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“Results indicated that there was no relationship between perceived stigma and academic
performance. However, self-efficacy was positively correlated with academic
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timelines that lack transparency and dense documents with unfamiliar, technical terms
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for their child (Ong-Dean, 2009; Rossetti et al., 2021).”
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Researchers “developed and utilized a research-inspired model for students to become

self-advocates with respect to their IEP accommodations. This model is intended for use
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with students in elementary grades who possess requisite basic language skills and who
are most likely to be included in general education classes. Introducing IEP
accommodations to special education students at an early age can be completed through

10 easy teacher actions and, of course, in collaboration with parents “
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“This study has a few important implications for the study and development of disability
identity in school contexts. The study builds on disability studies literature and activist
calls for understanding the importance of disability identity development, as both a
unique phenomenon and as an identity that has positive implications if shaped and
developed intentionally. Additionally, the study provides justification for this intentional
development of disability identity inside of special education contexts in particular, as a
matter of conceptual, academic, and individual importance for the field and for the people
it serves:” authentic discussion of disability, community with disabled people, and

broadening meaning of social connection.
Sanderson, K. A., & Goldman, S. E. (2021). Understanding the Characteristics
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“Common barriers to student-led IEPs include factors related to (a) students, (b) systemic
issues, and (c) other IEP team members. In addition, those who do not have students who
lead IEPs were more likely to identify the following specific factors as barriers: student
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“students who receive self-determination instruction through IEP meeting preparation
and participation increase their self-awareness of their strengths, needs, and personal

goals, assist in creating their own goals, and improving their verbal and nonverbal
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communication skills.
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“Including students throughout the transition process increases
motivation, self-determination, builds autonomy, independence, and leadership skills as

they develop the skills necessary to be autonomous individuals in life after high school”
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