
specific claims in a text,
assessing
whether the reasoning
is valid and the
evidence is relevant
and sufficient;
identify false statements
and fallacious
reasoning.

Distinguish among facts, reasoned judgment
based on research findings, and speculation in a
text.

Assess the extent to
which the reasoning
and
evidence in a text
support the author’s
claim
or a recommendation
for solving a scientific or
technical problem..

Assess the extent to
which the reasoning
and
evidence in a text
support the author’s
claims.

Delineate and evaluate
the reasoning in seminal
U.S. texts, including the
application of
constitutional principles
and use of legal
reasoning (e.g., in U.S.
Supreme Court majority
opinions and dissents)
and the premises,
purposes,
and arguments in works
of public advocacy
(e.g., The Federalist,
presidential
addresses).
Evaluate an author’s
premises, claims, and
evidence
by corroborating or
challenging them with
other
information.
Evaluate the
hypotheses, data,
analysis, and
conclusions in a science
or technical text,
verifying
the data when possible
and corroborating or
challenging conclusions
with other sources of
information.
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Interdisciplinary Team—Peformance Rubric

Creativity

Technique

Problem Solving

Craftsmanship

Growth
Student learned
the concept and
demonstrated an
ability to adapt
the concept and
apply it with
previous
knowledge across
the performance
Student
successfully
demonstrated
progress in
learning.

Advanced (4)

Student
demonstrated a
unique ownership
of the concept

Student Used and
adapted the
prescribed
technique to
successfully
complete the
learning goal in an
exemplary way.

Student finds
unique solutions to
achieve the
concept.

Completes the work
with the highest level
of quality.

Proficient (3)

Student
successfully
achieved the
typical outcome
for the concept.
Student show
awareness of the
learning concept
but does not
consistently
demonstrate
his/her
understanding.
Student did not
demonstrate
learning of the
concept.

Student
successfully solves
problems,
overcoming
obstacles during
learning.
Student sometimes
demonstrated the
ability to
independently
overcome
obstacles in
learning.

Student takes his/her
time, completing the
work with quality.

Basic (2)

Student uses the
prescribed
technique to
successfully
complete the
learning goal.
Student only
partially used the
prescribed
technique to
complete the
learning goal.

Student rushed their
work impacting the
overall quality of the
work.

Student show
limited growth of
the learning
concept across
the performance.

Student did not use
the prescribed
technique to
achieve the
learning goal.

Student always
depended on
others to give
solutions to the
obstacles in
learning.

Student completely
rushed through work,
not paying attention
to detail and
completing work in a
haphazard way.

Student didn’t
display growth
from the preassessment to the
final performance.

Below (1)
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Accepts a teacher-provided
area of curiosity or task

Uses information, ideas, or
artifacts that are simplistic,
isolated, or unrelated to
answering the question

Provides a simplistic solution
or idea attributed to an
external source; shares little
or no personal insight

Preparation
Prepares by
identifying an area
of curiosity for
further investigation

Incubation
Incubates ideas
by synthesizing,
imagining, and
constructing
possibilities

Illumination
Illuminates ideas
with insights
or epiphanies

Initiating

Draws a logical and predictable
idea or conclusion based on
gathered and easily linked
concepts

Uses selective but largely
unexamined information, ideas,
or artifacts in terms of accuracy,
relevance, and completeness; has
a plethora of options, but few
strong leads for next steps

Redefines an area of curiosity or
task with a personal contribution
or clarifying attribute, providing
some ownership to the work

Developing

Exemplifies strong habits of
divergent thinking, imagination,
insight, and style; demonstrates
passion and commitment to
proceed with development

Gathers and organizes
information, ideas, or artifacts and
generates an array of ideas from
a variety of areas; has evidence
of draft linkages between diverse
ideas and the topic; has arrows
and charts to show emerging
combinations for the formulating
early ideas and categories;
reveals plausible or interesting
possibilities for consideration

Self-selects an area of curiosity for
deeper investigation and clearly
articulates the question and task

Achieving

Creative Process Scoring Rubric for Teachers

Growing Tomorrow’s Citizens in Today’s Classrooms © 2019 Solution Tree Press • www.SolutionTree.com
Visit go.SolutionTree.com/assessment to download this free reproducible.
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Develops an innovative, rare
epiphany, reaching unique
insights; demonstrates openness
to new insights (for example,
ideation is never done). Remains
passionate about moving to
implementation.

Gathers and organizes
information, ideas, or artifacts and
generates an array of ideas from
a variety of areas; has evidence
of draft linkages between diverse
ideas and the topic
Offers early insights as ideas, and
connections are moved around
during the play stage
Begins to provide
multiple solutions

Self-selects an area of curiosity for
deeper investigation and clearly
articulates the question and task;
provides an early indication of
the direction for the pending
investigation and highlights
related areas of study and possible
interconnections among concepts

Advancing

REPRODUCIBLE

Relies on teacher feedback
to discern viability of project;
follows recommendations

Primarily submits project in
concept form

Verification
Pursues input
and feedback on
efforts; seeks to
understand whether
or not potential
solution is worth
pursuing based
on plausibility or
appreciation from
others

Implementation
Implements idea,
moving it from a
concept to a reality

12
Submits project with the initial
concepts moved to reality, but
final version is unrefined

Relies on teacher and peer
feedback and uses provided selfassessment processes to discern
viability of project; commits to
improvement

Submits project with the initial
concepts moved into a highly
functioning reality

Actively solicits feedback from
peers, teachers, and individuals
outside the classroom;
purposefully seeks alternative
perspectives to discern viability
of project; engages in multiple
revisions until satisfied

Growing Tomorrow’s Citizens in Today’s Classrooms © 2019 Solution Tree Press • www.SolutionTree.com
Visit go.SolutionTree.com/assessment to download this free reproducible.
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Submits project with the initial
concepts moved into a highly
functioning reality and has
already identified next steps
for improvement or additional
contributions

Actively solicits feedback from
peers, teachers, experts in the
field, and other individuals outside
the classroom; purposefully seeks
alternative perspectives to discern
viability of project; continues
gathering feedback as changes
are made; engages in multiple
revisions until proud of outcome

REPRODUCIBLE

Why Do We Unwrap the Standards?
•The process of unwrapping helps teams have a common understanding
of the meaning of the standards.
•It results in understanding the learning targets that must be learned to
master the standards.
•It helps teams come to agreement about what proficiency looks like.
•(C0mm0n) Formative assessments are written around learning targets;
summative around standards.
Learning Targets
•Learning targets are the increments of learning that make up the journey
to achieving the overall standard.
•They include all the skills and concepts students must acquire to master
the standard.
•Common formative assessments ae designed around learning targets
rather than standards.
•Learning targets may be written as “I can” statements in student friendly
language.
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Standard

Delineate and evaluate

Learning Target

1. Delineate the
argument and specific
claims in a text.

the argument and
specific claims in a text,
assessing whether the
reasoning is valid and
the evidence is relevant
and sufficient; identify
false statements and
fallacious reasoning.

2. Evaluate the
argument and specific
claims in a text.
3. Assess whether the
reasoning is valid.
4. Assess whether the
evidence is relevant
and sufficient.
5. Identify false
statements

Common Formative
Assessments

Summative Assessment

Students will be given a
new piece of
argumentative text and
asked to evaluate the
argument and claims
paying attention to the
reasoning and evidence
the author uses.

6. Know what to look for
in a false statement
7. Indentify fallacious
reasoning
8.Know what to look for
in fallacious reasoning.
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Standard

Learning Target
1.

Common Formative
Assessments

Summative Assessment

1.

2.

3.

4.

2.

5.

6.
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Identifying Depth of Knowledge
Level 1
Level 2

Level 3

Level 4
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Recall
Recall of a fact, information, or procedure.
Skill/Concept
Use information or conceptual knowledge, two or
more
steps, etc.
Strategic Thinking
Requires reasoning, developing a plan or a sequence
of
steps, some complexity, more than one possible
answer.
Extended Thinking
Requires an investigation, time to think and process
Multiple conditions of the problem.
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DOK
1

Social Studies
•recall facts, terms, concepts, trends
•recognize or identify specific
information contained in maps, charts,
tables, graphs, or diagrams

DOK
2

•compare or contrast people, places,
events and concepts
•convert information from one form to
another
•give an example
•classify or sort items into meaningful
categories
•describe, interpret, or explain issue
and problems, patterns, reasons, cause
and effect, significance or impact,
points of view

DOK
3

•use evidence
•draw conclusions
•apply concepts to new situations
•use concepts to solve problems
•analyze similarities and differences in
issues and problems
•propose and evaluate solutions to
problems
•recognize and explain misconceptions
•make connections across time and
place to explain a concept.

DOK
4

•analyze and synthesize information from
multiple sources
•examine and explain alternate
perspectives
•illustrate how common themes and
concepts are found across time and
place
•make predictions with evidence
•develop a logical argument
•plan an develop solutions to problems
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ELA
•identify figurative language
•fluency
•know vocabulary
•use punctuation correctly
•write simple sentences
•apply grammar rules
•decide what text structure is
appropriate to audience and purpose
•give examples/non-examples
•identify main idea, locate information
to support central ideas
•simple inferences
•using context clues
•predict outcome
•summarizing
•distinguish relevant-irrelevant
information, fact/opinion
•first draft writing
•notetaking
•outlining
•explain, generalize, or connect ideas
•how author’s purpose affects the text
•summarize info from several sources
•identify abstract themes
•analyze information and
interrelationships
•use reasoning and evidence to
generate criteria for making and
supporting an argument
•writing for different purposes
(awareness of audience)
•using complex structures and ideas in
writing
•revise final draft
•analyze and synthesize from multiple
sources
•explain alternate perspective from a
variety of sources
•Define similar themes over a variety of
texts
•Evaluate relevancy, accuracy and
completeness of info across sources.
•writing with voice
•writing with information from a variety
of sources
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Math
DOK
1

DOK
2

DOK
3

DOK
4
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Science

•knowing math facts
•apply an algorithm, rule, or formula
•Evaluate an expression
•Represent math relationships in words,
pictures or symbols.
•Solve linear equations
•Make conversions.
•Retrieve information from a table or
graph
•make a decision about how to
approach a problem
•Explain steps followed
•Use models or diagrams to represent
math concepts.
•at least 2 step problems
•interpret info from table or graph
(simple)
•Construct models given criteria
•Extend a pattern
•Generate conjectures based on
observations or prior knowledge and
experience.

•definition
•simple procedure (one step)
•know a formula
•represent in words or diagrams a
concept or relationship

•make and justify conjectures
•draw conclusions from data
•justify reasoning especially when tasks
have more than one right answer
•citing evidence
•Use concepts to solve non-routine
problems
•Design an investigation for a purpose or
question.
•Generalize a pattern
•Verify reasonableness of results
•requires complex thinking over a period
of time (with different tasks)
•requires planning
•making connections between a finding
and related concepts
•critiquing design
•Analyze multiple sources of evidence
•Design a mathematical model to
inform or solve a practical or abstract
situation

•Explain their thinking about an answer
•Identify research questions and
design investigations for a scientific
problem
•Solve non-routine problems
•Develop a scientific model for a
complex situation
•Form conclusions from experimental
data

•specify and explain the relationship
between facts, terms properties, or
variables
•Describe and explain examples and
non-examples of science concepts
•Select a procedure according to
specified criteria and perform it
•Formulate routine problem given
data and conditions
•Organize, represent, and interpret
data

•complex reasoning, experimental
design and planning
•Based on provided data from a
complex experiment that is novel to
the student, deduct the fundamental
relationship between several
controlled variables.
• Conduct an investigation, from
specifying a problem to designing and
carrying out an experiment, to
analyzing its data and forming
conclusions
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Type of
Assessment

Examples in
Practice

Advantages

Disadvantages

Selected
response

• Multiple
choice
• Matching
• True or false

• Is difficult to write for
higher level thinking
• Is easy for students to
guess the right answer

Constructed
response

• Short answer
• Essays
• Graphic
organizers
• Diagrams

Performance

• Give a
speech.
• Throw a ball.
• Create a
meal.
• Make a
prototype.

• Is easy to score
• Doesn’t take a lot
of time for
students to take
• Requires no
judgment for right
or wrong answer
• Allows multiple
questions per
learning target
• Is good practice
for current highstakes tests
• Allows one to see
student thinking
• Helps one find
student
misconceptions
• Assesses higher
level thinking
• May be more like
future high-stakes
assessments
• Is the only way to
see performance
skills
• Can be
engaging for
students

Observations
and
Interviews

• Observations
while
students
engage in
applicable
work
• 1:1
Interviews
with students
with specific
questions.

• Allows one to see
student thinking.
• Helps to see
specific
misconceptions.
• Data is
immediately
available
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When would I
use this type of
item best?
•

• Is timely to take
• Is timely to grade
• Needs collaborative
scoring for CFAs
• Harder to demonstrate
proficiency for students
who find writing
difficult

•

• Is timely to take
• Can create classroom
management issues
• Needs collaborative
scoring
for CFAs

•

• Is timely to do.
• Needs collaborative
scoring for CFAs.

•
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Validity—Does the assessment assess what we wanted it to assess? Will it
tell me whether or not the students learned the material I wanted them to
learn?
Reliability--Can I rely on the information to make decisions about what to
do next for my students? Does it tell me with confidence whether the
student is ready to move on or if (s)he needs more time and support?
Designing Quality Assessments
•
•
•

The assessment (formative or summative) does not have to include
EVERY learning target.
The item must match the learning target in terms of content.
The item must match the learning target in terms of rigor. (DOK 3
and 4 targets will likely not best be assessed with multiple choice
questions).

Making Assessments Valid
Unwrap standards into the learning target to clearly uncover the
important knowledge and skills we want to teach and assess.
Create an assessment planning chart to assure that we have assessed
each of those targets at the level we expect students to reach.
Assessment Planning
• Identify the specific targets to be assessed. (1 or 2 work best)
• Determine the level of cognitive demand. (What kind of thinking?)
• Decide what type of assessment items and how many to use.
– Selected Response for DOK 1 and 2
– Constructed Response for DOK 3 and 4
• Consider how much time the assessment will take.
What Targets Should We Choose?
Should be targets that are essential for student learning:
– Targets that are often difficult or lead to misconceptions
– Targets that are prerequisite to future learning
– Targets that are absolutely necessary for students to know
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Assessment Planning Chart
Content/
Targets

Delineate the
argument and
specific claims in a
text
Assess whether the
reasoning is valid

Assess whether the
reasoning is valid
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Level of Cognitive Demand
Knowledge
Retrieval
DOK 1

Comprehension
Application
DOK 2

Analysis
DOK 3

4 multiple
choice

Synthesis
Evaluation
DOK 4

What will
proficiency look
like?

3 of 4
correct
answers
1
constructed
response

Proficiency

Partial Proficiency

The student is able to read
and comprehend the text
to critique the reasoning the
author uses to support the
argument, as well as
provide text evidence to
support his/her conclusion.

The student is able to
comprehend the text to
critique some of the
reasoning the author uses to
support the argument, but
isn’t able to provide text
evidence to support his/her
conclusion

“Proficiency”
level on
rubric

No Proficiency

The response is incomplete
or incorrect.
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Assessment Planning Chart
Content/
Targets
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Level of Cognitive Demand
Knowledge
Retrieval
DOK 1

Comprehension
Application
DOK 2

Analysis
DOK 3

Synthesis
Evaluation
DOK 4

What will
proficiency look
like?
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