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Literature Review (draft)

To develop intercultural and global competency, research has reiterated the importance of direct personal engagement with other peoples, cultures, and contexts (Brendel, Aksit, Aksit & Schrufer, 2016; Cushner, 2009; Santoro, 2014).  Further, the immersion program must be intentionally designed to develop intercultural competency (Crawford, Higgins & Hilburn, 2020; Cushner, 2009; Paras, Carignan, Brenner, Hardy, Malmgren, and Rathburn, 2019; Polat and Barka, 2014; Salmon, Gangotena and Melliou, 2017) and is a continual process involving multiple intercultural experiences leading to an evolving transformation in worldview structure and perspective (Brendel, Aksit, Aksit, and Schrufer, 2016; Deardorff, 2006; Hammer, Bennett and Wiseman, 2003; Jones, Niehaus, Rowan-Kenyon, Skendall and Ireland, 2012; Parkhouse, Tichnor-Wagner, Cain and Glazier, 2016; ).  Coursework alone will not develop intercultural competency (Cushner, 2009; Jones, et al, 2012).  Yershova, Y., DeJaeghere, J., & Mestenhauser, J. (2000) affirmed that intercultural competence; critical thinking; and comparative thinking are not learned automatically in traditional disciplines or by osmosis, and that they are influenced by the cultures in which they are practiced and taught (also see Ari & Mula, 2017).  
Santoro (2014) emphasizes the need to intentionally design immersion experiences with built in time for reflection; immersion programs must be intentional, well-planned, and structured specifically to build intercultural and global competency.  The imperative or reflection was revealed by its absence in a research study by Lokkesmoe, Kuchinke and Ardichvili (2016), who examined four immersion programs in the U.S. and Brazil.  All four programs lacked intentional reflection, often revealed in directed and consistent journaling and/or reflection discussions (weekly or daily) with an instructional leader, which led to some participant scores on Hammer’s Intercultural Development Index (2009) decreasing following their immersion experience. 
Components of effective immersion programs as measured by increases in intercultural competency have focused on two key areas: pre-departure intercultural training and a service-learning activity (Jones, et al, 2012; Paras, et al, 2019; Woods, Sipple, Otten and Roos, 2016).  This predeparture training should be tailored to the participants (Lokkesmoe, et al, 2016).  Additionally, attending to the group dynamics, including peer learning, have also been shown to have direct effect on the students experience and intercultural competency development (Jessup-Anger and Aragones, 2013; Jones, et al, 2012, Paras, et al, 2019; Woods, et al, 2016).  
Further, the teaching of intercultural competency is dominated by the "fix the problem" paradigm, which considers cultural differences an obstacle to be over-come.  Affirming this research, Polat and Barka (2014) state that teacher training institutions must intentionally include intercultural coursework to develop interculturally competent teachers.  The challenge is moving from theory to practice, as cited by Kerkhoff and Cloud (2020); their study reiterated the need to educate teachers on how to embed global competency, and to model consciousness to intercultural and global competency.  This focus on process over outcomes was reiterated by Paras, et al, (2019), who also confirmed the importance of the instructional leader in ensuring the process and processing of the group dynamics and intercultural challenges.  Indeed, scholars have not concluded how best to develop and sustain intercultural competency, and, more particularly, what specific approach should be implemented in an immersion program to maximize the impact of building intercultural competency (Deardorff, 2006; Knight, 2004).   
My research study explores the question, how do participating students describe their experience of developing intercultural and global competencies following an international immersion program. I focus on the experiences of five students who participated in different types of immersion programs during high school or university.  Using a semi-structured interview, I am interested in teasing out the components of an immersion program that a participant found to be most influential in developing their intercultural and global competencies.  Understanding and applying the necessary core components of an immersion program will help maximize the development of intercultural and global competencies among future participants.  
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