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PREAMBLE
Every child can learn and thrive.

Is autism a disability or an opportunity? It is challenging, frustrating and sometimes unpredictable, however it
is also providing freedom and creativity to manifest in extraordinary ways. Infinite Chess Project's goal is to
shift a paradigm and prove thatr differences are our strongest superpowers.

Chess is a great activity for children with autism spectrum to pick up critical life lessons, not only give enjoyment,
satisfaction and pleasure to these special kids but also improve their physical and mental health. Chess has no
limitations, no prejudiceno boundaries. Chess is more than just a game; it is a friend beyond the board.

WHAT®6S | NSI DE
The Handbook is organized into two Parts: theory and practice.
Part 1: Methodological guide

This part provides a strategic global perspective of the teaching process and peculiarities with ASD kids, in
field advice on technical equipment of the classroom, expected personal and group results of the project as well
as lesson guidelines and activeess games.

Part 2: Chess lessons plan

This part provides detailed plan of 16 chess lessons designed specifically for the Infinite Chess Project. Theory,
practical exercises and follewp information about chess equipment and rules of the game.
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1.INTRODUCTION

Number of students

. Schedule (50 min) Basic activities
in a group
Teacher's lecture, demonstration of vis
Max. 4 25 minuted section 1 | cards, explanation oflasson on the dem

5 minutes break board, faceo-face sessions on persor
20 minuted section 2 | chessboards, written assignments, phys
activity (including on the floor chessboar

TEACHING STUDENTS WITH AUTISM SPECTRUM DISORDER

Autism is a severe lifelong developmental disordbeginning in early childhood. Autism is
characterized by impairments in three areas: Communication, Socialization, Behavior.

Communication challenges

Difficulties with all areas of communication; nonverbal, receptive, expressive, and logical
interactions are affected.

- Comprehension

- Interpretation of verbal/nonverbal information

- Understanding abstract language

- Maintaining attention/changing focus rapidly

- Auditory processing

- Literal thinking

- Limited vocabulary

- Echolalia (repetition of words just spoken by another person)

- Improper use of pronouns, questions, statements

- Unusual tone or rhythm of speech

- Interpreting nonverbal cues, i.e. body language, facial expression

- Relating comments in appropriate situations

- Turntaking in a conversation

Behavior challenges

- High need for routines and predictability

- Difficulties with changes and transitions

- Difficulties with processing sensory information

- Lack of functional use of objects, i.e. lining up toys, spinmihgels

- Unusual body movements or repetitive behaviors, i.e. rocking, flicking fingers
- Limited coping strategies

- Inflexible thinking

- Specific interests, i.e. dinosaurs, watching videos with the subway trains



Contributors to anxiety

- Dealing with unexpected events

- Difficulties with changes and transitions
- Adapting to a new situation

- Understanding responses of others

- Inability to express oneself

Social interaction challenges

- Knowing how to initiate an interaction

- Maintaining an interaction

- Recognizing the presence of others

- Understanding peoplebés feelings and perspe:
- Developing friendships

- Understanding unwritten social rules

- Demonstrating limited/unusual emotional responses

- Sustaining a conversation

How do | teach astudent with autism?

- Be positive

- Get to know the child

- Be aware of individual differences, i.e., activity level, sensory needs, communicative and
cognitive ability

- Talk to parents/guardians, previous teachers, consultants

- Provide a predictable and safe environment

- Minimize transitions

- Provide accurate, prior information about the changes

- Offer a consistent routine

- Provide reinforcement that is individualized, immediate, concrete

- Be concrete and specific

- Avoid using terms |ike ntlhaattex0d, HfAmaybeo,

- Avoid idioms, double meanings, and sarcasm

- Teach skills in a clear and detailed manner, leaving no room for confusion or doubt

- Use gestures, modeling, and demonstrations with verbalization

- Simplify instructions

- If necessary for understanding, break a task down into smaller steps that students can
accomplish successfully

- Be specific with instructions

- Keep language simple, concrete, and clear

- Pause, listen and wait

- Watch and listen to attempts to respond

- Respond positively to attempts

- Use visuals (gestures, signs, pictures, and print)
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- Allow time to respond

- Check for understanding

- Find the strengths and needs of students, make a list of likes and dislikes
- Do not take responses personally

- Provide a break to allow for selkégulation

PROMPTING

Prompting is a way of assisting students to perform a specific response after given instruction.

Learning new tasks requires effective use of prompts to ensure the person knows how to perform the
skill without becoming frustrated and without wasting precious instructional time.

Any student with ASD can benefit from prompting during instruction regardless of age,
communication skills, or cognitive ability. Prompts can be used alone or simultaneously to assist the
student in successfully completing an activity.

There are 5 types of prompts:
- Verbal (Indirect Verbal and Direct Verbal)
- Gestural
- Visual
- Modeling
- Physical

Verbal prompfprovides verbal instructions on what students are to do.
An indirect verbal prompt provides a cue that something is expected of the student, but very little
information is given.

Example: AWhat do you do next?0
A direct verbal prompt is more specific and tells students what is expected.
Example: "Put the chessboard on the desko.

Gestural promptsan include such things as pointing, looking at, motioning toward, or moving closer,

or touching an item or area to indicate a correct response.

Example: The teacher points to the chess piece symbol and then to the demo board gesturing what is
expected.

Visual promptsnclude objects, pictures, drawings, or symbols that cue students of what is expected.
When giving a model prompt, the entire action may be modeled or only a relevant portion of it.
Example: The teacher may demonstrate how students should take the chess piece symbol and place |
on a demo board.

Students will learn through demonstrati@o, undo, tell students to do it, if wrong, stop and do it
again.

Physical promptenclude partial and full physical prompts. A partial physical prompt might be for the
teacher to gently tap the student's elbow as a prompt to place the chess piece on the board, on the des



or the teacher may guide the student's elbow to support placing the chess piece on the board. The mos
intrusive type of full physical assistance would be to takestheu d kands andl physically guide
them to place the piece chess on the board to complete the skill.

/ VISUAL \

MODELING

At the top of the hierarchy are the least intrusive prompts, and at the bottom are the most intrusive.

When starting out, begin with prompts that are less intrusive, then move down the hierarchy until your
students can complete the task correctly. If an indirect verbal prompt is not effective, try a direct verbal
prompt. If that is alsineffective,try a gestural prompt like pointing or touching an object. Once you
find a prompt that is effective, stop. Use the least prompting possible while ensuring your students can
perform the task correctly.

Then, as your students get more comfortable with the new skill you can move up the hierarchy to less
intrusive prompts until they can perform the task independently. This is kngwarapt fading.

Some individuals become dependent on prompts and wait for the teacher to assist them before they
make any type of response. To avoid this, prompting should be faded as soon as students begin
demonstrating mastery.

REINFORCEMENT

Reinforcement provides external motivation when students are learning a new skill or working hard at
managing their behavior. An event tif@tows behavior and increases the probability of that behavior
occurring again is a reinforcer.




TYPES OF REINFORCERS:

TANGIBLE
Access to a preferred object or a toy; the opportunity to participate in a preferred activity.
Example: Puzzle, book, videos, dinosaur toy, swinging.

SOCIAL

Praise, high fives, smiles and nods, any kind of social acknowledgment.

Examples: AGood job!o, Al am proud of you!o
PRIMARY

Food and drink are primary reinforcers because they meet biological needs.
Examples: Some students prefer sweets or treats; others may respond to unusual foods such as pickle
or lemons.

TOKEN

Tokens have no value by themselves. They are valuable because they can be collected and traded fo
another type of reinforcement.

Examples: stickers, checkmarks, stamps, points.

When choosing a reinforcer, pick something you are prepared to give every time you see the behavior
and are prepared to withhold when the behavio
necessities of life as reinforcers.

No one item is a Auniversalo reinforcer. Rein
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2. EQUIPMENT

To conduct chess lessons for students with ASD, the following equipment for the class and personal
workplaces is required:

2.1. Demo board with pieces. The color of squares and pieces is close to the concepts of "white" and
"black"1 1 pc.

2.2.Sets of chess pieces with chessbhoartiset for each student.

2.3. Floor chessboard with a set of pie¢espc.

2.4. Timen 1 pc.

2.5. Visual lesson schedulel pc.

2.6. Teacher's Handbodkl pc.

2.7. Workbook 1 pc. for each student.

2.8. PC, allin-one printer for the teacher.

2.9. Stationery: paper, pencils, erasers, glue, etc.

How to set up an autism classroom

Since students with ASD have exceptional need
adopt unique educational methods and stratégiegeet them.

Theaccommodatiomand support students with ASD receive in a chess classroom will depend on what
the individual student requires to be successful.

A properly organized classroom can improve skill achievement and independence, and lower stress
and anxiety in students with ASD.

Here are some tips to help teachers to create the best environment in which students with autism can
learn to play chess.

Physical layout
Before you start organizing your classroom, pay special attention to the physical layout. Think about
the flow of students, staff, and parents as they transition around the classroom. Furniture arrangement
should create physical walkways that will help m#tansitions smooth and easy. Your classroom will
support a maximum group of 4 students.

Get rid of the clutter

Remove unused furniture, materials or i t ems
students with autism pay attention to details
focus on unrelated items instead of you.
Use visuals to define spaces

Many students with autism d‘:
they will benefit from having their specific workspace visuags
defined.
For example, during the lesson, the teacher may not want stu
to walk all around the classroom at any time, so the teacher c
different ways to visually define an area and teach where that
is. A student who has trouble staying in their assigarea in the
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classroom may benefit from colored tape on the floor around their spot to establish boundaries, and so
the student knows where they are expected to be.

To not | eave any student out, why not give al |l

Use visuals to increase independence

Visual strategies are extremely important tools to help students with ASD to be successful.

They help students learn effective communication, positive behavior, and appropriate social interaction.
Generally, students with autism are visual learners. They are better at understanding what they see
rather than what they hear, that is why they benefit when we use visual strategies to support
communication. Visual support helps students who have difficuderstanding or using language to
communicate by creating an environment that is more predictable and understandable.

Visual support can be pictures, photographs, drawings, objects, written words, lists, or body
movements.

Label each workstation, shelf, and cabinet with a picture and the corresponding word.

| f you have a fAirunner o in your c¢classroom, you

A PICTURE IS WORTH A THOUSAND WORDS 1 USE THEM.

Have a schedule, written & visual.

What is a visual schedule?

A visual schedule communicates the sequence of upcoming activities or events using objects,
photographs, icons, words, or a combination of visual supports. A visual schedule tells a student
WHERE they should be and WHEN they should be there, and whawithé&g doing throughout the

day. Refer to the schedule as your students move through different activities.

Visual schedules are created to match the individual needs of a student and may vary in length and
form.

You may want to have the different sections of the schedule removable, so stadentghich parts

have already been completed and what they still have left to do. You can do this by using Velcro
tapeand laminating the different pieces of the schedule.

Keep in mind sensory stimulation

Sensory challenges are very common with autistic students. Try to minimize sensory stimuli as much
as possible. Pay attention to lighting, windows, floor coverings, and ceilings. Even small changes like
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lowering shades and turning down overhead lights can be helpful. Face desks away from windows or
doors.

Fluorescent lighting

Certain types of lighting, especially fluorescent lighting, have been shown to have a particularly
negative effect on individuals with autism. Approximately half of the autistic individuals experience
what is classified as a severe sensitivity to fluonesighting.

You may reduce light sensitivityy minimizing exposure to fluorescent lighting and replacing it with
indirect natural or incandescent lighting, maintaining rooms with dim lights.

Reduce noise
Teachers can use tenmigllson the bottoms of chairs to ¢
down on noise when students are moving their chairs arou
In a quieter classroom, students can concentrate bette
progress quicker.

You also can use carpets to reduce noise levels.

Have a calm down area

Overstimulation, misunderstandings, or communication breakdowns can easily lead to frustration and
evenameltdown Once a studentdos feelings are escal at
Prepare ahead of time for this by creating setting upa calming area. This could be a small area in

the corner of the classroom with a bean bag chair, a container with fidgets, sensory toys and activities
your student enjoys, and some headphones. The calming area should never be used as a form o
punishment.

Adding a visual in a calm down area
To help a student to know when they are calm, add a visu
a calm down area to assess how the student is feeling. Vi
that help students tinderstandheir emotions and visuals wit
calm down techniques (tactics) become vital in a calm dc
area. These visuals will support students as they are develc
an understanding of their emotions, and it will also allow th
to model the emotional state ne@yso return to class.
Use a timer. Timers are a visual support which helps stud
with autism fiseed how ti me
Plan on who will set the timéryou or the student. When th
timer goes off, what will be the phrase to decide if the stug
is ready to go back to work? It could be a simple phrase
Afare you ready to get back
help you be best prepared for different situations and use
calm down corner effectively.

t he

13



Sensory toys

If your students have difficulty staying at their desk, you can use weighted products like a gel weighted
lap pad or snake wrap. Lap pads can be an easy way to help students sit through the lesson or any othe
activity that requires sitting for a period time. These kinds of products provide calming sensory
input and comfort, improve attention and concentration, increase body awareness, and have calming
benefits.

Parents should refer to doctors, occupational therapists, and other professionals for advice on how to
better accommodate their child depending on their specific needs.

Students will highly benefit from visiting the school and classroom prior to the start of the program.
Show them their classroom, restroom, and introduce them to the teacher and staff who will be in contact
with a student. Parents may create a social sbdnglp their child make the transition easier and more
predictable.

Parents may provide the school with copshages of
their concerns and expectations with the staff.
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3. COURSE CONTENT

1. Chess. Chessboard

1.1. What games do you know? What games do you like to play? What is chess? Chess is a game.
1.2. What do we need to play chess? A chessboard and pieces.

1.3. Chessboard. The concepts of "square”, "cell". The squares are white and black.

1.4. Lines on a chessboard. Horizontal line (row). Vertical line (column). Diagonal line.

1.5. Chessboard orientation: board center, board edge, board corner.

1.6. Games and tasks.

2. Chess pieces. Starting position

2.1. Chess pieces are white and black.

2.2. Names of chess pieces.

2.3. Starting position of chess pieces. Queen rule. The concept of "starting position".
2.4, Games and tasks.

3. Chessboard orientation. Chess notation

3.1. Each square on the board has its name. How to find it out?

3.2. Eight horizontal lines from 1 to 8. Eight vertical lines from a to h.
3.3. Square name.

3.4. Piece name.

3.5. Introducing the concept of "chess notation”.

3.6. Games and tasks.

4. Value of chess pieces

4.1. Introducing the concept of "value", "price".
4.2. Value of chess pieces.

4.3. King has no price.

4.4. Games and tasks.

5. Rook

5.1. Rook moves.

5.2. Rook attacks.

5.3. Rook captures.
5.4. Games and tasks.

6. Bishop

6.1.Bishop moves.
6.2. Bishop attacks.
6.3. Bishop captures.
6.4. Games and tasks.
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7. Queen

7.1. Queen is the strongest chess piece.
7.2. Queen moves.

7.2. Queen attacks.

7.4. Queen captures.

7.5. Games and tasks.

8. Knight

8.1. Knight moves. Knighimps over pieces.
8.2. Knight captures.

8.3. Knight attacks.

8.4. Games and tasks.

9. Pawn

9.1. Pawns' starting position: white pawns on horizontal line 2, black pawns on horizontal line 7.
9.2. Pawn moves. Pawn's move from the starting position.

9.3. Pawn captures.

9.4. Pawn attacks.

9.5. Pawn promotion.

9.6. Pawn's special moveen passant. Concept of "attacked square".

9.7. Games and tasks.

9.8. Pawn battle.

10. Defense

10.1. Defense against attack: capture the attacking piece, cover the piece, escape from the attack.
10.2. Limitation of piece movement.

10.3. Minipositions.

10.4. Games and tasks.

11. King

11.1. King is the most important piece in chess.

11.2. King moves. King can't move "under attack" of pieces of the opposite color.
11.3. White and black kings don't close in.

11.4. King captures. King can't capture a defended piece.

11.5. King attacks.

11.6. Games and tasks.

12. Check

12.1. Check is an attack on the king with pieces.

12.2. Check with various pieces.

12.3. King can't checking.

12.4. King can't be left in check.

12.5. Three defenses against the check: capture, cover, escape. Two defenses against knight checl
capture, escape.
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12.6. Discovered check.
12.7. Double check. One defense against a double check is to escape with the king.
12.8. Games and tasks.

13. Castling

13.1. Castling is the king's special move. Castling can be done once per game. Why do you need
castling in chess?

13.2. Short castling. Long castling.

13.3. When castling is not allowed. Concept of "attacked square”.

13.4. Games and tasks.

14. Checkmate

14.1. Concepts of "chess game", "victory", "win". Each player strives to win a chess game. How to
win a chess game?

14.2. Checkmate is a check that can't be avoided. Checkmate is a win. The goal of chess is to checkmat:
the opponent's king. Checkmate ends the game immediately.

14.3. Checkmate with various pieces. A king can't checkmate a king.

14.4. Games and tasks.

15. Stalemate. Draw

15.1. Final result of a chess game is victory (win), draw, defeat (loss).

15.2. Quantitative assessment of the final result: vidtalypoint, drawi %2 (half) point, defedt0

points.

15.3. The simplest types of draw: king vs. king, king and bishop vs. king, king and knight vs. king.
15.4. Another type of draw is stalemate. Stalemate is a situation when the king is not in check, the king
and pieces can't move. Stalemate is a draw.

15.5. Games and tasks.

16. Rules of conduct. Chess clock

16.1. Greeting the opponent before the game starts, shaking hands. Silence during the game.

16.2. "Touchmove". Adjusting pieces.

16.3. All moves in a chess game are made with one hand, including capture, castling, pawn promotion.
16.4. Rules of conduct after the game ends. Mutual respect.

16.5. Chess clock. What is a chess clock for?

16.6. First make a move, then press the clock. "Use the same hand for moving pieces and switching
clock".

16.7. Games and tasks.

17



4. EXPECTED RESULTS OF THE COURSE

4.1. Placing the board correctly between the players.

4.2. Navigating the chessboard: center, edges, corners, chess notation.

4.3. Distinguishing between horizontal, vertical, diagonal lines.

4.4. Knowing the name of pieces. Setting up the pieces in the starting position correctly.

4.5. Knowing the value of chess pieces.

4.6. Knowing the rules for moving and capturing pieces.

4.7. Knowing what attack, threat, defense is.

4.8. Being able to castle the king.

4.9. Learning the En passant capture.

4.10. Being able to put a check, defend against a check, checkmate, solve the simplest checkmate
problems in 1 move.

4.11. Knowingthe gquantitative assessment of the chess gaictery, defeat, draw, and stalemate in

a chess game.

4.12. Being able to play a game withartner. Knowing the rules of conduct during a chess game, the
rules of playing with a chess clock.
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5. PERSONAL RESULTS OF THE COURSE

GOALS

Most students with autism experience challenges with social, communication, and behavior skills.
Thet eacher must set the goals depending on the

SOCIAL INTERACTIONS GOALS

- Students will recognize the presence of others.

- Students will respect another child's personal space.

- Students will start an interaction.

- Students will stay involved imteraction

- Students will sustain in an activity with a peer or teacher.

- Students will allow the teacher to insert themselves in the child's play by taking a turn or
moving an object.

- Students will give a verbal or newerbal response to other individuals initiating an
interaction.

- Students will understand the feelings and perspectives of others.

- Students will develofriendships

COMMUNICATION GOALS

- Students will initiate a greeting.

- Students will introduce themselves.

- Students will get to know someone new.

- Students will follow a picture schedule.

- Students will initiate communication with other children, such as asking a question, starting a
game.

- Students will use words or gestures appropriately to express dislike dotiwity.

- Students will ask appropriate questions during communicative interaction (verbal students).

- Students will join a conversation (verbal students).

- Students will take bae&ndforth turns in conversation with another individual (verbal
students).

- Students will use language to interact with peers (verbal students).

- Students will interrupt appropriately.

- Students will ask questions when dondét wund

- Students will request help when needed.

- Students will ask for food, a bathroom break, or another necessary item.

- Students will use and understand gestures.

- Students will understand facial expressions.
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BEHAVIOR GOALS

Students will follow the rules in the classroom.

Students will respect boundaries.

Students will learn to pagttention and listen to instructions.

Students will identify when they need to take a break and will independently request a break.
Students will learn and demonstrate simple-salining techniques, such as deep breathing.
Students will learn how to handle frustrations without melting down.

PLAY SKILLS GOALS

Students will initiate play interaction.

Students will respond to a play invitation.

Students will learn to take turns.

Students will learn how to deal with losing.

Students will learn how to deaiith winning.

Students will learn how to compromise.

Students wil |l |l earn to respect othersoé opi
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6. LESSON GUIDELINES

Lesson 1. Chess. Chessboard

Goals:

1. Explain what chess is.

2. Introduce the chessboard, white and black squarescomgr, edge, and central squares, the correct
positioning of the chessboard.

3. Introduce the concepts of "horizontal", "vertical" and "diagonal” lines.

Basic activities: teacher's lecture, presentation on a demo boarditdeaee sessions on personal
chessboards, written assignments, physical activity.

Equipment: demo board, personal chessboards, colored magnets for the demo board, colored circles
(chips) for personal boards, floor chessboard, visual cards.

# Milestones

1. Introducing thaeacher to students and students to the teacher.

2. Teacher's lecture.

Lead students to the idea that chess is a game. Introduce the chessboard.

2.1. | What games do you know? What games do you like to play the most? What sports
do you know?

2.2. | Today I will tell you about one more game. It is called chess. What do we need {
chess? Chessboard and pieces.

3. Today we'll get acquainted with the chessboard.

3.1. | Demo board.

Introduce a demo board to students. This is a teacher's board.
3.2. | Introduce students' personal chessboards.

3.3. | What shape does the board have? The board is square. Every chessboard is squa
Which board is larger: the demo board or the one on your desk?
3.4. | The chessboard has small cells. Each small celilied a square. There are white ¢
black squares on the chessboard.

3.5. | Explain that all light squares on the chessboard are called white, and all dark ones a
3.6. | Show a white square on a demo board and ask students to say whethevhitss@ a
black square. The same for a black square.

3.7. | Ask students to show a white square on their personal chessboards. Then to shov
square.

Which one is bigger: a board or a square?

3.8. | Show white and black squares on a floor chessboard.

Choose a color and ask students to stand on a square of this color. For example, s
white square.

Allow students to stand on any square and ask them to name its color.

3.9. | Do Exercisesil4 (Lesson 1) on paper.
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4. Introducing thecenter, corners, and edges of the board. Acquaint students with the
chessboard positioning.

4.1. | Use colored magnets when explaining the concept of the center, corner, and edge
on the demo board. Students use colored circles or chips on their personal chessb

4.2. | Show the central squares on the demo board (e4, e5, d4, d5) and ask students to s
squares on their chessboards. What color is e4? What color is e5? What color is d
color is d5?

4.3. | Show the corner squares on the demo board (al, a8, hl, h8) and ask students to s
squares on their chessboards. What color is al? What color is a8? What color is h
color is h8?

4.4. | Show the edges on the demo board (horizontal lines 1 and 8, vertical lines a and h)
students to show these edges on their chessboards.

4.5. | Learning center, corner, and edge squares on a floor chessboard.

Stand on a white center square. Stand on a black center square. Stand on a whi
square. Stand on a black corner square. Walk around the board edges.

Stand on a square and ask students which square is it: central or corner? What col
square?

4.6. | Tell about the correct chessboard positioning.

The chessboard is positioned so that the corner square ghhis white.
Look at your boards. Are they positioned correctly?

4.7. | Do Exercise 5 (Lesson 1) on paper.

5. Introducing chess lines. Horizontal line (row).

5.1. | The squares on the chessboard make lines. Now you will get acquainted with theg
lines.

5.2. | Explain and show what a horizontal line is.

A horizontal line is a line of white and black squares that runs from right to left (or|
left to right). Each horizontal line has eight (8) squares. The squares in a horizon
alternate in color: black whitei blacki whiteT blacki whitei blacki white (or vice
versa).

5.3. | How many horizontal lines are there on the chessboard?

Count the horizontal lines on the demo board together with students. Then each
counts theénorizontal lines on their board.

5.4. | Demo board.

For example, show horizontal line 2. Students show horizontal line 2 using magnet
Show a horizontal line and ask students which horizontal line is it?

Take magnets and lay out lines on the demo board. Then ask if the horizontal line
Ask students to correct the mistake.

5.5. | Personal chessboards.

For example, show horizontal line 4, show horizontal line 8, etc. Students lay out @
circles (chips) on their boards on the specified horizontal lines.

5.6. | Finding horizontal lines.

5.7. | Floor board.

For example, ask students to walk along horizontal line 1, then along 7, etc.
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Students walk along any horizontal line and name it.

5.8.

Do Exercises 6/ (Lesson 1) on paper.

Vertical line (column).

6.1.

Explain and show what a vertical line is. A vertical line is a line of white and black sd
that goes from bottom to top (or top to bottom). Each vertical line has eight (8) sc
The squares in a vertical line alternate in color: blagkhite i black i white 1 black
whitei blacki white (or vice versa).

6.2.

How many vertical lines are there on a chessboard?
Count the vertical lines on the demo board together with students. Then each studer
vertical lines on their boards.

6.3.

Demo board.

For example, show a vertical line. Students use magnets to show any vertical line t
choose (find, want) to show. Take magnets and lay out lines on the demo board. T
if the vertical line is right. Asktudents to correct the mistake.

6.4.

Personal chessboards.
For example, show the two edge vertical lines. Students lay out colored circles (ch
the specified vertical lines on their boards.

6.5.

Finding vertical lines.

6.6.

Floor board.
Students walk along any vertical line.
Ask them to walk along the vertical line in the board center.

6.7.

Do ExercisesBL1 (Lesson 1) on paper.

Diagonal line.

7.1.

Explain and show what a diagonal line is. A diagonal line is a line of squares of thq
color attached to each other with corners. There are long and short diagonal lines
chessboard. A long diagonal line is a line of eight white or black squares.

7.2

Demo board.
For example, show the longest white diagonal line, the longest black one. Stude
magnets to show the specified diagonal lines.

Take magnets and lay out lines on the demo board. Then ask if the diagonal line
Ask students to correct the mistake.

7.3.

Personal chessboards.

For example, show thiengest white and black diagonal lines. Students lay out co
circles (chips) on the specified diagonal lines.

How many squares are there on the longest diagonal line?

Show the shortest white and black diagonal lines. Students lay out colored circles
on the specified diagonal lines.

How many squares are there on the shortest diagonal line?

Show any diagonal line.

7.4.

Finding diagonal lines.

7.5.

Floor board.
Students walk along any diagonal line and count how many squares there are.
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Games: 1) Students walk along a diagonal line, count the squares, and try to find the
diagonal line. 2) Students walk along a diagonal line, count the squares, and try to
shortest diagonal line.

7.6. | Do Exercises 1215 (Lesson 1) on paper.

8. Physical activity to solidify the knowledge of lines.

8.1. | Horizontal line: extend the arms out to the sides. Vertical line: raise the arms. Di
line: outstretch one arm up and the other arm down, then change the arm position
flying airplane™).

8.2. | Name a line and ask students to show it. Show a line and ask students to show it.
show a line and you name it. Students name a line and you show it.

9. Visual cards for explaining the Lesson.

Visual cards: square, horizontal line, vertical line, diagonal line.

9.1. | Examples of visual cards.

SQUARE HORIZONTAL LINE

H H B
H N B

VERTICAL LINE DIAGONAL LINE
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Lesson 2. Chess pieces. Starting position

Goals:
1. Introduce the names of chess pieces.
2. Introduce theoncept of "starting position".

3. Learn to correctly arrange the pieces in the starting position.
Basic activities: teacher's lecture, presentation on a demo boardideaee session on personal

chessboards, written assignments, physical activity.
Equipment: demo board with a set of pieces, personal chessboards, sets of chess pieces (one set for
each board), floor chessboard with pieces, visual cards.

# Milestones

1. |Greeting.

Teacher's speech.

Together with students review the main points: square color, chessboard positioning
corner, edge), line names (horizontal, vertical, diagonal).

Now we arggoing to learn chess pieces.

2. [Introducing the color of chess pieces.

2.1. |All light-colored pieces are white, all dacklored pieces are black.

Show any white piece. Show any black piece. What color is this piece?

Take any piece. What color is it?

2.2. [Explain that the pieces on the teacher's board and on personal boards differ in shaj
3. [Introducing the pieces. Their position on the chessboard.

3.1. |Rook. Piece name. Talk through the piece name with each student. Show the visual
the piece name.

3.1.1.|Show a white rook from a set of pieces (for the demo board). Students should find
rook on their personal boards. This exercise includes using visual cards that show tf
difference of pieces from different sets.

How manywhite rooks do you have?

3.1.2.|Let's put the white rooks on the chessboard.

Put a white rook on the corner square al and ask students to place it in the corner
personal boards.

Where should the other white rook stand? In the other corneth@®wother white rook ¢
the corner square hl and ask students to place it in the other corner on their person
3.1.3.[The same is for the black rooks: find black rooks, explain the shape difference of pie
different sets, place black rooks on the chessboard.

3.2. [Knight. Piece name. Talk through the piece name with each student. Show the vig
with the piece name.

3.2.1.|Show a white knight from a set of pieces (for the demo board). Students find a white
on theirpersonal boards. This exercise includes using visual cards that show the
difference of pieces from different sets.

How many white knights do you have?

3.2.2. |Let's put the white knights on the chessboard.

Put a white knight next to the rook on bl and ask students to place it next to the I
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their personal boards.

Where should the other white knight stand? Next to the other rook. Puts the oth
knight next to the rook on the square (g1) and ask students to place it next to the o
on their personal boards.

3.2.3.

The same is for the black knights: find black knights, explain the shape difference @
from different sets, place black knights on the chessboard.

3.3. |Bishop. Piecaname. Talk through the piece name with each student. Show the visy
with the piece name.

3.3.1.|Show a white bishop from a set of pieces (for the demo board). Students find a whitg
on their personal boards. This exercise includes using visual cards that show th
difference of pieces from different sets.
How many white bishops do you have?

3.3.2.|Let's put the white bishops on the chessboard.
Put a white bishop next to the knight on c1 and ask students to place it nextrigthen
their personal boards
Where should the other white bishop stand? Next to the other knight. Put the oth
bishop on f1 and ask students to place it next to the other knight on their personal g

3.3.3.[The same is for the bladkshops: find black bishops, explain the shape difference of
from different sets, place black bishops on the chessboard.

3.4. |Queen. Piece name. Talk through the piece name with each student. Show the visua
the piece name.

3.4.1.|Show a white queen from a set of pieces (for the demo board). Students find a whit
on their personal boards. This exercise includes using visual cards that show th
difference of pieces from different sets.
The same is for the black queen.

3.4.2.|Starting position of the queen on the chessboard. Explain the rule: "The queen likes it
The white queen is on the white square, the black one is on the black square.
Put the white queen on the white square d1 and ask students to place the white qu
white square.
Put the black queen on the black square d8 and ask students to put the black queen
square.

3.5. [King. Piece name. Talk through the piece name with each student. Show the visual
the piece name.

3.5.1.|Show a white king from a set of pieces (for the demo board). Students find a white
their personal boards. This exercise includes using visual cards that show the
difference of pieces from different sets.
The same is for a black king.

3.5.2.Starting position of the king on the chessboard.

Put the white king next to the queen on el and ask students to place the white king
the queen on their boards.

Place the black king next to the queen on e8 and ask students to Iplackhking next tg
the queen on their boards.
On which horizontal line do the white pieces stand? On which horizontal line do th
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pieces stand?

3.6. |Pawn. Piece name. Talk through the piece name with each student. Show the visual
thepiece name.

3.6.1.|Show a white pawn from a set of pieces (for the demo board). Students find a whit
on their personal boards. This exercise includes using visual cards that show th
difference of pieces from different sets.
How manywhite pawns do you have? Count the pawns.

3.6.2.|Let's put the white pawns on the chessboard.
Put white pawns on the second row and ask students to put white pawns on horiz(
2.

3.6.3.[The same is for the black pawns: find black pavexglain the shape difference of pi€
from different sets, count pawns, place black pawns on the chessboard.

3.7. [Floor board.
Set up pieces. Name a piece. Students should find it and put it on their chessboards.
pronounce the piece namethiey experience communication challenges, use visual
with piece names.
It is better to name the pieces in the order in which they are studied: rook, knight,
queen, king, pawn.

3.8. |Do Exercises1l6 (Lesson 2) on paper.

4. Introducing the concept of "starting position".

4.1. |Learn what a "starting position" is through examples of other sports games.
For example, do you know football? How are the players of each team arranged at
beginning of the game?

4.2. |In chess, there is also a starting position for the pieces.
Show the starting position on the teacher's board and on the personal boards. Wh
stand orhorizontal linesl and 2Black pieces stand on horizontal lineand 8.

4.3. |Games.
Correctly place the pieces on your personal boards as fast as you can. Students re
pieces from their boards and, as the teacher says, place them in their starting posit
Find mistakes in the starting position of pieces. What pieces are misplaced?
Ask students to close their eyes (or cover them with hands) and swap a couple of w
black pieces. For example, swap a white rook and a white knight and a black king
black queen. Students open their eyes and look for misplaces in the startiiog pdshe
white and black pieces.
Play this game on the demo board first, then on personal boards.

4.4. Do Exercisesi710 (Lesson 2pn paper.

4.5. |Floor board.
Place the pieces as fast as you can. A student sets up white pieces, and the other
this time sets up black pieces.
Find mistakes in the starting position of pieces.

5. Quiz.

Ask simple questions to solidify the lesson.
For example, count the white rooks. Count the black pawns. On which square is t

gueen in the starting position? Count how many pieces are on the first horizontal li
starting position. Count the pieces on the extreme vertical line.
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6.  |[Examples of visuatards
White ROOK Black ROOK
6.1. |You can make the same cards for other pieces.
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Lesson 3. Chess notation

Goals:

1. Introduce the notation of horizontal and vertical lines orchiessboard.
2. Introduce abbreviated nhames and symbols of chess pieces in books.
3. Teach students to mark squares.

4. Introduce the concept of "chess notation".

Basic activities: teacher's lecture, presentation on a demo boarditdeaee sessions on personal

chessboards, written assignments, physical activity.

Equipment: demo board with a set of pieces and magnets, personal chessboards, sets of chess piece
(one set for each board), colored circles (chips) for personal boards, floor chessboard with pieces,

visual cards.

#

Milestones

1.

Greeting.

Teacher's speech.

Together with students review the main points: what is a square, horizontal, v
diagonal lines, names of chess pieces, starting position.

What else do you see on the chessboard? Look at the edges of the board. Num
letters.

Today we are going to learn the chess language.

2. Introducing the names of horizontal lines on a chessboard.

2.1. | What numbers do you see on the chessboard? From 1 to 8. Each horizontal line ha
name (number). Show the first horizontal line on the deoard and ask students to sh
it on their personal boards (using colored circles, chips). The same is for other ho
lines.

2.2 | Show any horizontal line (for example, 4) on the demo board and ask students for i
(number). Then ask students to show the horizontal line on their personal boards
colored circles, chips).

2.3. | Ask students to show any horizontal line on their personal boards and name it
number).

3. Introducing the names of vertical lines onohessboard.

3.1. | What letters do you see on the chessboard?
al h. Each vertical line has its own letter. Show and pronounce the letters.

3.2. | Show vertical line "a" on the demo board and ask students to show it on their p
boards (usingolored circles, chips).

3.3. | Show any vertical line (for example, "e") on the demo board and ask students for it

(letter). Then ask students to show the vertical line on their personal boards (using
circles, chips).
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3.4. | Ask students to show any vertical line on their personal boards and name it (say itg

4. Do Exercises 112 (Lesson 3) on paper.

5. Floor board.

5.1. | Ask students to walk along the horizontal line they name.
Students walk along any horizontal line that thbgose, and name it (say its number)

5.2. | Ask students to walk along the vertical line they name.
Students walk along any vertical line that they choose, and name it (say its letter).

6. Introducing the names of squares on a chessboard.

6.1 Explain the fact that each square has its name.
You wrote a letter to a friend. How to send it by mail? You need to write the addr
the envelope or know the email address. In chess, each square has its own name o
Explain how the squares are named correctly: intersection (crossroads) of verti
horizontal lines (first a letter, then a number).

6.2. | Demo board.
For example, put the black queen on d5. Then ask students to name the piece and t
it stands on. The same is for other pieces.
Students choose any piece and put it on any square. They should name the piec
square it stands on.

6.3. | Personal chessboards.
For example, find a white king, place it on ¢3, and so on.
Students choose any piece and put it onsguare. They should name the piece ano
square it stands on.

6.4. | Do Exercisesi® (Lesson 3) on paper.

6.5. | Floor board.

6.5.1.| Ask students to stand on a squidr&t they say. Then step (move, jump) to another sg
named by the teacher.
Ask students to stand on any square on the chessboard and name it (say its "a
Then step (move, jJump) to any other square and name it.

6.5.2.| Name a piece and itolor and ask students to find it. Then they say the "address”
square to place the piece.

7. Abbreviated names of chess pieces.
Explain how the pieces are abbreviated, use visual cards.

7.1. | Do Exercises®/ (Lesson 3) on paper.

7.2. | Floorboard.
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For example, show a card with the abbreviated name of a piece, name its color. §
find this piece and put it on any square, then nhame the square. You can also call &
square to place the piece.
8. Introducing the concept of "chess notation".
All names for horizontal lines, vertical lines, squares, and paredsthe chess languag
It is called chess notation.
Do Exercise 8 (Lesson 3) on paper.
9. Examples of visual cards
1 2 3 4 a b c
5 6 7 8 e f g
King Queen Rook Bishop
& = )= 2
K = Q R B
Knight Pawn
&\ A
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Lesson 4. Value of chess pieces

Goals:

1. Introduce the value of each chess piece.

2. Introduce the quantitative assessment of each chess piece through the pawn, as a unit of
measurement.

3. Learn how to compare chess pieces with each other and determine the more valuable (strongest]
ones.

Basic activities: teacher's lecture, presentation on a demo boarditdeaee sessions on personal
chessboards, written assignments, physical activity.

Equipment: demo board with a set of pieces, personal chessboards, sets of chess pieces (one set fol
each board), floor chessboard with pieces, visual cards.

# Milestones
1. Greeting.
Teacher's speech.
Learn the value (price) of each chess piece. For example, how much does a pen
What is your favorite toy? How much does it cost? Each thing has its own price
priceless. Each chess piece also has itsvailre,or it is invaluable. You need to knog
the value of each piece to determine which one is stronger.

2. Introducing the value of each chess piece. Pawpoint, knighti 3 points, bishop 3
points, rook 5 points, queei 9 points, king invaluable (priceless).

2.1. Show apiece. Students name its value or show a card with a number that is equa
value of the piece.
Show a card with a number. Students find a piece that corresponds to this numbe

value).
2.2. Do Exercises 112 (Lesson 4) on paper.
2.3. Floor board.

For example, show a card with a number (5), students find a piece (rook
corresponds to this number (price, value). Then they put the rook on any squz
name "the address" of that square.

3. Introducing the concept of "pawn is a unit of measurement for chess pieces".

Explain that we can substitute the numbers with pawns. The knight is equal to 3
the bishopg 3, the rooki 5, and the queein9. The king is not measured with pawns
is invaluable (priceless).

3.1. Show a piece. Students say its value or show a card with the corresponding nu
pawns.

Show a card with a number of pawns. Students find a piece that corresponds
number of pawns.

3.2. Demo board.
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For example, put any piece on the bo&tlidents place as many pawns as this p
costs next to it.

Put a number of pawns on the demo board (for example, five). Students put a pi
corresponds to the value (rook) next to it.

9 pawns are required to show the value of a queen.

3.3. Do Exercises B4 (Lesson 4) on paper.
4. Compare chess pieces with each other and determine the more valuable (strong
4.1. Game "Scales".
Put 2 pieces (for example, a pawn and a knight) on the demo board. Which one i
more? Explain that the piece that values more is stronger. Use different optig
comparing pieces.
Do the same with each student on personal boards.
4.2. Do Exercises 56 (Lesson 4) on paper.
5. Examples of visual cards
NO ARAA
1 3 5 9 B ARA AAA
VALUE AR AR A
KING
PAWN | KNIGHT | BISHOP | ROOK | QUEEN
NO
1 3 3 5 9 VALUE
QUEEN
PAWN | KNIGHT | BISHOP | ROOK AAA
BAA AAA
A | ARA | AARA | AA AAR
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Lesson 5. Rook

Goals:

1. Introduce how a rook moves and captures pieces.

2. Introduce the concept of "attack".

3. Learn taattack pieces of the opposite color with a rook.

Basic activities: teacher's lecture, presentation on a demo boarditdeaee sessions on personal
chessboards, written assignments, physical activity.

Equipment: demo board with a set of pieces and magnets, personal chessboards, sets of chess piece
(one set for each board), colored circles (chips) for personal boards, floor chessboard with pieces,
visual cards.

# Milestones
1. Greeting.
Teacher's lecture.
Review the names of chess linkerizontal, vertical, and diagonal, the names of all cl
pieces, the colors of pieces.
Every piece on the chessboard can move, capture and attack. Today we will stud
rook can move, capture and attack.

2. Explaining how the rook moves. Demo board.

2.1. | Explain how the rook moves on the demo board: vertically forward and back
horizontally to the right and left. Use colored magnets (green if possible) and put tf
those squares that the rook can move to.

Make a move with the rook, take it back to its place, and put a magnet on the squ
the rook moved to. Then show the next move with the rook, take it back to its pla
put a magnet on the square that the rook moved to. The same is for alivi® mo

2.2. | Put a white rook on aempty demo board and ask students to show where it can
Students should use colored (green) magnets.
The same is for a black rook.

2.3. | Explain how the rook moves if there is an obstacle of pieces of the same color as i
For example, position: white rook on e5, white pawn on e2, white knight on c5. Use
magnets to show that the rook can move to e4, e3, e6, e7, e8, d5, 15, g5, h5.
Explain that the rook can't jump over the pieces of the same color or stand on th
square with them. Put red magnets on el, b5, a5. You can't go on red lights!

2.4. | For example, position: black rook on c7, black bishop on c4, black pawn on gi
students to show where the rook can move (using green magnets). Ask students:
rook jump over théishop? No. Put red magnets on c3, c2, c1. Can the rook jump o
pawn? No. Put a red magnet on h7.
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2.5. | Faceto-face sessions with students on their personal boards are conducted simi
explaining the lesson on the demo board (see items 2.2 and 2.4). Vary the color o
and the number of obstacles.

You can ask students to set up a simple position on the board. For example, take
rook, put it on b4, take a white pawn, put it on b6, show where the white rook can
to.

Students use green and red circles (chips).

2.6. | Do Exercisesil3 (Lesson 5) on paper.

2.7. | Floor board.

For example, put a white rook on f5 and ask students to stand (walk, jump) on those
that the white rook can move to. Students name the square on tivbjcktand (walk
jump).

The same is for positions in which there are obstacles for the rook. You can vary tHh
of pieces. First explain the subject on the white rook and pieces, then on the bla
and pieces.

3. Explaining how the rookaptures.

The rook captures only pieces of the opposite color. White rook captures black

Black rook captures white pieces. The rook stands on the square of the captured pi
captured piece is removed from the board and stands next to the boardr{fplegxa the
right or to the left).

The king can't be captured, so don't use it in the exercises.

3.1. | Demo board.

Set up a position. For example, white rook on b5 and black pawn on f5. Then ask s
to show how the rook captures.

Set up a position. For example, white rook on f3, black pawns on f6 and d2. Ask s
to show which of the two pawns the rook can capture. The rook can capture one
Which one?

Set up a position. For example, white rook on g4, white pawn on g6, black knights
and d4. Ask students to show which of the two knights the rook can capture. The r¢
capture one knight. Which one?

Set up a position. For example, white rook on c5, black pawns on c3, 3, f6, a6
students to show which pawn the rook can capture first. Students do the capturin
they should find the next pawn to capture. And so on until all the pawns disé&mpea
the board.

The same is for a black rook.

Use one hand to capture pieces! Train this skill from the very beginning.

3.2. | Faceto-face sessions on personal chessboards are conducted in the same way
demo board (item 3.1).

Make sure that students capture pieces with one hand.

3.3. | Do Exercises 6 (Lesson 5) on paper.
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Ask students to do the written exercises on personal chessboards. Students firg
exercises on a chessboard, then on paper (using arrows, circles, etc.).

4. Introducing the concept of "attack".
Explain the concept of "attack" through familiar games (sports games).
For example, what games do you like to play? What sports games do you like to pl
you know football? To score a goal in football, you have to attack. The same is in
To capture the opponent's piece, you need to attack it.

4.1. | Set up a position on the demo board. For example: white rook on b1, black bishog
Explain and show that after the move Rd1l the white rook will attack the black b
wanting to capture it. The white rook poses a threat to capture the black Bighoging
is posing a threat of capturing a piece. The white rook can also go to b5 and att
black bishop.

4.2. | Personal chessboards.
Ask students to set up a position. For example, take a white rook and put it on c2
black pawn and put it on f6. Ask themshow the white rook attacking the black paw
The same is for the black rook and white pieces.

4.3. | Do Exercises i’ (Lesson 5) on paper.

5. Examples of visual cards

2 KX

ROOK ROOK ROOK MOVES
white black . . 2’ B

Ne e ecolte o of
Ne eojceltelr of

ROOK CAPTURES

o =1 L] a b c d e
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Lesson 6. Bishop

Goals:

1. Learn how a bishop moves.

2. Learn to capture pieces with a bishop.

3. Learn to attack pieces of the opposite color with a bishop.

Basic activities: teacher's lecture, presentation on a demo boarditdeaee sessions on personal
chessboards, written assignments, physical activity.

Equipment: demo board with a set of pieces and magnets, personal chessboards, sets of chess piece
(one set for each board), colored circles (chips) for personal boards, floor chessboard with pieces,
visual cards.

# Milestones
1. Greeting.
Teacher's lecture.
Review what a diagonal line is. Ask to show long black and white diagonal lines
magnets) on the dentmard, etc. The same is on personal chessboards.
Show a white bishop. Show a black bishop. Today we will learn how the bishop n
how it captures and attacks other pieces.

2. Explaining how a bishop moves. Demo board.

2.1. | Set up two bishops in the starting position on c1 and f1. Explain how bishops move
demo board. Diagonally. The bishop that stands on a white square moves along tk
diagonal lines. The bishop that stands on a black square moves along thdiddackl
lines. Use colored magnets (green if possible) and put them on those squares that th
can move to.
Make a move with the bishop, take it back to its place, and put a magnet on the squ
the bishop moved to. Then show the next move with the bishop, take it back to it
and put a magnet on the square that the bishop moved to. The samelighimnaves.

2.2. | Put a white bishop on d5 and ask students to show where it can move to. Student
use colored (green) magnets.
The same is for a white/bladquared bishop, as well as for black bishops.

The concepts of "whiequared bishop" and "blaekquared bishop" are not introduced
this stage of studying the bishop.

2.3. | Explain how the bishop moves if there is @vstacle of pieces of the same color. 7
bishop can't jump over pieces of the same color as it has. White bishop doesn't jur
white pieces. Black bishop doesn't jump over black pieces.

For example, position: white bishop on c¢3, white pawn on f6. Use green magnets t
that the bishop can move to b2, al, b4, a5, d4, e5, d2, el.

Explain that the bishop can't jump over the pieces of the same color as it has or g
the same square with them. Therefore, the bishop can't move to g7 and h8. Put red
on these squares. You can't go on red lights!

37



2.4. | Set up a position. For example: black bishop on d5, black pawn on {7, black knight
Ask students to show where the black bishop can move to (using green magnets). A
the black bishop jump over the black pawn? No. Put a red magnet on g8. (dackh
bishop jump over the black knight? No. Put red magnets on g2 and h1.

2.5. | Faceto-face sessions with students on their personal boards are conducted simi
explaining the lesson ahe demo board (see items 2.2 and 2.4). Vary the color of g
and the number of obstacles.
You can ask students to set up a simple position on the board. For example, take
bishop, put it on b4, take a white pawn, put it on d6, show where the white bish
move to.
Students use green and red circles (chips).

2.6. | Do Exercises13 (Lesson 6) on paper.

2.7. | Floor board.
Ask students to walk (jump) along the white and black diagonal lines.
Ask them to put a white bishop on g2, then stemalk, jump) on those squares that |
white bishop can move to. Also, students name the squares (say their "address") G
they stand (jump).
Set up a position on the floor board. For example, black bishop on d6, black knight
and black pawn on b4. Then ask students to stand (walk, jump) on those squares
black bishop can move to. Students name the square on which they stangumalk,

3. Explaining how the bishop captures.
The bishop captures pieces diagonally. The bishop captures only pieces of the ¢
color. White bishop captures black pieces. Black bishop captures white pieces. The
occupies the square of the captured piece. The captured piece is removduefwart
and stands next to the board (for example, to the right or to the left).
For example, position: white bishop on f3, black pawn on c6. Show how to capture
one hand).
The king can't be captured, so don't use it in the exercises.

3.1. | Demo board.

Set up a position. For example: white bishop onbéslck knight on b7. Ask students
show how the white bishop captures the black knight.

Set up a position. For example: white bishop on d3, black pawns on c6 and g6. Ask s
to show which one of the two black pawns the white bishop can capture.

Set up a position. For example: white bishop on e2, white pawn on c4, two black |
on a6 and h5. Ask students to show which one of the two black knights the white
can capture.

Set up a position. For example: white bishop on c4, black pawns on 7, h5 and f{
students to show which black pawn the white bishop can capture first. Students
capturing. Then they should find the next pawn to capture. And so on until phwhres
disappear from the board. You can gradually increase the number of pawns to five
The same is for a black bishop.
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Use one hand to capture pieces!
If students have captured a piece with both hands, then return to the starting positi
ask them to capture it again, but with one hand.

3.2. | Faceto-face sessions on personal chessboards are conducted in the same way 4
demo board (item 3.1).

Make sure that students capture pieces with one hand.

3.3. | Do Exercises 46 (Lesson 6) on paper.

Ask students to do the written exercises on the perstieasboards. Students first do
exercises on chessboards, then on paper (using arrows, circles, etc.).

4. Explaining how the bishop attacks. Demo board.

Review what the attack is. Review how the rook attacks.

Game "Attack and Run Away"

For example, position: white rook on h2, black bishop on f5. Ask students to sho
the white rook will attack the black bishop (for example, Rh5). Run away from the

with your bishop (for example, Bd3). Once again ask students to show the wdht
attacks the black bishop (for example, Rd5). Play upith &tacks and "runaways
Change the roles. Now you attack with the rook, and students run away with the bi
Play the same with each student on personal boards.

Not only the rook can attack, but also the bishop.

4.1. | Set up a position on the demo board. For example: white bishop on d4, black rook
Then explain and show that the white bishop moves to b6 and attacks the black roo
to capture it ( want captdring). fihe whitethishop can afsmns
to f6 and attack the black rook.

4.2. | Set up a position on the demo board. For example: black bishop on e7, white knigh
Ask students to show where the black bishop moves (on which square it should s
attack the white knight. 2 ways of attack.

4.3. | Set up a position on the demo board. For example: white bishop on b2, white pawr
black rook on d6. Ask students to show where the white bishop moves (on which s
should stand) to attack the black rook. The bishop doesn't jump over pieces! df
attack.

4.4. | Faceto-face sessions on personal chessboards are similar to itéms34.1

4.5. | Game "Attack and Run Away"

For example, position: white bishop on g3, black rook orStiddents attack the rook wi
the bishop. You run away with the rook so that the bishop can attack the rook on t
move, i.e. on the black squares.

4.6. | Do Exercisesi/8 (Lesson 6) on paper.
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Examples of visual cards
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Lesson 7. Queen

Goals:

1. Introduce the concept of "a queerhis strongestchess piece".

2. Learn how a queen moves.

3. Learn to capture pieces witlgaeen.

4. Learn to attack pieces of the opposite color with a queen.

Basic activities: teacher's lecture, presentation on a demo boarditdeaee sessions on personal
chessboards, written assignments, physical activity.

Equipment: demo board with a set of pieces and magnets, personal chessboards, sets of chess piece
(one set for each board), colored circles (chips) for personal boards, floor chessboard with pieces,
visual cards.

# Milestones
1. Greeting.
Review what horizontal, vertical, diagonal lines are (on the demo board and on p
chessboards).

Show a white queen. Show a black queen. Today we will learn how the queen mov
it captures and attacks other pieces.

2. Explaining how a queen moves. Demo board.

2.1. | Place a white queen on the demo board, make a horizontal move with the queen,
to its initial square and put a green magnet on the square the queen moved to. Th
the next horizontal move with the queen, take it back to its place and pginatnoa the
square that the queen moved to. The same is for all the horizontal moves. Show th
along the vertical and diagonal lines in the same way.

2.2. | Put the white queen on al and ask students to show which squagaséhecan move {(
Students should use colored (green) magnets.

2.3. | Explain how the queen moves if there is an obstacle of pieces of the same color a
The queen can't jump over pieces of the same color as it has. White queen doesn't ju
white pieces. Black queen doesn't jump over black pieces.

For example, position: white queen on e3, white pawns on e6 and c5. Show the squ
the queen can move to using green magnets. Explain that the queen can't jump

pieces of the same color as it has or stand on the same square with themreshchpghets
on e7, e8, b6 and a7. You can't go on red lights!

2.4. | Set up a position. For example: black queen on d6, black pawréon b | a c k
Ask students to show where the blagleen can move to (using green magnets). Ask:
the black queen jump over the black pawn? No. Put a red magnet on h6. Can th
gueen jump over the black bishop? No. Put red magnets on d2 and d1.

2.5. | Faceto-face session with students on their personal boards is conducted simil
explaining the lesson on the demo board (see items 2.2 and 2.4). Vary the color o
and the number of obstacles.
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You can ask students to set up a simple position on the board. For example, take t
queen, put it on f3, take the white pawn, put it on c6, take the white rook, put it on d3
the squares that the white queen can move to (green circles, &fipg).the squares th
the queen can't move to (red circles, chips).

2.6.

Do Exercises 14 (Lesson 7) on paper.

2.7.

Floor board.
Ask students to walk (jump) along a certain horizontal, vertical and diagonal line (you
the horizontal, vertical lines and the color of the diagonal line).
Ask students to put a white queen on c4, then stand (walk, jump) on those squares
white queen can move to. Students also name the squares (say their "address") ¢
they stand (jump).
Set up a position on the floor board. For example, black queen on b6, black knight
and black pawn on b4. Then ask students to stand (walk, jump) onto those squares
black queen can move to. Students name the square on which they stanpi(malk,

Explaining how the queen captures.

The queen captures pieces horizontally, verticallycaagonally. The queen captures o
pieces of the opposite color. White queen captures black pieces. Black queen captut
pieces. The queen occupies the square of the captured piece. The captured piece i
from the board and stands next to tloard (for example, to the right or left).
For example, position: white queen on h1, black rook on al. Show how to capture (W
hand). Show how the queen captures vertically and diagonally in the same way.
The king can't be captured, so don't use it in the exercises.

3.1.

Demo board.

Set up a position. For example: white queen on c1, black knight on c7. Ask students
how the white queen captures the black knight. Set up positions to capture verticg
diagonally in the same way.
Set up a position. For example: white queen on d3, black knights on b4 and 5. Ask s
to show which one of the two black knights the white queen can capture. Set up p
to capture horizontally and vertically in the same way.

Set up a position. For example: white queen on d4, white pawn on d2, two black rg
d1l and d8. Ask students to show which one of the two black rooks the white que
capture. Set up positions (with an obstacle) to capture horizontally and diggartalké
same way.

Set up @osition. For example: white queen on h1l, black pawns on h5, f5, c2. Ask st
to show which black pawn the white queen can capture first. Students do the ca
Then they should find the next pawn to capture. And so on until all the pawns drs
from the board. You can gradually increase the number of pawns to five.

The same is for a black queen.

Use one hand to capture pieces!

If students have captured a piece with both hands, then return to the starting positi
ask them to capture it again, but with one hand.
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3.2. | Faceto-face sessions on personal chessboards are conducted in the same way ¢
demo board (item 3.1).
Make sure that students capture pieces with one hand.

3.3. | Do ExercisesB/ (Lesson 7) on paper.
Ask students to do the written exercises on the personal chessboards. Students fir
exercises on chessboards, then on paper (using arrows, circles, etc.).

4. Explaining how the queen attacks. Demo board.
Review what the attack is. Review how the rook attaRksiew how the bishop attacks
Game "Attack and Run Away"
For example, position: white rook on a3, black bishop on d5. The white rook attac
black bishop runs away (escapes the attack). Play upHatacks and "runaways". Atta
with the rook, and students run away with the bishop. Then change thenadiesits attac
with the rook, you run away with the bishop.
Set up a position on the demo board. For example: white bishop on f2, black rook
Students attack the rook with the bishop (Bd4 or Bh4). You run away with the rook
the bishop can attack the rook on the next move, i.e. on the black squares.
Play the same with each student on personal boards.
The queen can also attack pieces. White queen attacks black pieces. Black quee
white pieces.

4.1. Set up a position on the demo board. For example: black queen on e7, white knight
Show and pronounce how the black queen moves and attacks:
T Queen moves horizontally and attacks vertically (Q)
T Queenmoves ertically and attacks hori zon
1 Queen moves vertically and attacks diagonally (Qe6, Qe2)
1 Queen moves horizontally and attacks diagonally (Qd7)
T Queen moves diagonally and attacks vertically (&)
Queen moves diagonally and attacks horizontally (Qb4)

4.2. Faceto-facesessions with students on their personal boards are conducted similarly
4.2.
For example, position: white queen on b5, black pawn on e7. Ask students to st
possible attacks.

4.3. Game "Attack and Run Away"
For example, position: white queen on g3, black bishop on d5. Students attack the
with the queen. You run away with the bishop.
Be careful with moves, for example, Qf3. Since the black bishop can capture the qU

4.4. Do Exercise 8 (Lesson 7) on paper.
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Examples of visual cards
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Lesson 8. Knight

Goals:

1. Learn how knight moves.

2. Learn to jump over pieces with a knight.

3. Learn to capture pieces of the opposite color with a knight.

4. Learn to attack pieces of the opposite color with a knight.

Basic activities: teacher's lecture, presentation on a demo board;tddeee session on personal
chessboards, written assignments, physical activity.

Equipment: demo board with a set of pieces and magnets, personal chessboards, sets of chess piece
(one set for each board), colored circles (chips) for personal boards, floor chessboard with pieces,
visual cards.

# Milestones
1. Greeting.
Review what horizontal, vertical, diagonal lines are (on the demo board and on p
chessboards).

Show a white knight. Show a black knight. Today we will learn how the knight m
how itjumps over, captures and attacks other pieces.

2. Explaining how the knight moves. Demo board.

2.1. Put a white knight on an empty demo board (for example4ddrExplain and show ho
the knight moves: one square forward vertically and then diagonally to the right

Return the knight to its place (on e4) and put a green magnet on the square that th
moved to (on f6). Show the next move of the knigne square vertically and th
diagonally to the left (on d6). Return the knight to its place and put a magnet on ¢
same is for all the knight's moves.

Where does the knight stand? In the corner of the board? In the center of the boa
in the center of the board. How many squares in the center of the board can the
move to? To eight.

Pronounce each move of the knight on the demo board: a square forward (bac
right, left) and then a square diagonally (or to the right, or to the left).

Due to the fact that the knight's move consists of two parts, different countries ha
own explanations for how the knight moves. You can use them.

2.2. Put the white knight on c2 and ask students to show which squares the knight ca
to. Students should use colored (green) magnets. Is the knight in the center of the
No. How many squares can the knight move to? To six.

Put the white knight on a3 and ask students to show which squares the knight ce
to. Where does the knight stand? In the center of the board? On the edge of the
Yes, the knight is on the edge of the board. How many squares the knight caror
from the edge of the board? To four.

45



Put the white knight on h1l and ask students to show which squares the knight ca
to. Where does the knight stand? In the center of the board? In the corner of the
Yes, the knight is in the corner of the board. How many squares the knight eana
from the corner of the board? To two.

Where should the knight stand so that it can have more moves? In the center of tf
or in the corner of the board? In the center.

2.3.

Faceto-face sessions on personal chessboards are conducted similarly to item 2.

You can ask students to put the knight on a certain square. For example, take
(black) knight, put it on f3 (d6), show the squares that the white (black) knight can
to. Students should use colored chips. Vary the position of the knight dmetbsboard

2.4.

Floor board.

Ask students to put a whikmight on &, then walk (jump) on those squares that the w
knight can move to. Students also name the squares (say their "address") on wh
stand (jump).

2.5.

Do Exercises 12 (Lesson 8) on paper.

Exercise 2 is done first on the chessboard, and then on paper (use arrows, circle

Explain how the knight moves if there is an obstacle of piédes.knight can jump
over piecesThe white knight jumps over both white and black pieces. The black K
jumps over both black and white pieces. The pieces that the knight jumped over
on the board.

Demo board. For example, starting position. White knight on b1 can move to a3 :
Black knight on b8 can move to a6 or c6. The knight jumps over the obstacle of p
Ask students to show the squares to which the white knight on g1 and the black
on g8 can move.

3.1.

Faceto face sessions on personal chessboards.
Take a white knight, put it on d4. Take two white pawns. Put one pawn on d5 g
other on e5. Ask students to show the squares that the knight can move to.
Students should use colored chips. Vary the position of the knight, its color, the 1
and color of pieces as an obstacle.

Mention the fact that the pieces that the knight jumped over remain on the board.

3.2.

Sessions on the floor board are similar to fexetace sessions (item 3.2.).

3.3.

Do Exercises 34 (Lesson 8) on paper.

The exercises are done first on the chessboard, and then on paper (use arrows,
etc.).

Explaining how the knight captures.
A knight can capture a piece of the opposite color if this piece is on a square to wi
knight can move. White knight captures black pieces. Black knight captures white
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The knight occupies the square of the captured piece. The captured piece is remo
the board and stands next to the board (for example, to the right or to the left).

For example, position: black knight on d7, white rook on e5. Show how to capture
one hand).

Also demonstrate how a knight captures if there is an obstacle of pieces. For e
position: black knight on g6, black pawns on 15, g5, h5, white bishop on 4.

The king can't be captured, so don't use it in the exercises.

4.1. Demo board.
Set up a position. For example: white knight on c1, black bisha}80oAsk students t
show how the white knight captures the black bishop.
Set up a position. For example: white knight on b2, white pawns on a3 and c3, whi
on b3, black rook on c4. Ask students to show how the white knight captures th¢
rook.
Set up a position. For example: white knight on d3, black pawns on c5 and ff
students to show which one of the two black pawns the white knight can capture.
Set up a position. For example, white knight on h2, white pawn on g2, black pay
f3 and h3. Ask students to show which one of the two black pawns the white knig
capture.
Set up a position. For example: white knight on h1, black pawns on f2, g4 and €
students to show which black pawn the white knight can capture first. Students
capturing. Then they should find the next pawn to capture. And so on until adlvtims
disappear from the board. You can gradually increase the number of pawns to fiv
The same is for a black knight.
Use one hand to capture pieces!
If students have captured a piece with both hands, then return to the starting posit
ask them to capture it again, but with one hand.

4.2. Faceto-face sessions on personal chessboards are conducted in the same way
demo board (item 4.1).
Make sure that students capture pieces with one hand.

4.3. Do Exercises 67 (Lesson 8) on paper.
The exercises are done first on the chessboard, and then on paper (use arrows,
etc.).

5. Explaining how the knight attacks. Demo board.

For example, position: whitenight on 2, black rook on d6. Show how the white kni
attacks the black rook (Ne4). The same explanation is for a black knight.

White knight attacks black pieces. Black knight attacks white pieces.
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Set up a position on the demo board. For example, white knight on e2, white pa
d3 and e3, and black bishop on b5. Show how the white knight attacks the black
by jumping over the white pawns (Nd4).

5.1.

Set up a position on the demo board. For example: white knight on c3, black pawr]
Ask students to show the white knight attacks the black pawn (Ne4).

Set up a position on the demo board. For example, white knight on c1, white pa
c2 and d2, and black rook on e5. Ask students to show the white knight attacks th
rook (Nd3).

The same is for a black knight. Vary the number of pieces in the obstacle and the

5.2.

Faceto-facesessions on personal boards are conducted similarly to item 5.1.

5.3.

Game "Attack and Run Away"
Faceto face sessions on personal chessboards.

For example, position: white knight on g3, black rook on d6. Students attack the
with the knight (Ne4 or Nf5). You run away from the attack with the rook so that

be attacked on the next move (idNatacks ¥nc
"runaways". At the end, you can put the rook under the attack so that students cg

5.4.

Do Exercise 8 (Lesson 8) on paper.

The exercise is done first on the chessboard, and then on paper (use arrows, circle

Examples of visuatards.

white black
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Lesson 9. Pawn

Goals:

1. Learn how a pawn moves.

2. Introduce theconcept of "starting position for pawns". Learn to move pawns from the starting
position.

3. Learn to capture pieces of the opposite color with a pawn.

4. Introduce the concept of "pawn promotion”. Explain the rule of pawn promotion.

5. Learn to attack pieces of the opposite color with a pawn.

6. Introduce the concept of "attacked square”. Explain the En passant capture rule for pawns. Learn to
capture pieces en passant.

Basic activities: teacher's lecture, presentation on a demo boardideeee sessions on personal
chessboards, written assignments, physical activity.

Equipment: demo board with a set of pieces and magnets, personal chessboards, sets of chess piece
(one set for each board), colored circles (chips) for personal boards, floor chessboard with pieces,
visual cards.

# Milestones

1 Greeting.
Review what horizontal, vertical, diagonal lines are (on the demo board and on p
chessboards).

Show a white pawn. Show a black pawn. You will learn how a pawn moves, captut
attacks other pieces. You will find out how to promote a pawn, as well as a pawn's
move.

2. | Explaining how a pawn moves. Demo board.
2.1. | Put a white pawion an empty board, for example, on d4, and a black pawn, for exa
on f6. Explain and show how the white pawn moves: one square forward vertically
The white pawn goes to horizontal line 8. Explain and show how the black pawn r
one squaredrward vertically (to f5). The black pawn goes to horizontal line 1. Pg
don't move backward! Only forward!
Set up a position. For example, white pawns on b3, e4, black pawnégon h 5. A
to show (make a move) to which square each pawn can move. Which square can t
move from b3 to? Which square can the pawn move from e4 to? Which square
pawn move from g6 to? Which square can the pawn move from h5 to?

2.2. | Explain and show situations when a pawn can't move. For example, White: N&45

Bl ack: Bb4, e5, 06. The white pawn d
it. The white pawn remains in place and doesn't move anywhere. No move. Look
black pawn on e5. It also can't move, since the white knight prevents it fiogntg e4.
Look at the white pawn on g5 and the black pawn on g6. They prevent each oth
moving forward. No move.

Set up a position. For example, white pawns on ¢4 and 3, black pawns on c5 and
students to show (make a move) which pawns can move forward. Which white pa
move? To which square? Say the name ("address") of this square. Which black pz:
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make a move? To which square? Say the name ("address") of this square. Whig
pawn can't make a move? Which black pawn can't make a move?

When setting up pieces, temporarily avoid putting white pawns on horizontal line
black pawns on horizontal line 7.

2.3. | Faceto-face sessions on personal chessboards are conducted similarly to item 2.2
You can ask students to set up a specific position using chess notation. Student
use colored chips. Vary the position of pawns (and other pieces, if necessary)
chessboard.

When setting up pieces, temporarily avoid putting white pawns on horizontal line
black pawns on horizontal line 7.

2.4. | Sessions on the floor board are conducted similarly to item 2.2.

You can ask students to set up a specific position using chess notation. Instead of
and chips, use physical activity: standing, jumping, stepping onto a square that a p:
go to. Students also name the squares (say their "address") on wiistatite (jump).
When setting up pieces, temporarily avoid putting white pawns on horizontal line
black pawns on horizontal line 7.

2.5. | Introducing the concept of "starting position of pawns".

Show a white pawn. How many white pawns do you have? Eight. Put them on hof
line 2on your boards. Put white pawns on horizontal line 2 on the demo board.
Show a black pawn. How many black pawns do you have? Eight. Put them on hol
line 7 on your boards. Put black pawns on horizontal line 7 on the demo board.

At the very beginning, white pawns are on horizontal line 2, and black pawns
horizontal line 7. This is their starting position.

2.6. | Explaining how pawns can move from the starting position.

Each pawn can move one square forward vertically from the starting position, or|
move two squares forward vertically. For example, white pawn on e2 can move
Another pawn on e2 can immediately move to e4. Black pawn on ¢7 can move to c
Ask students to repeat the pawn moves shown on the demo board on personal che
You choose how many squares the pawn goes from the starting position: one s
two. Further, the pawn moves only one square forward vertically.

Ask students to show which squares the white pawn on b2, the black pawn on e7,
move to on personal chesshoards.

Make a move with the pawn to €3, return it to its place (e2) and put a magnet on the
to which the pawn moved. Then show the next move with the pawn (e4), return
place, and put a magnet on e4.

The same is for theawn on c7.

Students should use colored chips.

2.7. | Do Exercisesil2 (Lesson 9) on paper.

The exercises are done first on the chessboard, and then on paper (use arrows,
etc.).
3. | Explaining how pawns capture.

A pawn captures pieces of the opposite color one square forward diagonally. Paw
capture backward. White pawns capture black pieces. Black pawns capture white

51



Pawn occupies the square of the captured piece. The captured piece is removed
board and stands next to the board (for example, to the right or left).

For example, position: white pawn on d3, black rook on e3. Show how to capture
one hand). Put back the pawn on d2, put the black knight on ¢3 and show how the
is going.

A similar demonstration of capturing is for a black pawn and white pieces.

The king can't be captured, so don't use it in the exercises.

3.1.

Demo board.

Set up a position. For example: white pawn on c4, black bishop on d5. Ask stud
show howthe white pawn captures the black bishop.

Set up a position. For example: white pawn on b2, black rook on a3. Ask students {
how the white pawn captures the black rook.

Set up a position. For example: white pawn on f4, black knights on e5 and 5. Ask s
to show which one of the two black knights the white pawn can capture.

Set up a position. For example: white pawn on d5, black rooks on c4 and e6. Ask g
to show which one of the two black rooks the white pawn can capture.
Set up a position. For example: white pawns on b4 and c4, black knight on c5. Ask s
to show which white pawn can capture the black knight.

Set up a position. For example: white pawnbof , bl ack pawn on
e4 and d5, two black knights on e6 and f7. Ask students to show which black pi¢
white pawn can capture first. Students do the capturing. Then they find the nex
piece to capture. And so on until all thieces disappear from the board.

The same is for a black pawn.

Use one hand to capture pieces!

If students have captured a piece with both hands, then return to the starting positi
ask them to capture it again, but with one hand.

Don't put the pieces on the last horizontal line (the eighth for White and the first for F
since the pawn promotion has not yet been studied.

3.2.

Faceto-face sessions on personal chessboards and sessions on the flooareq
conducted in the same way as on the demo board (item 4.1).
Make sure that students capture pieces with one hand.

3.3.

Do Exercises i3 (Lesson 9) on paper.
Students do the exercises first on chessboards, and then on paper.

Introducing theconcept of "pawn promotion”. Explaining the pawn promotion rule. D
board.

Put the white pawn on c7. Ask students to move the pawn. The pawn goes on c8
does the pawn go next? No move. In chess, a pawn that has reached the edge of
(the white pawn has moved to horizontal line 8) can be exchanged for one of tag:
gueen, rook, bishop, knight.

Exchange the pawn for a white queen (a move plus a queen exchange is made
hand). The pawn is removed from the board; the white queen appears on c8. This g
of a pawn for another piece is called a pawn promotion. A pawn can't be turnekingo
A pawn can't remain a pawn. White pawn turns into white pieces.
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Then return the pawn to the original position (white pawn on ¢7) and ask students t
the pawn and turn it into a white piece (students decide which one). Which white
will you promote the pawn to?

The same is for a black pawn (for example, on 2).

4.1. | Faceto-face sessions on personal chessboards.
Ask students to set up a position. For example: white pawh®n t wo bl a
and e6, black knight on d7. The goal for the white pawn is to get to d8 (you can pulf
on this square so that students can see the goal). The white pawn can both m
capture black pieces. Only the white pawn moves apdtca r & © fi (50 & i edi
d8). Which piece will you promote the white pawn to?
For example, a position for a black pawn: black pawn on b7, white knight on c6,
rooks on d5 and e2. Get the black pawn to el (&7 d47 d37 dei el). Which piece
will you promote the black pawn to?

4.2. | Do Exercises B (Lesson 9) on paper.
Students do the exercises first on a chessboard, and then on paper.

5. | Explaining how the pawn attacks. Demo board.

For example, position: white pawn on a3, black rook on b5. Demonstrajfg@mmlince
how the white pawn attacks the black rook: moves vertically one square forward (&
attacks diagonally one square forward. A similar explanation is for a black pawn, inc
from the starting position.
White pawn attacks black pieces. Black pawn attacks white pieces.

5.1. | Set up a position on the demo board. For example: white pawn on c3, black knight
Ask students to show the white pawn attacks the black knight (c4).
Set up a position on the demo board. For example: white pawn on f2, black knight
Ask students to show the white pawn attacks the black knight (f4).
Set up a position on the demo board. For example: white pawns on d3 and e3, blac
on d5. Ask students to show which of the two white pawns can attack the black
(ed).
The same is for a black pawn.

5.2. | Faceto-facesessions on personal boards are conducted similarly to item 5.1.

5.3. | Game "Attack and Run Away"
Faceto-face sessions on personal chessboards.
For example, position: white pawn on éRck rook on d4. Students attack the rook v,
the pawn (1. e3). You run away from the attack with the rook so that there is an at
it on the next move (1.¢é Rd5). I n th
students capture it. For exale: 2. e4 Rd6 3. e5 Rd7 4. e6 Rd8 5. e7 Rf8. Can you ce
the black rook? Yes. Does the pawn remain on horizontal line 8 (at the edge of the
No. Which piece will you promote the pawn to?

5.4. | Do Exercise 9 (Lesson 9) on paper.
Students do the exercise first on a chessboard, and then on paper.

6. | Introducing the concept of "attacked square” Explaining the En passant rule.

6.1. | Demo board.
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Set up a position. For example: white pawn on c2, black pawn on d4. Make a mov
Can the black pawn capture the white
Return to the starting position. Is the white pawn in the starting position? Yeshe&
white pawn move 2 squares forward from the starting position at once? Yes. Make
1. c4. The white pawn decided to avoid (slip, step over) the dangerous ¢3 squa
square in chess is called an "attacked square”. Is the white pawn safe@chlosaBthg
bl ack pawn can stil/l capture it. Cap
passant capture.

Three conditions to capture a pawn en passant: 1. The pawn mowvethe starting

position. 2. The pawn move® 2 squares at once3. The pawrpasses the attacke(
square.

6.2.

The En passant capture rule applies only to pawns. It is possible to capture a [
passant only at once.

For example, set up a position on the demo board: white pawns on b3 and e2, blac
on f4 andd 7 .

Make a move 1. e4. Did the pawn move from the starting position? Yes. Did the
move to 2 squares at once? Yes. Did it pass through the attacked (dangerous) s
where the black pawn on f4 could capture it? Yes. Can the black pawn on 4 capt
white pawn on e4 now? Yes! Ask students to do the En passant capture. Setuptot
position. Make moves 1.eé45 2. b4. Explain that no
the white pawn on e4 in passing, since it lost this opportunity aften the e 015.. é
to be captured at once.

6.3.

Faceto-face sessions on personal chessboards.

Ask students to set up a position. For example: white pawn on f5, black pawn on e
at the black pawn. Is it in the starting position? Yes. Make a move 1. ...e5. Did the
pawn move to 2 squares at once? Yes. Did it pass the dangerous (attgokaee)ed
where it could have been captured by the white pawn? Yes. Can the white pawn ci
en passant? Yes. Ask students to do the capturing (2. fe).

Ask students to set up a position. For example: white pawn on f5, black pawn on g’
at the black pawn. Is it in the starting position? Yes. Make a move 1. ...g5. Did the
pawn move to 2 squares at once? Yes. Did it pass the dangerous (attqokee)gs,
where it could have been captured by the white pawn? Yes. Can the white pawn ci
en passant? Yes. Ask students to do the capturing (2. fg).

Ask students to set up a position. For example: white pawn on e5, black pawn on d
at the black pawn. Is it in the starting position? No. Make a move 1. ...d5. How
squares forward did the black pawn move? One square. Can the white pawn tapt
passant? No.

Ask students to set up a position. For example: white pawn on e6, black pawn on d
at the black pawn. Is it in the starting position? Yes. Make a move 1. ...d5. Did the
pawn move to 2 squares at once? Yes. Did it pass the dangerous (attqeéeslli6? No
d6 is not dangerous (attacked). The white pawn on e6 can't capture on a piece on

the pawns don't capture that way. Can the white pawn capture the black pawn en |
No.
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The same positions are for a black pawn, when it can capture (or not capture) en j

6.4. | Sessions on the floor board are similar to item 6.3.
6.5. | Do Exercise 10 (Lesson 9) paper.

Students do the exercise first on a chessboard, and then on paper.
7. | Examples of visual cards

PAWN PAWN PAWN MOVES

white black

Pawns don't move backward!
PAWN MOVES PAWNCANOGT MOVE

from the starting position
Pawns don't move backward!

a b c . d e f g b

a b c de f g b

3]
8
7
6
5
4
3
2
1

a b c d e f g h K a b c d e f g h

& /e d entiigrh

a

PAWN CAPTURES

o

&

- N W e N @
- N WA D N
- N W & 00 e ~N o I

-
o

PAWN CAPTURES

- N W s e N eI

a b c de f g h

PAWN ATTACKS

a b c d e f g b

- N W s 00 e ~N o3

PAWN ATTACKS

- N WA No®
- N W e e ~N eI
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EN PASSANT

d ® ~ © W * M N -

0 M © VW T MM N

0 M~ © W w M N =

0 N © VW ¥ M N v

0 M~ W W ¥ M N =

o
<—aj

0 N © BV ¥ M N -

PAWN PROMOTION

En passant capture

from the starting position

2 squares forward

through attacked square

PAWN PROMOTION
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Lesson 10. Defense. Double attack

Goals:

1. Introduce the concept of "defense".

2. Learn to defend pieces by capturing the attacking piece.

3. Learn to defend pieces by escaping an attack.

4. Learn to defend pieces by defending their other pieces.

5. Solidify the previously acquired knowledge about the pieces and lines on the chessboard.

6. Introduce the concept of "double attack”. Learn to double attack with different pieces.

Basic activities: teacher's lecture, presentation on a demo boarditdeeaee sessions on personal
chessboards, written assignments, physical activity.

Equipment: demo board with a set of pieces, personal chessboards, sets of chess pieces (one set fol
each board), floor chessboard with pieces, visual cards.

# Milestones
1. Greeting.
Review what the attack is.
What sports games do you know? What sports games do you like to play? [
know football? When in football, players of one team attack, what do the play
the other team do? Defend.
In chess, you also need to be able to defend your pieces from attack. Let's
defend our pieces.
2. Explaining how to defend pieces by capturing the attacking piece. Demo boar
When your piece is attacked by the opponent's piece, it must be defended. Tl
three ways to defend a piece:
The first way is to capture the attacking piece.
2.1. Set up a position on the demo board. For example: white pawn on d4, white
on a4, and black rook on d7. Explain and show that the black rook attacks thg
pawn and wants to capture it. It is necessary to capture the black rook. Whe
white dece is on the board? The bishop on a4. The white bishop can capture th
rook. Capture Bd7 (with one hand). The black rook no longer attacks the white
Set up a position on the demo board. For example: white knight on f3, white r¢
h6, black bishop on c6. Explain and show that the black bishop attacks the
knight and wants to capture it. It is necessary to capture the black bishop. Whx
white piece is on the board? The rook is on h6. The white rook can capture th
bishop. Ask students to capture Rc6 (with one hand). Black bishop doesn't
white knight anymore.
Set up a position on the demo board. For example: white bishop on b5, white
on e4, black rook on f5. What other black piece is on the board? Rook. Which
piece is attacked by the black rook: the bishop or the pawn? The bishop. Whic
piece @n capture the black rook: the bishop or the pawn? The pawn. Ask stud
capture ef (with one hand). The black rook no longer attacks the white bishop
The same is for other pieces. Vary the color of pieces.
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Use one hand to capture pieces!
If students have captured a piece with both hands, then return to the starting p
and ask them to capture it again, but with one hand.

2.2.

Faceto-face sessions on personal chessboards are similar to item 2.1.
You can ask students to set up a specific position using chess notation. Vary tf
and position of pieces on the chessboard.

2.3.

Do Exercises 112 (Lesson 10) on paper.
Students do the exercises first on a chessboard, and then on paper.

Explaining how to defend pieces by escaping the attacks. The second way to
a piece is to escape the attack.

3.1.

Demo board.
Set up a position. For example: white rook on e2, black bishop on h5. Expla
show that the black bishop attacks the white rook and wants to capture it.
No piece can capture the black bishop. Therefore, we escape the attack with tk
rook. For example, Re5. Now white rook is attacking black bishop. Which squa
the black bishop escape to? For example, Bf7. Be careful! The bishop shoulg
in sud a way that the rook doesn't capture it. The same is for other pieces (th
of pieces is also varied).

3.2.

Faceto-face sessions on personal chessboards and sessions on the floor b
conducted in the same way as on the demo board (item 3.1).

3.3.

Do Exercises 34 (Lesson 10) on paper.
Students do the exercises first on a chessboard, and then on paper.

Explaining how to defengdieces by defending other pieces.
The third way to defend a piece is to defend it with another piece of yours. Ca
other piece for help.

4.1.

Demo board.
Set up a position. For example: white rook on c2, white pawn on h4, and blac
on h8. Explain and show that the black rook attacks the white pawn and wx
capture it. No piece can capture the black rook. If the white pawn moves to h
the bla& rook will capture it anyway. What to do? What other white piece is o
board? White rook. Let's call it for help. The white rook can defend the white
(for example, Rc4). Put the rook on c4 and show that the white rook has defen
white pawn If the black rook now captures the white pawn, then the white rook
capture the black rook. Therefore, the black rook will not capture the white

White rook defended white pawn!

What other square can the white rook move to and defend the white pawn? T
Set up a position. For example: white bishop on c1, white pawn on ¢5, black

on e7, and black pawn on c6. Explain and show that the black bishop atta
white pawn and wants to capture it. The white pawn can't move. It should be de
with andher white piece. What other white piece is on the board? Bishop
necessary to defend the white pawn with the white bishop. Ask students to shc
the white bishop will defend the white pawn. There are two ways of defense
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and Be3. If the black bishop captures the white pawn, then the white bishop w
it. The white bishop defended the white pawn.
The same is for other pieces (the color of pieces is also varied).

4.2.

Faceto-face sessions on personal chessboards and sessions on the floor b
conducted in the same way as on the demo board (item 4.1).

4.3.

Do Exercises 56 (Lesson 10) on paper.
Students do the exercises first on a chessboard, and then on paper.

Introducing the concept of "double attack”.
Any chess piece can attack two pieces of the opposite color simultaneousl
attack is called double attack.

5.1.

Explaining how pieces make a double attack. Demo board.

Set up a position. For example: white rook on e3, two black knights on bY @
Explain and show that two knights are on the same line (horizontal line 7). The
rook can move to horizontal line 7 (Re7) and will attack both black knights at
Doubl e attack with the white r ookb),
then the white rook captures the knight on b7. If the black knight escapes |
example, Nd6), then the white rook
piece.

Set up a position. For example: white bishop on {3, black knight on b3, black
on f7. Explain and show that the black knight and the black pawn are on the
diagonal line. Which square should the white bishop move to make a double
Attacking both the black knight and the black pawn at once. Ask students to s
double attack with the bishop (Bd5). If the black pawn (f6 or f5) escapes the :
then the white bishop captures the black knight (Bb3). If the black knight escaj
attack (fo example, Nd4), then the white bishop captures the black pawn. Black
one piece.

The same is for other pieces. Vary the color of pieces.

5.2.

Faceto-facesessions on personal boards are conducted similarly to item 5.1.

5.3.

Do Exercises i/ (Lesson 10) on paper.
Students do the exercise first on a chessboard, and then on paper.
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6. Examples of visual cards.

DEFENSE

capturing the attacking piece

escaping the attack

“- N WA D N @

defending with another piece

DEFEND A PIECE

“- N W s e ~N o Y

ESCAPETHE ATTACK

- N W e e N @

CAPTURE A PIECE

- N W s o ~N o m

3
8
7
6
6
4
3
2
1

DOUBLE ATTACK
WITH A BISHOP

a b c d e f g h

_- N WA N®

a b c d e f g h

- N W oA e N o N

DOUBLE
ATTACK WITH
A QUEEN

a b c d e f g h

- N WA N®

a b c d e f g h

- N W a0 N e N

- N W oA N @

DOUBLE
ATTACK WITH
A KNIGHT

a b c.d e f g h

- N W s 00 N o N

DOUBLE ATTACK WITH

A PAWN

“- N WA N N @

a b c¢c d e f g h

- N W oe e ~N o I
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Lesson 11. King

Goals:

1. Learn how a king moves.

2l ntroduce the concept of Agetting under
pieces of the opposite color.

3. Learn to capture pieces of the opposite color with the king.

4. Introduce the concept of "defended piece". Explain that the king can't capture defended pieces.
5. Learn to attack pieces of the opposite color with the king. Explain the double attack by the king.
Basic activities: teacher's lecture, presentation on a demo boarditdeeaee sessions on personal

chessboards, written assignments, physical activity.

Equipment: demo board with a set of pieces and magnets, personal chessboards, sets of chess piece
(one set for each board), colored circles (chips) for personal boards, floor chessboard with pieces,

visual cards.
# Milestones
1. Greeting.
Review what horizontal, vertical, diagonal lines are (on the demo board and on p
chessboards).

Show a white king. Show a black king. You will learn how the king moves, capture
attacks other pieces.
The king is the most important piece in chess.

Explaining how the pawn moves. Demo board.

2.1.

Put the white king on the board (fekample, on e3). Explain and show how the w
king moves: one square horizontally, vertically and diagonally (d2, d3, d4, e2, e4,
f4). Use colored magnets (green if possible) and put them on those squares that t
king can move to.

Put the white king on an empty demo board (for example, on b4) and ask to show
the king can move to. Students should use colored (green) magnets.

The same is for the black king.

Make a move with the white king, take it back to its place and put a magnet on the
that the king moved to. Show the next move with the white king, take it back to it
and put a magnet on the square that the king moved to. The same istiermafives.

Introducing the concept of "getting under attack™ Demo board.
The king is the most important piece in chess. You can attack it, but you can't cay
It is the most important!
The king can't stand on those squares that are controlled by pieces of the opposite
For example, position: white king on e3, black rook on d6.

Explain and show that the white king can move to e2, e4, f2, f3, f4 (put green m
there).

What other square could the white king go to? For example, d2. Put the white king
and explain that the black rook can capture the white king on this square. The Kir

61



be captured. Therefore, the white king can't stand on this square. The kimgetander
the attack of the black rook.

Can the white king move to d3? Put the white king on d3 and ask which black
prevents the white king from moving to this square. Black rook. Therefore, the whit
can't stand on d3. The king cagét under the attackof the black rook. The same is f
d4. Put red magnets on d2, d3, d4.

The white king can't move under the attack of blpces. The black king can't mo
under the attack of white pieces.

3.1. | Set up a position on the demo board. For example: white king on e4, black bishoy
Ask students to show which squares the white king can move to. Students make
with the king and, together with the teacher, think whether the white king cantlge
square or not (using green and red magnets).

The same is for the positions where the white king's movement is limited by black
knight, pawn, queen and king.

For example. Position 1: white king on c4, black knight on c7.

Position 2: white king on f5, black pawn on f7.

Position 3: white king on f2, black queen on d3.

Position 4: white king on h1l, black king on h3. The kings in chess don't close in (the
come very close to each other; they can't stand on adjacent squares).

The same is for the black king.

You can start the exercise by finding squares that the white king can't move to.

3.2. | Faceto-face sessions on personal chessboards are similar to item 3.1.

You can ask students to set up a specific position using chess notation. Students U
and red circles (chips).

3.3 | Sessions on the floor boaade similar to item 2.2.

You can ask students to set up a specific position using chess notation. Instead of
and chips, use physical activity: standing, jumping, stepping onto a square that t
can go to. Students also name the squares (say their "address") orhepstiand (jJump)

3.4. | Do Exercises 112 (Lesson 11) on paper.

The exercises are done first on chessboards, and then on paper (use arrows, circle
4. | Explaining how the king captures pieces of the opposite color. Deara.
The king captures a piece of the other (opposite) color one square horizontally, ve
and diagonally. White king captures black pieces. Black king captures white pieces
occupies the square of the captured piece. The captured piece is rermavéiefiboarg
and stands next to the board (for example, to the right or to the left).
For example, position: white king on e3, black rook on d2. Show how to capture (wi
hand). Explain that the white king has captured the piece one square diagonally.
The same is for capturing horizontally and vertically.
4.1. | Demo board.

Set up a position. For example: white king on d3, black bishop on e3. Ask students 1
how the white king captures the black bishop.
Set up a position. For example: white king on d3, black knight on e4. Ask students t
how the white king captures the black knight.
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Set up a position. For example: white king on d3, black pawn on e2. Ask students {
how the white king captures the black pawn.

Set up a position. For example: white king on d4, black rook on e5, black knight

Which black piece the white king can capture? Rook or knight?

Set up a position. For example, White: Kf2. Black: Rd5, Bd6, Ne3, Nc6, e4. Ask st
to show which black piece the white king can capture first. Students do the capturin
they find the next black piece to capture. And so on until all the piessgpdiar from th
board.

The same is for the black king.

Use one hand to capture pieces!

If students have captured a piece with both hands, then return to the starting positi
ask them to capture it again, but with one hand.

4.2. | Faceto-face sessions on personal chessboards and sessions on the flooareq
conducted in the same way as on the demo board (item 4.1). You can ask studer
up a specific position using chess notation.
Make sure that students capture pieces with one hand.

4.3. | Do Exercises 3 (Lesson 11) on paper.
Students do the exercises first on chessboards, and then on paper.

5. | Introducing the concept of "defended piece". Demo board.

Review how to defend a piewath another piece. A piece that has been defended is ¢
a defended piece.
Set up a position. For example, White: Kd4. Black: Re8, Nc5, Ne5. What black pie
the white king capture? Knight on c¢5 or knight on e5? Which black knight the blacl
defends? Knight on ¢5 or knight on €5? The knight on ¢5. Can the white kingectiyst
knight on e5? No. Because the knight is defended. The white king can capture th
knight on ¢5. This black knight is not defended.
The king can't capture defended pieces.
Set up a position. For example: white kinglod , bl ack bi shop o
h5. Ask students to show which one of black pawns the white king can capture.
The same is for the black king.
Make sure that students capture pieces with one hand.

5.1. | Faceto-face sessions on personal chessboards and sessions on the floor bg
conducted in the same way as on the demo board (item 5). You can ask students
a specific position using chess notation.

Make sure that students capture pieces with one hand.
5.2. | Do Exercise 6 (Lesson 11) on paper.
Students do the exercises first on chessboards, and then on paper.
6. | Explaining how the king attacks pieces of the opposite color. Demo board.

For example, position: white king on d3ack rook on b5. Demonstrate and pronou
how the white king attacks the black rook: moves vertically one square (Ka4) and
diagonally one square.

The white king could not move to b4 and attack the black rook. Since it would hav
under attack of the black rook. The rules don't allow that.
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The same explanation is for positions with the white king, when it moves verticall
attacks vertically, moves diagonally and attacks diagonally, moves horizontall
attacks horizontally, moves horizontally and attacks diagonally, etc.

White king attacks black pieces. Black king attacks white pieces.

6.1. | Set up a position on the demo board. For example.
Position 1: white king on c3, black bishop on b5. Ask students to show the whit
attacks the black bishop (Kb4). Can the white king move to c4 and attack the black
No. Because the white king will get under the attack by the black bishopulEsedon't
allow to put the king under attack.
Position 2: white king on f2, black knight on d4. Ask students to show the white
attacks the black knight (Ke3).
Position 3: white king on d3, black pawn on e5. Ask students to show the whitg
attacks the black pawn (Ke4). Can the white king move to d4 and attack the black
No. Because the white king will get under the attack by the black pawn. The rule
allow to put the king under attack.
The same is for the black king.

6.2. | Faceto-facesessions on personal boards are conducted similarly to item 6.1. You ¢
students to set upspecific position using chess notation.

6.3. | Game "Attack and Run Away"
Faceto-face sessions on personal chessboards.
For example. Position 1: white king on e2, black rook on d4. Students attack the ro
the king (1. Ke3), you run away from the attack with the rook so that the king attack
thenextmove (1...84) . I n the end, you can put
capture it. For example, Kf3 RO5 3. K
Yes, 5. Kd3.
Position 2: black king on d7, white bishop on e5. Students attack the bishop with t
(1. ... Ke6). Run away from the attack with the bishop so that the king attacks it
next move (for example, 2. Bc7). At the end, you can put the bishop unedettack s
that students capture it. For example, 2. ... Kd7. 3. Bb6 Kc6 4. Bd4 Kd5 5. Be5. C
capture the white bishop? Yes, 5. ... Keb.

6.4. | Do Exercise 7 (Lesson 11) on paper.
Students do the exercise first on chessbhoards, and then on paper.

7. | Explaining how the king does a double attack.
Review double attack with various pieces: rook, knight, bishop, queen, pawn. Th
can also do a double attack (attacking two pieces of the opposite color at once).
Set up a position on the demo board. For example: white king on c2, black knights
and c4. Explain and show that the white king moves to c¢3 and attacks both black
at once. Double attack with a king. If the black knight escapes the attack @ar
example, Nd5), then the white king captures the knight on c4. If the black knight e
the attack on c4 (for example, Ne3), then the white king captures the black knight
Black loses one knight.

7.1. | Demo board.
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Set up a position. For example: white king on d5, black pawn on d7, black knight
Ask students to show a double attack with the white king. Attack two black piece
the white king at once: a knight and a pawn. Be careful! The white king carétunder
the attack of black pieces. Which square does the black pawn block for the white
White king can't go to e6. It will get under the attack by the black pawn on this squ
Set up a position. For example, WhitaiR . Bl ack: Rf 4, Reb5,
on a8.

Ask students to help the white king reach the square with a green magnet. The wh
can both move, attack and capture black pieces. Only the white king moves, atta
captures. Be careful! The white king can't move under the attack of black.pieces
Finding the first move (& 3 ) . The white king makes
Which square does the white king move to? Has the white king attacked the blac
Yes. Can the white king capture the black rook? Yes. The teacher asks to do the c
(Kf4). Continue unt the king reaches a8.

The same is for the black king.

7.2. | Faceto-face sessions on personal chessboards are similar to ones on the demo bo
7.1).
You can ask students to set up certain positions on their boards using chess notat
7.3. | Do Exercises® (Lesson 11) on paper.
Students do the exercises first on chessboards, and then on paper.
8. | Examples of visual cards

e

KING KING KING MOVES
white black

L &

8
7
6
5
4
3
2
1

- N W s e N N

DO NOT GET UNDER ATTACK KINGS DO NOT CLOSE IN

8
7
6
5
4
3
2
1

- N “ S " L -~ - -
- N WA D N
- N W e e ~N ® I

{%: L BCWOR K TIS fool Bl
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DO NOT CAPTURE

defended pieces

DOUBLE ATTACK WITH A KING

a b c d e f g h

KING CAPTURES

KING ATTACKS

&
o)
®©
©
v
a
Ll

66



Lesson 12. Check

Goals:

1. Introduce the concept of "check isatack on the king".

2. Learn to check the king with different pieces. Explain that the king can't check the king.
3. Learn three ways to defend the king from a check.

4. Introduce the concept of "discovered check". Learn to discover check.

5. Introduce the concept of "double check". Learn to double check. Explain the only defense against a

double check.

Basic activities: teacher's lecture, presentation on a demo boarditdeeaee sessions on personal

chessboards, written assignments, physical activity.

Equipment: demo board with a set of pieces and magnets, personal chessboards, sets of chess piece
(one set for each board), colored circles (chips) for personal boards, floor chessboard with pieces,

visual cards.
# Milestones
1. Greeting.

Review what attack is (on a demo board and on personal chessboards).

Pieces can attack the king.

Show a white king. Show a black king.

White pieces can attack the black king. Black pieces can attack the white king.
Attacking the king with pieces of the opposite color is callgtbeck. White pieces chec
black king. Black pieces check white king.

White king can't check black king. And black king can't check white king. Because
don't close in.

Explaining how to check the king with different pieces: rook, bishop, knight. Demo [

2.1.

Position 1. White: Kf2. Black: Rd5.
Ask students to show the black rook attacks the white king. Two ways: Rd2, Rf5. E
that such an attack on the king is called a check. Blackaioegksthe white king.
Position 2. White: Kd3. Black: Bd7.

Ask students to show the black bishop attacks the white king. Two ways: Bb5
Explain that the bishop moves diagonally ahécksdiagonally.

Position 3. White: Kb2. Black: Nb6.

Ask students to shotie black knight checksthe white king. Two ways: Na4, Nc4.
The same is for a black king.

2.2.

Faceto-face sessions on personal chessboards and sessions on the flooared
conducted in the same way (item 2.1).

You can ask students to set up a specific position using chess notation.

On the floor board, ask students to walk (jump) along the check (attack) line.

2.3.

Do Exercise 1 (Lesson 12) on paper.
Theexercise is done first on chessboards, and then on paper (use arrows, circles,

Explaining how to check the king with different pieces: pawn, queen. Demo board

3.1.

Position 1. White: Ke4. Black: d6.
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Ask students to show the black paattacks the white king. The pawn moves one sq
forward vertically, and attackslfeckg the king diagonally (forward, to the right).
Position 2. White: Kd4. Black: e6.

Ask students to show the black paahrecksthe white king. The pawn moves one squ
forward vertically, ana&hecksthe king diagonally (forward, to the left).

Position 3. White: Kf4. Black: e7. Ask students to show the black pheoksthe white
king. The pawn moves from the starting position two squares forward vertically
checksthe king diagonally (forward, to the left).

Position 4. White: Kf4. Black: g7. Ask students to show the black mhe&oksthe white
king. The pawn moves from the starting position two squares forward vertically
checksthe king diagonally (forward, to the right).
Position 5. White: Kc1. Black: Qh4.

Ask students to move the black queen vertically, @metk the white king horizontally
(Qh1).
Ask students to move the black queen horizontally, etk the white king vertically
(Qc4).
Ask students to move the black queen horizontally,dmetk the white king diagonally
(Qf4).
Ask students to move the black queen diagonally,civedk the white king horizontally
(Qel).

Ask students to move the black queen vertically (backward)cheadk the white king
diagonally (Qh6).

The same is for the black king.

3.2.

Game "6 checks"
Set up a position on the demo board and ask students to show six checks with the
For example, White: Kh3, Qa6.

Use colored magnets to mark the checks.

3.3.

Faceto-face sessions on personal chessboards and sessions on the floor bq
conducted in the same way (items 3.1 and 3.2).

You can ask students to set up a specific position using chess notation.

On the floor board, ask students to walk (jump) along the check (attack) line.

3.4.

Do Exercises 24 (Lesson 12) on paper.
Students do the exercises first on chessboards, and then on paper.

Explaining that the king can't be left in check. Three ways to defend against a check
board.

4.1.

Demoboard.

The king is the most important piece. The king can't be captured. It can't be pu
attack. It can't be left in check (under attack). The king must be protected from
(attack).

There are three ways to defend against a check.

4.2.

Thefirst way is to capture the checking piece.
Position 1. White: § 1, Be2. Bl ack: Qg4.

68



Explain and show that the black queen has checked the white king. What other whi
is on the board? Bishop. Can a bishop capture a queen? Yes. Ask students to cal
black queen with the white bishop. The queen is removed from the blmactieck.You

defended the white king from check. You captured a piece that was attacking the
king.

Position 2. White: Kf2, Rd1. Black: Bd4.

Explain and show that the black bishop has checked the white king. What othe
piece is on the board? Rook. Can the rook capture the bishop? Yes. Ask students t(
the bishop with the white rook. The black bishop is removed from the bearcheck.
You defended the white king from check. You captured the piece that was attack
white king.

Position 3. White: Ka3, Nc3. Black: Nb5.

What black piece has checked the white king? Knight. What other white piece is
board? Knight. Use the black knight to defend the white king against the chec
students to show that defense (1. Nb5).

The king can also defend itself against the check. The king captures the checking

this piece is next to the king.

Position 4. White: Ke4. Black: d5.

What black piece has checked the white king? Pawn. Undefended pawn. The k
capture a pawn. Ask students to capture the pawn with the king. The black p
removed from the boartNo check.The king defended itself.

The same is for the black king.

Make sure that students capture with one hand.

4.3. | Faceto-face sessions on personal chessboards and sessions on the floor bq
conducted in the same way (item 4.2).
You can ask students to set up a specific position using chess notation.
Makesure that students capture pieces with one hand.

4.4. | Do Exercises 56 (Lesson 12) on paper.
Students do the exercises first on chessboards, and then on paper.

5. Explaining the second way to defend the king from the chdokcover it withanother
piece. Demo board.

5.1. | Position 1. White: Kd1, Ra2. Black: Qd5.

What black piece has checked the white king? Queen. What other white piece is
board? Rook. Can the white rook capture the black queen? No. But the white rg
defend the white king from the check. The rook can cover the king from check. Sh
move Rd2. Explain that the black queen has checked the white king along vertica
Therefore, the white rook must stand on this vertical line (d) in order to cover the
king from checkNo check.

Position 2. White: Ke4, d2. Black: Ra4.

What black piece has checked the white king? Rook. What other white piece is
board? Pawn. Can the white pawn capture the black rook? No. But the white pal
defend the white king from the check. The black rook checked the white king on hor
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line 4. Therefore, the white pawn must move to this horizontal line. Ask students tg
how the white pawn covers the white king from check (N)check.

Position 3. White: Kh2, Nfl. Black: Be5.

What black piece has checked the white king? Bishop. What other white piece is
board? Knight. The white knight can protect the king from the check. Ask students t
how the white knight protects the white king from check ®I) .

The same is for the black king.

5.2. | Faceto-face sessions on personal chessboards and sessions on the floor bg
conducted in the same way (item 5.1).
You can ask students to set up a specific position using chess notation.

5.3. | Do Exercisesi’8 (Lesson 12) on paper.
Students do the exercises first ooch@ssboard, and then on paper.

6. Explaining the third way to defend the king from chédk escape. Demo board.

6.1. | Position 1. White:® 2, Bd1l. Bl ack: Nf 4,
What black piece has checked the white king? Knight. Can the white king capty
black knight? No. What other white piece is on the board? Bishop. Can the white
capture the black knight? No. Can the white bishop cover the white king from chec
The knight can't cover the king from check.All that is left to do is te@scapehecheck.
Ask students to show which square the white king can move to (for example Néf
check.
Position 2. White: Kc4, d4. Black: c6, db.
What black piece has checked the white king? Black pawn on d5. Can the whit
capture the black pawn on d5? No, this pawn is protected by the pawn on c6. Wh
white piece is on the board? The pawn on d4. Can the white pawn capture the bla
on d5? No. Can the white pawn cover the white king from check® ben't. All that is
left to do is toescapethe check. Ask students to show which square the white king
move to (for example, KcSNo check.
The same is for the black king.

6.2. | Faceto-facesessions on personal boards are conducted similarly to item 6.1. You ¢
students to set up a specific position using chess notation.

6.3. | Game "All on one"
Faceto-face sessions on personal chessboards.
Ask students to set up the following position on their chessboards using chess not
White: Kb4; Black: Rh8, B3, Ne7, ab5.
Ask students to shoall checksto the white king with black pieces.

6.4. | Do Exercises®10 (Lesson 12) on paper.
Students do the exercises first och@&ssboard, and then on paper.

7. Introducing the concept of "discovered check". Demo board.

Set up a position. For example, White: Rd1; Black: Kd7.

White rook checks the black king. Add another white piece, for example, a white
on d4. Does the white rook check the black king now? No. Which white piece pr
the rook from checking the black king? White bishop.

Ask students to move the bishop.
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Does the white rook check the black king after the bishop moves? Yes.
The white bishop moved, and the white rook checked. The white bishop opened 1
("road") for the white rook to check the black king.
Such a check is calleddsscovered check.

7.1.

Position 1. White: Kf3, Rf1; Black: Kf8.

All pieces are on the same vertical line f. Open the line (road) for the white rook to
the black king. Which white piece prevents the rook from checking? White king
white king must leave vertical line f. Ask students to move the king (for exaridpB).
The rook is checking nowThe white king moved, and the white rook checked. This
discovered check.

Position 2. White: Bc2, d3; Black: Kf5.
All pieces are on the same diagonal line. Ask students to show the discover chec
black king using the white bishop. Which white piece prevents the bishop from che
Position 3. White: Qb6, Nc6; Black: Kh6.

All pieces are on the same horizontal line. Ask students to show the discover chec
black king using the white queen. Which white piece prevents the queen from che

7.2

Faceto-face sessions on personal chessboards are similar to ones on the demo bo
7.1)).
You can ask students to set up certain positions on their boards using chess notat

7.3.

Do Exercise 11Lesson 12) on paper.
Students do the exercise first on a chessboard, and then on paper.

Introducing the concept of "double check". Demo board.

Set up a position. For example,

White: Rel; Black: Ke7.

White rook checks the black king. Add another white piece, for example, a white
on e3. Does the white rook check the black king now? No. All pieces are on the
vertical line e. Which white piece prevents the rook from checking the black king@
bi shop. Ask students to check the bl
Bishop checks the black king. What other white piece is on the board? Rook. The¢
rook also checks the black king. The bishop opened the way for it.

This is called alouble check.Two white pieces in one move checked the black king

8.1.

Position 1. White: Rf1, Nf3; Black: Kf7.

All pieces are on the same vertical line f. Open the line (road) for the white rook to
the black king. Which white piece prevents the rook from checking? Knight. The
knight must leave vertical line f and check the black king. Ask studenteti tie king
with the knight (for example, Ne5Jhere is a checkwith a knight anda checkwith a
rook. This is a double check.

Position 2. White: Rd3, Bc2; Black: Kf5.

All pieces are on the same diagonal line. Ask students to show a double ctiecklexk
king. With both the white rook and the white bishop.

Position 3. White: Qb6, Nc6; Black:(K6 .

All pieces are on the same horizontal line. Ask students to show a double checl
black king. With both the white knight and the white queen.
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8.2. | Faceto-face sessions on personal chessboards are similar to ones on the demo bo
8.1).
You can ask students to set up certain positions on their boards using chess notat
8.3. | Do Exercise 12 (Lesson 12) on paper.
Students do thexercise first on a chessboard, and then on paper.
9. Examples of visual cards.

CHECK
attacking a king

- N W s e ~N e Y

a b c d e f g h

- N W e e N o Y

BISHOP CHECK

8
7
6
5
4
3
2
1

- N W A e ~N o8

a b c d e f g h

KNIGHT CHECK

“- N WA e N @
“- N W s e N o I

- N W & 0 o ~N o I

QUEEN CHECK
horizontally

- N W A O N @
- N W s 0 N o N

a b c.d e f'g b

QUEEN CHECK
vertically

“- N W A 0 O N @
“- N W s 00 o N o N5

s b e d eI g el

QUEEN CHECK
diagonally

- N WA N N @
- N W oa e N = N

a b c d e f g h

THREE-CHECK
DEFENSES

[

CHECK

Capture

Block

Escape

TWO KNIGHT
CHECK DEFENSES

[

KNIGHT CHECK

TWO PAWN
CHECK DEFENSES

[

PAWN CHECK

Capture the knight

Escape with the king

Capture the pawn

Escape with the king
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COVER WITH A PIECE

DISCOVERED CHECK

CAPTURE A PIECE
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KING ESCAPE
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ONE DOUBLE CHECK

DEFENSE

DOUBLE CHECK

Escape with the king

DOUBLE CHECK
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Lesson 13. Castling

Goals:

1. Introduce the concepts ‘fastling”, "short castling”, "long castling".

2. Learn to castle short and long.

3. Explain the rules when castling is not allowed.

4. Introduce the concept of "attacked square".

Basic activities: teacher's lecture, presentation on a demo boarditdeaee sessions on personal
chessboards, written assignments, physical activity.

Equipment: demo board with a set of pieces and magnets, personal chessboards, sets of chess piece
(one set for each board), colored circles (chips) for personal boards, floor chessboard with pieces,
visual cards.

# Milestones
1 Greeting.

Review the starting position for the white and black kings (el and e8, respectively),
white and black rooks (al, hl and a8, h8, respectively).

The king is the most important piece. The king must be protected. So it has a speci
for that. This move is callechstling.

Take the white king, put ih the starting position (on e1). Take two white rooks, place thg
in the starting position (on al and h1l).

The king castles together with the rook. To castle, the king and rook minsthigestarting
position.

2. | Explaining how to castle. Demo and personal boards.
The castling consists of two parts.

The king movesorizontally two squaresto the rook (for example, h1). Show the first p
of the move: the white king on el moves to g1. Ask students to repeat it on their boat
Then the white rook jumps over the king and stands on the surto it. On f1. Show the
second part of the move: the white rook on hl moves to f1. Ask students to repeat the
part of the move on their boards.

This is a short castling.

Castling is the king's move! The castling begins withkihg. Then the rook.
Put white king and rook back to the starting position.

There is als@ long castling.Show the first part of the move: white king on e1 moves t¢
Ask students to repeat it on their boards.
Then the white rook jumps over the king and stands on the sqgestréo it. On d1. Show
the second part of the move: white rook on al moves to d1. Ask students to repeat thy
part of the move on their boards.

This is along castling.

Useone handto castle!

First, do the first part of the move: the king moves. Hand off from the king. Whierthe
same handdo the second part of the move: take the rook and jump over the king. Pt
the square next to the king.
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2.1.

Take the black king, putiih the starting position (on e8). Take two black rooks, place th
in the starting position (on a8 and h8).

The black king can also castle short and long.

Ask students to show on their boards how the black king castles short.

Put black king and rook back to the starting position.

Ask students to show on their boards how the black king castles long.

Make sure that students castle with one hand.

2.2.

Game "ShorLong"
On the demo board, show how the king (white or black) castles, and ask students w
of castling it was: short or long.

2.3.

Sessions on the floor board are similar to items 2.1 and 2.2.

2.4,

Do Exercises 12 (Lesson 13) on paper.
The exercises are done first on chessboards, and then on paper (use arrows, circles

Explaining the rules when the castling is not allowed. Demo board.

3.1.

There are rules when it is impossible to castle.

The castlings not allowed if there are other pieces between the king and the rook. Y
castle if there are no pieces between the king and the rook.

Position 1. White: Kel. Black: Rh1, Nfl. Black: Ke8, Ra8.

Explain and show that the white king and rook can't castle short, because the white
"interferes”.

Look at the black pieces. Can the black king and rook castle long? Yes. Ask students
long on the demo board.

3.2.

Game "You cari You can't"
Set up positions on the demo board andsas#tents to say whether they can castle or n
castling is possible, ask students to do it on the demo board.
Position 1. White: Kel, Ral, Bcl.

Position 2. White: Kel, Rh1.

Position 3. White: Kel, Ral.

Position 4. White: Kel, Rh1, Ng1l.

Position 5. Black: Ke8, Ra8, Nb8.

Position 6. Black: Ke8, Ra8.

Position 7. Black: Ke8, Rh8, Bf8.

Position 8. Black: Ke8, Rh8.

3.3.

Game "ShorLong"
Set up positions on the demo board and ask students to say which castling can be dg
or long.

Position 1. White: Kel, Ral, Rh1, Nb1l.
Position 2. White: Kel, Ral, Rh1, Bfl.
Position 3. Black: Ke8, Ra8, Rh8, Bc8.
Position 4. Black: Ke8, Ra8, Rh8.

In position 4, both castlings are possible.

3.4.

Faceto-face sessions on personal chessboards and sessions on the floor board are ¢
in the same way (items 3.1, 3.2 and 3.3).
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You can ask students to set up a specific position using chess notation.

3.5.

Do Exercise 3 (Lesson 13) on paper.
Students do the exercise first on a chessboard, and then on paper.

Explaining that castling is not allowed if the king has already moved. Demo board.

4.1.

Position 1. White: Kel, Ral, Rhl. Black: Ke8, e7.

Look at the position. The white king can now castle either short or long. Ask students {
the short and long castling. But White did not want to castle and...

White made a move, for example, 1. Ke2
king back to the starting position on el (2. Kel). Black did 2. ... Ke7. Now the whitg
can't castle (neither short nor long). It lost this opportunity becahnad dlready movedhe
king shouldn't move if it wants to castle.

Position 2. White: Kd1, Rh1.

On what square does the white king stand at the very beginning of the game? On ¢
white king now in the starting position? No. Can the white king castle short? No.
Make a move 1. Kel. The white king got back to its starting position on el. Can the
king castle short? No. Because it has already moVkd.king can't leave the starting
position if it wants to castle.

Explain that the moves in a chess game are made in turns: first White moves, ther
Then White again, then Black.

Make sure that students castle with one hand.

Explaining that castling is not allowed if the rook has already moved. Demo board.

5.1

Position 1. White: Kel, Ral, Rhl. Black: Ke8, e7.

Look at the position. The white king can now castle either short or long. Ask students |
the short and long castling. But White did not want to castle and...

White made a move, for example, 1. Rh8 and checked the black king. Black respond
Kd7, running away from the check. White decided to get the rook back to the starting g
on hl (2. Rhl). Black did 2. ... e5.

Now the white king can't castle short,since the white rook has already moved from
But...

The white king can castle longSince the rook on al didn't move.

The rook must not leave thestarting position so that the king has the opportunity to cas

5.2.

Game "ShorLong"
Set up positions on the demo board and ask students to say which castling can be dg
or long.

Position 1. White: Kel, Rb1, Rh1.

Position 2. White: KelRal, Rh2.

Position 3. Black: Ke8, Ra8, Rf8.

Position 4. Black: Ke8, Rc8, Rh8.

Position 5. White: Kfl, Ral, Rh1.

In position 5, no castling can be made, since the king has already moved.

5.3.

Do Exercise 4 (Lesson 13) on paper.
Students do the exercise first on chessboards, and then on paper.

Explaining that castling is not allowed if the king is checked. Demo board.
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6.1.

Position 1. White: Kel, Rb1, Rh1. Black: Ke8, Bb4.

Look at the position. What black piece has checked the white Bisgap.

You can't castleif the king has beerhecked

First, you need to protect the king from the check. What white piece can protect the Kir
check? For example, you can capture the bishop. Rook on bl. Ask students to caf
bishop (Rb4). The king is safe now. On the next move, it can to castle.

Make a move with the black king 1. ... Kd7. What kind of castling can the white kin
short or long? Short. Ask students to castle short.

Make sure students capture and castle with one hand.

6.2.

Game "You cari You can't"

Set up positions on the demo board and ask students to say whether they can castle
castling is possible, ask students to do it on the demo board.

Can the white king castle in positiorisA? Can the black king castle in positioi$%
Position 1. White: Kel, Rh1. Black: Ke8, Re7.

Position 2. White: Kel, Rh1. Black: Ke8, Rd7.

Position 3. White: Kel, Ral. Black: Ke8, Nf3.

Position 4. White: Kel, Ral. Black: Ke8, Qh4.

Position 5. White: Kel, Nc7. Black: Ke8, Rh8.

Position 6. White: Kel, Bg6. Black: Ke8, Rh8.

Position 7. White: Kel, Rf2. Black: Ke8, Ra8.

Position 8. White: Kel, Qh8. Black: Ke8, Ra8.

6.3.

Faceto-facesessions on personal boards are conducted similarly to item 6.2. You ¢
students to set upspecific position using chess notation.

6.4.

Do Exercise 5 (Lesson 13) on paper.
Students do the exercise first on chessbhoards, and then on paper.

Explaining that the castling is not allowed if the king is checked after it. Demo board.

7.1.

Position 1. White: Kel, Rh1. Black: Ke8, Rg6.

Is the white king in the starting position? Yes. Is the white rook in the starting position
Are there pieces between the white king and the white rook? No. The white king an
havenot moved.Did the black rook check the white king? No.
Let's try to castle short with white pieces. Make a move-Q. Dook at the position. Afte
castling, the black rook checks the white king. You can't place the king in.cheelcan't
castleif the king is checkedafter it.

7.2.

Game "You caifi You can't"

Set up positions on the demo board and ask students to say whether they can castle
castling is possible, ask students to do it on the demo board.

Can the white king castle in positionis4®? Can the black king castle in positioi8%
Position 1. White: Kel, Rhl. Black: Ke8, Rg7.

Position 2. White: Kel, Rh1. Black: Ke8, Be4.

Position 3. White: Kel, Ral. Black: Ke8, Nb3.

Position 4. White: Kel, Ral. Black: Ke8, b2.

Position 5. White: Kel, Qd5. Black: Ke8, Rh8.

Position 6. White: Kel, Bf6. Black: Ke8, Rh8.
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Position 7. White: Kel, Bc5. Black: Ke8, Ra8.
Position 8. White: Kel, Rc2. Black: Ke8, Ra8.

7.3. | Game "ShorLong"
Set up positions on the demo board and ask students to say which castling can be dg
or long.
What kind of castling can the white king do in positions 1, 2? What kind of castling c
black king do in positions 3, 4?
Position 1. White: Kel, Ral, Rhl. Black: Ke8, Rc6.
Position 2. White: Kel, Ral, Rh1. Black: Ke8, Bd4.
Position 3White: Kel, Nh6. Black: Ke8, Ra8, Rh8.
Position 4. White: Kel, b7. Black: Ke8, Ra8, Rh8.
7.4. | Faceto-face sessions on personal chessboards are similar to ones on the demo boa|
7.2 and 7.3).
You can ask students to set up certain positions on their boards using chess notation
7.5. | Do Exercises 6, 7 (Lesson 13) on paper.
Students do the exercises first on chessboards, and then on paper.
8. | Introducing the concept of "attacked square" Explaining that the castling is not allowe
king passes through an attacked square.
Demo board.
8.1. | Position 1. White: Kel, Rh1. Black: Ke8, Rf6.
Is the white king in the starting position? Yes. Is the white rook in the starting position
Are there pieces between the white king and the white rook? No. The white king an
havenot moved.Did the black rook check the white king? No.
Look at the black rook. It doesn't allow the white king to move to f1. Put a red magnet
squareThis is an attacked square.
You can't castleif the king passeshrough an attacked square
When introducing the concept of fatt ac
the king can't go through a check. On its way to the rook, the king makes two steps
(to f1, then to gl1). But on f1, the black rook checks the white king.e8tadalready knov
that the king can't be placed in check. Therefore, castling is not allowed through an &
square.
The attacked square rule applies only to the kindt doesn't work for the rook.
8.2. | Game "You calii You can't"

Set up positions on the demo board and ask students to say whether they can castle
castling is possible, ask students to do it on the demo board.

Can the white king castle in positionis4®? Can the black king castle in positioi8%
Position 1. White: Kel, Rhl. Black: Ke8, Rf7.

Position 2. White: Kel, Rhl. Black: Ke8, Bc4.

Position 3. White: Kel, Ral. Black: Ke8, Na3.

Position 4. White: Kel, Ral. Black: Ke8, c2.

Position 5. White: Kel, Qc5. Black: Ke8, Rh8.

Position 6. White: Kel, Bf5. Black: Ke8, Rh8.

Position 7. White: Kel, Bg5. Black: Ke8, Ra8.
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Position 8. White: Kel, Rd2. Black: Ke8, Ra8.

8.3.

Game "ShorLong"

Set up positions on the demo board and ask students to say which castling can be dg
or long.

What kind of castling can the white king do in positions 1, 2? What kind of castling c
black king do in positions 3, 4?

Position 1. White: Kel, Ral, Rhl. Black: Ke8, Rd6.

Position 2. White: Kel, Ral, Rh1. Black: Ke8, Bc4.

Position 3. White: Kel, Ng6. Black: Ke8, Ra8, Rh8.

Position 4. White: Kel, c7. Black: Ke8, Ra8, Rh8.

8.4.

Faceto-face sessions on personal chessboards are similar to ones on the demo boa
8.2 and 8.3).
You can ask students to set up certain positions on their boards using chess notation

8.5.

Do Exercises 8, 9 (Lesson 13) on paper.
Students do the exercises first on chessboards, and then on paper.

Examples of visual cards

SHORT LONG
castling castling

CASTLING

- N W A D N®

Short castling

AR

pugas

& b e'.d - et ash

- N W & 0 @ N o I

“- N W e N e
- N W e N =

»- N W e N oW

_- N W a o N o®
|
- N W oa o o, o~ =
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“_- N W s N
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NO CASTLING NO CASTLING if there are other pieces
between king and rook

No castling

8
7
6
3
<4
Pieces between K and R &
2
1

King has moved

Rook has moved

King is checked : :
King will be checked
Through attacked square . :
NO CASTLING if the king has been NO CASTI T
checked. through attacked square

_- N W e N e N @
N W e " @ N e MW
- N W o 0 oo N % P

“- N W s N e
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Lesson 14. Checkmate

Goals:

1. Introduce the&oncept of "checkmate".

2. Explain that checkmate is the goal of playing chess.

3. Learn to checkmate a king with different pieces.

4. Explain that a king can't checkmate a king.

Basic activities: teacher's lecture, presentation on a demo boarditdeaee sessions on personal
chessboards, written assignments, physical activity.

Equipment: demo board with a set of pieces and magnets, personal chessboards, sets of chess piece
(one set for each board), colored circles (chips) for personal boards, floor chessboard with pieces,
visual cards.

# Milestones
1 Greeting.

Review what a check is, three defenses against a check (capture, cover, escape).
You play chess with another person. You are playing, and the game should end. H
the game of chess end? You should do such a check to the opponent’s king so thg
no defense against ithis is called checkmate.

The goal ofchesss to checkmatethe other player'king.

Checkmating ends the game.

White king can't checkmate black king. And black king can't checkmate white king
2. | Explaining how to checkmate with a rook. Demo board.

Position 1. White: Kf6, Ral. Black: Kf8.

Ask students to show the white rook checks the black king (Ra8). Can the blag
capture the white rook? No. You can't cover from the check.

Can the black king escape to e8? No. Because the white rook blocks this square.
Can the black king escape to g8? No. Because the white rook blocks this square.
Can the black king escape to f7? No. Because the white king blocks this square.
Can the black king escape to g7? No. Because the white king blocks this square.
Can the black king escape to e7? No. Because the white king blocks this square.
Put red magnets on those squares that the black king can't move to.

There is no defense against the check. That manshite rook has checkmated the
black king. The game ends. A new game begins.

Position 2. White: Kel. Black: Ke3, Rh8.

Ask students to show the black rook checks the white king (Rh1).

Can the white king capture the black rook? No. You can't cover from the check.
Can the white king escape to d1? No. Because the black rook blocks this square.
Can the white king escape to f1? No. Because the black rook blocks this square.
Can the white king escape to e2? No. Because the black king blocks this square.
Can the white king escape to f2? No. Because the black king blocks this square.
Can the white king escaped@? No. Because the black king blocks this square.
Put red magnets on those squares that the white king can't move to.
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There is no defense against the check. That nibanislack rook has checkmated the
white king. The game ends.

2.1.

Game CheckMate"

Set up positions on the demo board and ask students to say whether a rook (white
has checked or checkmated the king. If the rook has checked the king, then si
defense.

Position 1. White: Kgl, Rc8. Black: Kg8, 7, g7, h7.

Position 2. White: Kgl, Rc8. Black: Kg8, Beb6, f7, g7, h7.

Position 3. White: Kb1l, Bf4, a2, b2, c2. Black: Kc8, Rd1, b7.

Position 4. White: Kb1, a2, b2, c2. Black: Kc8, Rd1, b7.

Study the positions stdpy-step together with students: examine all the defenses a
check (capture, cover, escape).

If there is a defense, it is a check. If there is no defense, it is checkmate.

2.2.

Faceto-face sessions on personal chessboards and sessions on the floor bg
conducted in the same way (items 2 and 2.1).

You can ask students to set up a specific position using chess notation.

Use colored chips to mark squares that the king (white or black) can't move to.

2.3.

Do Exercisesil2 (Lesson 14) on paper.
The exercises are done first on the chessboard, and thpapar (use arrows, circleg
etc.).

Explaining how to checkmate with a bishop. Demo board.
Position 1. White: Ka6, Bb3. Black: Ka8, Bb8.

Ask students to show the white bishop checks the black king (Bd5). Can a blacl
capture the white bishop? No. Can you cover it from the check? No.

Can the black king escape to a7? No. Because the white king blocks this square.
Can the black king escape to b7? No. Because the white king and bishop block this
Put red magnets on those squares that the black king can't move to.
There is no defense against the check. This meanthéhahite bishop has checkmatec
the black king. The game ends. A new game begins.
Position 2. White: Kh1, h2. Black: Kf1, Bh5.

Ask students to show the black bishop checks the white king (Bf3). Can a white
capture the black bishop? No. Can you cover it from the check? No.

Can the white king escape to g1? No. Because the black king blocks this square.
Can the white king escape to g2? No. Because the black king and bistlothis square
Put red magnets on those squares that the white king can't move to.
There is no defense against the check. This meanthéhblkack bishop has checkmatec
the white king. The game ends.

3.1.

Game "Checiviate"
Set up positions on theeemo board and ask students to say whether the bishop (wl
black) has checked or checkmated the king. If the bishop has checked the king, th
the defense.

Position 1. White: Ka6, Bd5. Black: Ka8, Bb8.

Position 2. White: Ka6, Bd5. Black: Ka8, Rb8.

82



Position 3. White: Kal, a2, e3. Black: Kc2, Bd4.

Position 4. White: Kal, aBlack: Kc2, Bd4.

Study the positions stdpy-step together with students: examine all the defenses a
check (capture, cover, escape).

If there is a defense, it is a check. If there is no defense, it is checkmate.

3.2. | Faceto-face sessions on personal chessboards and sessions on the floor bg
conducted in the same way (items 3 and 3.1).
You can ask students to set up a specific position using chess notation.
Use colored chips to mark squares that the king (white or black) can't move to.
3.3. | Do Exercise 3 (Lesson 14) on paper.
Students do the exercises first on chessboards, and then on paper.
4. | Explaining how to checkmate with a queen. Demo board.
Position 1 White: Kd6, Qa7. Black: Ke8.
Make a move 1. Qe7.
Has the white queen checked the black king? Yes. Can the black king capture th
gueen? No. Because the white king protects the white queen.
Can the black king escape to d7? No. Because the white queen blocks this square
Can the black king escape to d8? No. Because the white queen blocks this square
Can the black king escape to f7? No. Because the white queen blocks this square
Can the black king escape to f8? No. Because the white queen blocks this square
Put red magnets on those squares that the black king can't move to.
There is no defense against the check. That nmtbanshite queen has checkmated th
black king. The game ends. A new game begins.
Position 2. White: Kgl. Black: Kf3, Qc2.
Make a move 1. Qg2.
Has the black queen checked the white king? Yes. Can the white king capture th
gueen? No. Because the black king protects the black queen.
Can the white king escape to f2? No. Because the black queen and king block this
Can the white king escape to f1? No. Because the black queen blocks this square
Can the white king escape to h2? No. Because the black queen and king block thig
Can the white king escape to h1? No. Because the black queen blocks this square
There is no defense against the check. That nmtbandack queen has checkmated th
white king. The game ends.
Draw students’ attention to how the queen (white or black) is positioned in relation
king (black or white, respectively) when checkmates. And also that the white qt
protected.
4.1. | Game "Checkvate"

Set up positions on the demo board and ask students to say whether the queen
black) has checked or checkmated the king. If the queen has checked the king, th
the defense.

Position 1. White: Ke6, Qe7. Black: Kd7.

Position 2. White: Ke6, Qe7. Black: Ke8.

Position 3. White: Kh1, h2. Black: Kh8, Qf1.
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Position 4. White: Khl, Rg3, h2. Black: Kh8, Qf1.

Position 5. White: Kal. Black: Ka8, Qa2, Bc4.

Position 6. White: Kal. Black: Ka8, QaZ2.

Study the positions stdpy-step together with students: examine all the defenses a
check (capture, cover, escape).

If there is a defense, it is a check. If there is no defense, it is checkmate.

4.2.

Faceto-face sessions on personal chessboards and sessions on the floor bg
conducted in the same way (items 4 and 4.1).

You can ask students to set up a specific position using chess notation.

Use colored chips to mark squares that the &ivtgte or black) can't move to.

4.3.

Do Exercises 4, 5 (Lesson 14) on paper.
Students do the exercises first on chessboards, and then on paper.

Explaining how to checkmate with a knight. Demo board.
Position 1. White: Kc1, Ne3. Black: Kal, a2.

Ask students to show the white knight checks the black king (Nc2). Can a black
capture the white knight? No. Can you cover it from the check? No.

Can the black king escape to b1? No. Because the white king blocks this square.
Can the black king escape to b2? No. Because the white king blocks this square.
Put red magnets on those squares that the black king can't move to.

There is no defense against the check. This meanthéahite knight has checkmated
the black king. The game ends. A new game begins.

Position 2. White: Kgl, Rfl, 2, g3, h2. Black: Kg8, Bf3, Ng5, g7.
Ask students to show the black knight checks the white king (Nh3). Can a white
capture the black knight? No. from the check? No.
Can the white king escape to h1? No. Because the black bishop blocks this squaré
Can the white king escape to g2? No. Because the black bishop blocks this squarsg
Put red magnets on those squares that the white king can't move to.
There is no defense against the check. This meanthéblack knight has checkmated
the white king. The game ends.

5.1

Game "CheckMate"

Set up positions on the demo board and ask students to say whether the knight (|
black) has checked or checkmated the king. If the knight has checked the king, the
the defense.

Position 1. White: Kh6, Ng6. Black: Kh8.

Position 2. White: Kh6, Ng6, Nf6. Black: Kh8.

Position 3. White: Kb1, Rcl1, a2. Black: Kb8, Bc3, Na3, b7.

Position 4. White: Kb1, BcIa2. Black: Kb8, Bc3, Na3, b7.

Study the positions stdpy-step together with students: examine all the defenses a
check (capture, cover, escape).

If there is defense, it is check. If there is no defense, it is checkmate.

5.2.

Faceto-face sessions on personal chessboards and sessions on the floor bg
conducted in the same way (items 5 and 5.1).
You can ask students to set up a specific position using chess notation.
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Use colored chips to mark squares that the king (white or black) can't move to.

5.3. | Do Exercise 6 (Lesson 14) on paper.
Students do the exercises first on a chessboard, and then on paper.

6. | Explaining how to checkmate with a pawn. Demo board.

6.1. | Position 1. White: Kf5, g3. Black: Kh5, h6, h4.
Ask students to show the white pawn checks the black king (g4). Can the blag
capture the white pawn? No. Because the white king protects it. Can you cover
check with the pawn? No.
Can the black king escape to g5? No. Because the white king blocks this square.
Can the black king escape to g6? No. Because the white king blocks this square.
Put red magnets on those squares that the black king can't move to.
There is no defense against the check. This meanththathite pawn has checkmatec
the black king. The game ends. A new game begins.
Position 2. White: Kf5, 3. Black: Kh5, g4, h6, h4.
Ask students to show the white pawn checks the black king (fg).
Can the black king capture the white pawn? No. Because the white king protects
you cover it from check with the pawn? No.
Can the black king escape to g5? No. Because the white king blocks this square.
Can the black king escape to g6? No. Because the white king blocks this square.
Put red magnets on those squares that the black king can't move to.
There is no defense against the check. That méanshite pawn has checkmated the
black king. The game ends. A new game begins.
Position 3. White: Kel. Black: Ke3, e2, 3.
Ask students to show the black pawn checks the white king (f2).
Can thewhite king capture the black pawn on f2? No. Because the black king prote
Can the white king capture the black pawn on e2? No. Because the black king pro
Can the white king escape to d1? No. Because the black pawn on e2 blocks this s
Can the white king escape to f1? No. Because the black pawn on e2 blocks this sc
Can the white king escape to d2? No. Because the black king blocks this square.
Put red magnets on those squares that the white king can't move to.
There is no defense against the check. That méanslack pawn has checkmated thg
white king. The game ends. A new game begins.
Position 4. White: Kal, Nb2, a2. Black: Kc2, a3.
Ask students to show the black pawn checks the white king (ab).
Can the white king capture the black pawn? No. Because the black king protects it
Can the white king escape to b1? No. Because the black king blocks this square.
Put a red magnet on b1.
There is no defense against the check. That ntbanslack pawn has checkmated th¢
white king. The game ends.

6.2. | Game "CheckMate"

Set up positions on the demo board and ask students to say whether the pawn
black) has checked or checkmated the king. If the pawn has checked the king, the
the defense.
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Position 1. White: Kf7, g7Black: Kh8, h7.

Position 2. White: Kf7, g7. Black: Kh8, Be5, h7.

Position 3. White: Kd1, Nd2. Black: Kf2, e2.

Position 4. White: Kd1, Nd2. Black: Kf2, Rc5, e2.

Study the positions stdpy-step together with students: examine all the defenses a
check (capture, cover, escape).

If there is a defense, it is a check. If there is no defense, it is checkmate.

6.3. | Faceto-face sessions on personal chessboards and sessions on the floor bq
conducted in the same way (items 6.1 and 6.2).

You can ask students to set up a specific position using chess notation.

Use colored chips to mark squares that the king (white or black) can't move to.

6.4. | Do Exercise 7 (Lesson 14) on paper.
Students do the exercises first on chessboards, and then on paper.

7. | Examples of visual cards.

ROOK CHECKMATE

CHECKMATE CHECK

- N W s e N e [

BISHOP CHECKMATE

- N WA N @
- N W s 00 e ~N oI5
- N W s~ ® [

3
3
7
6
5
4
3
2
1
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Lesson 15. Draw. Stalemate

Goals:

1. Introduce the concept of "draw".

2. Introduce a quantitative assessment of the final result of a chess game.

3. Explain the simplest types of draws.

4. Introduce the concept of "stalemate”.

5. Explain that stalemate is a draw.

Basic activities: teacher's lecture, presentation on a demo boarditdeaee sessions on personal
chessboards, written assignments, physical activity.

Equipment: demo board with a set of pieces and magnets, personal chessboards, sets of chess piece
(one set for each board), colored circles (chips) for personal boards, floor chessboard with pieces,
visual cards.

# Milestones
1 Greeting.

Review that the goal of a chess game is to checkmate the opponent's king.
checkmating with different pieces.

Drawstudents' attention to that checkmate is, first of all, a check. There is no defense
this check.

2. | Introducing a quantitative assessment of the final result of a chess game. Introdug
concept of "draw".

If you checkmate, you get 1 point. If you are checkmated, you get O points.

It happens that the game is over, but none of the players checkmate. & diswe. Each
player gets half a point. Half a point is marked Y% .

It's possible to explain the quantitative assessment of a chess game result using son
For example, a token.

You checkmate, you get a whole token. You are checkmated, you don't get a token
draw, half of a token for you, half of a token for the other player.

2.1. | Game "Game over".

The teacher says to eastudent, "You checkmated". Students raise a card with num
(or, for example, a whole token).

The teacher says, AThe game is over.
example, half a token).

The teacher says to each student, "You are checkmated." Students raise a card witl
0.

The teacher also demonstrates visual cards "You checkmated", "You are check
"Draw".

The game can be reversed. The teacher shows cards with numbers 1, %2, 0. Stud
cards with short sentences "I checkmated", "Draw", "I am checkmated".

3. | Explaining the simplest types of draw. Demo and personal boards.
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Position 1. Take the white king, put it on b6. Take the black king, put it on e8. Expla
it's a draw when only kings are left on the board. Each player gets half a point. Half f
half for me. Raise the draw card (¥2).

Position 2. Add a white bishop to position 1. Take the white bishop, put it on e5. E
when one player has a king and a bishop on the board, while the other has only a k
a draw. Each player gets half a point. Half for you, half for me. Riagsdraw card (¥2 ).
Position 3. Change the bishop for a knight. Remove the white bishop from the boar
the black knight. Put it on f6. Explain when one player has a king on the board, wh
other has a king and a knight, it is a draw. Each player gets half algaihfor you, half
for me. Raise the draw card (¥2).

3.1. | Game "Checkmate or Draw".
Set up pieces on the demo board. Students should detevimgtieer it is a checkmate of
draw.
Position 1. White: Kf3. Black: Kh3.
Did the game end in a draw, or was the black king checkmated? Draw. Because t
only kings left. How many points will each player get for a draw? Half a point.
Position 2. White: Kf3, Rh6. Black: Kh3.
Did the game end in a draw, or was the black king checkmated? White rook checkm
black king. The game is over. How many points will White get? One. How many poin
Black get? Zero.
Position 3. White: Kh1, h2. Black: Kf2, Bf3. Did the game end in a draw, or was the
king checkmated? The black bishop checkmated the white king. The game is ove
many points will White get? Zero. How many points will Black get? One.
Position 4. White: Kh1l. Black: Kf2, Bh3. Did the game end in a draw, or was the whit
checkmated? Draw. Because White has only a king left, and Black has a king and a
How many points will each player get for a draw? Half a point.
Focus students' attention on that checkmate is, first of all, a check (attack on a king
there is no defense against this check (attack).

3.2. | Faceto-face sessions on personal chessboards are similar to item 3.1.

3.3. | Do Exercise 1 (Lesson 15) on paper.

4. | Introducing the concept of "stalemat&Xplaining that stalemate is a draw.

There are also positions in whittfe game ends in a drawln a chess gamé,can happen
that the kings not in checkand it hasio moves The pieces of its color hav® movesas
well. This is astalemate Stalemate is a draw.

Stalemate ends the game immediately. Each player gets half a point.

Position 1. White: Kh4, a6, h3. Black: Kf4, Nf6, a7.

Set up a position on the demo board and ask students to say whether the white k|
check or not.

1. No check.

Can the white king move to h5? No. Because the black knight blocks this square. (
white king move to g5, g4, g3? No. Because the black king blocks these squares.
2. The white king haso moves.

Can the white pawn on a6 move? No. Can the white pawn on h3 move? No.
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3. White pieceshaveno moves.

Conclude: there is no rule of three.

1. No check. 2. King haso moves. 3Pieceshave no moves.

This is a stalemateNo player checkmated. DraBtalemate is a draw.
Half a point for you. Half @oint for me.

Do the same with several more positions.

4.1. | Game "Stalemate or Not"
Set up positions on the demo board and ask students to say whether the king (white
has been stalemated or not. If there is no stalemate, then ask them to show the mo
or black, respectively).
Is there a stalemate for the black king in position3?1ls there a stalemate for the wh
king in positions 46?
Position 1. White: Ke6, Qd6. Black: Ke8.
Position 2. White: Ke6, Qd6. Black: Ke8, h7.
Position 3. White: Ke6, Qd6, h6. Black: Ke8, h7.
Position 4. White: Kh1l. Black: Kf3, Rg2.
Position 5. White: Kh1, e4. Black: Kf3, Rg2, 6.
Position 6. White: Kh1l, e5. Black: Kf3, Rg2, 6.
Study the positions step by step together with students: examine whether the king is i
whether the king can move, whether a piece of the king's color can move.
If there is a stalemate, it is a draw. The game is over. Each player gets half a point.
is no stalemate, the game continues.
4.2. | Faceto-face sessions on personal chessboards are similar to items 4 and 4.1.
You can ask students to set up a specific position using chess notation.
Use colored chips to mark squares that the king (white or black) can't move to.
4.3. | Do Exercise 2 (Lesson 15) on paper.
Students do the exercises first on chessboards, and then on paper.
5. | Explaining the difference between stalemate and checkmate. Demo board.

Explain the key differences between stalemate and checkmate using positioasaas@e.
Checkmate: 1. King ifh check 2. King hasno moves 3. Pieces of king's color have
moves

Stalemate: INo check 2. King hasno moves 3. Pieces of king's color hame moves

If you checkmate, you get 1 (whole) point. If you stalemate, you get half a point. A
point is divided into 2 halves: one half for you, the other half for me.

Position 1. White: Kal, h3. Black: Kb3, Rc1, h4.

Did the black rook check the white king? Yes.

1. There is a check.

Can a white piece capture the black rook? No. Can you cover from the check? No.
2. Other pieces haveo moves

Can the white king escape to b1? No. Because the black rook blocks this square.
Can the black king escape to b2? No. Because the black king blocks this square.
Can the black king escape to a2? No. Because the black king blocks this square.
Put red magnets on those squares that the white king can't move to.
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3. King hasno moves
There is a check, but no moviest's a checkmate. The black rook checkmates the v
king. Black gets1 (whole) point. White gets O points.

Position 2. White: Kal, h3. Black: Kb3, Rb2, h4.

Did the black rook check the white king? No.

1. No check.

Can the white king capture the black rook? No. The black king protects it.

Can the white king escape to b1? No. Because the black rook blocks this square.
Can the black king escape to a2? No. Because the black king and rook block this sq
2. King hasno moves

Can a white pawn move? No.

3. Other white pieces havw® moves
No check, no moves it's astalemate. Stalemate is a draw. White gets half a point. E
gets half a point.

5.1.

Game "CheckmatS&talemate”

Set up positions on the demo board and ask students to say whether the king (white
has been stalemated or checkmated.

Is the black king stalemated or checkmated in positi®2® 1s the white king stalematse
or checkmated in positiong 8?

Position 1. White: Kf6, Rg7. Black: Kh8.

Position 2. White: Kf6, Qg7. Black: Kh8.

Position 3. White: Kh1l. Black: Kb8, Qf2.

Position 4. White: Kh1, h2. Black: Kb8, Qf1.

Examine each position step by step together with students.

5.2.

Game "CheciCheckmateStalemate”

Set up positions on the demo board and ask students to say whether the king (white
has been checked, stalematedloeckmated.

Is the black king checked, checkmated, or stalemated in positi@?sid the white king
checked, checkmated, or stalemated in positio68 4
Position 1. White: Kb6, Qc7. Black: Kb8.

Position 2. White: Kb6, Qc7. Black: Ka8.

Position 3. White: Kb6, Qc8. Black: Ka8.

Position 4. White: Kh1, h2. Black: Kf2, Bh3.

Position 5. White: Kh1, h2. Black: Kf2, Bg2.

Position 6. White: Kh1, h3. Black: Kf2, Bg2.

Examine each position step by step together with students.

5.3.

Faceto-face sessions on personal chessboards and sessions on the floor board are ¢
in the same way (items 5, 5.1 and 5.2).

You can ask students to set up a specific position using chess notation.

Use colored chips to mark squares that the king (white or black) can't move to.

5.4.

Do Exercises 3, 4 (Lesson 15) on paper.
Students do the exercises first on chessboards, and then on paper.
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6. \ Examples of visual cards

1 O L5 DRAW

1
HALF /2 CHECKMATE | STALEMATE

HALF
YOU CHECKMATED | CHECKMATED
YOU ARE CHECKMATED | AM CHECKMATED
DRAW DRAW DRAW STALEMATE

8
7
6
5
a4
3
2
1

- N W & 00 o N ® g
- N WA D N O®
- N W s e N @[3
- N W A D N @

- N W oA B N ®
- N WA @B N ®

@ NO CHECK CHECK

The king isn't in check.
NO MOVES NO MOVES

The king has no moves.

Pieces have no moves.

Game is over You get at the end of the game
You checkmated 1 one point
Draw va half a point

You are checkmated 0 zero points




Lesson 16. Rules of conduct. Chess clock

Goals:

1. Introduce the concepts of "play by rules”, "chess rules".
2. Explain the basic rules of conduct during the game.

3. Introduce the concept of "chess clock”.

4. Introduce the chess clock.

5. Explain the basic rules of playing with the clock.
Basic activities:teacher's lecture, presentation on a demo boardtdeaee sessions on personal

chessboards, chess clock, written assignments, physical activity.

Equipment: demo board with a set of pieces and magnets, personal chessboards, sets of chess
pieces (one set for each board), colored circles (chips) for personal boards, chess clock (1 unit per
board), visual cards.

# Milestones

1. | Greeting.

Ask students to set up the starting position on their boards.
You already know how the pieces move. You know what check and checkmate ar
play chess with you today. Chess must be pléyetthe rules There arehess rulesAnd
there are a lot of them. Today you will learn the basic rules of chess.

Seat students at the boards to play White.

1.1. | Be polite.

Before starting the game, you need to shake each other's hands. Shake each stud
1.2. | Explain that the player with the white pieces is the first to make a move. The moves i
are made inurns. First White makes a move, then Black makes a move. Then again
moves, then Black moves. And so on until the game ends. In turns: V8igeki White
i Black and so on.

Ask students to make the first move, as they play White. Then make your move. T
students to make a move again. Play ug tbrBoves.

1.3. | Be silent during the game.

Explain to students that everybody must keep silent during the game. You can't talk
other. You can't laugh at your opponent. You datetrrupt their thinking, saying "move
The teacher can show a short video of how chess players play: in silence, they d
they make moves in turns.

1.4. | Touchmove. Demo board.

Position 1. White: Kgl, Rf1, f2, g2, h2. Black: Kg8, Re8, 7,ly7,
Explain that there is a rule "if you touched a piece, you must move it." Take the whif
and explain to students that now timyst move the white rook. You can't let go the wh
rook and move another white piece.

Touchmove!

Be careful! You can't just touch the pieces during the game. You must move a p
touched first. That's the rule.

1.5. | Quitting a piece means a move. Demo board.

Position 1. White: Kgl, Rf1, f2, g2, h2. Black: Kg8, Re8, 7, g7, h7.
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Take the white rook, move it to a@hd release it. You "suddenly" notice that the black

can capture the white one and checkmate the white king.

Explain to students that the move has been madecaiwtiremakeit. You can't take thg
white rook and move it to another square. That's the rule.

Position 2. White: Kb1, Rd1, a2, b2, c2. Black: Kb8, Re8, a7, b7, c7.

Take the white rook, move it to el, but don't release it. You note that the white roo
captured by the black one. But ydidn't releasethe white rook, so yogan movethe whitg
rook toanother square for example, to f1.

1.6.

Adjustingpieces. Demo board.
Position 1. White: Kb1, Rd1, a2, b2, c2. Black: Kb8, Re8, a7, b7, c7.

When setting up a position, deliberately place the white king not in the center of |
slightly entering al.

Explain that theyvant to make a movehe white rook to f1. But they notice that the wh
king is badly positioned (not in the center of b1). You can't just adjust the white king
you will have to move the white king. Touomove. What to do?

It is necessary to say "J'adoube” ("I adjust"), then take the white king and place it ¢
on bl. Demonstrate that by saying "J'adoube” ("l adjust") and adjust the position of th
king. Now you can move the white rook to f1. You can't be madeotice the white king
Because you said "J'adoube” ("l adjust”). That's the rule.

If you want to place the pieces correctly, first say "J'adoube” ("l adjust").

Ask students to say "J'adoube” ("l adjust") and then adjust any pieces that are misf
their board.

1.7.

Explaining that almoves in chess are made with one hand. Personal chessboards.
All moves in chess are made with one hand. You already know this rule. Use one
capture a piece. Use one hand to castle. Use one hand to promote a pawn.

You can ask students to set up specific positions using chess notation.

Position 1. White: Kgl, Rd1, a2, g2. Black: Kg8, Bd6, g7.

What black piece can White capture now? The white rook can capture the black
Ask to capture Rd6 with one hand.

Position 2. White: Krel, Ral, Rh1, Bg5, a2, b2, c2, f2, g2, h2. Black: Ke8, Ra8, Rh{
a7, b7, c7, 17,97, ht.

What kind of castling can the white king do: short or long? Long. Because the black
blocks the white king from going through the "attacked square” f1.

Ask students teastle long with white pieces with one hand.

What kind of castling can the black king do: short or long? Short. Because the white
blocks the black king from going through the "attacked square" d8. Ask students tq
short with black pieces with one hand.

Position 3. White: Kb7, c7. Black: Kd7.

How the white pawn can move now? The pawn can move to c8. Which piece V
promote the pawn to? To a queen. Or a rook. Or a bishop. Or a knight. It's your choig
sure that students use one hand to move the pawn and replace it with another pieg

1.8.

The game is over. What to do?
Explain to students that after the game ends, they need to shake hands and put pi¢
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starting position. A student who played White sets up white pieces. A student whd
Black sets up black pieces.

1.9. | Do Exercise 1 (Lesson 16) on paper.
2. | Chess clock.

Show students a chess clock. It is a special clock for playing chess. It is used to n
the game doesn't last very long. A long time ago, people didn't use a chess clock
could play chess for several days, or even months.

2.1. | The chess clock has two dials. One dial shows the time for White. The other dial
the time for Black. Turn on the clock.
The clock is placed next to the board. Put the clocks next to each board and turn t
for example, an hour for eaplhayer per game.
The dial that is closer to you shows the time you have to play chess. One hour. The
is closer to me shows the time | have to play chess. One hour.
During this time (one hour) you must finish the game. You can set another time f
player, for example, 30 minutes.

2.2. | When one of the players runs out of time, the dial will show zeros. Show how tim
and zeros appear on the chess clock.
If one of the players runs out of time, the game stops. You can‘tupthegr.

3. | How to play with the chess clock.
Ask students to set up a starting position and sit over the board from the side of t
pieces.

3.1. | How to turn on the chess clock.
Press the "Start" button to turn on the clock. Show thelsitdn and ask students to p
it on their clocks. The time for White starts.

3.2. | How to switch the chess clock. Explaining the rule "use the hand yougkayitch the
clock".
Chess clocks on personal chessboards.
Ask students to make a move on their boards and then press the clock button on
the samehand. Explain and show that pressing the button pauses the student's t
starts the teacher's time. Your time has paused. My time starts.
Remember the rule: use the hand you make moves to press the button on top.
counter move and switch the clock with the same hand. Draw students' attention tg
Also, focus on the fact that the teacher's time has been paused, now the stude
continuesFirst, you need to make a move, then press the clock button on tdplay 3
4 moves.
You can show a short video of how chess players play with a clock: first make a mg
switch the clock, using the hand that they make the move to switch the clock.

3.3. | How to stop the chess clock.
The game is over. You should stop the clock. How to do that? You need to press th
button. The same you pressed at the beginning of the game. Now you need to pf
stop the time of both players.
Ask students to press the start button to stop the time of both players.

4. | Game "Assistant”
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Demo board. Replace the colored magnet (magnet in the form of a question matr
the desired piece to make a checkmate on the board.

Position 1. White: Kgl, Qg7, f2, gh2, a colored magnet (question mark) on g3. Bl
Kg8, Qeb, Rf8, f7, h7. Which white piece checked the black king? White queen. H¢
the black king defend against this check? The black king can capture the white
Because the white queen is unpatéd.

Which white piece should you put instead of the colored magnet (question mark) to
the white queen? White rook. Or another white queen.

Replace the colored magnet (question mark) with a white rook. Can the black king
the whitequeen now? No. Because the white rook protects the white queen.
Can other black piece capture the white queen? No. Can the black king be cover
the check? No. Can the black king escape to h8? No. Because the white queen bl
square. There is no defense from the check. This is checkmate. The white
checkmates the black king.
The same is for other positions, in which it is necessary to replace the question ma
the required white piece so that the black king is checkmated.

Position 2. White: Kgl, Qh7, Rf1, 2, g2, h2, a colored magnet (question mark)
Black: Kg8, Qd6, Rf8, f7, g7. Position 3. White: Kb1, Qb7, a2, b2, c2, a question m
d5. Black: Kb8, Rd6, Nc8, a7, c7.

Position 4. White: Kel, Ra7, a question mark on h8. Black: Ke8.

4.1. | Do Exercise 2 (Lesson 16) on paper.
Students do the exercises first on chessboards, and then on paper.
5. Examples of visual cards.

CHESS CLOCK TWO DIALS:

1. ShowsWh i ttiené s

2. ShowsB | a ctikné
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TIME IS OVER

Playing with
chess clock

Turn on clock's Start button

Play with one hand

START BUTTON SWITCH BUTTON

CHESS RULES

Shake hands

Be silent during game

If you let go a piece, you made a move

Play with one hand
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/. ACTIVE CHESS GAMES

Lesson 1
Activity 1 (Center)

Goal: develop the students' understanding of the center.
What you need:a square piece of paper (40x40 cm or 15x15 in), a red (or whatever color students
prefer) pencil or marker.
What to do:
A Fold the sheet of paper to get a triangle. Then fold it again into a smaller triangle. Cut off the
folded triangle tip to get a small hole. Open the sheet and show a holeentee
A Draw a pencil around the hole in the center. Show and pronSoeicter" .
A Give the paper to students (if students have no speech challenges) to show afickrpeat
A If students respond well to rewards, give a reward after a successful showing and/or saying.
The activity can be repeated as many times as needed for understanding.

Activity 2

2.1 (Center)
Goal: develop the students' understanding of the corner and center.
What you need:large chess pieces, a floor chessboard where the center is marked with a chess piece
and arrows indicate directions diagonally from the corners to the center.
What to do:
A Together with students, stand in tt@rner of a floor chessboard with a chess piece in hand
and say'l am in the corner.”
A Then say”l am going to the center."Walk towards the center in the direction of the arrow
and say expressivelyt &m going to the centet. Reaching the center of the chessboard, say:
"I am in the centet, and place the chess piece in the center.
A Ask a student,Go to the center."
A The student does the same. If the student does not repeat the task, do the activity together with
them.
A Thus, they go to the center of the board from all corners and place chess pieces in the center.
A Repeat the task until students can do it right and independently. When students complete the
task properly, reward them and gradually complicate the task by doing the same on an ordinary
chessboard.

2.2 (Corner)

Goal: develop the students' understanding of the corner.

What you need:chess pieces, a floor chessboard where the center is marked with a chess piece and
arrows indicate directions diagonally from the corners to the center.
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What to do:

A

Stand in the center of the floor chessboard and invite students to stand together with you. Say:
"I am in the centet, "I am going to the cornef. Walk and say expressivelyt &m walking

tothe cornet’, place a chess piece in the corner.

Ask a student tgo to the corner.

Thus, students givom the center to the corner of the board and place a chess piece there. If
the student does not repeat the task, do the activity together with them.

Repeat the task until students can do it right and independently. When students complete the
task properly, reward them and gradually complicate the task by doing the same on an ordinary
chessboard.

Activity 3 (Corner)

Goal: develop the students' understanding of the corner
What you need:a classroom or a floor chessboard if the classroom is not suitable for the activity.
What to do:

A

v >

Show the corners of the classroom (or a floor chessboard), walk up and touch the corner. Put a
chess piece in the corner and pronouhcerner'. Do the same with another corner. Ask
students to put an object and Sagrner" on their own in the third and fourth corners.

Ask students to count the cornérpoint and call them together.

Then students walk up and stand in each corner.

Repeat the task until students can do it right and independently. When students complete the
task correctly, reward them and gradually complicate the task.

Activity 4 (Center, central squares)

Goal: develop the students' understanding of the central squares.
What you need:a paper chessboard, a red (or whatever color students prefer) pencil or marker.

What to do:

A Draw lines diagonally from corner to corner of a paper chessboard. Draw a bold dot in the point
where the lines intersect and sagnter".

A Encircle all 4 squares in that point. Show and pronoticestral squares".

A Draw diagonal lines from corner to corner on another paper chessboard and give students a
marker to place a dot in the center and encircle the central squares and call them.

A If students find it difficult to repeat that by themselves, assist them and gradually leave more
actions to them.

A Then you can ask students to show and repeat (if they have no speech chditemyes)
squares".

A If students respond well to rewards, give a reward after a successful showing and/or saying.

The activity can be repeated as many times as needed for understanding.
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Activity 5 (Corners and sides)

Goal: develop the students' understanding of the corners and sides.
What you need:a paper chessboard, a red (or whatever color students prefer) pencil or marker.
What to do:
A Encircle the corners of the paper with a colored pencil and say "corner (side)", show and repeat
"corner (edge)"
A If students have no speech challenges, ask them to show and'cepeat (edge)".
A If students respond well to rewards, give a reward after a successful showing and/or saying.

Activity 6 (Sides,arrow)

Goal: develop the students' ability to follow the direction of an arrow, follow simple saagien
instructions, direct attention to the necessary attributes (arrow).
What you need:a floor chessboard, large printed long and short arrows or arrow stickers.
What to do:
A Before starting the task, place (or stick) long and short arrows on the floor chessboard in
different directions.
A Stand on one side of the floor chessboard and"sayn following the arrow" and walk in
this direction, stop on the tip of the arrow.
A Students stand at the start of another arrow. Ask studewtslkalong the arrow.
A You can then complicate the task, and take turns to do the same steps with the instiuctions
walk along the short (or long) arrovdnd instruct studentgollow the short (or long) arrow”
if students can distinguish between the concepts "long" or "short". You can gradually
complicate the task by doing it on the floor chessboard wita&ows on it.
A Reward students if they follow the instruction correctly.

Activity 7 (Moving horizontally and vertically)

Goal: develop the students' ability to follow the direction of the arrow, introduce the concepts
"horizontally, vertically".
What you need:a chessboard, arrows of different lengths, chess pieces.
What to do:
A Place 2 arrows on the chessboard horizontallyantically andput a chess piece at the start
of the arrows.
A Move the piece away from students along the arrow to the right or left afithsayoving
horizontally."
A Move the piece away from students along the arrow forward and'lsaymoving
vertically."
A Then put the piece back and ask stud&iisve horizontally”, "Move vertically" so that
students repeat the actions.
A You can gradually complicate the task by alternately changing the initial location of the arrows
on the board.
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A Reward students if they follow the instruction correctly.
Activity 8

8.1 (black, white).
Goal: develop the students' understanding of "white", "black".
What you need:a floor chessboard, black and white cards, a chessboard.
What to do:
A Stand on a black square of the floor chessboard and prontBlack" , andraise a black
card. Take a step to the next white square andWaite" , raise a white card, and so on.
A Do the same together with students.
A You can complicate the task. Ask students to step on black, then pronounce "black" and raise
a black card. The same with white.
A Reward students if they follow the instruction correctly.

You can do the same task on the chessboard if there is not enough space in the classroom.

8.2 (black, white)
Goal: develop the students' understanding of "white", "black".
What you need:a colored sheet of paper with drawn squares (you can first have four squares, then
add up to the number on the chessboard), black and white pencils and a chess piece.
What to do:
A Say "black", take a black pencil and paint the first square, then say "white", take a white
pencil and paint the next square.
Do the same together with students.
You can gradually encourage students to complete the task independently.
You can also ask students to paint more squares.
Reward students if they follow the instruction correctly.

> > > D>

Activity 9 (numbers 1-8, letters A-H)

Goal: develop the student's ability to count and find numbedsahd letters AH.
What you need:two sets of cards with numbers8land letters AH, a chessboard, a floor chessboard.
What to do:
A First, lay out the number cards on the table vertically in increasing order from students. Put
another set of numbers next to it.
A Say "one". Take "one" from the second set and put it next to the number from the first set.
Do the same with other numbers up to 8. Ask students to do the same by themselves.
A 1f 8 numbers are too many for students at once, first take the largest number that students can
complete, then gradually add numbers.
A When students learn the numbers, you can give instructions in different order, for example,
"1,4,2,7,5, .. etc."
A You can do the same exercise on a chessboard and / or floor chessboard.
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A
A

Then do the same exercise with lett@rsl.
Reward students if they follow the instruction correctly.

Activity 10 (diagonal line)

Goal: develop the concept of a diagonal line.
What you need:square/rectangular sheet of paper, ruler, pencil/marker.
What to do:

A

A

A

Together with students, fold the sheet of paper in such a way to get a triangle, then open the
sheet of paper. Show the resulting diagonal fold, draw a line on the fold with a pencil and,
showing the line, repedibng diagonal”. Show and repeatLong diagonal”. You can ask
students to show and repeat (if students have no speech challenges).

You can do that on a paper chessboard paper. Opening a sheet of paper, draw a diagonal on
the fold. You can also make a long diagonal line on the other side of the paper. Show it on a
comparison and global reading card.

If students have understood and mastered the long diagonal line, show and draw small
diagonals the same way on a paper chessboard.

If students respond well to rewards, give a reward after a successful showing and/or saying.

Activity 11 (Diagonal line, longest and shortest diagonal lines)

Goal: develop the concepts of a diagonal line, short diagonal, long diagonal.
What you need:a floor chessboard, number cards.
What to do:

A

Ask students (help them) to stand in one of the corners of the floor chessboard and give
instructions to walk (take a stefpdm one corner to the opposite one (from Al to H&)at

is, diagonally.

Invite students to walk and count at the same time. Directs the students' attention to the fact
that there are 8 steps in toeg diagonal line Count simultaneously with steps from one to
eight (8 squares) and show the corresponding card "8". When students walk along a long
diagonal line of 8 squares, say at the beginning and the end of that diagonal litteesays
longest diagonal line."

Then students walk along the next diagonal lines, respectively 7, 6, etc., thushap to
shortest On the shortest one pronouritiee shortest diagonal line".

At first, you can help them to do the task. Then students should walk independently, for
example, along the longest diagonal line.

You can do the task suing arrows.

Repeat the task until students can do it right and independently. When students complete the
task correctly, reward them and gradually complicate the task.
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Lesson 2
Activity 1

1.1.(Chess pieces, black and white pieces).
Goal: develop the students' ability to distinguish between pieces by color (following the example of
chess pieces).
What you need:two boxes of white and black colors, white and black chess pieces.
What to do:
A Put boxes and chess pieces in front of students. Invite students to arrange the pieces by color.
A Take a white piece, put it in the white box gmdnounce "white piece."
A Then ask students to find the white pieces and put them in the white box. The same for the
black pieces.
A You can complicate the task and arrange the pieces in a mixed order.

1.2.(Chess pieces, black and white pieces).
Goal: develop the students' ability to distinguish between pieces by shape (following the example of
chess pieces).
What you need:boxes, laminated pictures of chess pieces with Velcro, white and black chess pieces.
What to do:
A Place 3 boxes and 3 types of chess pieces (for example, pawn, knight and rook) in front of
students. Invite students to arrange the pieces by shape.
A Take a chess piece (for example, a white pawn) and put it in a box with a corresponding image
and pronounce "white pawn".
A Ask students to find the white pawns and put them in the white box for the white pawns. The
same for the rook and the knight. You can do the task in a mixed order.
A You can also complicate the task by adding a chess piece and a box with a corresponding
picture.
A When students successfully complete the task, reward them. Keep doing the task until students
can independently complete it. You can complicate the task after that.

Activity 2 (Chess pieces)

Goal: develop the students' ability to identify chess pieces.
What you need:unfinished images of chess pieces, where the unfinished part is drawn with a dotted
line, a pencil or marker.
What to do:
A Show the unfinished images of chess pieces, where the unfinished part is drawn with a dotted
line, and invite students to finish images, and then name the piece on it.
A You can first use images where a very small part of a piece is missing.
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A Keep doing the task until students can finish the drawing and name the chess piece
independently. After that you can complicate the task: for example, give incomplete images
of 2i 3 pieces. Keep doing the task until students can complete it independently.

A When students successfully complete the task, reward them. Keep doing the task until students
can independently complete it.

Activity 3

Goal: develop the students' ability to identify chess pieces.
What you need:laminated black and white chess pieces cut into a puzzle.
What to do:
A Show chess pieces, consisting of two parts, connect them to get a complete image and name
it.
A Ask students to connect two halves of the chess pieces to get a complete image and name it.
Direct the students' attention to the condition that has changed.
A You can complicate the task by adding puzzle pieces, then you can try cut pieces unevenly.
A Keep doing the task until students can complete it independently. After that you can
complicate the task: add other pieces, introduce different colors, cut images into more parts.
Upon successful completion of the task, reward students and emphasizadbess.

Activity 4

Goal: develop the students' ability to identify chess pieces.
What you need:white and black chess pieces on a gray background printed on separate sheets of A6
paper (105x148 mm or 4x6 in).
What to do:
A Fold the sheets of paper with the printed chess pieces to keep the image inside. Give these
pieces of paper to students one at a time.
A Ask students to open the sheet of paper and name the piece on it.
A Students name the pieces and, if the answer is correct, are rewarded.
A You can do the task in a group, handing out pieces of paper to all students one by one.

Activity 5

Goal: develop the students' ability to find the correct arrangement of pieces.
What you need:a chessboard and chess pieces.
What to do:
A Set up the chess pieces on the board. One of the white pieces stands in the same square amon
the black pieces, and the black piece among the white pieces.
A Ask students what pieces are not in their places and put them right.
A If students can't complete the task, then show and do it yourself.
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A Then you can do the task with other pieces. You can gradually complicate the task by
swapping more and more pieces.
A Upon successful completion of the task, reward students and emphasize their success.
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Lesson 3

Activity 1

1.1 Designation of vertical and horizontal lines)

Goal: develop the students' knowledge of the designations of vertical and horizontal lines, as well as
concentration, attention and memory.

What you need:a chessboard, cards with letterddfand numbers-8

What to do:

A Put a chessboard and 3 symbols of the vertical lines printed on paper.

A Ask students where is A on the board. Point to the board, find it among the printed letters and
put it under the letter "A" on the board. Do the same with the next three letters.

A Then invite students to find and show A on the boalfistudents find it difficult, help them.
- Ask students to find A on theaper, takét and put it on the board.

A Do the same with other letters and numbers, gradually adding new ones to "H" and "8".

A In spite of the fact whether students have speech challenges or not, always pronounce letters
and numbers when showing. If students have no speech challenges, they also pronounce a lettel
(or a number).

A If the task is done right, reward students.

1.2

Goal: develop the students' knowledge of the designations of vertical and horizontal lines, as well as
concentration, attention and memory.

What you need:a chessboard, cards with letterdHfand numbers-8

What to do:

A

A

>

>

Place cards with letters and numbers next to the symbols on the board. Swap 2 of them, then 3,
etc.

Ask students to place them right. If students find |
difficult, or don't understand the instruction, do 8
yourself. Gradually invite students to do the task on tt7
own. 6
If students are doing it right, you can also swap the lals
for the vertical and horizontal lines. "
In spite of the fact whether students have spe
challenges or not, always pronounce letters and num?®
when showing. If students have no speech challen?
they also pronounce a letter (or a number). 1
For example:
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1.3
Goal: develop the students' knowledge of the designations of vertical and horizontal lines, as well as
concentration, attention and memory, and comparison.
What you need:cards with letters A4 and numbers-8
What to do:

A Place cards with letters-B (or numbers 18) on the same line on the table (without a
chessboard). Swap 2 cards and ask students to put them right.
Then you can complicate the task by swapping more letters (or numbers).
You can also complicate it and put a number in a row with letters, etc.
Or put them in a mixed order and ask students to put them right.
In spite of the fact whether students have speech challenges or not, always pronounce letters
and numbers when showing. If students have no speech challenges, they also pronounce a lettet
(or a number).
If the task is done right, reward students.

v v > D>

>

14

Goal: develop the students' knowledge of the designations of vertical and horizontal lines, as well as
concentration, attention and memory, and the concept of "next to".

What you need:cards with letters A4 and numbers-8

What to do:

A Place cards with letters-B (or numbers 8B) on the same line on the table.

Ask students to show a letter(s) next to "A", "B", etc. Proceed with numbers.

If students find it difficult, help them, but gradually allow students to do the task by themselves.

In spite of the fact whether students have speech challenges or not, always pronounce letters
and numbers when showing. If students have no speech challenges, ask them to pronounce
letters or numbers.

A If the task is done right, reward students.

> > > >

1.5

Goal: develop the students' knowledge of the designations of vertical and horizontal lines, as well as
concentration, attention and memory, and the concept of "next to".

What you need:chessboard strips as shown in the example.

I E N
BN RN

106



What to do:
A Point at the letters and pronounce them. Swap the strips and ask students to put them right, or
assemble the chessboard by letters (numbers).

A By alternately arranging the strips, students pronounce letters (or numbers) if they have no
speech challenges.

A You can also use a printed chessboard with the starting positions of the pieces.
A If the task is done right, reward students.

Activity 2 (Short names of pieces adapted according to visual acuity test)
Goal: learn short names of pieces, develop attention, visual perception, comparison.

What you need:A4 paper (as in the example below), a pencil, short names of pieces on a cardboard
card (K, Q, R, B, N) and empty cards (for pawin§x5 cm / 2x2 in.

@ ¥ E £

K Q

& W & £
2 g & 77
[} o 2 .

What to do:
A Compose motivating materiatcording to this model. First, arrange 3 pieces in a mixed order.
A Ask students to write the names of pieces under them as in the picture (or use cards with names,
if students can't write), and show the top line.
A If students can't complete the task, help them to compare the pieces.
A If students find it difficult to manage multiple pieces in the first line, then you can first have
only one piece, then gradually add others, for example:
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A

& = & )=
& W & 0P

If a pawn is used, then nothing is written under it, and a camot igid out.

In spite of the fact whether students have speech challenges or not, always pronounce letters
and numbers when showing. If students have no speech challenges, ask them to pronounce the
names.

If the task is done right, reward students.

Activity 3

Goal: improve the students' attention, the ability to visually trace the line (to promes&ifdyefind
the squares on the board, learn short names of pieces.
What you need:forms (as in examples), a pencil.

3.1

What to do:
A Prepare a form (Example 1) with short names of pieces on one side, and images of pieces on

the other. You can start with three pieces and their short names.

A Ask students to connect the pieces with their short names.
A You can gradually complicate the task by increasing the number of pieces.
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Example 1

E o &

3.2
What to do:
A Prepare a form (Example 2) with short names of pieces on one side, and images of pieces on
the other. You can start with three pieces and their short names.
A Ask students to find the connections of the pieces with their short names, and find wrong
connections.
A You can gradually complicate the task by increasing the number of pieces.

Example 2
N Q
joy N
Wy B

3.3

What to do:

A Prepare a form (Example 3) with short names of pieces on one side, and images of pieces on
the other. They are connected with straight lines. You can start with three pieces and their short

names.
A Ask students to trace the pieces with their short names. Show a path to the piece with your

finger (pencil).
A You can gradually complicate the task by increasing the number of pieces.
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Example 3

N &
R A
] )=

1o
. 2,
Q &)

3.4
What to do:

A Prepare a form (Example 4) with short names of pieces on one side, and images of pieces on
the other. They are connected with curved lines. You can start with three pieces and their short
names. Alternatively, you can first use connecting lines of diff@@ors to easily trace them,
then make them black.

A Ask students to trace the pieces with their short names. Show a path to the piece with your
finger (pencil).

A Curved lines may not be too mixed at first. Complicate the lines as students develop the ability
to trace lines. You can gradually complicate the task by increasing the number of pieces. Rows
of images and short names of pieces can be swapped.

A After each successful completion of the task, reward students.
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Lessons 411.Chess pieces and their value

Activity (Shop of pieces)

Goal: develop the concept of the value of objects (for example, chess pieces), improve visual active
thinking.

What you need:a laminated chessboard with Velcro, laminated chess pieces (many pawns) with its
value written on them, four boxes for chess pieces.

1.
What to do:

1 Place and attach cards with chess pieces on the chessboard, leaving only an empty space fot
one of the pieces (rook, knight, queen or bishop).

1 A box with pawns (this is a bank) is put in front of students, and boxes for rooks, knights,
gueens, bishops are placed in front of the teacher.

1 Ask students to fill in the empty space (for example, a knight), and you 3 pawns from the
bank. Students take 3 pawns from the bank, give them to the teacher, who hands them the
knight and asks to put it in its place. Continue with exchanging the oteaspi

1 If successful, reward students.

2.
What to do:

1 Place and attach cards with chess pieces on the chessboard, leaving only an empty space fot
two or more pieces (rook, knight, queen or bishop).

1 A box with pawns (this is a bank) is put in front of students, and boxes for rooks, knights,
gueens, bishops are placed in front of the teacher.

1 Ask students to fill the empty spaces: students give you pawns from the bank equal to the
value of a rook or a knight. Students count 3 and 5 pawns from the bank, give them to the
teacher who exchanges them for the corresponding piece and says: "Ppladeih Proceed
with other pieces.

1 If successful, reward students.

3.
What to do:

1 Put an empty chessboard and a box with pawns in front of students. The task is to set up all
pieces on the board. The teacher "sells" pieces. Students "pay" with pawns to "buy" other
pieces.

For example, students take 5 pawns from the bank and exchange them for a rook.

Proceed with other pieces.

1 If students find it difficult to follow the instructions, go through all the steps together with
them several times.

1 If successful, reward students.

= =
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4

What to do:

T

Note:

=

Put an empty chessboard in frontyaiurself, and boxes with other pieces (queen, bishops,
rooks and knights) in front of students. The task is to set up the pieces on the board. Ask
students to "sell" you a knight for 3 pawns. Give the pawns to students. Students find a knight
in the box ad give it to you.

Proceed with other pieces.

If students find it difficult to follow the instructions, go through all the steps together with
them several times.

If successful, reward students.

These tasks can also be done with other combinations of pieces or cards (for example, the bank
has cards with only numbers; pay with other pieces and get pawns; or exchange for a rook,
receive or pay with a bishop and 2 pawns), etc.

You can have the values of pieces on the table ("price list").

Al ways | eave the king on the chessboard an
the bishop (other pieces)."
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8. COGNITIVE ACTIVITIES

Activity 1. Mixed pictures

Goal: improve the students' attention, visual perception.
What you need:a printed form (see examples below), colored pencils
What to do:

1 Ask students to find objects in mixed pictures, paint them, which one is a chess piece, name
them, what is its value, write it down, etc.

9 Various other chess pieces and other pictures can be used.
1 If successful, reward students.

Activity 2. Find a pair

Goal: improve the students' attention, visual perception, working memory, the ability to compare.
What you need:a printed form (see examples below), colored pencils.
What to do:

1 Ask students to find a pair for each piece and encircle a pair with a color of their choice.

1 You can use different combinations of pieces, white and black. You can also uskesen
pieces; fewer if students find it difficult to deal with multiple objects; complicate the task by
adding more pieces if students can handle it; swap them so thentstdon't look for them in
the same places.

=t £ A &
& A 2 &
2 £ & =t
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Activity 3. Finding what doesn't fit

Goal: improve the students' attention, visual perception, working memory, the ability to compare.
What you need:a printed form (see examples below), colored pencils.
What to do:

1 Ask students to find a pair of pieces, encircle a pair with a color of their choice, find the piece
that doesn't fit, and name it.

1 You can use different combinations of pieces, white and black. You can also uskessn
pieces; fewer if students find it difficult to deal with multiple objects; complicate the task by
adding more pieces if students can handle it; swap them so thexttstddn't look for them in
the same places.

Example 1

A (] A &
2 J=( L

& & =t

1 You can complicate the task by turning the pictures over.

Example 2

& )= &
A

1 You can place them out of rows.
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Example 3

Activity 4. Houses

Goal: improve the students' attention, comparison skills, working memory, visual perception, ability

to count, to distinguish quantity from value.

What you need:a printed form (see examples below), a pencil.

What to do:
1 Give each student an instruction:

V Count how many pieces are in each house, write the number on the roof of each house.
Where are more pieces?

V Pronounce the value of each piece (you can write down values on pieces), add the value of
the pieces in each house, write the answer above the roof.

V Compare, where is more?

You can complicate the task by adding pieces to each house.

You can change the number of piecasd theivalue in each house.

1 You can also use boxes and pieces instead of pictures of houses and pieces and have cards o

eachbox where you write down the results.

If students have a good memory, it is possible not to write down the results.

1 Upon successful completion of the task, reward students and emphasize their success.

= =

=

Example:

-

g@ﬁ@ -
4 s

>
$oa| | B
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Activity 4. Hidden pieces

Goal: improve the students' attention, visual gnosis, relation of the image with a short name.
What you need:a printed form (see examples below) with incomplete pictures of pieces, a pencil.
What to do:
A Ask students what piece is hidden here, name it (if students have no speech challenges), connect
it with its short name.
A If students find it difficult, you can help them with one image.
A Upon successful completion of the task, reward students and emphasize their success.

44

B R Q N K

Activity 5. Names(this task is provided for students who know letters, can read)

Goal: improve the students' attention, visual gnosis, mental operation of synthesis, the ability to
mentally connect different points into one link.

What you need:a printed form (see example below) with letters in a mixed order that make up words
(chess words are possible), a pencil.
What to do:

1 Ask students to connect the letters to get words ROOK, QUEEN, BOARD, etc.

]g\\ D
0 U E R

O/' \K Q/ N/ A

Example

Note: blue arrows show how to connect letters wiplemcil

117



You can write the names of different items.

You can complicate the task by not saying what words will turn out, but hinting students: what
chess words are written, or what word doesn't relate to chess, etc.

You can further complicate the task yiting 2i 3 words in a mixed order in one square, so
that students look for the letters they need.

Upon successful completion of the task, reward students and emphasize their success.
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Part 2

Chess Lessons Plal




LESSON 1. CHESSCHESSBOARD

To play chess, you need a chessboard and chess pieces. Today you will get acquainted with the
chessboard.

The chessboard consists of small cells. A cell is calleguare All light-colored squares awehite;
dark-colored squares aldack. The chessboard has a center, corners, and edges.

Chessboard Center

4 squares in the center: 2 white and 2 blac

Corners Edge

- ~N ] A 4 wn ©o N~ o

4 squares in the corners: 2 white and 2 bl 4 edges of the board

The chessboard is positioned so thatcorner square on the right is whité
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Exercise 1

Find chessboards among the items and circle them.

Exercise 2.Find a chess word
FIELD

LAWN

SQUARE

PLAIN
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Exercise 3.Color the chessboard.

Exercise 4.Answer the question. Choose the correct answer.

What is the shape of the chessboard?

O«

Square

Circle

O«

O«

Triangle
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Exercise 5.Is the chessboard drawn correctly?

Circle the correct answer.

Horizontal line (row)

The chessboard has white and black squares. The squares compose lines that have different names ar
directions.

The first line that yowvill learn is a horizontal line.

A horizontal line is a line of white and black squares that goes from right to left (or from left to right).
Each horizontal line has eight (8) squares.
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There areeight (8) horizontal lines on the chessboard.

The squares in a horizontal line alternate in cditack i whitei black 7 whitei black T white T
black i white (or vice versa).

Exercise 6.Color the horizontal lines.

Remember! The squares imarizontal line alternate in color.

Exercise 7.Show the2nd and5th horizontal lines on the chessboard with an arrow.
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Vertical line (column)

A vertical line is a line of white and black squares that goes from bottom to top (or top to bottom).
Each vertical line has eight (8) squares.

There areeight (8) vertical lines on the chessboard, the same as the horizontal ones.

The squares in a vertical line alternate in cddack i whitei black i whiteT black T whitei black
i white (or vice versa).
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Exercise 8.Color the vertical lines.

Remember! The squares in a vertical line alternate in color.

Exercise 9.Find a word that doesn't fit.
HORIZONTAL
HORIZON

VERTICAL
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Exercise 10.Show two extreme vertical lines on the chessboard with arrows.

Exercise 11 Answer the question. Choose the correct answer.
How many vertical lines are there on a chessboard?

6

O« O¢ O«
(00]

Diagonal line

A diagonal lineis a line of squares of tlamecolor attached to each other with corners.
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There are long and shaliagonal lines on the chessboar

A long diagonal lineis a line of eight (8) white or blacb
squares.

Exercise 12 Color a long black diagonal line.

A B C D E F G H
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Exercise 13.Find a chess word.
DIALOG

DIAGRAM

DIAGONAL

DIALECT

Exercise14. Show thdongest white diagonal line with an arrow.
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Exercisel5. Connect words and pictures with arrows.

CORNER CENTER EDGE

VERTICAL DIAGONAL HORIZONTAL
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LESSON 2. CHESS PIECES. STARTING POSITION

You learned what the chessboard is, and now it's time to meet the chess pieces. Wiete @isxes
(light-colored) andlack pieces(dark-colored) on the chessboard.

This is how the pieces look on your board:

X iiilli

King Queen Bishop Knight Rook Paw King Queen Bishop Knight Rook Paw

In a book, the pieces will be shown differently. Look and remember.

D &YW

J=(

Ea L

DAL A

King Queen

Rook

Bishop

Knight Pawn

Each army consists of the following number of pieces:

Number of pieces

Name of pieces

Number of pieces

WHITE BLACK
2 ROOK 2
2 KNIGHT 2
2 BISHOP 2
1 QUEEN 1
1 KING 1
8 PAWN 8
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Exercise 1 Find chess pieces and color them.

<

o

Exercise 2.Find a chess word.

\7
VY
—

LORD
EMPEROR
KING

PRINCE
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Exercise 3.Use arrows to connect names and pictures of the pieces.

&
W

King

Bishop

Knight

Rook

> e

Pawn

Exercise 4.Color the rookso that the fourth is yellow, the first and the middle have the same color,
the second and the last are different colors.

J=Q=QEQ=@=(
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Exercise 5.Connect the pictures of the same pieces with arrows.

Exercise 6.Find a word that does not fit.
KNIGHT

HORSEMAN

BISHOP
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Starting position

In chess, each piece first takes its place to start the battle.
The rooks are placed in the boarorners. The knights are standing next to them. Then there are
bishops.

“- N W e 0N e N
“_- N W s N e
“- N W e N e N’

8
7
6l
5
4
3
2
1

“- N W e ;N e

Where is the place for the queen and king?
Remember the rule: "The queen likes its color.” The white queen is on the white square, the black one
is on the black square. The king stands next to the queen.

“- N W s N @
“- N W e N >

The pawns are placed in front of all the pieces.
It is called thestarting position.
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Exercise 7.Show where the pieces should stand with arrows.

Exercise 8. Answer the question. Choose the correct answer.

How many knights are on the chessboard in the starting position?

= =4 =
A WODN
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