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Claro, S., Paunesku, D., & Dweck, C. S. (2016). Growth mindset tempers the effects of poverty on academic achievement.
Claro, Paunesku, and Dweck present a landmark national study using data from over 160,000 Chilean high school students to examine the relationship between socioeconomic status, mindset, and academic achievement. Grounded in decades of psychological research on fixed versus growth mindsets, the authors test whether beliefs about intelligence operate at scale across a nation’s school system. The study finds that growth mindset is a robust predictor of achievement, comparable in strength to family income. Students who believe intelligence can be developed consistently outperform peers with fixed mindsets at every income level. Importantly, the researchers reveal that students from lower-income families are less likely to hold growth mindsets, yet when they do, these beliefs significantly buffer the negative effects of poverty. For example, low-income students with a growth mindset perform at levels comparable to fixed-mindset students from much higher socioeconomic brackets. Using hierarchical regression models, the authors control a wide range of variables including parental education, school characteristics, and self-perception to confirm that mindset remains a significant predictor independent of structural factors. They also examine reverse causation, demonstrating that academic success alone does not explain growth mindset; rather, mindset distinctly contributes to achievement outcomes. This large-scale evidence positions mindset as a meaningful psychological mechanism that interacts with socioeconomic inequality. While not a substitute for structural reform, growth mindset interventions offer a feasible, scalable approach to supporting disadvantaged learners. The study highlights the value of integrating mindset education into classroom practice and broader educational policy.

Elbow, P. (1997). High stakes and low stakes in assigning and responding to writing.
Peter Elbow’s influential chapter distinguishes between high-stakes and low-stakes writing, presenting a pedagogical framework that has reshaped composition studies. Elbow argues that low-stakes writing informal, exploratory, and minimally graded serves as a powerful cognitive tool that helps students think, reflect, and internalize course concepts without the inhibiting pressure of evaluation. He describes how low-stakes writing allows learners to experiment with language, develop fluency, and make intellectual risks that would be unlikely in more formal assignments. Elbow notes that instructors often underestimate how anxiety and fear of assessment interfere with students’ ability to express what they truly understand. High-stakes writing is essential for demonstrating mastery, yet Elbow cautions that overemphasizing it leads to stiff, unclear prose as students worry more about correctness than communication. He insists that both types of writing must coexist, with low-stakes tasks functioning as scaffolding for more formal work. Elbow also critiques traditional response practices, explaining that instructor comments often written quickly, late at night, and under emotional strain are frequently misunderstood by students. He urges teachers to recognize the emotional and interpretive complexity students bring to feedback, which is shaped by years of writing-related insecurity. His recommendation is to comment with clarity, restraint, and awareness of how remarks may be misread or internalized. Ultimately, Elbow advocates for a writing pedagogy grounded in frequent practice, reduced fear, authentic engagement, and supportive response, emphasizing that students write better and learn more when the stakes are intentionally varied.
hooks, b. (1994). Embracing change: Teaching in a multicultural world.
In this chapter, bell hooks challenges educators to critically reimagine classroom spaces in ways that reflect multicultural values, shared authority, and genuine inclusion. hooks begins by describing how most teachers regardless of race were trained within Eurocentric, hierarchical models that center a presumed universal norm. She argues these models suppress diverse experiences and perpetuate systems of domination. To achieve transformative pedagogy, educators must interrogate these inherited practices and intentionally unlearn patterns that silence marginalized students. hooks documents the resistance she and colleagues observed when facilitating faculty workshops on inclusive teaching. Many professors expressed fear that multicultural classrooms could become chaotic or politically charged, revealing anxieties about losing control. hooks contends that these fears stem from an unwillingness to confront race, power, and privilege. She asserts that teaching is always political, whether acknowledged or not, and that denying this reality upholds the status quo. A central theme of the chapter is voice—who speaks, who is silent, and why. hooks describes how students of color often remain quiet not because they lack insight, but because traditional classrooms do not feel safe or inviting. She demonstrates how democratic pedagogies, such as journaling, collective dialogue, and shared reflection, create spaces where all students can contribute meaningfully. Ultimately, hooks calls for a pedagogy rooted in community, accountability, and critical consciousness. Transformative teaching requires educators to embrace discomfort, examine their biases, and cultivate classrooms where difference is not managed but honored.
Sinor, J., & Huston, M. (2004). The role of ethnography in the post-process writing classroom.
Sinor and Huston position ethnography as a vital methodological tool within the post-process writing classroom, a pedagogical stance that rejects universal writing rules and instead views writing as situated, relational, and context-dependent. The authors explain that ethnographic practices such as participant observation, interviews, field notes, and reflective interpretation help students develop an awareness of the social and cultural forces shaping discourse. By investigating real communities and rhetorical situations, student writers learn that meaning emerges from interactions between text, writer, audience, and context. The authors trace ethnography’s rise in composition studies to broader disciplinary conversations in anthropology and cultural studies, especially critiques of objectivity, representation, and researcher positionality. They argue that these concerns align closely with post-process theory’s emphasis on writing as a dynamic, negotiated act rather than the linear, codified process described in earlier pedagogies. In practical terms, ethnographic assignments require students to notice, document, and ethically analyze the literate practices of others. This fosters metacognition about their own writing choices and deepens understanding of discourse communities. The article includes classroom examples where students research local groups, examine language use, and reflect on their identities as writers. Ethnography also develops writers’ tolerance for ambiguity, strengthens critical thinking, and expands their understanding of literacy beyond academic norms. Sinor and Huston conclude that ethnographic pedagogy supports more nuanced, socially aware writers who recognize that writing is never neutral. However, it is always embedded in cultural meaning and human relationships.
Sullivan, P. (2015). The UnEssay: Making room for creativity in the composition classroom.
Patrick Sullivan argues that creativity long marginalized within composition studies should be embraced as a central cognitive and pedagogical priority. Drawing from research in psychology, education, and creativity studies, Sullivan contends that creative expression is foundational to human intelligence and problem-solving. He critiques rigid, formulaic academic writing expectations that prioritize correctness and conformity over discovery, innovation, and authentic engagement. Sullivan introduces the UnEssay, an assignment that invites students to choose their own form, medium, and rhetorical approach to express understanding. Instead of reinforcing standardized writing genres, the UnEssay encourages experimentation through multimodal projects, visual design, narrative, performance, or digital formats. This freedom allows students to take ownership of their learning and to produce work that better reflects their interests, cultural backgrounds, and intellectual strengths. A key argument in the article is that creativity should not be restricted to creative writing courses; rather, it belongs at the heart of composition because it cultivates flexible thinking, motivation, and deeper conceptual understanding. Sullivan draws on scholars such as Ken Robinson and Mihaly Csikszentmihalyi to show that creativity supports innovation and adaptability skills urgently needed in contemporary educational and workplace environments. By challenging the dominance of standardized assessments and reductive academic conventions, Sullivan advocates for composition classrooms that value curiosity, play, risk-taking, and intellectual freedom. The UnEssay, he asserts, not only enriches student learning but also revitalizes the writing classroom as a space for meaningful, human-centered expression.
