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Seminar Promise:

By the end of this session, you’ll be able to use Al t
workload with simple, reliable frameworks and methods that support

great teaching — without compromising your professional judgment or
student learning. C
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Why This Matters?

Teachers are being asked to do more than ever

Al is already changing the kinds of tasks that can be drafted,
adapted, and streamlined®

The goal today is not to add more... butto reduce the friction in the
work you already do

Thereal question isn’t “Shoulditeachers use@Ail foreverything?” but
“How do teachers use Al without compromising judgement, learning,

or integrity?” @




What This Session IS

(...and is NOT!)




What This IS?

Practical & hands-on

» ifyou have a laptop, get Co-Pilot ready!

Real-world & classroom-focused

Dedicated to real teachers (you)

Designed to save time, not add more work

Grounded'in good teaching, professionaljudgement, and

academic integrity




What This Is NOT?

Push to use Al for everything
Replacement for your expertise and skill
Deep dive into Al theory

Promise that Al will solve every problem in your classroom
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This Session Mat

Teachers are being asked to do more than ever
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Role: Act as a Grade 6 literacy teacher.

Instructions: Differentiate the following text into three reading levels.

Details: Keep the meaning the same, but adjust vocabulary, sentence complexity, and
background knowledge. Label each version as “Below Level,” “At Level,” and “Above Level."
Expected Output: Provide the three versions in a clean, easy-to-read format with short

headings.

d Text: “[Insert your chosen paragraph here]”




Below Level

Stanley and his parents tried to act like he was only going to camp for a little while, like some rich kids do.
When Stanley was younger, he played with stuffed animals and pretended they were at camp. He called it
Camp Fun and Games. Sometimes the animals played soccer with a marble. Other times, they did obstacle
courses or jumped off a table with broken rubber bands. Now Stanley tried to imagine that he was going to

Camp Fun and Games too. Maybe he would make some friends. At least he could swim in the lake.
At Level

Stanley and his parents tried to pretend that he was only going away to camp for a little while, like rich kids
sometimes do. When Stanley was younger, he used to play with his stuffed animals and imagine they were at
camp. He called it Camp Fun and Games. Sometimes he made them play soccer with a marble. Other times,
they raced through obstacle courses or went bungee jumping off a table with broken rubber bands. Now

Stanley tried to pretend that he was going to Camp Fun and Games. Maybe he would make some friends, he

thought. At least he would get to swim in the lake.

Above Level

Stanley and his parents had tried to convince themselves that he was simply leaving for camp for a short
time, the way wealthy children sometimes do. When Stanley was younger, he often played with stuffed
animals and imagined that they were away at camp. He called it Camp Fun and Games. Sometimes he had
them play soccer using a marble. Other times, they tackled obstacle courses or went bungee jumping from a
table, attached to snapped rubber bands. Now Stanley tried to imagine that he himself was heading off to
Camp Fun and Games. Perhaps he would make some friends, he thought. At the very least, he would get to

swim in the lake.




Role: Act as a Grade 9 social studies teacher.

Instructions: Rewrite the following informational text at three reading levels.
Details: Keep the key ideas but simplify vocabulary, sentence structure, and assumed
background knowledge. Label each version clearly.

Expected Output: Provide the three versions in short paragraphs with headings.

Text: “[Insert your paragraph here]”




Below Level

Social studies is about learning how people live, work, and get along with each other. It also looks at how
people live in the world around them. In Manitoba, social studies includes history and geography. It also
uses ideas from subjects that study people, culture, and society. Students learn about the past, the present,
and the future. Social studies helps students build skills and knowledge so they can be good citizens and

help their communities at the local, national, and global level.

At Level

Social studies is the study of people, their relationships with one another, and the world they live in. In
Manitoba, it includes history and geography, along with ideas from the social sciences and humanities.
Because it focuses on people in physical, social, and cultural environments, social studies explores the past,
examines the present, and considers the future. It helps students develop the skills, knowledge, and values
they need to be active democratic citizens and contributing members of their communities at the local,

national, and global levels.

Above Level

Social studies examines how people relate to one another and to the world around them. In Manitoba, the

subject is built mainly on history and geography, while also drawing from the social sciences and relevant

areas of the humanities. By studying human life in physical, social, and cultural contexts, social studies
investigates the past, analyzes the present, and prepares students to think about the future. It gives students
the skills, understanding, and values needed to participate as active democratic citizens and to contribute

meaningfully to their communities locally, nationally, and globally.




Role: Act as an ELL specialist.

Instructions: Rewrite the following text at three language proficiency levels.

Details: Adjust vocabulary, sentence structure, and scaffolding. Label them “Emerging,”
“Developing,” and “Expanding.”

Expected Output: Provide the three versions in a simple, accessible layout.

v Text: “[Insert your paragraph here]”




Emerging

Ants are small bugs.

They live together in a big group.
This group is called a colony.
Ants work together to get food.
Ants are very strong.

They can lift heavy things.

Developing

Ants are very small insects.

They live together in large groups called colonies.
Ants work as a team to find food.

They are very strong for their size.

They can lift things that are much heavier than their bodies.

Expanding

Ants are small insects that live together in large groups called colonies.
They cooperate to find and carry food back to the colony.
Even though they are tiny, ants are extremely strong.

They can lift objects that are much heavier than they are.




Role: Act as a school administrator communicating with a parent.

Instructions: Write two versions of the same email following up on a behaviour incident that
occurred today.

Details: The student; Jordan, was involved in a conflict with another student during lunch. No

one was hurt, the situation was resolved, and Jordan participated in a brief restorative

conversation. Keep the message calm, factual, and focused on partnership.
Expected Output: Provide two versions labeled “Warm & Supportive” and “Direct & Concise.”

Context for the email:
. You want to inform the family about the incident, reassure them that Jordan is okay, outline the

steps taken, and invite them to reach out if they have questions.




o Warm & Supportive B Direct&Con
A Note Home About Jordan — We're Here to Support You Both

Dear [Parent/Guardian Name],

I hope this message finds you well. I'm reaching out to keep you informed about a situation that took
place during lunch today involving Jordan.

lordan vas involved in a conflict with another student. | want to reassure ;' right away that no one
Was nurt, and the situation was resolved calmly and safely by our staff. Jordan s doing fine.

Once things settled, Jordan ook part in a brief restorative conversation — a chance to reflect on what
happened, hear the o2~ swdent's perspective, and think about how to move forward. We were really
pleased with how Jordan engaged in that process.

We believe moments like these, while uncomfortable, can be meaningful opportunities for growth. Our
goal is always to support students — not just address behaviour — and we're grateful for the
partnership we have with families like yours in doing that.

Please don't hesitate to reach out if you'd like to talk through anything further or if Jordan wants to
share their own experience with you first. We'rek |, to connect by phone or arrange a time to meet.

A Warm & Supportive e rect&Concisd

Behaviour Incident Update — Jordan [Last Name]

Dear [Parent/Guardian Name],
I'm writing to inform you of a behaviour incident involving Jordan _hat occurred during lunch today.

Jordar was involved in a conflict with another student. No injuries occurred, and the situation was
resolved by school staff. Jordan participated in a brief restorative conversation as a follow-up.

Jordan s okay and returned to the rest of the school day without further issue.

We wanted to make sure you were informed and have the opportunity to follow up at home if you
choose. Please feel free to contact me directly if you have any questions.

Regards,

[Your Name]
[Title]

[School Name]
[Phone / Email]
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Role: Act as a Grade 7 teacher.

Instructions: Create a simple 4-level rubric for a short persuasive paragraph. Then write one
student exemplar that would score in the “Proficient” category.

Details: The rubric should include four levels (Beginning, Developing, Proficient, Extending) and

focus on clarity of argument, supporting evidence, and organization. Keep language

student-friendly.

" Expected Output: Provide the rubric in a clean table, followed by a short “Proficient” exemplar

paragraph.

=




Rubric (Table)

Level Description

Beginning Basic attempt, unclear argument, little evidence
Developing Some clarity, limited evidence, uneven organization
Proficient Clear argument, relevant evidence, organized paragraph

Extending Strong argument, compelling evidence, sophisticated organization

Exemplar (Proficient)

A short, 4-5 sentence persuasive paragraph that:
States a clear position
Gives 1-2 pieces of evidence
Uses simple transitions

Ends with a concluding idea




Role: Act as a learning support teacher who specializes in IST accommodations for diverse
learners.

Instructions: Rewrite the following task instructions in three versions: (1) simplified instructions,
(2) sentence frames, and (3) visual support suggestions.

Details: Keep the meaning of the task the same, but reduce cognitive load, clarify steps, and

§ make the language accessible for ELL and IST-supported learners.

» Expected Output: Present the three versions under clear headings: “Simplified Instructions,”

Q “Sentence Frames,” and “Visual Support Suggestions.”

{ “Write a short paragraph explaining the main idea of today's reading and include one piece of

evidence from the text”




Simplified Instructions Visual Support Suggestions

Your Job: Write a short paragraph about the reading. @ Paragraph Boxes Give students a graphic organizer with two labeled boxes:

Dothese 3 things: Box 1: Main Idea Box 2: My Evidence

Sentence Frames What is the reading mostly about? Writeithere ~ Copy or paraphrase one sentence or fact from the text.
1. Read the passage carefully. — o

2. Find the most important idea — what is the whole reac Use these sentence starters to help you write your paragraph:

3. Pick one sentence or fact from the reading that shows State your main idea: Students fill in the boxes first, then use them to write their paragraph.

. « "This text ismostly about K B Anchor Chart on the Wall Post a simple chart with:
Then write your paragraph. It needs:

e "The main idea of the reading is " ¢ A definition: "Main Idea = what the WHOLE text is mostly about"

¢ The main idea (what the reading is mostly about)

s A definition: "Evidence = a fact or sentence from the text that PROVES your idea"
* "The author mostly wants us to understand that !

. . A 1 leted h student f
« One piece of evidence (a fact or sentence from the text * /Asamplecompieted paragraph students can reterence

Introduce your evidence: ®_ Text Coding Strategy Ask students to use two highlighters or symbols while reading:
¥ Your paragraph can be 3-5 sentences long, That's enou;

"One piece of evidence from thetextis __________." « @ Highlight (or write MI) next to sentences that seem most important

"In the text,itsays __________.Thisshowsthat__________." « ® Highlight (or write EV) next to a fact or sentence they could use as evidence

"On page ___,the author writes__________. This supports the main ide:

Think-Pair-Share Before Writing Before students write, have them tell a partner:
1. "Ithink the mainideais..."

. . 2. "My evidence is..."
Wrap up (optional closing sentence):

- This lets them rehearse their ideas verbally before committing to writing.
* "Thisis important because . Y g E

» "That is why the main idea of this text is "
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