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Abstract 

International immersion programs are recognized tools to help students develop their global and intercultural competencies to become 21st century citizens able to engage productively with other peoples and cultures.  Inconclusive is what components of an immersion program optimize the development of these competencies and seem most influential to participants.  Using a constructivist theoretical approach, this qualitative research study used purposeful sampling to explore the individual experiences of five U.S. students who had participated in five different immersion programs.  The study’s purpose was to learn how participants describe their experience of developing intercultural and global competencies following an immersion program and tease out the components that seemed most influential.  Semi-structured interviews were analyzed using axial coding, which revealed five principal categories of greatest influence: pre-departure training; personal engagement; internal shifts; sense of agency; and structure of the program.  Major conclusions drawn from the study were that intentional reflection; destinations with distinctly different cultures from the United States; and direct people-to-people engagement through service learning and/or internships had the most benefit toward perceived increases in intercultural and global competencies.  Additionally, pre-departure training and re-entry training were named as critical factors, a combination not included in participants’ experiences.  The implication from this research suggests instructors and institutions seeking to increase global and intercultural competencies among student participants must intentionally incorporate these components into the design and implementation of immersion programs to inculcate these desired competencies. 

Keywords:  study abroad, experiential education, immersion program, intercultural 

competency, global competency, international education, multicultural
Student perspectives on the effectiveness of international immersion programs to increase global and intercultural competencies
In 2008, the Longview Foundation gathered a group of scholars to discuss how to equip future teachers’ intercultural and global competencies.  The central question discussed was how to better prepare students to participate and effectively engage with an interconnected and globalized market as well as contribute to peaceful and productive relations across cultures (also see Stromquist, 2005).  One result from this gathering was the report, “Teacher Preparation for the Global Age: The Imperative for Change,” which called out:
“The critical role of teachers in internationalizing P-12 education has never been clearer, yet today’s educators rarely begin their careers with the deep knowledge and robust skills necessary to bring the world into their classrooms.”
							(Longview Foundation, 2008, p. 3)

Sleeter (2008), Sharma, Phillion, and Malewski (2011), and Cushner (2009) reiterate that to maximize our ability to develop students as globally and interculturally competent 21st century citizens able to peacefully address a wide assortment of challenges and productively engage with other peoples and cultures, then we need to intentionally teach and equip our educators with skills, knowledge, and attitudes related to intercultural and global competencies (also see Bastos & Araujo e Sa, 2014; Cushner, 2012; Deardorff, 2006; DeJaeghere & Cao, 2009; Mahon, 2007; Myers & Rivero, 2020; Shaklee & Baily, 2012; Valdivia & Montoto, 2017).  Stated another way, teachers cannot teach what they don’t know (Sadruddin & Wahab, 2013; Santoro, 2014; Schneider, 2003).   
	My motivation behind this interest stems from personal and professional experiences.  Through my overseas work, I have recognized a yawning gap of knowledge, skills, and attitudes among Americans who engage with global issues in their profession.  What was or was not happening in the United States that has led to this gap?  My gaze turned to education systems.  Frequently I was observing children of other countries and cultures globally engaged and multilingual, and simultaneously the limits of our American public education that seemed decades behind international educators who were teaching their young people how to navigate multiple cultures and the global workplace.  Too often, we were creating conflict or exacerbating conflict based on our naivete of the other.  Feeling a deep calling to find ways to stop genocide and find ways to build peace and understanding between and among cultures and peoples became an articulated catalyst for my life’s purpose:  to build bridges of understanding and compassion while tearing down walls of prejudice and fear.
Specifically, my research interests focus on how to build intercultural and global competencies among school leaders and students as part of the broader effort to internationalize education (see Cushner, 2012; Shaklee & Baily, 2012).  An oft-cited vehicle to develop global and intercultural competencies is the use of international immersion programs, which can fast track the development of intercultural and global competencies if such a program is intentionally designed and implemented explicitly to meet that objective (Che, Spearman, & Manizade, 2009; Cushner, 2012; DeJaeghere & Cao, 2009). These types of programs can move participants to a new way of being and knowing – that is, a transformed ontology that facilitates the recognition and value of other epistemologies, and subsequently accepting, adapting, and integrating knowledge, skills, and attitudes of intercultural and global competencies (Bennet, 1993; Byram, 1997; Deardorff, 2006; Hammer, Bennett, & Wiseman, 2003).  When teachers participate in these programs, they can become better equipped to support their students’ development in intercultural and global competencies, and consequently help facilitate the students’ ability to positively engage with and navigate the global environment.  
Summarily, the vision is to build peace and compassion while mitigating distrust, prejudice, stereotypes, and antipathy by developing intercultural and global competencies among the next generation.  My theory of change argues that if we focus on developing these competencies among teachers then we can increase those competencies among their students.  My exploration centers on immersion programs and their unique ability to serve as a vehicle to instigate and sustainably and positively increase intercultural and global competencies among participants when done well – but what does ‘done well’ look like?  To address this question, my research begins with the student participants’ perspectives.  How might they describe their immersion experience and its effect on developing, or not, their intercultural and global competencies?  The objective is to tease out responses to my core research question of interest: what components of an immersion program optimize the development of intercultural and global competencies among participants?  Information from student participants can be used to inform what works, and what does not, in designing and implementing an immersion program that effectively and productively increases intercultural and global competencies among both students and future teachers.
Conceptual Framework and Literature Review

Conceptual Framework

	This research study centers on the individual experiences of participants during their respective immersion programs to inform how intercultural and/or global competence may have been influenced.  A constructivist theoretical approach shaped this study, specifically using interviews with each participant and a subsequent analysis of their narrative to assess the individual’s meaning-making process and their perspectives during their experience (Koro-Ljungberg, Yendol-Hoppey, Smith, & Hayes, 2009).  Further, this study included a socio-constructivist theoretical approach, which emphasizes that learning is assisted by culture and members of the society (Koro-Ljungerg et al., 2009).  A socio-constructivist approach asks participants to describe the phenomenon and the transformation experienced as part of a group; for those participants who traveled in a group, this construct offered an important socializing vehicle for sense-making and dialogue.  Lastly, this research study incorporates a transformative learning theoretical approach, described by Manning (2020) as a shift from focusing on what participants know to how they know what they know. With experiential learning as a key component, Trilokekar and Kukar (2011) refer to Mezirow’s definition of the concept of transformative learning as being “how we make meaning of the world through our experiences…(and) how we develop a frame of reference for understanding the world” (p. 1142).  At its root is critical reflection, which facilitates the rethinking of frames of reference, adapting to new ways of believing, and challenging assumptions, all of which begin with a “disorientating dilemma” (Trilokekar & Kukar, 2011, p. 1142). In this study, the immersion program is that dilemma, and offers a theoretical framework for validating and framing the participant’s individual experience.

Literature Review

To conduct a literature review for this research study, I used several search engines with a focus on peer-reviewed journals and dissertations; my key search words were intercultural competency; immersion programs; multicultural; service learning; experiential learning; international; and study abroad.  Examples of journals and academic search engines were EBSCO, ERIC, ProQuest, Sage, among others.  

Relevance of Immersion Program
To develop intercultural and global competencies, Brendel, Aksit, Aksit, and Schrufer (2016), Cushner (2009), and Santoro (2014) reiterate the importance of direct personal engagement with other peoples, cultures, and contexts.  Further, the immersion program must be intentionally designed to develop intercultural competence (Crawford, Higgins, & Hilburn, 2020; Cushner, 2009; Paras, Carignan, Brenner, Hardy, Malmgren, & Rathburn, 2019; Polat & Barka, 2014; Salmon, Gangotena, & Melliou, 2017) and is a continual process involving multiple intercultural experiences and engagements that lead to an evolving transformation in worldview structure and perspective (Brendel, Aksit, Aksit, & Schrufer, 2016; Deardorff, 2006; Hammer, Bennett, & Wiseman, 2003; Jones, Niehaus, Rowan-Kenyon, Skendall, & Ireland, 2012; Parkhouse, Tichnor-Wagner, Cain, & Glazier, 2016).  Coursework alone will not develop intercultural competency (Cushner, 2009; Jones et al., 2012).  Further, Yershova, Y., DeJaeghere, J., and Mestenhauser, J. (2000) affirm that intercultural competence; critical thinking; and comparative thinking are not learned automatically in traditional disciplines or “by osmosis” (p. 67), and that they are influenced by the cultures in which they are practiced and taught (also see Ari & Mula, 2017).  
Santoro (2014) emphasizes the need to intentionally design immersion experiences with built-in time for reflection; immersion programs must be intentional, well-planned, and structured specifically to build intercultural and global competencies.  The imperative of reflection was revealed by its absence in a research study by Lokkesmoe, Kuchinke, and Ardichvili (2016), who examined four immersion programs in the U.S. and Brazil.  All four programs lacked intentional reflection, which would be evident, for example, in directed and consistent journaling and/or regular reflection discussions with an instructional leader.  As a result, Lokkesmoe, Kuchinke, and Ardichvili (2016) found some participant scores decreasing following their immersion experience as measured on Hammer’s (2009) Intercultural Development Index (IDI), a tool for assessing an individual’s level of intercultural competence along a six-point continuum. 
When immersion programs demonstrate measured increases in intercultural competency using assessment tools such as the IDI, two principal areas are frequently cited: pre-departure intercultural training and a service-learning activity (Jones et al., 2012; Paras et al., 2019; Woods, Sipple, Otten, & Roos, 2016).  This predeparture training should be tailored to the participants (Lokkesmoe et al., 2016).  Additionally, attending to the group dynamics, including peer learning, has also been shown to have a positive direct effect on the students’ experience and intercultural competency development (Jessup-Anger & Aragones, 2013; Jones et al., 2012; Paras et al., 2019; Woods et al., 2016).  

Teachers and Intercultural Competence
Further, the teaching of intercultural competence is dominated by the "fix the problem" paradigm, which considers cultural differences an obstacle to be over-come.  Affirming this research, Polat and Barka (2014) state that teacher training institutions must intentionally include intercultural coursework to develop interculturally competent teachers.  The challenge is moving from theory to practice, as cited by Kerkhoff and Cloud (2020); their study reiterated the need to educate teachers on how to embed global and intercultural competencies, citing this process as “raising sociocultural consciousness” (p. 11).  This focus on process over outcomes was reiterated by Paras et al., (2019), who added and confirmed the importance of the instructional leader as the one accountable for ensuring the process and group processing nurtured and supported internal dynamics and intercultural challenges.  Summarily, scholars have not concluded how best to develop and sustain intercultural and global competencies and, more particularly, what specific approach should be implemented in an immersion program to maximize the impact of building those competencies (Deardorff, 2006; Knight, 2004).  

Framing the Research Study
Central to my research interests is to discern when an immersion experience has successfully advanced intercultural and global competencies among participants – how I define when “done well.”  More broadly, my goal is to explore the intersection between international immersion programs, which represents a type of experiential education, and human relations, specifically organizational theory and leadership, to identify the key components that optimize these competencies.  How can we ensure this tool – the immersion program – is used most effectively?  What role does the immersion group play in the development of these competencies?  What type of instructor or leader is most effective?  What about the structure of the program? The results from this research may be helpful to understand how to design and implement immersion programs to optimize the development of intercultural and global competencies through intentional design and implementation, and attention to group dynamics and leadership characteristics and practices.

Research Question

For this research study, I turn my focus to student participants.  My objective is to understand the student’s perspective on the degree to which their described immersion program influenced their intercultural and global competencies.  As such, my research explores the question, how do participating students describe their experience of developing intercultural and global competencies following an international immersion program? I focus on the experiences of five students who participated in five different types of immersion programs during high school or university.  My goal is to tease out the components of an immersion program that a participant found to be most immediately and enduringly influential in developing their intercultural and global competencies.  While advancing these competencies was not an explicit objective articulated by the students, such immersion programs have shown to be effective tools in developing these competencies and facilitating an evolving transformation in worldview structure and perspective (Deardorff, 2006; Hammer, Bennett, & Wiseman, 2003; Parkhouse, Tichnor-Wagner, Cain, & Glazier, 2016), which is not accomplished through coursework alone (Cushner, 2009; Pennington, 2020; Smolcic & Katunich, 2016).
 Using purposeful sampling and semi-structured interviews, my objective is to explore participants’ perspectives and experiences to determine what aspects of their immersion programs resonated as most impactful, and why.  By directly engaging the participants, a more informed understanding of what works and what does not work in developing intercultural and global competencies becomes illuminated.  Utilizing the interpretivist theoretical perspective with a constructivist approach, my research question is the following:  How do students describe their immersion experiences and its effect on influencing their intercultural and global competencies?  
Method


Research Setting, Participants, and Relationships 

As this research study was targeted on learning the process of interviewing rather than accessing information to be used for an eventual dissertation or a peer-reviewed journal, I focused on identifying immersion program participants who were more readily accessible and with whom a base level of trust had already been established.  As such, using purposeful sampling, I sent emails to six former interns using a general recruitment template I drafted for this purpose (see Appendix A).  These interns, currently ranging in age from 21 to 27, completed their targeted immersion program two to seven years ago.  The participants were under my general supervision for three to six months between September 2020 to August 2021 at the United States Agency for International Development (USAID).  Each of these interns were directly supervised by a member of my staff in the Bureau of Africa’s Division for Education and Youth.  As the Division Chief, I am ultimately responsible for 15 staff members in addition to several interns and new Foreign Service Officers who serve or rotate on one of our two teams: Youth or Education.  My engagement with interns is generally limited to one to three 1:1 meetings during their internship in addition to weekly team meetings and weekly Division-wide staff meetings.  
As I am not their direct supervisor, my relationship with the interns was largely one of support, counsel, and advocacy, although given our respective positions, a power dynamic of authority exists.  This power dynamic likely influenced the responsiveness of interns to positively respond to my request to be interviewed, although none of them currently work with my division.  Further, in contacting my former interns, they hold an interest in being responsive to my request given my ability to provide references in the future.  Of the six I contacted, five agreed to be interviewed; the sixth noted she had not participated in an international immersion program, but offered to refer me to friends who had participated in a program.  While I thanked her for her offer, neither of us have followed-up for further information.  A brief description of the five participants is as follows:

Table 1: Summary of Participants and Immersion Program Location and Timing


[image: ]


Data Collection

To conduct this study, I used semi-structured interviews conducted through google meet, a virtual software allowing face-to-face conversations utilizing a camera located in a laptop, tablet, or smart phone.  This basic qualitative study (Wolcott, 1990) used semi-structured interviews conducted October 7 to October 15, 2021 using google meet (camera and audio); a link was provided to all participants at least three days prior to the interview.  In preparation for data collection, I conducted a pilot interview with a critical friend to determine the flow of the interview, and if the number of questions were adequate.  I also checked to ensure the questions were understood as intended, and I made some edits to my questions based on my critical friend’s recommendation.  Interviews were semi-structured and were one hour in length except for P1.  In her case, P1 and I agreed to continue the interview the following week, which added 45 minutes to her original one-hour interview.  All participants agreed for the interview to be recorded, and participants were informed the interview would be confidential with no personally identifiable information used.  Participants also were provided with a formal consent form (see Appendix B).  
The semi-structured interviews were scripted, although this script was used as a guide depending on the interviewee’s responses with prompts utilized.  Therefore, not all participants were asked identical questions, but rather their responses contributed to guiding the questions I asked.  Questions were open ended, although some clarification questions were asked during the interviews that were more specific (yes/no, for example).  In summary, questions included background of the participants; type, place, and structure of immersion experience; opinions about the experience; and subsequent reflections.  These interview questions were further reviewed by critical friends and my professor, which led to re-ordering the questions, deleting some biographical questions, and clarifying other questions (see Appendix C).  During the interviews, I took few notes, and focused my attention on the interviewee by looking into the camera.  My objective was to give each interviewee my full attention and create a safe space of listening in order to elicit more detailed responses. The following chart indicates the specific date(s) and time of the interview:

Table 2: Summary of Interview Dates and Times
[image: ]


Data Analysis

Upon completion of the interviews, I reviewed my brief notes and noted my impressions in a field journal.  These notes were handwritten and recorded the mood of the participant and his or her level of engagement in the process.  I also noted areas of weakness I perceived in my interview practice, which is discussed in the Self-Critique section of this study below.  To analyze the data, I began with transcriptions of the recorded interviews.  I transcribed half of one interview, and then hired a professional transcriber through WeWork to transcribe all five interviews.  In this way, I checked my partial transcription with the professional transcription and found them to be consistent.  I then read each transcription twice to ensure I was familiar with the texts and to notice any words or phrases that seemed to be repeated; emotional language; agreement or disagreement in responses; and concepts introduced that I had not expected (Ravitch & Carl, 2021).  Next, I used open coding to summarize data, a method recognized as first-level coding by Miles, Huberman, and Saldana (2014), which was conducted by highlighting text, including sentences, phrases, and words, with different colored markers.  
After this step, I transcribed these sentences, phrases, and words to an excel spread sheet to identify thematic clusters, or axial coding (Miles et al., 2014).  As I transcribed to the excel spreadsheet, themes became clearer, and I noted six themes on a separate sheet, which I reviewed later in the process as a reference point.  Once this task was completed, I assigned key words (one or two words) to each line item, which provided a deeper analysis of the core theme of the captured sentence, phrase, or word.  This iterative process was conducted twice, after which I identified eight theoretical categories.  The earlier six themes I had noted were represented in these eight theoretical categories, although notably this secondary process identified an additional two categories.  To make sense of the data, I assigned one of these eight theoretical categories to each line item, and then further grouped these then theoretical sub-categories into five broader categories.  These theoretical categories and sub- categories are visualized in the following Table:
Table 3: Content Themes and sub-Themes
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This process was emic in that I used the participants’ words to inform my themes; however, I also used my previous research and informal theories to clarify the themes, which meant my data analysis also was an etic process.  
In addition, I conducted an analysis to identify how many times each participant said the word culture or cultural or intercultural.  To conduct this frequency coding analysis, I used the Word Search key for any reference to “cultur,” which brought up all three of these words.  I had to review the highlighted words to ensure other words were not captured and counted, such as agriculture.   I ensured my mention of these words was not included, and that the use of the word by the participants represented the meaning as reflected in this study.  The results from this analysis are found in the table below (see Table 4); “general” refers to general comments about culture; the second column lists the immersion program destination and the number of times a participant mentioned a cultural word when discussing the program; and the third column refers to the two participants who discussed two additional, current experiences they self-identified as immersion experiences, and the number of times they mentioned a cultural theme in connection with them.

Table 4: Number of times each participant said culture, cultural, or intercultural.
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This analysis provided a different view of the data by informing me of the prevalence of a key concept in my study as mentioned by the students: intercultural competency.  This topic will be explored in more detail in Findings under Personal Engagement.  

Findings

The data collected and analyzed during this study suggests several key themes that could significantly contribute to immersion programs in terms of its efficacy in developing intercultural and global competencies.  These themes are captured under five categories: (1) pre-departure, (2) personal engagement, (3) internal shifts, (4) agency, and (5) structure of program.

Theme I: Pre-Departure

Prior to embarking on the immersion program, two key themes were apparent in the data that greatly contributed to the effectiveness of the immersion program.  These two sub-themes were parental/family history and preparation for the immersion program.

Parental/Family History 
All five participants highlighted their family of origin as a significant factor in stimulating their interest in participating in an international immersion program.  The mothers of P3 and P2 were the Diversity Development Specialist and Human Rights Advocate, respectively, which interviewees mentioned was pivotal in generating their interest in international issues.  P3 indicated as a child they would “always go to these cultural affairs” and felt like “interacting with different cultures was helpful.”  The parent’s interests and employment equally impacted P2, who is a first-generation immigrant from Eritrea.  She reported her childhood was unusual to her peers: 
As a kid, I always watched the news instead of other things that people normally watch.  So I was aware of the refugee crisis or what was going on in the Middle East and in Africa.

Similarly, the family of P4 had immigrated from Venezuela when she was a child, and she grew up in a bilingual household. 
So I grew up kind of in between both worlds in a way, even though I wasn’t able to travel back….we would always talk about Venezuela and the things that my family over there was experiencing.

P1 and P5 identified their family origins as critical to their interests.  P5 stated his interest in French was due to his grandparents’ country of origin; “French was always a personal connection,” he said. “I always lived with that little legacy.”  Likewise, P1 said,
My family is German so it was kind of expected that I would take German in high school…we went to Germany to visit…our relatives that are still living there about every four years as a family so, that was definitely impactful.

The influence of parental/family history had a profound effect on participants’ decision to pursue an immersion program.  A corresponding and subsequent question is whether immersion program participants typically come from families with pre-existing involvement or engagement with international affairs, and if so, if that means the majority of students participating in immersion programs already are pre-dispositioned toward interest in international issues.  If most student participants do come from such families, as is the case in this study, this question may suggest that immersion programs generally are not reaching those students without previous interest or engagement with global competence and perhaps intercultural competence.  This analysis therefore raises a future research question of exploring the background of participants in immersion programs, and how to stimulate interest among participants without familial connections to global affairs, intercultural relations, and related issues.

Preparation 
One of the most significant factors mentioned by all five participants in whether their immersion experience led to increased perceived levels of intercultural competency was the degree to which pre-departure training occurred.  The extent to which participants experienced pre-work prior to departure varied greatly as did the amount of engagement with their home institution, faculty from their home institution, or host institution points of contact prior to and during their experience.  In summary, there was no consistency in how the programs structured pre-departure training. P5, who reported multiple references to “culture” prior to departure, noted explicitly that “before we went to Senegal, we really prepared.” He continued:
(With) two months of French studies, some Wolof language studies, and then being able to talk to professors who are from the country, about traditions and cultural phenomenon and celebrations…they really prepared us for going to Senegal and making the most of it.

P4 discussed the importance of the semester course prior to and in preparation for the immersion experience to Thailand, Vietnam, and Cambodia.   Noting her five-week immersion program was in the summer, she said:
The semester before in the Spring, we also had a full course, a full-fledged semester long course where we delved into the historical ties between the U.S. and Southeast Asia.  We focused a lot on the Vietnam War period and the political tensions that were happening in the U.S. at the time…(and) the genocide by Pol Pot in Cambodia.  Getting that kind of context before we visited these countries was super impactful because we went in with an understanding of what kind of tensions might exist.

Prior to P1’s immersion program, students from Germany came to the United States and stayed with host families, including that of P1.  This experience was complemented by an academic year of German language studies before P1 traveled to Germany and stayed with the same student who had resided with her several months earlier.  
	In contrast, P3 had no pre-departure preparation despite her ten-day experience to Spain being a school-sponsored program related to her art class.  P3 noted they signed up, received an itinerary, booked a plane ticket, and “that’s how it went.” In the case of P2, a rigorous application process was required to participate in the one semester study abroad program, but once admitted, only a few online modules were available that covered logistics, support services once in-country, and the point of contact.  “We were kind of flying blind” when arriving in Geneva, reported P2.
	When reviewing the data, students who noted increased attention and self-perceived levels of intercultural competency also had the strongest pre-departure training. P4 and P5 had four and two months of domestic training, respectively, to prepare for their immersion experience.  Both reported significant impact from their experiences, which they linked to their pre-departure training.  Notably, P4’s immersion experience was only five weeks whereas P5’s experience was an academic year (nine months), suggesting the length of time was not a driving factor in advancing intercultural and global competencies.  
	
Theme II: Personal Engagement

Once participants began their program, two significant areas arose consistently that were cited as most influential in inspiring internal, personal shifts in perspective and meaning-making, and an enduring interest and commitment to global issues and other cultures. These two areas were people to people engagement and shifts in career and future goals.

People to People 
The most impactful element of an immersion program reported by all participants was the degree to which people-to-people engagement occurred.  One way to assess the prevalence of people-to-people engagement is to analyze how participants recognized and understood culture, a proxy for an individual or community. Returning to Table 4, which noted the prevalence of the word “culture” among the participants discussion, the connection between the development of intercultural competency and the degree to which people to people direct engagement occurred becomes most clear.  Participants used the word “culture” (or a like word) most frequently when their immersion program prioritized people to people engagement.  In the case of P1, for example, she used the word “culture” 21 times when discussing her German immersion experience and discussed “culture” an additional 19 times as she reflected on the role of culture since that experience; phrases included “group work culture,” “your own culture,” “in this culture,” “basic cultural faux pas,” and “culturally aware.”  In contrast, her current immersion program in the Hague, in which she lives in the dorms, only revealed six mentions of culture.  This observation is particularly interesting when recognizing the German immersion program occurred seven years prior to our discussion; was only three weeks; and required home stays.  Her current immersion program is a semester length program, and students are living in international dorms on campus surrounded by friends “literally” from “all over the world.”  Therefore, despite daily access to multiple cultures, the impression of the three-week German immersion program was deeper in terms of connecting culture with the experience.
In contrast, when discussing culture, P2 only made one mention of the word culture when she used the term “intercultural capacity” after I used the term in the interview; at no other time did she mention culture, cultural, intercultural, or a like term; notably, P2 reported no substantive pre-entry preparation, critical reflection, instructor-led groups, or service learning in her program.  P3 used the phrases “cultural differences,” “culture felt less comfortable,” “relationship with other cultures,” “cultural awareness,” and “cultural nuances.” P4, who reported a high degree of pre-departure work and critical reflection during her experience, was more specific, saying phases such as “about the culture,” “part of the culture,” “cultural experience,” “Vietnamese culture,” “Thai culture,” and “Western culture.”  P5, like P4, who reported intensive pre-departure training and instructor-led reflection activities, said “immerse myself in the culture,” “cultural sensitivity,” “culture shock,” “cultural event,” “cultural night,” “big part of the culture,” “cultural components,” and “cultural differences.” 
	P4 and P5 used the term “culture” 16 and 21 times, respectively, when discussing their experiences.  Both these participants had extensive pre-departure training and intensive direct engagement with their host country. P4, who stayed in dorms or hotels, called the program “a people to people” program; we felt “like travelers instead of tourists… speaking with people and talking with the students and getting their perspectives.” P4 went on to describe a gap in the participants’ experience with the first country, Thailand, of their three-country experience: 

It would’ve been nice to have a people to people exchange, something of that sort, in Thailand as well…in Thailand it was very much like the touristy thing, which is good (and) still a cultural experience.  But for me, the focus is on people to people.

P5 noted the first semester of his immersion experience was a language program, whereas the second semester was an internship at a local non-governmental organization.  He noted the direct engagement in the second semester “made all the difference” to his experience.  P5, who stayed in dorms for the pre-departure, two-month period, a host family during the first semester, and an apartment in his second semester in-country, indicated he was “more culturally embedded and energized” in Senegal; “five days a week I would be in constant contact with people from Dakar” during his internship. 
P3 commented her current self-described immersion experience, in which she is part of a graduate school cohort made up of 50% international students, is significantly more meaningful than her ten-day “tourist” immersion program to Spain during high school.  As opposed to the limited engagement with people during her international experience, her current program offers and demands direct engagement with multiple cultures daily; one particular anecdote resonated the importance of people-to-people engagement as a form of intercultural competency development:

One of my friends in the program is Chinese-American and he had another friend who is Chinese-American over. And so, it was me, two Chinese-American men, and I was very deeply aware of like, the fact that I was white in that circle. And they offered me a moon cake, and I don't know if you know what a moon cake is. I had never heard of a moon cake, but apparently it's a traditional Chinese dessert that they have during I think they said Autumn Fest, and it is Lotus seed paste inside a pastry with a salted egg in the middle. And they're like, this is so Chinese. If you like this, you don't have to like this, it's so Chinese. And I ended up liking it and it made… it prompted me to like, look up what the festival was about and like, look up how to make one. And I just remember feeling just like, the sense of like, partaking in something that was very intimate and personal of somebody else and really enjoying it and I like that experience in and of itself just made me so excited.

P1 also indicated the importance of people-to-people engagement when reflecting on her German immersion program: “I would say that (the program) probably increased my intercultural competency more because I was spending so much time around Germans in a very small village and it made me learn…how to relate to a single culture.”  Reflecting futher, she added, “I feel like we can and we are having good conversations where we are both actually really getting something out of understanding where the other is coming from.”  

Internship/Service Projects 
Participants indicated a work experience (internship, teaching, volunteer) was particularly influential to the development of their intercultural and global competencies; if such a component existed in their immersion program, this topic received the greatest emphasis by the participant during the interview.  When P4 described her service learning experience, she said, “before we went abroad, we had to prepare our three week’s worth of lessons” in preparation for teaching English at a local school.  As part of this service learning, participants also chose a way to contribute further; “we collected education resources to donate materials” after teaching in Cambodia for three weeks, and “we felt like we made a difference.”
P2 summed up her immersion experience succinctly: “I was introduced to a whole other world.”  The principal method for this introduction was through the students.  “I interacted with Swiss students who taught me…. the students were amazing.  I was learning about things I would have never been exposed to.” The most impactful shift occurred during her internship.  P2 discussed a moment on a bus…
with only Africans who were from Somalia, Djibouti, Nigeria, Benin, etc…(who wore) traditional clothing… They were telling me about the issues that they were advocating for, the African free continental trade agreement…and how impactful that would be.  I really appreciated seeing how things played out outside of the classroom in a practice setting.  I definitely appreciated the internship component more than I did the coursework.

Despite P1 not having a service-learning component during her three-week immersion to Germany, she returned the following summer to volunteer on a farm, her own self-described service learning project.  “I loved (my immersion experience) so much, I wound up going back again the following summer” and “got to stay with that host family who actually like their parents.”  P5 participated in a semester-long internship program that he also arranged, although P5 had support from his immersion program hosts.  Living in an apartment he found and working a local NGO, P5 was clear: “And that was the most important part for me.  I think in that time, I found a lot of personal growth and of course language growth and cultural sensitivity.”  P5 embedded himself further into his community by offering English tutoring on the weekend, which “really allowed me to connect and have really memorable experiences and be proud of what I would do.”  P2 was particularly direct in assessing her internship, which occurred at the end of her study abroad immersion program: “I definitely appreciated the internship component more than I did the coursework.”

Theme III: Internal Shifts

Immersion programs have the potential to evoke awareness and stimulate personal growth when and if the experience and its learnings are internalized.  For the participants in this study, these internal shifts were articulated through two sub-themes: critical reflection and a shift in future goals.  As Enriquez-Gibson and Gibson (2015) assert, critical reflection is essential during and after immersion programs.


Critical Reflection
In addition to people-to-people engagement, the other most significant area cited by participants relative to their intercultural competency growth pertained to the extent of intentional reflection. Wilson (2014) notes in her dissertation study that graduate students returning from a study abroad program and who engage in intentional reflection help them “to internalize the experience and to make meaning of their time abroad” (p. 97).   To that effect, P1 noted, “it is good for us to see how the other lives, it helps break down these things that we think about these people in our heads.” Continuing, P1 said, “these types of exchanges are so valuable because they help to break down stereotypes that one country or culture has bout the other country or culture.”
	P5 confirmed the sentiment expressed by P1; “I would really recommend anyone who is doing that sort of program,” said P5, “to take the time to self-reflect, and do what you need to pick yourself up and really enjoy the experience because that is different for everyone.”  He noted the structure allowed for “personal growth and specifically development of your intercultural competencies and cultural sensitivities towards what Senegal faces.”  P2 also found personal growth and a recalibration of understanding of others: “I was just really grateful that I was learning something that didn’t center on the U.S. and I was learning about things I would have never been exposed to.”  As a result of her reflections and engagement, changes in perspective were developing.  
	In the case of P4, her reflections of her five-week experience to Thailand, Vietnam, and Cambodia seemed to be continuing as she responded to the interview questions.  “I think it’s important to understand, why were we treated so well? Why were they so welcoming? Is it because it’s part of the culture or is it because we’re tourists and we’re American…?”   P4 also had directed time to reflect through journaling.  Her instructor used open-ended reflection questions to help the participants discover what “we found most impactful, most interesting, what we learned about ourselves, about the culture, about history, and any thoughts we had.” She noted the reflections were difficult to write during the first, more tourist-oriented week in Thailand, but then “started getting a little bit more reflective after meeting with people and speaking with people and talking with the students and getting their perspectives.”  Like P4 and the others, P3 even commented on the interview itself: “I really enjoyed the opportunity to reflect and talk about myself and learn more things.”  The importance of the integration of reflection reflects the assertion by Enriquez-Gibson and Gibson (2015) that critical reflection is essential during and after immersion programs to stimulate sustained, internal growth and perspective.

Shifts in Career/Future Goals  
All participants noted subsequent decisions regarding majors in school, choice of graduate school program if relevant, and future career goals were positively influenced by their immersion program.  P1 captured the shift that can occur in future goals following an immersion program: 
That is why I study what I study, that is why I pursued the State Department and USAID in the end, that is why I an where I am….it was very pivotal….because these experiences were super impactful, like I knew that this was what I wanted to build a career around.
Similarly, even though P3 described her experience as not “earth shattering in any way,” she said it was still “a good enough experience that I wanted to go back and see it…and it compelled me to keep studying that culture.”  Since that program, P3 continued with graduate studies in international studies and intends to work in international affairs. 
	P2 discussed the influence of casual conversations, which inspired her to “make more (of) an effort to look into some of these things,” referring to issues of trade, unemployment, and policies.   P1 experienced a similar sentiment as that of P2, and her experience confirmed her desire to study international relations and international law.  P4 articulated the shift was immediate: “When you come back from the trip, you’re so full of this excitement, your just like, I want to do so much good.”  Belaboring the impact of the pandemic, P4 continued: “especially with COVID, I think that been challenging for me….I could have had the opportunity to go abroad and do more service oriented things.  But, I can still look back and read those article or read those reflections…and it reinvigorates me again.”  P4 has decided to join the foreign service and focus on international education as a result of her immersion program. 

Theme IV: Agency

Sharma (2009) refers to the artifact of “getting lost in study abroad,” (p. 126) when “displacement made home appear more romantic” (p. 125).  This sentiment underlies the experience of the majority of students, including those in this study, who participate in immersion programs, also referenced as “disorienting dilemmas” (Smith, Jennings, & Lakhan, 2014, p. 1207).  Perhaps not surprising, a distinct theme appeared during the interviews, namely the concept of agency or autonomy.  Participants references the value of maintaining a sense of control, which is briefly explored here. 

Sense of Control
An unexpected outcome of this research study was the degree to which a sense of agency contributed to the cultural and global competency development of participants.  P5 notes, “one of the most impactful components (of his program) was the independence actor, the ability to really guide yourself at different points in the program.” An element of his program most valued, explained P5, was the choice of housing type during his second semester – host family or separate apartment.  P5 chose the apartment, which he said would give him needed “time alone to recharge and to enjoy the experience fully.”  Exercising a different type of control occurred for P4, when each participant could choose how they would give back to the communities they served, and even choose which community to serve. They also could choose what curriculum to use for an English teaching program.  Notably, guided reflections with their instructor were flexible, and allowed the participants to respond as they needed from day to day.  P3 and P1 both noted the lack of choice to be challenging in their programs, which were directed the majority of the time.  “We were together most of the time with supervision,” said P3.  “If we were in a spot where I guess we couldn’t get lost, they’d say, go, explore for the next hour and then we’ll reconvene at this location.”  These one-hour moments were the only times she felt some autonomy in the experience.
Part of that sense of agency was choosing the level of commitment and engagement to the program.  P4 stated clearly, “You had to opt in.”  P5 called out his attitude when he first landed in Senegal: “I am going to dive into it and make the most of it.”  The choice to commit to the program did not always meet with success.  P3 recalled her experience of trying to engage with the culture and her lack of success:

I tried to say something in Spanish and the person looked at me like I had two heads, and so, I was like, don’t need to do that again. 


Theme V: Structure of Program

This research study began with particular focus on what components should be embedded in the structure of the program to develop intercultural and global competencies.  A significant aspect of the structure is the people directing the program and how he or she uses that structure effectively.  In this study, both the instructor and group dynamics arose as key sub-themes that influenced the development of intercultural and global competencies among participants. 

Instructor/Group Dynamics
The structure of the program heavily influenced the success of the immersion program.  Part of that success pertained to the degree of intention given to group dynamics.  Some participants described attention to creating positive internal group connections throughout the program.  They “put us in suites together….by the end of it, I think we were very cohesive,” said P5.  The intensity of the experience combined with cultural experiences “makes some friendship,” he said, which was reiterated by P4: “Once we were out of our comfort zone,” she said, the group dynamic started to congeal and become an important part of the program.  After a visit to the killing fields in Cambodia, “it shifted the group dynamics because we started to see each other more, like as friends, like people that were in this journey together, as opposed to just classmates.”  
P1 discussed the importance and influence of the instructor; “he was really good about checking in,” she noted.  “He really focused on just getting us to talk…on just betting us to be comfortable in the language.” As a result, P1 came away from her experience excited: 
I felt really proud of myself of how much I felt like I could actually function in the language… Languages are awesome, and other cultures are awesome, and I can better connect with these other cultures if I learn their language. 

On the other hand, P3 shared her instructors were “part of the group” rather than leaders, and that a British citizen served as the “tour guide” for the immersion program in Spain.  As a result, P3 felt like we were outside looking in, and we were tourists.”  Participants in study abroad programs without an instructor guiding the experience tended to stay with other Americans. P2 neither had an instructor nor consistent group during her one semester study abroad program; she commented that she had to “go out of my way” to be with the Swiss and it was “easy to be just with Americans.”  Notably, P2 also only noted the word “culture” once during her one-hour interview.  

Validity Issues

In this study, a principal validity issue is credibility.  The research participants were previously known to me in a supervisory/subordinate relationship, thereby possibly affecting their perceptions and interpretation of my questions, which may seem contextualized based on my place of employment.  Further, the participants likely felt compelled to be responsive, helpful, and generally positive about their experience.  I attempted to mitigate this risk by not working with current interns; reaffirming at least twice that these interviews were optional, conducted for an academic course, and could be stopped at any point.  Practically, as these interviews were conducted virtually, I was unable to observe body language or other communication and context not conveyed through the google meet platform.  As noted by my professor and critical friends, a subsequent study would need to include participants with whom I had no prior connection.  
Also, my research methods and data collection may not have been comprehensive and with appropriate levels of rigor.  While interviews provide one data point, I was unable to triangulate my study with written journals, group discussions, observations, or other artifacts that could have further informed the research findings.  Further, my participants were referring to experiences that occurred at least eighteen months after the completion of the program, which can dilute the impact of the experience, the memory of details of the experience, and the possible correlation between recalled changes in intercultural and global competency.   Likewise, generalizability validity resulted from this study in that findings were presented as summative and yet based on a singular data point. Related, a question of interpretative validity is possible in that some of my questions used language that may have been perceived as leading or disconnected from the experiences of the participants.  Additionally, the questions asked varied depending on the responses of the participants, which meant not all the same questions were asked of each participant.  I addressed this issue by remaining consistent with core questions and allowing for semi-structured interview questions thereafter, therefore allowing for some flexibility to follow the interviewee’s responses.  
Further, one participant was currently in a new immersion program, and juxtaposed this experience with her first immersion program; another participant was currently a graduate student in an international environment; she chose to discuss this experience in addition to her previous experience, which likely affected her evaluative validity of the study’s targeted immersion experience.  These discussions added a different, comparative dynamic between programs conducted by the same person over two different time periods and consequently at two different levels of maturity, age, and international experience.
In addition, as this study only addressed interns who had worked at USAID, an international development organization, this study is skewed in terms of the level of interest held by participants in international affairs.  In effect, this group of interns is a select group of volunteers who have demonstrated an on-going interest in international affairs given their role as an intern in an international policy government agency (USAID).  Therefore, because all participants maintain some bias toward and interest in international topics, which could be perceived as an effect of the immersion program, this sample does not fairly represent an average participant who may not have been positively impacted by an immersion program (if there was a correlation between the immersion program and further interest in international topics).
No ethical concerns were noted. 

Limitations

This study has several limitations.  First, most international immersion programs were stopped at the onset of COVID-19 in March 2020.  Therefore, all data collected was at least 18 months old, and therefore required participants to recall events that occurred up to seven years ago.  At the same time, this length of time offers a different perspective when considering this research project as a longitudinal study; effectively I am inquiring about the long-term effects of an immersion program related to intercultural and global competencies, and subsequent decisions made by the interns following their programs.  
Second, this study includes participants who discussed a wide variety of immersion programs that were undertaken in high school, undergraduate school, or graduate school.  Therefore, this study was not consistent in the age range or type of study explored.  This inconsistency was intentional given the time limitation of this study (during an academic course), the different types of destinations (this study did not specify a distinction between developed or developing country programs, for example); the unavailability of recent returnees from immersion programs (due to the pandemic), and the accessibility of participants who had participated in a program at similar points in their academic careers.  
Third, the number of participants (five) is a significantly small sample and does not allow for conclusions to be generated based on their experiences; at best, this study may point to topical areas to further explore in the future.
Fourth, this study only included U.S. university students who hold U.S. citizenship.  While the participants were diverse in terms of geography, home state, gender, race, religion, university, and immersion program destination, this research does not offer perspectives from other nationalities, among other differences.

Discussion

The participants in their respective immersion programs all reported their experiences to have had a significant effect on their lives; in fact, as the interview progressed, I noticed increased engagement, energy, and interest in the discussion.  Stories, memories, and smiles became more prominent among the participants, and each person thanked me for asking questions about their immersion program, indicating they “liked thinking about that experience again.” Of note, such stories suggest future studies would benefit from a phenomenological or narrative approach.  Without exception, each participant reiterated the degree to which their immersion experience continues to affect their decisions, career goals, interest in international affairs, and in “making a difference.”  Friendships continue over time; P4 said “connections among students remain strong” even though she completed her program five years ago.  
Further, all participants had traveled or engaged in other international programs since their immersion program because of the influence of their experience.  The majority of participants frequently volunteered the word “culture” or “cultural” or “intercultural” as a way to describe their experience, and indicated they increased their confidence in intercultural engagements following their immersion experience.  The one participant who only spoke of “culture” on one occasion during the interview had joined a study abroad program in Geneva at a higher education institution with no preparatory cross-cultural training or engagement with her home university or faculty during the study abroad program.  
Several key points to consider in the design, implementation, and evaluation of future immersion programs became evident in these interviews: 
First, participants noted that intentional reflection and people-to-people direct engagement through service learning and/or internships had the most benefit toward perceived increases in intercultural and global competencies.  This finding resonates with the research of Newton, Oudghiri, Obenchain, and Phillion (2020); Sharma, Phillion, and Malewski (2011); Smolcic and Katunich (2016); and Bringle and Hatcher (2009).  As part of that intentionality, the design of the immersion program is critical; the development of intercultural competency is not ensured by participation in a program, but rather “a balance of sound pedagogy and effective curriculum must be in place” for intercultural competence to develop (Manning, 2020). 
Second, those destinations most distinct from the United States seemed to have a greater impact on the development of cultural and global interest and competency. Che, Spearman, and Manizade (2009) and Cushner (2009) reiterate the importance of a foreign immersion experience and in a context significantly dissimilar from the participant’s home country.  However, participants noted strictly “tourist” components of their experiences were not particularly meaningful, despite the destination, and did not significantly contribute to their cultural or global competence development.  This point is also noted in the research of Cannon and Heider (2012), Lowenstein (2009), and Hammer (2012).  Similarly, Hammer (2012) notes the duration of the immersion program is only helpful to intercultural and global competence development when combined with systematic and intentional guidance.  This point was illustrated when P2 was asked to what extent her immersion experience, a study abroad program to Geneva, shifted her perspective. In response, P2 paused, and indicated the more impactful experience was a previous visit to Eritrea, a distinctly different culture from the U.S. and that of her immersion experience destination, Geneva: 
So, when I went there (Eritrea), when I went there, it was definitely one of those experiences where I clearly (could) see what was happening in terms of employment, in terms of people having a living and being able to afford for themselves and families, and then how the government contributes to that problem consistently….when I came back, that was the second biggest moment in my life and (I said) this needs to be addressed….I’m still trying to figure out this answer today.”
Notably, P2 was in Geneva, her immersion experience discussed in this study, for six months, but in Eritrea for only a few weeks over the summer.  
Third, the importance of intentional programming during pre-departure and re-entry periods was named as an essential component of the experience – or as a critical gap if not provided.  Participants specified the need for intercultural training, logistical support, and, if relevant, language training.  Supporting this view, Sharma et al. (2011) discuss the transformation evident when pre-departure assessments are compared with re-entry assessments, which show how participants connect “personal experience to a broader construction of meaning” (p. 17).  In listening to the participants, most of them were noticing that intercultural competency “is not about changing the other but about challenging their own certainties and transforming their understanding of the other rather than transforming the other” (Sharma, et al, 2011, p. 18).  	
Fourth, a surprising element revealed in this data was the value of agency or autonomy during the experience, which was evident regardless of gender.  P5 noted the importance of such agency when he commented, “one of the most impactful components” was “the independence factor, the ability to guide yourself at different points in the program.”  P1 discussed this agency during her current immersion program, which allows her the ability to “take advantage of all the stuff” that she can with “opportunities to learn on my own.”  P4 valued the ability to design their “own service-learning project,” in which her group decided to fundraise for educational resources; “we decided which site we thought…had the most need.”  
Lastly, I observed a distinct difference in the depth of reflection in recounting their experiences between those participants who had extensive pre-departure training as well as participated in a program in a radically different culture.   When these three factors – consistent, critical reflection, intentional and comprehensive pre-departure training, and a destination distinct from U.S. culture – were embedded into the program, transformation seemed to result. For example, P4 used words such as “ignited,” the importance of “people to people” engagement; “feel responsibility”; “I had never been moved by something like that before”; “we were in this journey together”; and “I felt like fundamentally something shifted for us.”  Similarly, P5 described his experience with words such as “cohesive”; “personal”; “integrate”; and “culturally embedded and energized.”  Reflecting on this experience, P5 noted, “you had to balance culture shock, swings and depression or immense optimism and excitement” and “personal growth,” concluding he now knew how to navigate and negotiate the complexity of the culture, and even familiarity with “how Senegalese feel about issues.”  
In contrast, P2 discussed the courses she took at the study abroad program and the challenge of grappling with a new university system, but not about the cultural engagement.  P1 and P4, both of whom participated in high school immersion programs to Europe (Germany and Spain, respectively) noted the experience “compelled” continued interest in studying the culture, and a later return to the country, but was limited in its ability to stimulate intercultural competence.  Confirming the importance of preparation, reflection, and the uniqueness of the destination, Hammer (2012) notes the importance of pre-departure and reentry programs that specifically focus on cultural learning; when combined with critical reflection and “well-organized and structured programs” in “diverse settings,” immersion experiences develop and transform intercultural and global competence among participants (Sharma et al., 2011).
Self-Critique
		
Key to my learning about qualitative research methods are their complexity, thoroughness, and ability to tease out nuances and inductive information.  My research study introduced a study with a general hypothesis that immersion programs can and do increase global and intercultural competence as based on the research noted earlier.  However, I did not hypothesize on the components of an immersion program that would optimize this learning, but rather allowed the interviewees to reveal the data learned.  As a result, new data became apparent, including the value of the group dynamic; the desire for and experience of autonomy and agency in immersion programs; and the degree to which the instructor and student commitment can contribute to intercultural interest and engagement.  In addition, each participant noted a desire and need for intentional re-entry and post-trip activities following the immersion experience; only one participant (P5) reported a planned post-trip activity, called an “alumni event,” following his experience, although this activity was optional.  In addition, two concepts were repeated throughout this study: reflection and “making a difference.”  The latter point relates to service learning or internships, which has been found to be an essential component of effective immersion programs in building intercultural and global competence (Hammer, 2012). 
I learned during my first interview that my questions were best seen as a guide.  In listening to various interviews prior to mine (for example, National Public Radio), I observed interviewers responded to the answers they received, and seemed to shape their follow-on comments based on what was said.  In my case, some participants were more talkative and wanted to discuss details; others focused on strictly answering my questions, and so I would need to tease out more details and information.  I also noticed I too frequently asked too many questions at once; this habit was problematic in my interviewees forgetting what to answer, or not answering my specific question.  In future qualitative research studies requiring interviews, I will improve my practice of asking only one question at a time.
I also found that the terms “global and intercultural competence” had to be defined and sometimes appeared to feel too broad for the participants or even disconnected from their experiences.  As such, I minimized my mention of global and intercultural competence, and pivoted my original plan of asking participants their definitions and instead briefly offered a definition.  I then asked how the concept and the associated definition resonated for them when thinking about their immersion experiences.  All participants but one (P1) noted an increase in these competencies following an immersion experience.  In the case of P1, she referred to her immersion experience as one that “felt like a tourist trip”; P1 stated her return the following summer as a volunteer farmhand, i.e. a direct people-to-people and service learning experience, led to a perceived increase in intercultural and global competence.
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Appendix A:  Invitation Email to Participants 

This research study used convenience sampling.  Six former interns from the Education and Youth Division in the Africa Bureau at USAID were contacted with the following introduction and preliminary screening question:



Dear _____

As you might recall, I am currently a doctoral student in International Education/Education Leadership at George Mason University.  My research is focused on how international immersion programs affect global and intercultural competency development among participants.  

One of my current courses is on how to conduct qualitative research.  As part of this course, we are asked to “practice” the art of interviewing individuals in preparation for our eventual dissertation.  In accordance with my research interests, I am looking for current or recent undergraduate or graduate students who participated in some kind of immersion/study abroad program during their tertiary education.  

If I remember correctly, you had participated in some type of immersion program.  By any chance would you be willing to allow me to interview you in the next week or two?  Again, this interview is a practicum for me and strictly for this course – your names/information will be held in the strictest confidence, and all information will be deleted by the end of the class.  You are not obligated in any way to agree to be interviewed – strictly an invitation.

I appreciate your time and consideration.

With thanks,

Stephanie















Appendix B:  Agreement with Interview Participants


RESEARCH PROCEDURES
This research is being conducted to explore how international immersion programs affect global and intercultural and global competence development among participants. If you agree to participate, you will be asked to participate in a one-hour interview to describe your experience of the immersion program.  These interviews will be conducted virtually using a google meet or zoom platform. 
RISKS
There are no foreseeable risks for participating in this research. 
BENEFITS
There are no benefits to you as a participant other than to contribute to further research on the role of immersion programs in developing intercultural and global competence. As this is a research project for an academic class, only other students in the course may benefit from the learnings gathering in this research study.  
CONFIDENTIALITY
The data in this study will be confidential. Following this interview, your name will be removed and you will be assigned a code.  Specifically, (1) your name will not be included on the interviews and other collected data; (2) a code will be placed on the interview and other collected data; (3) through the use of an identification key, the researcher will be able to link your interview information to your identity; and (4) only the researcher will have access to the identification key.
There is one exception to confidentiality. It is our legal responsibility to report situations of suspected child abuse or neglect to appropriate authorities. Although we are not seeking this type of information in this study nor will you be asked questions about these issues we will disclose them as required under the law if discovered.
PARTICIPATION
Your participation is voluntary, and you may withdraw from the study at any time and for any reason. If you decide not to participate or if you withdraw from the study, there is no penalty or loss of benefits to which you are otherwise entitled. There are no costs to you or any other party.
CONTACT
This research is being conducted by Stephanie Mikulasek, PhD student at George Mason University as part of the coursework for an introduction course on qualitative methods in educational research. She may be reached at 301-366-9177 for questions or to report a research-related problem. You may contact Dr. Anastasia Samaras at 703-993-8154 if you have questions or comments regarding your rights as a participant in the research.


CONSENT

I have read this form and agree to participate in this study (for nonexempt research projects, include this statement and a place for the participant's signature and the date of signature).

__________________________
Name
__________________________
Date of Signature 


































Appendix C:  Interview Questions

The following questions were used as a guide during the interview:

1.  Please describe a bit about yourself, including your name, where you’re from, where you go to school, maybe your career plans – anything you would like to share. 

2.  Please tell me about your immersion program.  
a. When was it?
b. Where did you go?
c. How long were you there?
d. What type of program was it?  (Study abroad, J-term, internship, faculty-led, etc)
e. Who led the program?
f. How many other students were there?  What year were the students?

3.  Please tell me about any pre-departure activities or required work you did prior to departure.  
a. Meetings with your instructor?  If so, how many?  
b. Homework/reading assignments?  
c. Did you meet the group before you left?  

4.  Please tell me about the structure of the program. 
i. Where did you live?
ii. What was a normal day/week like?
iii. How often did you engage with locals?
iv. How often did you engage with Americans?

5.  What happened after you returned from the program?  
i. Were there follow-up assignments?  
ii. Meetings with the instructor?  The group?  
iii. Any evaluation?

6. Please describe the experiences that felt most impactful for you during the program.  How come?

7. Please describe the experiences that felt negative to you during the program.  What happened?  

8.  If we describe global competency as “the obtainment of attitudinal and ethical dispositions, and the collection of knowledge and skills to help people integrate across disciplinary domains to understand global issues and how to address them,” do you think your level of global competency improved, stayed the same, or decreased after this experience? 
a. (If more explanation is needed, a globally competent person is someone having global knowledge; being engaged in global civic activism and global justice issues; and holding perceptions of self-awareness, global interconnectedness, and personal responsibility) 
b. How come?  What leads you to this conclusion?

9. If we describe cultural competency as “the ability to communicate effectively and appropriately in intercultural situations based on one’s intercultural knowledge, skills, and attitudes,” do you think your level of cultural competency improved, stayed the same, or decreased after this experience?
a. How come?  What leads you to this conclusion?

10. If there was something you would have changed – maybe added, or did differently, or didn’t do at all – during your experience to increase your global or cultural competency, what would that be?  How come?

11. If you were the instructor, what do you think would be the hardest part of leading an immersion program?



























Appendix D: Sample of Data Analysis
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Appendix E: Transcriptions

P1/Part I: W.W.

Stephanie: Okay, this is Whitney Westbrook, and you are confirming that you are okay being recorded?

P1: Yes, absolutely.

Stephanie: Okay, alright. Wonderful So, just a couple moments on the background as I just mentioned, this is for an academic course. Everything you say to me is confidential. Anything you say to me that I need to be thinking about, I will never ever divulge your name or any identified information about you, this is purely for the purposes of a course and you can stop the interview at any time you would like. So, I have some objectives for this interview today and just to give you an overarching view of my research question. I am deeply interested in how to optimize immersion experiences whatever those are, so that participants are developing their global and intercultural competencies. And we will talk a little bit about what that means in just a minute. So, that is sort of the overarching, framework that I have and the purpose of today is really to understand the structure and the format of an immersion program in which you have participated during college, it could be if you have had more than one, you can pick the one, it is really up to you and we will talk about that in a moment. So, the kind of the structure in the format and then how you may have perceived, how that is affected or impacted, your own intercultural competency and global competency skills? Okay, so I also recognize that for many students, for many participants, that have done immersion programs, it may have been a while since you have done one. However, you happen to be on one right now. So, we do not have to worry about that. Okay, let's see. So yes, and I will be destroying this transcript after we are done. Okay so, let me first begin with a bit of your background. So, if you could perhaps, whatever you are willing to share things, like where you are in school, when you will or when you have graduated? Your major career goals? Things about, you know where you are from you? Have sisters or brothers? That kind of thing, a little bit about yourself.

P1: Yeah, sure. Okay so, my name is Whitney. I was born in Atlanta, born and raised in Atlanta Georgia so, that is like until I moved to college, that was where I lived pretty much my whole life. My parents were both also born in the U.S, but my grandparents were all born in Germany so, I had a lot like spent or got the chance to travel, kind of a lot as like a kid which was very fortunate. We went to Germany to visit like most of our relatives that are still living there about every four years as a family so, that was definitely like really impactful, as a like starting off very young and sort of like, you know definitely piqued my interest early on in like other languages and cultures and stuff even though, I mean Germany is not super different from the U.S but it was still just another experience that made me curious about like what other, what the rest of the world looks like out there? So, I went to High School in Decatur, Georgia which is like three miles east of downtown, Atlanta. It was a really cool like school system set up because I took Spanish since I was in kindergarten so, I think that was like a really cool I mean definitely not, it was not like a dual language school or anything but like we did have Spanish since we were in kindergarten. And it was pretty regular so, you know you do not start getting any of the real stuff until your middle High School or whatever but even just hearing it for a few hours a week like definitely helped when we were starting to hit those like actual, language classes like I mean I would say, I am a little out of practice but I can definitely hold my own in Spanish. So, that is fluency, might be a bit of a stretch but I definitely like can have a conversation, I would consider myself quite comfortable in the language. So definitely, a lot of that to just that early exposure as far back as kindergarten. So, then I went to or I am in school right now, at the university of South Carolina Honors College, in Columbia South Carolina. At the very moment, I am in actually studying abroad in The Hague, in the Netherlands but I will graduate from the University of South Carolina in May of 2022 so, just a few months. And then not really sure what comes next, but right now, I am thinking probably, what is most likely is I will take a gap year, maximum two before going to do a law Master's degree, probably a joint degree of some sort. I eventually want to work in like peace building be that in the government or in some sort of international NGO. But yeah, so that is a little bit about me, if you need me to like elaborate on anything else, I am happy to.

Stephanie: That is fantastic. Thank you so very much, that was perfect. Great, okay well, we will move now into more of the substantive part of the interview. So, we are going to talk about an immersion program. I should ask, have you done an immersion program before The Hague right now? 

P1: So, I do not even know like and tell me how you are defining immersion because I am living like not with like a host family. I am actually taking Dutch but that was not actually the plan, I only took it because when I got here, I was like I feel really useless, not knowing anything. So, that is why I started taking it but like tell me if that counts as an immersion program because I actually have done one in High School so, if you rather me talk about that I can do that too.

Stephanie: Oh well, we could do either one, maybe the one from High School might be interesting but we will talk about that in a minute. So, great question, so by immersion program, I am intentionally leaving this pretty wide open. So, for some, it is a study abroad program others it is like a J term like a January term or a summer program. Sometimes, it is a faculty-led, semester or even a Month-Long Program where it is on a particular topic and they are going someplace so, it is really any time that you are with some kind of a structured program, not as a tourist, in a country that is not the United States. 

P1: I think either of those would suffice the one I did in High School was quite short. It was about three weeks, and then this one is obviously like I will be here till January. So, but I did stay with the host family in High School like and that was definitely, trial by fire and learning German so, whatever you rather, I can talk about both too, so yeah.

Stephanie: Well, you know what; actually this could be really interesting. Would you mind if we talked about, both maybe?

P1: Of course. 

Stephanie: Yeah. Okay so, here is, let me give you the sense of the some of the questions is, when was it? Where did you go? How long were you there or will be there? What kind of program was it? And who led the program? So maybe we will just start there, maybe you tell me however you want to do this High School or the current one you are on.

P1: Sure. Okay so, I guess I will just start with High School because that is chronological. So, we had this German program; it was very new when I started, and like I said my family is German so it was kind of expected that I would take German in High School. We did not speak it much in my house, despite my parents both being conversationally, completely fluent. My brother and I are still like; they should have spoken it at home sort of made it so much easier for us. But so, I never started taking it formally until I was a freshman and then like literally six weeks into our freshman year, we got German exchange students like they came to, Atlanta Georgia for some reason. I was always like why would the heck would exchange students want to come to Georgia. There they were and so, it was like the reason we did. Everyone was like why would you do an exchange program when you are that young. I mean we were literally 14 years old like when I went to Germany, I was 15. But you are too young to drink at that point so that was why the school was like cool with taking us all at that age which kind of makes sense. So, the German students came to us first, and they had all had English since they were in fifth grade, probably even before that like these days kids in Europe are learning English when they are already like in first grade. Which is why, their English is all amazing, the people like where I am right now in the Netherlands, and their English is absolutely amazing. But anyways, we hosted them for about three weeks, and then we finished the full first year of German class and then halfway, through June, we all the kids in my German class, there were about 15 of us flew over to Germany. And then we all stayed with our respective host students, like the ones that had stayed with us like now we were going to go stay with their families. And so, we flew into Munich but that is not where, we actually were based out of a town called Straubing which is about an hour north of Munich. It is a pretty small I mean it is very small compared to Munich but then like most of us were actually staying in like villages outside of starving, so that was like the first time I would ever been in, that it was a tiny town like I am not kidding, there were like a few houses then it was just like fields. And so, as someone like coming from Atlanta that was like pretty crazy, I got along really well with my exchange partner, though even when we were in the U.S like her English was awesome, I could not speak much German at that point but we really hit it off. She was a soccer player, so she came to my soccer practices, then when I went to Germany like I went to her soccer practices. I had actually spent the year actually, nearly a month before that exchange started in Germany like living with my family in Munich. And I worked in a Kindergarten there, so that literally was an emerging experience like I chose that opportunity just because like everyone there was, I mean just aside from the teachers but the kids were all too young to know any English so they only spoke German. 
So, I had to figure it out, and that was just like that month there. I loved it so much, I went ended up going back again the following summer because like my German increased probably like 200 times. So, just from that experience by the time, I got to stay with that host family who actually like their parents. It was a really small town like I said so her parents really did not speak any English; her older brother had not done anything past High Schools like he also didn't use English in his job, so he had not really practiced it much. So, I really was glad that I had sort of had that year and then this experience to sort of prime my stay with them because there really was not much opportunity for me to use English in the first place. Whereas, a lot of my friends lived with host families whose parents were in business or whatever, it is like they all could speak some English. I like mine really could not so I definitely was like I had to use my German and it was probably really bad but like I learned a ton and like they would correct me and try to teach me things. So, that was really cool but it was really cool like definitely lucked out with the host family. The mom was a cook, so had some like incredible German foods, it was amazing. And I am actually like it is been I mean what we are going to be seniors is when we were freshmen in High Schools, it is been seven years, I am still like in regular touch with my exchange partner. We are going to meet up with in the next few weeks while I am over here because she is studying to be a teacher in University in Germany. So yeah, we made some really cool long-term connections, and that was. So, it was a really cool experience.

Stephanie: This is amazing, and so you were with the family for three weeks you said?

P1: Yeah, it was actually only three weeks but then like I said so, I ended up going back to Germany that next summer like I went back to stay with them for a few days. I was there actually to work that whole time but I did take a long weekend and go and visit them again. So yeah, I was actually there for three weeks but you know, with that much like time around a group of people, you are like this is my family for the time being so, it was really cool. 

Stephanie: So it sounds like in the program, there was the three weeks that the students came to you all for three weeks in the U.S and then like in the fall, and then the next summer you go over there, what was the instructor, doing to prepare you or talk with you about like before the students came to your house and then before you went over to Germany? What was that preparation like?

P1: Oh, that was a long time ago. It makes me feel so old. Like I said, we would only have not even six weeks of German, I think until we got her exchange students. So, instructors were okay like we are not even, you are going to be speaking English, that is the Lingua Franca, we are not going to expect you to be like speaking German and their point of being in the U.S is to practice their English. So, before we hosted students, we kind of just learned sort of like I would say cultural norms in Germany like what here is, what to maybe expect like if someone does this, it is not rude, that is how it is I mean Germany is not that different from the U.S but it is still like you are going to get some things, for example and a classic example like I see this of my family all the time. Germans are way more blunt than the U.S like if they are then Americans, if they see something, they do not like or whatever they will just honestly say it and it kind of takes us off guard because our culture is like oh no, it is okay, kind of like we beat around the bush a little more which I think there is merits to both. You know at some points, I am like, you know grandma, I really did need to be told that straight up, and so there are merits to that. But it was just more stuff that where, they were like here is what to maybe expect like do not be thrown off if this happens. So, I think that was sort of the extent of preparation we did to prepare to host them. But we really spent the next several months basically from October to May like when our school let out, sorry I sound so congested.

Stephanie: Oh, you are totally good.

P1: Yeah, but we learned like definitely a lot of the basic grammar and German is quite a complicated language when you are starting out just because it is a case-based language like Latin if you are familiar with, there is accusative dative nominative that kind of stuff if you have had any training, any of that. So, that was for the people who had no training in that I mean myself included, I definitely had not heard of any of that, we did a lot of that but then my teacher was also really focused on just getting us to be comfortable in the language that like when we were there, we would not just clam up and not use it at all. So, he was actually great like he really focused on just getting us to talk, like the point is especially in your first year or two of learning language, the point is just like, can you get your point across like if they can understand you, that is like 95 percent of the battle at first like it is not, and a lot of cultures. I would say, most cultures are really just thrilled when someone is trying to speak their language and not just expecting you to speak English back to them. 
So, we really just focused on useful phrases and how like you know, situations we would definitely find ourselves in ordering food or whatever, I mean that happens in all language classes, I am doing it again right now in touch. So, a lot of that kind of stuff but it was also like you know, we also learned some of the stuff that we do in the U.S, sort of a role reversal from when we were getting ready to host students like what do we commonly do in the U.S, that might be not necessarily like the best thing to do in a different country. And also, we are going to travel to Austria so there was, it was sort of preparing, to be in those two cultures which are I mean they will, any Germans or Austrians would be no, it is not the same but they are similar cultures. Like yes, it was a lot of that but I definitely think like why classmates at large did feel like you know, they knew they were making mistakes but it was okay because they are like they felt comfortable with like you know, some basic phrases and being able to be a functional person in a smaller German town and I have to say, I think being in a smaller town was also definitely a benefit because in Munich, everyone speaks English, it is a big city, it is a very business center, city. So, you can expect like if you can speak English there but like being a little further out like a lot of us, not a lot maybe but a good number of us had host families who actually did not speak in English so, we are like okay, we really got to be in our game. Here so, it was yeah, but that was I would say a lot of like what the next months leading up to our departure looked like.

Stephanie: So, it sounds like it was sort of integrated, like the language class itself, the instructor integrated sort of these cultural lessons if you will, is that correctness? Okay, and then once you went there did the instructor go with you all, on the plane? 

P1: Yes. And then yeah, we had our instructor like there is only one, the program was very small at the time like there is only one instructor. So, he went and then we also had two other just like random teachers from the High School that were there too just to facilitate, and so, they were all there. Oh, and then the instructor's wife too because it was all male teachers so I think they were like we need one female, and so our instructor's wife came to and she was really cool, and then all his kids were there too for some reason. I actually just remembered, and they were really young so it was kind of funny but, yeah it was like a delegation of probably 20-25 Americans.

Stephanie: Something like that, yeah. And did he, your instructor then hold like regular meetings with you all or what interaction did you have with the group?

P1: So, we only went to, I mean it was three weeks like we did not go to regular classes with our host students or whatever, we went like two days probably just see sort of what a German school looks like, how is the High School different from ours. But we met were every day with the group of Americans and with our instructor like I saw them every day. So, and I think it was so early in our language learning too, it was honestly more of a cultural exchange than a language exchange like especially during the day. We would go and do cultural field trips and stuff, and they were a blast but we are speaking English the whole time so, that the language part we really got at night when we were back with our host families but I did see. So, I mean they were not like academic sessions per [Inaudible] but I saw my instructors every day. He was really good about checking in with us like howls it going, are you guys all comfortable? And all that stuff. So, they were unresponsive to whatever, you know people were feeling as well.

Stephanie: Oh, that is so good. Did he even talk to you all about culture shock or sort of the, you know what it sometimes can feel like when you are in a strange place?

P1: So yeah, I think that was honestly probably part of our first year of class just like when we were doing all those. Like you know, cultural norm, cultural lessons and because that was probably for most of us the longest like we had been in another country. So, that was definitely, I do not remember exactly what they said about that but it definitely was a topic of discussion for sure.

Stephanie: Yeah, got you. Okay and this is so interesting. So, I thank you because I know this is a long time ago, and then when you came back, was there intentional follow-up to the instructor or the group, outside of the language class I guess in the fall or maybe that was the follow-up afterwards?

P1: Yeah, I would. So, we got back like early. No, I guess it was mid-July, and so in Georgia, we start school like the literally the first day of August, so we saw each other two weeks later. Back to start the next year of German, a lot of kids actually did not end up continuing with the language which I thought was interesting. I mean it is hard but I would have thought that like after going that would have been a motivator like that was really cool I got to I mean for me, it was so cool to be able to use another language in another, like you know, I felt even just after a year being, I was pretty functional, I was, you know, what will happen if I keep this up. So, I mean we definitely talked about it a ton, even just like those of us that continued with the language. That is all we could talk about because it was such a fun three weeks like. And so we did, I do not know that there was really any structured reflection per se, but we definitely talked or we definitely did reflect on it as a class. I just do not know how intentional it was, if that makes sense.

Stephanie: Absolutely. Totally makes sense, and that is often the norm actually. Yeah, it is more of it. And so, what would you say, when you look back at that experience when you were in Germany those three weeks? What would you say was maybe one or two of the most seemingly impactful things that happened? And then I am going to ask you on the other hand, you know, what would be the thing that with one or two things that you would say were maybe, at least worthwhile that you would have changed or done a little bit differently? 

P1: Okay. I would say and I have used this specific anecdote because I have written a zillion applications about, you know, cultural exchange and what not because that is kind of the nature of our field. But I really do believe like to my core that these types of exchanges are so valuable because they help to break down stereo types, that one country or culture has about the other country or culture. Even though, as a German American, I would say that they have so much in common but there is still stuff and this is just like the US too and I see it now. People hold these and some of them are not that weird like weird things like what they think about the U.S. So, a classic stereo type is Americans are lazy. I do not know how pervasive that is with the younger generation but we had because we lived kind of far away from the school and that was where we would meet up like my host partner had to go to school and then I would meet up with my American group at that school, so we had to catch the train like super early every morning to get there because we live kind of far away. But I am a long distance runner, and I have been for years, and so I was waking up at four in the morning to do a run before we left for school. And I just remember her family being like what Americans run? Like they were just shocked by that, and so I think it was really funny so it is like, do people actually think that about us? And says, I think with people that are, you know, living in these small towns that actually really have not met that many people from other places not just the U.S, they do not. It is good for us to see how the other lives, it helps like break down these things that we think about these people in our heads. And so, that was just something really cool just working to, you know, getting to help break down like the negative stereo types that people have in Europe and other places like about Americans. I mean here I would say, just people think they are like oh, Americans cannot speak any other foreign languages and so, I get to prove them wrong and that is pretty cool. So that is one of the coolest parts about doing like an immersion program I would say, just I said I felt like sure, my grammar probably was not perfect like I mean honestly, it is still not when I am talking fast, I am like you got to forgo, you just pick a random article like that noun is getting that gender and I do not care. Because your point is when you are in a conversation, your point is needed to be understood. So, I felt like really proud of myself of how much I felt like I could actually function in the language, and it was really motivating to me to not only continue with German but also I ended up taking other languages in college because I love the feeling that I had, that I was able to finally make these connections with my relatives for example. Most of who live in Germany does not speak English, and then also these wonderful people in this small village in Germany that I never would have met if I had not done this program. So, that was a really motivating thing just be like okay, languages are awesome, and other cultures are awesome and I can better connect with these other cultures if I learn their language. So, I think those would probably be like the two sort of highlights of doing this type of program. The other, the back end is going to be way harder, so I might need some time to think about.

Stephanie: No problem. It is I think I mean even hearing you when you look back. I mean this sounds like this is still staying with you, like some of these, you know, kind of it is fostered sort of.  I do not want to put words in your mouth but almost a value system that cultures are awesome.

P1: No, it really did like this. That was the initial like working in the kindergarten before I did the exchange and then doing the exchange, that is why I study what I study, that is why I pursued like the state department and US-Aid in the end like that is why I am where I am. So, I mean yeah, it was very pivotal from that young I mean not young like you know, beginning of High School but it is like I have not changed. I knew I was going to be international relations major, everyone is like oh, you changed majors six times in College which most my friends did but I did not. I have been the same major every single day. I came in this way and I will graduate this way. Because these experiences were super impactful like I knew that this was what I wanted, you know, to build a career around.

Stephanie: Yeah. No, exactly. And then maybe even just a pause that with your current experience right now, I know you are kind of thinking about the positives that are there, would you say the one that you are in right now? It is it one of those things where you are thinking, this is better or worse or what maybe a little comparison there.

P1: Definitely. So, I think better and worse in different ways that is I mean probably, the answer you expected, but I am not living with a host family which is unfortunate in many ways because like I am getting no Dutch language outside of the class that I go to, and the class that I go to is set up really weird, we meet once a week but it is for three hours. Whereas, usually in the beginning stages of the language, you meet several, you have more contact hours like spread out through the weeks that you are getting exposure more times but for less long. So on Mondays, we go for hours and hours but then we do not see each other again until the following Monday, so that is a little weird. I am living like in student housing right now which is really cool because I am living with like a million people from other countries but there is not a single Dutch person in this building. So it is like international, there are six of us on this floor; it is me another other American on our exchange, a Swedish kid, two Germans and a Guatemalan. So, it is like I speak German in Spanish with my friends down the hall but like I am not learning any touch. So it is cool, I would say, it is awesome that I have literally made friends from all over the world and it is so amazing. I have had conversations about just, you know, I literally met people from Syria and these places were like you have never met any, I have never met anyone from these places in the U.S. I mean in our field, it is you are more likely for sure but the run-of-the-mill Americans probably not met anyone from Syria and I have a European public policy class with this girl who literally escaped the regime in Syria. But we do have this one class that is like designed specifically for sec, we are on a European studies exchange which is weird like I do not study European studies at home but it kind of encompasses law. I am doing mostly international law classes like it sort of counts as it is basically like everything from law to sociology; it is kind of their College of Arts and Sciences I would say. 
But second year, European study students like that are doing their full bachelor's here and then exchange students. We are all supposed to take this like Europe at home class and we are divided up into small groups and it is half home Dutch students and then half like exchange students. And we are supposed to find a topic and do cultural social events and stuff and go on a field trip related to the topic and then do a presentation, comparing our countries to the Netherlands about this topic. So, my group chose modern art and so now we are like having these discussions about what does that look like in the Netherlands versus U.S. There are people in my group like I am the only American but then there is a girl from the Czech Republic like France, the UK. I think it is all I mean it is not pretty, it is all western cultures that is like not, you know, it is not necessarily super different but it is been interesting definitely, it is like I have actually made some friends with some of those Dutch students which has been really cool. But I would say, overall comparison in terms of immersion in the host country, I interact day-to-day with fewer Dutch people than I did in Germany, with German people. My lecturers are mostly Dutch but the courses are in English.
I try to when I am shop grocery shopping and stuff like, I am trying to use my Dutch because I started I was not even going to take it in the first place like I mentioned but when I came here, I was like, I am in the visiting in the country like why should they have to speak English to me, I am the visitor like I need to be making an effort to speak their language so it is like okay, I need to take touch. So, even though, it is a short period of time every week like my lecture, there is really cool, she definitely, you know, it is the same sort of principle like just works to make us feel functional in the language even if you are messing up just still get your point across. And she does a good job of teaching us cultural things there too so, there is definitely, pros and cons I mean I would say like a huge pro this program is just meeting people from everywhere. My school has 140 nationalities represented like it is crazy. There are actually people from everywhere. So that is a huge plus that I did not have in Germany.

Stephanie: Yeah. What actually, this is so interesting. What a great advantage that you are in a program right now. So, the same questions as the other one, preparation for this program that you are in right now. It is a semester-long; I understand and how are you involved or not involved with maybe American leadership or instructors or other American students, things like that? So prep up to it and right now, how it is structured?

P1: Yeah. So, it is not I am right now, as far as my home university is concerned like I am just gone, I am enrolled there to maintain my but USC has nothing to do with this, where we pay tuition through a third provider, which I could have done it through USC but I wanted to do it this way because I wanted the Hague. So, this was actually my choice and luckily all my scholarships from home sort of went through that provider so, it is yeah, that is been nice. So, regardless of USC not being in charge of this program, we still had to do all these like departure modules basically, safety abroad, health abroad. Like cultural, we had a lot of culture shock modules for that. I mean they were short but it was definitely, USC did make an effort to be okay. Like preparing you for your time abroad but at the same time, it was very like your time abroad, not like the Netherlands specifically or Ghana which is another place I was thinking about going or south. It was not tailored to the country; it was just your time not in the U.S. Which was a good effort, I mean it was good that they did that. And so, the third party provider that we use is called USAC University studies abroad consortium. It is based in Nevada but they take kids from all over the U.S. Normally, there is, 20 Americans in my program that come every semester but right now, there are literally two because of covid. So, it is me and a girl from California, she is amazing, we are really hit it off, we travel together all the time. So, that is been really nice, but I think okay, if I am being totally honest, I think there was more departure modules that I was supposed to do that I just did not really do, like I am just going to. I will land on this level, but like they were really good about sort of guiding us, we have especially with code, we did have a lot of meetings, leading up to it like okay, we had to make all these written plans and stuff like what is going to happen like if the country shuts down again or whatever, and we are responsible for letting them know, kind of pretty much like if we leave the country, we do have to let them know in case like, you know, borders close fast, so who knows. But I mean Europe is actually been way more open than the U.S like we have been quite, we do not wear masks and then I came with like my full. I had so many masks like I am not going to be that American that does not wear a mask, and then they are like, we do not wear masks besides trains and I was like what? So, it is crazy open here and this is like one of the more open European countries, but it is in cases are so low because they have the antigen test like the rapid antigen test capacity. And it is a game changer like if I woke up this morning, I am so stuffed up. My friends have been passing around kind of a cold but I just did a self-swab 15 minutes, I was like, you do not have Covid. So, I went to school, it is a game changer and I think building that capacity is still in the U.S but I can literally get self-test at school, like just pick them up outside the front office and the Dutch government will mail me some to my house if I want them. So, that capacity is really nice because you do not have to worry all the time like in over this, you know, even last over, the summer, I was feeling like oh, something might be wrong, maybe I should not be going anywhere today but here, I am like okay, these things have been cleared by the EU which has the strictest standards of anyone, so they must be pretty accurate. So, I am like okay, if it says I am good then I am going to go somewhere.

Stephanie: You are good.

P1: Yeah, where was I going with that? I am sorry that was like the long words.

Stephanie: Don't you even worry, I love this. So, let me go back to these modules for a minute and I so appreciate your honesty that you did not do well, that is actually very helpful. So, what were these typically like online one-hour things or is that? 

P1: Yeah, kind of like online pro, almost shorter than that I would even say, okay. We saw the ones that were like we are supposed to go into some program or whatever. We had and look, as we got closer to departure, I mean if I am also being totally honest like I was not really even allowing myself to be like this is definitely happening until like a week in advance because this stuff was kind of getting bad again I was like, did not want to have my hopes up so high and then be like, you cannot come. So, until like a weekend and that is honestly, also I was like if I do all these departure modules, then they will not happen. So, that is just a bad excuse. Once we were like okay, this is really happening like we started meeting more with our program advisor. But as soon as we touched down in the Netherlands, we were supposed to tell them that we were here, and I was supposed to send them my official class schedule once I got it but I do not talk with them at all anymore, it is on. We have like people on the ground here that are responsible for all the hosts, all the exchange students, and they are Dutch, and they work for the University full-time like it is their job to work with exchange students. So, we only work with them now, and I mean now, we are very settled and it is like we do not need them really at all but they are there if we need them.

Stephanie: If you need them, okay. Got you, and it when did you arrive?

P1: August 20th.

Stephanie: Oh okay. Oh wow. So, this is actually pretty long, so August 20th to January?

P1: Yeah. So, I am like the term ends, like January 20th but so my USC starts January 10th. So, I am like they are not because of all of the exams, they already decided were going to be offered online. I have not booked a flight home yet but what is probably going to happen is, I will probably just go home right before Christmas, and just stay and do my exams from the U.S because it is too expensive to like come back and then go back. And yeah, so I will probably just end up but it is the term will, I will technically be like in two schools at once for like two weeks.

Stephanie: Got you, which is totally fine, that is yeah. And that International Office that you are with right now, that you work with at the university, where you are. So, are they hosting any kind of programs for the International students? Are there things that yeah, okay? What is that? What does that look like?

P1: Yes. Like our first week was introduction week, we did not actually start class until like august 30th, so the first whole week, we were all here. We were doing all the whole morning, we were doing introduction modules to school, like here is how to use all these platforms, here is how to sign up for classes worst system of signing up for classes, I was like these people do this every semester, this is horrible. Like yeah, it was bad anyway, but that seems to be of this school specific thing, I think it is not like a Netherlands wide thing, I think it is just the school. And then after in the afternoons, we had these sort of buddies and all the exchange students were like divided up into groups, and we would meet up and do totally fun things. We are in groups but really we just ended up. You know, there is a pub at the school which also like my American self was, like what a pub at the school. So, the first day we met at the school, to see the school and to meet our country tutors who are, there is a faculty assigned to each region of the world. But then after that, we went to the pub and we were just chatting with people from all over, and we met some girl from the UK and some guy from Portugal and we are still like very tight friends with them and so, we in the afternoons at that whole week, we would get done with them online modules and then the buddies would host city tours and we are three miles from the beach so the second day we went down to the beach and all hung out there for the full afternoon, and then, you know, really just did fun stuff, the point in the afternoon was really to make you comfortable with the city, make you comfortable with your exchange group. Because we did not have any school, which was lovely. So actually, it was awesome like I have to say. They really did a good job of making us feel welcome and stuff. So, that was great.

Stephanie: Oh, this is just fantastic. I love this, and then, when you get back to school because this really is not a USC program, they probably do not have a, what happens afterwards? Yeah.

P1: I do not think so. All I know is that I was like because I have my friends from all the kids from the UK. They are all on Erasmus; first of all, the EU is the best thing I have ever heard of, I have decided like it is the nicest thing. All the people here that are like from other EU countries are getting paid to study abroad, like what and they get stipends every month, its nuts. No, they have and so basically, each country determines how long you can get funded for, and so the kids from the youth, like England for example. Even though, they are not in the UK anymore. This is like the last year of Erasmus funding, it will run out after this year, and so one of my best friends here is from England and she is on like that last year of funding, and she gets to stay for the full year. So, it is like yeah.

Stephanie: I am curious about the difference. So, kind of going back to that pros and cons, so when you look at this program right now, and you look back at the three-week program you had when you were a freshman or between freshman and sophomore year, what do you wish, both programs had? What is this program doing right that maybe you did not have in the other program? Or what did the other program do that you wish this program did?

P1: So, I mean I think like staying with a host family is really cool here. There is definitely a bonus to not staying with the host family I mean, I am seven years older than I was like when I did the journey, I definitely like to live an independent lifestyle, I like to do working and I wake up at weird hours still, and  there is definitely nice things about having my own room. But at the same time like I said, I am not getting that same level of cultural interaction with people that have actually like who are living in the Netherlands, who speak Dutch at home, that would be really cool. So, I think that would have been like if it were possible, there is no way to do that hybrid, it is even you are with a host family or not but I think, it would have been cool to have a slightly higher level of interaction with actual Dutch people. The Hague is also a weird city though because there is a million expats here like you walk down the road and you are like French, English like Arabic, every language you can imagine you are hearing, it is not only Dutch. So, that is also definitely because of the city too I would say. My initial plan was like oh, maybe I will get like a internship or something with like a small Dutch, non-profit or whatever to have that but then I was like, when I got here, this is the first time in my life I have not like. I mean I am still taking my study seriously of course but I am having so much fun learning outside the classroom. I am seeing the world and it is awesome and I am not for once like so uptight about, I need to be making really the best grades because my programs pass fail like I can. If I pass my classes, USC does not care like that is great. So, if that is been a sigh of relief honestly because I am doing way more learning outside of the classroom right now than I am inside the classroom and that is something to be said for itself. So, this is a by virtue of me being seven years older like now, they really. I have no one really supervising me but I am able to do all that learning on my own whereas, it was way more structured. Like with the one in Germany, we were 15 years old, it is like that makes sense but that is like kind of the person who on my Thursdays, for like today, I have no class. So, I have been using Thursdays to bike to little villages near The Hague and check out what is there, and that is where you see when you are not in such an international city, that is where you really see what Dutch culture is like. So, I am having more opportunities to learn on my own outside the classroom in this program, and that is been awesome like I would not trade that for the world.

Stephanie: Wow, this is really powerful. So, if you were to say off the top of your mind, and I know you have not really probably reflected on this yet but, if you were to say two or three of the top learning’s that you are getting, kind of the out of the classroom learning, what would you just off the cuff? What are the big key learning’s you are getting right now?

P1: I would say, here in The Hague, like I mean this is the city, international city of peace and justice like I am really taking advantage of all these organizations being right here, and sorry, you can tell. I am further north because it is already super dark; I am just going to turn on the light. So, I am not in the dark. So, I am really like trying to take advantage of all the stuff here that I can, that is really relevant to my fields like the ICC is two miles away from my flat, like I went on a few Thursdays ago, I spent the full day there listings like war crimes hearings. And so, you know, I am never going to have unless I live here, again I am never going to have that easy access, so I got to take advantage of it while it is here but then so, I mean that is like practical, that is still more traditional learning I would say but then I am also like, I would say the interactions that I am having with people from completely different cultures than my own are really powerful. 
So, one of my best friends that I made here is from the Czech Republic. And the one that I am going with to frog this weekend, and well, we have Dutch together but then we literally ran into each other in the forest one day like we were both on a run, we are like oh my gosh! You are a runner like me too. So, we started running together, and we are running the Amsterdam Marathon next Sunday together. So, but we have had these crazy runs where we just talk about like what it was to grow up, and so I have like her dad. I mean Prague just or the Czech Republic I mean you know, Czech just split from Slovakia like not that long ago so, and they in 89, they had the velvet revolution like her dad was like a major part of that. I was like to think that all these new friends that I have made their parents, grew up under completely authoritarian governments, whereas like you know, in the U.S, we have not really had I mean, depending on your politics but we have not had like a true authoritarian right like run, you know, nothing like that so it is crazy to hear about these people's lived experiences, even their parents lived experiences like my Portuguese friends like same thing they all like you know, they will say that their parents are certain ways because yeah, under the dictator like that was impossible or whatever it just really changed their outlook and it is starting to change mine too because it is cool because that is just not something we can really relate to having grown up like in the U.S. So, then yesterday, I was having coffee with some people from my eastern European politics class, it was me a girl from Malta who I have also never met anyone from Malta. A guy from Turkey and then a guy also from the Czech republic, and the guy from Turkey was like yeah, I want to go into academia like I want to be a professor but I want to teach social science and I guess I got to get out of Turkey to do that. And so, that was just really cool, not cool I mean that sucks but it is really cool to, it really like it is a reality check kind of because if I wanted social science in the U.S like okay, I got to get a PhD and then I can teach social science like it is really not that easy and all these different parts of the world where all my new friends are coming from. So, in a way, it makes a lot of sense, why they are like you are so lucky that you are from the U.S, you guys, you know, anything you know. The American dream is sure, I would say that is like a shame if you are if you do not fit a certain stereo type but it is still like, more stuff is possible there because of the kind of society it is than it is in Turkey or even the Czech republic. So, that is I think the interactions and conversations that I have had with people from especially eastern and central Europe, have just been really like reality check. Yeah, like really amazing. Then I also play field, I play field hockey now. But I play like it is a super diverse team too. And so, I play with like there is actually, oh waiting. Yeah, that is actually like I am getting a ton of dust there I mean twice a week but half of the team is Dutch. So, they mostly speak Dutch to each other, so I guess I get some Dutch there and the trainers yell at us and touch a lot I do not really know what they are saying but I figured it out. But then the other half is like there is a girl from Mexico, girl from Spain, a girl from Ghana like really all over, and so that is like it is cool to see also the Dutch sort of show, all these other countries like a lot of us have never played before, like their own sport and then we just by virtue after practice, it is the Netherlands so, we all go to the pub, that is at the hockey club. Everyone just hangs out there for hours and we just talk about our countries and it is the natural sort of first conversation especially first getting to know people. It is like, you know talk about the differences of your countries but then once you get really close with people like I have with this girl from the Czech republic like, you start talking about the touchier subjects like how it is like to be so yeah, okay sorry, that was like I am talking a lot.

Stephanie: I love this, no. So, let me just ask you just a couple more questions, and then I will let you go because I know it is at the bottom of the hour.

P1: I have until eight so like really. I am sorry, I am just babbling so hopefully it sounds like really.

Stephanie: This is wonderful, are you kidding? I am actually living vicariously through you as well right now, so this is so fun, so here is a question for you. 
So, one of the things I think about as I mentioned was global competency, and intercultural competency so, I am going to offer for you, sort of an idea of what I mean by global competency. And the question is, when you look back at your time in when you were I have to finish your freshman year in Germany, and the time that you are in right now, would there be one or the other that you feel that you, that there was a greater effect or greater increase in under of your kind of global competency level and I will ask the same thing for intercultural competency? So, let me tell you what I mean by global competency so, excuse me. The collection of knowledge and skills, to help people integrate across disciplinary domains to understand global issues and how to address them. Let me give you another way of thinking about that because that can be a little muddy, so another definition is, just having global knowledge, right? Being engaged in global civic activism, understanding global justice issues, holding deeper perceptions of your self-awareness and your global interconnectedness.

P1: Okay. So, tell me if I am not understanding this correctly but I would say probably my exchange in Germany like the short one, was there I mean that was so pivotal like I said just to like it set me on the track literally, that sounds so dramatic like it kind of did, it sent me on the track that I am on today. So, I would say that probably increased my intercultural competency more because I was spending so much time around Germans in a very small village and it made me learn, I guess how to relate to a single culture with my own better. But then this exchange that I am on now has definitely done worlds for my global competency. I understand like I said, just the conversations that I have with my new friends from other countries have really just been a great, they really help position like who I am and where the U.S is in the world like I cannot get through a single lecture without the U.S being mentioned. It really like no, it is crazy I mean I will granted, I am in all the political and law stuff but it is still like it really like makes me realize how much U.S is on everyone's radar and so that is been kind of weird but also kind of it makes sense like yeah, so I definitely think it is done a lot for my perception of myself and my home country. But then also how I relate to and understand people from countries that are very or I would say, very similar to my own and I think when I am talking with other Germans like it is kind of feels like my home country too because it is a lot of my family but when I am talking to my friend from Czech or people from totally different places, then it is I feel like we can we are having like good conversations where we are both actually really getting something out of understanding where the other is coming from.

Stephanie: Oh that is awesome. Okay, here is what I would love to do. If you don't mind, can I schedule another time for us to continue this conversation in about a week for now because I think based on what you have said, I am going to ask you a whole another set of questions.

P1: Yeah, of course I was going to say, I am actually gone till Tuesday night but then Wednesday or Thursday or Friday like any time, just put something on my anytime or we do not have class next week so it is like reading week.

Stephanie: Perfect. Okay, I will do that because and I would say, let's use that time and I will like I am going to ask you some follow-up questions and then we are going to talk about you, because that is really important and then we can put our bi-weekly schedule time on. Is that okay?

P1: Okay. And even this time works good for you like we can just do it again this time next week like anything is good.  

P1/Part II: W.W. 

Stephanie: Okay! Welcome back.  I was thinking so much about what you were telling me and it was incredibly interesting. I was thinking a lot about your exchange program that you had in high school and when you were in Germany. You know all of that, it was just I think I want to dig into that a little bit because I know that was like a few  years ago. For if you will, so I thought I would  ask you when, if you were particularly, when your mom's a teacher and you've you know obviously where you are right now and all the experiences you've had which has been really rich. So if you were to imagine designing this three-week program that you did in Germany and you know, whether it's going to be for high school or maybe early college years. Or something like that, what do you think would be most valuable for students who maybe are a little less familiar than you in terms of international experience and exposure? But you know before you go, what the instructor should be involved in while you're on that experience and should there be follow-up afterwards? Because I don't really think there was much, if I remember correctly I don't think there was much follow-up after? 

P1: No, you're correct. 

Stephanie: Yeah okay. That’s I mean and actually let me go back to that for just a second, so after your experience in Germany, like you all get back, was there any like even a presentation to the school or to another class? There was literally like you came home and then you just started next semester and that was it. 

P1: Yeah, pretty much which sounds really bad, when I think back on that but I think I said this last week. We went kind of immediately back into school because the school in the south starts the first of August but so we all of course, we're still coming off of that so we talked a lot about it as there was kind of a lot of in inadvertent reflection I guess that way but it wasn't anything intentional like I would say in design, like in designing a program where you're really hoping that people take away stuff, I think the reflection should be more intentional like presentations people like we I mean we've all done some sort of presentation about experience or whatever that's sort of like culminating whatever. But I think they actually are especially when you get to that age, you really start to understand the value in them and I think they can be really a nice tool in reflection even if it's just you have to put some pictures in there and you're like oh we did this and that was when I really started to interact with my host family in a different language or I don't know something that but there's even just like those small ways of reflecting can really help you process what happened because also in a different culture especially for that short period of time, you really are like go for three weeks straight. And you can't really have some time to think about what's going on. So, I think also even our conversation last week made me realize that I need to be doing a more intentional job of reflecting on my time abroad now. Before I left my grandma gave me this cute little small journal where I can  just write down the stuff that I do every day and I’ve had a weird relation I guess, like I’ve tried to journaling in different stages of my life because I think it's a good way to reflect that was kind of a sign. I was like okay, this is about to be a crazy four months I don't want to forget these small things like small interactions I had with my new friends, this cool thing we saw in this different country, so I really like. Then when we got off the phone last or off this call last week, I spent a little time catching up on the days that I had sort of let it sit because there I get days and days behind but then I try to do it as consistently as possible because I think it is a good way to intentionally reflect and I have a pretty good collection, recount I guess of what has gone on, I think I’m going to be really grateful for that. Yeah when I go home and I can look back I’ve been collecting little ticket stubs, mostly for trains and whatever we give you more tangible things now that covet is a thing which I think is very strange, the flights won't let you check in online, you have to go there and take your ticket from the counters, okay more things we're all going to touch but whatever right. So yeah, thank you for that too because you kind of made me remember that reflection is also really helpful when it's intentional. 

Stephanie: It’s so true in it and do you remember during that three weeks, were you all asked to do any journaling or intentional reflection or group work is a part of what? 

P1: I want to say no like what I feel, I don't think so and I really feel I would remember it because it was like everyday kind of mundane thing. We weren't in school that much, we really were kind of doing these cool like learning culture wise for sure that was. They did a really good job of that but yeah we definitely didn't have any of that stuff even and there would have been times where they could have done that too. I’m not like faulting, my teacher was excellent, he really was a good teacher. German’s a hard language to teach and learn so that’s not an easy task that he had. You know we were on buses for hours, I think there could have been a little more structured reflection time there just especially even with the other students from Germany that could have been, we were on buses with them all the times that could have been a really cool way to sort of be okay. You're sitting with someone, you know just reflect on what you've learned or whatever. 

Stephanie: Okay, yeah no interesting. So that's it, it's really helpful to kind of hear that and like look back and say gosh that wasn't there and it might have been missing and I didn't think about it was missing until right now. Then you know later you're like wait this is something and I’m wondering what other things you know sort of from that perspective, because that's a lot of where we start to develop our awareness, right. 
You know because you learn a lot about yourself and these experiences like what else do you thinking about that experience? Or not even just that experience, like any experience in general what do you think would be really good elements to make sure in a program, maybe the length of the time where you might go? What kinds of group work might be included? Or what kinds of reflections or might be included or maybe what kind of instructor you or teacher you would want to have? You know sort of I’m open ending it there just to kind of give you a flavor of all the different possibilities, that might be in a program. 

P1: Yeah okay. So, I would say three weeks is very short, that's definitely not ideal I think even I wish I were here for a year honestly and that's not because I’m having a good time, I actually really think I would be a little more immersed in the culture of the one, is also a bit hard because it's a very international city like you walk on the street and you hear a lot of other languages but you also hear a lot of English, because when people don't speak each other's languages, that's the language they speak so I think and if I were here, this is like a dumb example but I feel kind of indicative of other stuff. They're really weird about credit cards here and so they don't really use them. They all use their Dutch bank accounts and I was really planning on using a visa credit card because I have no transaction, no international transactions either. They don't take it a lot of places instead of, you need to get a Dutch bank account. I’m like I’m here till December, no offense but I don't want to. I’m not setting up a full bank account in another country just for another, you know for even back when I started four months and what if I were here for a year, I would do it if I were here for a year then I guess that would be another step into being fully immersed, integrated into my host culture. It’s kind of a dumb example that's yeah I guess an example, so I think the length of time really matters and obviously in high school, unless you're doing a full year it's like a semester is really not possible anything longer than a summer. I also think it's not really that I mean and you're a lot of Europeans actually do live overseas or not overseas in a different country or whatever. When they're in high school for a year which I didn't really know that until I came here, so I don't but I think it's like you're there's pros and cons that I think in one sense you're, why not just do that in college like you're really young. If you're like 15 or 16 living in a different place but then it's also you're most like everyone says, it's easiest to learn a language the younger you are because your brain is still able to be shaped or whatever so there's something to be said for that too but I do think two or three weeks was a bit short to actually get the full cultural benefits so I’m kind of thinking out loud here sorry, but I like and then at the same time you know it's not even for a semester. There's still so much I won't know about Dutch culture and even if I were here for a year that's still the case because I’m not a native here so any time, I’m in a different culture is still nice because it's exposure that you wouldn't have had. So that's kind of I guess my reflection on time, I do think three weeks was too short but now I really like it here so I'm also, well four months is also too short but I guess like that's the reality. 

Stephanie: So yeah in terms of the group or the teacher, the instructor of the group, what would be the best case scenario like how many students and are you processing every day or every other day you know. Is the instructor guiding you or more facilitating or being more intentional about or what would you want from that person particularly not in a situation like you're in right now? Where it's you know you're kind of grown up doing this right. 

P1: I would say at that age it's also really good to have a facilitator because you're just less mature, you're going to just be less intention able, less intentional about reflecting, which so I think it's good to have some sort of facilitator there. I think every day is probably too much, it's not I mean I’m not reflecting every day and I sort of go basically every four or five days because it's also if you're so intentional about reflecting, you're not allowing yourself to live in the moment and I think that's a huge when you're experiencing all these crazy things in a different country. You have to let yourself live in the moment like I’ve been so much more intentional about letting myself do that than I ever am at school. I hope that I’ll stick with that when I get back to school I just actually got off the phone with one of my professor’s advisors, she’s my like rec all that stuff at USC. 
And she's like you just seem so much more, not stressed than you are at school it's I hope you can kind of hold on to that because it's you know, that's which was kind of a nice thing to be told but anyway so I think maybe every few days, is good but that also kind of relates to the time thing, if you're only there for three weeks you're also not reflecting that much. But I would say not every day for sure it's not letting you live, not allowing you the time to live in the moment, process whatever it is that's going to happen that day, that's okay. It’s not you're going to forget it and you can process it a few days down the line, I think that's okay. Yeah and I think with regards whether it should be individual or group reflection I think a little bit of both is kind of good especially for that age where you are maybe a little more, I don't know because people are still kind of developing whether they're interpersonal, inter intra personal, like and I think I still am too, sometimes it's really good for me to just sit and write down my thoughts and other times I’m like oh when I’m talking with other people about that experience, I’m someone something, someone else said made me think about  this and then that's also good. So I think kind of  individual reflection is good where students should sort of just be allowed to  reflect in whatever way is best for them like writing, drawing, some creative outlet like really anything, even I do my best reflecting  on runs I  think about it.  Then I came up with my senior, thesis idea yesterday on a run and so if you never know, it looks different for people but I think individual should not be quite a structured, because it looks different for people whereas group maybe should be a little more structured, some guiding questions can be nice facilitating discussions, that sort of helps. You know I said something someone says might spark something for someone else. So I think basically a combination is probably ideal from my perspective that’s what I would want.

Stephanie: Yeah, no that's super valuable especially based on your experience, I mean it's really first-hand right you know you've kind of been through different experiences and to be able to look back and say yeah this could be helpful, and so I guess then you know when you imagine the prep work before you were to go right. So let's say, you're a junior in high school or even a sophomore in college and you're your first time ever over heading out overseas in somewhere you know like. What do you think would be helpful? I mean do you think it would be good to have you know what you did in Germany is you really got into you know the German language and that gave you that sort of bit of background.  You know I’m wondering was that enough were you looking more also for cultural norms were you looking for logistics were you looking for and what pieces might have been missing that you would have liked to have had? 

P1: So I think that's where like I can offer like a comparison between my experience in high school and like what I have now. I think they actually did that better in high school than what I have now, I have to like it's so valuable to know something about the language, it makes you more culturally aware. I feel like not knowing the language of where you are is like a stereotype about Americans that is true a lot of the times and it's I mean I’m perpetuating it here because I don't speak Dutch but to be fair, none of my friends from any country speak Dutch. It’s like they're impressed that I speak any other language besides English which is not great but like okay. So I don't know, I think like learning some sort of Dutch not necessarily beforehand because what colleges in the US all for Dutch like not mine but I think taking a Dutch language course should have been a requirement because you're there, you should have to act like it, I mean not expect everyone’s English is amazing here and that's fantastic but it's also like I’m in your country and your culture, you shouldn't have to speak English to me like I’m the visitor so I think that should be a requirement, whereas obviously that was a prerequisite for doing the German Exchange in high school was we had to be in the German class so I think that was really good. Then we also had lots of because it was a German class, you get good language teachers, teach language through culture and so we got a lot of cultural stuff in that language class or because before we came here we didn't really have some Dutch culture. I literally my parents got me a travel guide for my birthday, that was all about the Netherlands and I just read all about the culture from that. But it's again that was something you kind of have to be intentional about and that's not to say, I think learning like being in a culture is the best way to learn about it but it's also like there's some stuff that you should know so you're not committing basic cultural faux pas. So like unfortunately the Netherlands culturally is not that different from Germany so I at least, actually that's like their way nation in German. 
So, I mean it's basically, I have some friends, a lot of my friends are in this course here called intercultural communication and it sounds really fancy and cool but they from what they all say I don’t have it so I can't really confirm or deny but  I’ll just still pass along what they told me. The class is really based on basic things that you shouldn't like everyone should kind of know. They’re my, one of my friends had to watch some movie about basically had write something based on a movie about comparing American and Indian work styles or whatever in a workplace and they're like you could honestly just kind of know this without even like a lot of this is common sense. So there's something to be said for that too and they're just in this class they're learning, they had to find, they had to prepare like a Dutch. When their final project was to prepare a Dutch student to go work and some volunteer NGO whatever in like a small village in Turkey. It’s like you shouldn't wear short shorts and a crop top in a small village and everyone's like well duh come on that's basic cultural so yeah. I don't know where I was going with that. 

Stephanie: No, but you know that's interesting. So that course though it's just optional, so it's not a course that everybody has to take? 

P1: No, so we're all in the faculty called management and organization which I think that's basically the European version of arts and sciences. It’s everything fits under it and so in our exchange I’m mostly doing some politics and international law stuff. And then I have friends in the same exchange who are doing basically journalism and communication, and that's one of the courses that they could have taken. 

Stephanie: Okay, no that's super helpful and then when you imagine coming back, do you think it's necessary to have any kind of follow-up, re-entry processing or cultural stuff or should you be doing a presentation? Or I mean should there be anything or is it enough just to let it end and everybody come back to their you know normal context? 

P1: No, I think there definitely needs to be something that happens after because you it's even like Netherlands is really similar in the grand scheme of things, pretty similar to the US, but there's still stuff that I don't know I’m going to need to get used to again like I don't ride a bike every day in the US, I don't really ride a bike at all in the US but here I ride a bike everywhere all the time even if it's pouring rain and so there's this stuff I’m going to get I don't know that I definitely will need to get back into how my life at home is. I don't know how that's going to look because I’m studying abroad through like a not through USC, it's through a third-party provider and I don't really know how that's going to look. I kind of think about how to make that intentional for myself I know a lot of people will give sort of give back after their study abroad experiences by, a lot of them go and work for the study abroad office and stuff so that they can share their experiences with prospective students who are also thinking about it. As I’m a graduating senior with I think that's the finish I think that's probably not really a viable option but  I’ll definitely try to do because I feel it's really necessary you need that coming back to your own culture is really quite abrupt, and you need some sort of reflection to sort of tie it all up and it also, I think reflection helps you realize that it's maybe you won't continue these ways of life or new skills in this culture that you just studied abroad in but you learned things that you can take to other places right. So that reflection really helps you realize this too I think. 

Stephanie: Yeah. Would that be something that would you want to have it where the instructor required a final reflection report when you got back? Or would you want a group discussion or what would you think you'd want to have? 

P1: I think for me and this is because I kind of tend towards, I really hate group work sometimes just because I’ve always been the person that ends up doing the group project but I and this is such a group work culture too like they all have so many group projects and it's very interesting but at the same time I love and interact with people. Especially, if it's something that where we're all just bouncing ideas off of each other I think that's really nice. So I think for something that kind of like I said with the reflection during the experience, a combination of individual and group reflection is pro would probably be what I wanted having some sort of facilitated group discussion would be really cool. I think a presentation to potential study abroad people be like this is why you should do it because it's really awesome you develop these skills that you'll carry with you for the rest of your life. 

P1: Like, some sort of required thing that would be really cool I think it would be a valuable way to reflect but then also I think there should be some sort of  low stakes like choose your own adventure individual reflection where you do something that helps you personally reflect on your  maybe if there's something to show from this reflection process I don't know I’m using example art I’m not an artist so that's not even a good example but if someone you know, if an artist were to create some sort of painting or whatever based on as a means of reflecting on their time overseas, that could be a really nice way for them to do it whereas, I mean I don't I’m not really such an artistic person, it would look different for me but giving people the opportunity to reflect on their own experiences by themselves and that could remain private too, I think a travel journal would be quite sufficient as a person as like evidence of personal reflection because whether that's something they want to share or not, maybe yeah, it's  that looks very different for different people. 

Stephanie: Yeah that makes sense. Okay, that's what I have for our official time together.  So, hold on a second. Let me stop the recording. 



















P2: D.A.

P2: ready! 

Stephanie: Great, thank you very much! Abraham agreed to be interviewed for my course at George Mason University, so I’m just going to say a few things so that we're totally clear. So, as I mentioned, this is purely for a course I am practicing interviewing skills and that all information collected including your name will be kept in only my mind and will be deleted as soon as I’m done with the course. 

P2: Sounds lovely! 

Stephanie: Thank you so much again. So I have a series of questions that I’m going to be asking you about, with regards to an immersion, an immersive experience that you've had. Just so you know I’m defining an immersion program very broadly, so it can be a study abroad program, it could be a January term, it could be a three week with my math class, it can be a more formal. I was a faculty-led whatever program but something that you've done ideally in college but if it's a high school program that's fine. So, that's generally what we're talking about, but I would love if you would choose one and I know we talked. So if you could go ahead and just describe it for me, tell me about it -- what was it? Where'd you go? 

P2: Yeah definitely. So, in 2019 my junior year of college, I decided to study abroad in Geneva, Switzerland for six months. It’s usually semester programs are four months long but the caveat was if you found an internship over the summer, you can extend for two months, so that's kind of why I was drawn to that program especially, since it was kind of the heart of international  development and foreign affairs in a different country. So, I chose Geneva, Switzerland and I was there from February to August. 

Stephanie: Was it you said, it was an internship or? 

P2: Yeah. So it was four months I’d be studying. It’s a semester at the university of Geneva, so I was taking course work, actually a lot because their structures were a bit different taking coursework at that university and then over the summer. I no longer had classes so if I found a full-time internship I could, my visa would allow me to do an internship for the additional two months so, yeah. 

Stephanie: Awesome.  What did you do for your internship? 

P2: I was in training, so it's a UN joint agency with the WTO, so I was interning for the International Trade Center and yeah, I was there for a couple months. 

Stephanie: That’s awesome. Did you find it yourself or did other people help you? 

P2: Yeah, so the process was we had some kind of internship coordinator that would like help us write our resumes, and et cetera but we had to do a lot of the work in applying or networking or talking to various different people. When I applied to the ITC, I was immediate, like a month later, I was offered a position there. 

Stephanie: That’s awesome and then, when you started the program at university of Geneva, did you go as part of a group or were you by yourself? 

P2: Yes, yeah sorry, I should have clarified that and so there's something called UC EAP, as part of the UC system. All they'll have a set of study abroad programs, that all UC students can engage in. I went to UC Berkeley, but I was also in this program with students who went to UC Davis or UC Santa Barbara, or UC Riverside, et cetera. So it was a UC wide program. 

Stephanie: Awesome! Tell me about the application process and more importantly, what happened before you got on that plane to leave? What operation work did they do or that kind of thing? 

P2: Yeah, there was a lot. So, you had to apply a year in advance for the program, so I submitted my application in March. I think April was the final deadline and the application entailed all of the classes I’ve taken, all of my grades, there was a grade cap like I think you had to have above a 3.2 or a 3.4 I’m forgetting, and you have to submit your resume, a writing sample, a CV, all of those fun things. The application process was lengthy in terms of submitting it. You’re not sure, you're offered a spot until the summer so, I had to wait four or five months until they said that they would recommend me to the study abroad program. Part of the recommendation process was meant that I would also have to apply to the University of Geneva through their study abroad portal. I also had to submit a letter of motivation and my grades, my resume, and kind of my interest in what I want to do, all of those they had short questionnaires, and why I chose that university specifically.  Then after that, my program at UC Berkeley, so the UCAP office at UC Berkeley, they had students come over who've done the program in the past, to kind of talk about their experiences, things that we should be aware of, things that they wish they knew beforehand, and the world that you'll be walking into, like people assume that, because it's Geneva and the UN is headquartered there, that everyone speaks English but that's not necessarily the case. 
We had to interact with a lot of people who didn't speak English, who only spoke French right, or people who might not speak either. There was a lot of those things. Then the visa application process is probably the most stressful ordeal again. The Swiss Government or the Swiss Consulate, in San Francisco, is asking for a lot of information such as why is it that you want to go to Geneva? How long do you plan on staying? They wanted my high school diploma, they were asking for all of these things, my letter of intent, et cetera. My finances, who was helping fund this trip or my parents helping fund this trip? Did I have scholarships to help cover it? So, it felt like a whole mother class preparing for study abroad. Then again, it was going through the financial aid process. So, I was granted scholarships and grants to study abroad getting all of those things sorted and prepared just in time for my visa application again, that meant talking to various entities at my  school who directed me to like five different offices, all of that to be said, I submitted the application on time. We had to wait ten weeks to get our visas so it took a long time, it was a bit stressful but once I got my visa, a couple weeks before I left and then I boarded the plane and I was off to Geneva. 

Stephanie: Wow! So, did UC Berkeley’s, it's called the UCP? 

P2: UC-EAP -- Education Abroad Program. 

Stephanie: Okay, UC Education Abroad Program. Got it, okay. Did they offer you any kind of online or in-person classes, tutorials, or culture shock preparation? Or any of that stuff? 

P2: No, they didn't. Actually, they did have a French requirement, so you had to have taken at least UC Berkeley, two quarters of French, or if you took French in high school, there's three years of French so at least you'd be somewhat prepared for the language aspect. But aside from that there was no, oh actually I lied, there was an online, I don't even know how to workshop where they had a bunch of videos about what to do before traveling, kinds of paperwork you should have on hand, like always have a copy of your passport, or an image of your passport on you. When traveling, make sure you're always having your passport and your residence card, so like those kinds of things, we were prepared for that. Then, kind of support services or resources we can access when we're there like who's the point of contact at the university and who's the point of contact for the program itself. It's more informational. This is what you should expect when you get there, we were kind of flying blind. 

Stephanie: Yeah, do you think it was something you would have wanted? Maybe, in retrospect looking back or do you feel like it was not really necessary? 

P2: So, yes there's a lot of things I wish I knew, like kind of the housing security deposit program. In Geneva, before you get the key to the place you're staying, you have to submit a security deposit and at one of the banks in that area. So, only a few of those banks may service to Americans and other banks don't service Americans, so, it was really hard figuring out that process on my own. Then, when I landed there, its like, do I even have enough time to go to the bank. What if I landed at 2 a.m. and I don't have that time, where is that I’m staying, so there's a lot of things that  I didn't know or I could only figure out once I got there. So, there wasn't a clear way to navigate that. 

Stephanie: When you got there, so were you with a group of Americans just from the different UC campuses? How often did you hang out with the Americans? How much were you hanging out with the other students? 

P2: Yeah. When I first got there and they hosted a lot of programs and workshops for UC students. Okay, so this is what you have to do with the university, this is how you enroll in your classes, and they do things so that we would get to know one another. But where we were staying was actually really cool. We were staying in university student housing, that was privately owned but subsidized by the government.  My neighbors weren't necessarily the UC students, my neighbors were from India and doing their masters at the graduate institute, or from Zurich, and they're attending the University of Geneva. 
So, I was interacting with people who were from all over the world, and then from all over Switzerland. I think after the first couple of weeks, I wasn't, a few of my really good friends were part of, were from one of the UC schools. It also gave me an opportunity to meet people that I was also in school with or who lived in my dorms. 

Stephanie: So would you say that you spent, if you did a percent wise, maybe 10 or 20 or 30 percent of your time with Americans?  Or would you say it was less than that? How did that? 

P2: Yeah I think, I’ll try to do my best to put a number to it because some of coursework also had other Americans or students from all over the world, from other European countries, because some of our courses were taught in English and other courses were taught in French so it really depends. I would say honestly, like 20 or 30 percent of my time was I directly interacted with Americans or with the people for me, for my program.

Stephanie: Okay, thank you. While you're there and there's sort of some orientation, it sounds like programs for you, folks as UC students and then after that you're pretty much on your own. 

P2: Yes, we had our point of contact who's actually based in Lyon, because she, I guess, Southern France. She oversaw the Lyon program, part of the UCEAP program. So, she was like an hour away from US, but she would come into town especially when we had our orientation and when we had our final class decision making, just to make sure things were aligned with university standards. We were taking classes that were approved all of those things. After that, once our classes were set we didn't really interact with our UC, are people they were kind of just maybe through email, we'll get a newsletter every once in a while but that's about it. 

Stephanie: Wow! When you all came back home, what was it about the internship in just a minute but when you came back home, did the university or the UCAP, offer any kind of re-entry programs or anything? 

P2: No, they didn’t warn us. Some people, I guess quote-unquote, but may be depressed, when they come back, they warned us that there are certain things that may happen, but there was no re-entry program. I think there was an evaluation for what we thought of the program, needed improvement, all of those things but nothing else. 

Stephanie: Interesting, the internship program you arranged on your own, so did you have to go find new housing? 

P2: No. What was great is, oh my gosh, housing flexibility was so amazing because I came in and I told them that I would want to stay up until August, right until if I found an art internship that would be the case. They also did this thing where if you need to leave, you just tell them, give them a couple weeks notice, and you can leave. Because, it was a hot commodity, everyone wants those reasonably priced student housing prices. There’s a long wait list, so they could afford to do that. They would prorate your rent for whenever you left, there's a lot of flexibility. 

Stephanie: That's amazing! Okay good, because I was thinking logistically like this is really nice it would be difficult. Wow, okay. Talk to me about those parts of the program whether it was during the study abroad program or the internship program, you can loop them together or whatever, like two or three things that really were most impactful for you that you still carry with you? Likewise, I’m going to ask you what are maybe one or two or three things that you really wish would have been different? Or maybe didn't have such a great feeling at the end of it? 

P2: Wow, that's really hard because Geneva was great for the fact that, a lot of my courses and the things that I was exposed to, I wasn't exposed to in Berkeley.  One thing I had I’ll speak about, what one of the best things about my experience was this course that I took, it was international environmental law. It was structured, I’m familiar with how law schools operate outside of the US like in the US, you need a bachelor's degree before you go to law school in Geneva, that's not necessarily the case because students are admitted to the law school as undergrads. So, I was taking a law class and this is so bizarre, like we've never looked over case studies, dissent or all of those things, I was introduced to a whole other world. I never took classes that were specifically focused on environment. 
A lot of our courses in California had environmental components because it's really hard to neglect climate change but that class is specifically on an international environmental law, so we're learning about case studies in Eastern Africa, West Africa and Australia cases that he has arbitrated for in Argentina. This amazing Senegalese established professor was exposing US to all of these things. I was just really grateful that I was learning something that didn't center on the US and I was learning about things I would have never been exposed to. Had I not taken that class and he spoke a lot about the powers of international organizations, their limitations, the kind of work that they can do and the kind of work that they can't do. I was really grateful for that class of the classics, the class component was absolutely amazing, it really steered my direction into international development and all of those fun things, had I not gone to Geneva. I don't think I would have been exposed to that. I think the second thing that I really liked was oh that's hard, maybe, I really love the students. I was attending these classes with, they're so amazing and so welcoming. I think that I interacted with Swiss students who taught me. The grading system  was completely different, it was out of numbers like I know that this the French grade out of 20s but the Swiss grade out of six and so I was like how does that translate over for the US. I don't know, I’m not familiar so they taught me what is a good mark, what isn't a good mark, kind of why the kinds of things that professors would be looking for and so that was really helpful. That was something I wish I had known before I attended so, the students were amazing. I was also meeting like post docs because they were also at the university and they would come to various university events and people from all over the African continent, all over Europe, that was great, I was really exposed to people doing amazing work in their fields. I think the third thing was the fact that our one of the classes that we took was called international institutions and we had field trips, which is so bizarre because I’ve never had field trips in college. Once I took that class, we were going to various UN agencies, the ICRC, the international telecommunications union, I never thought that'd be interesting. I didn't even know what they did, but once we went on the field trip we had a person talk to us about their work it's really cool, the ILO, so I really love the field trips, the students I interacted with and the courses I was engaging in. 

Stephanie: Awesome, the stuff that you would do different or you wish that was a little bit different or then didn't work quite right? 

P2: Yeah, see that's hard. I think being more educated or things I could have done research on my own, be more educated about the Swiss grading system because that's something I definitely was flying blind. In the fact that I’d have an oral exam, I’ve never done oral exams before, for my international environmental law class. It felt like I was being interrogated. It was a very different way of testing but it was  an interesting experience,  I’m like okay, that's cool, trying to defend points that you're making on the spot, it definitely pushed me to do something else I’m uncomfortable with. But being familiar with different testing because that's very common at that university and I think. Secondly, knowing that I would have to go more out of my way to engage with students who weren't Americans, because it's really easy to default because Americans speak English, you can speak in English with Americans.  Then with Swiss, they're taking a lot all of their classes in French. I only took 50 of my classes in French so, I think it was the fact that,  I’d have to go out of my way to also speak in their language and speak because it shouldn't be a requirement for them to speak in English. That’s not fair for me to expect, so that definitely makes sense. 

Stephanie: Okay, awesome. So we're going to switch gears just a little bit, this is so fantastic, thank you. I was mentioning earlier this interesting internet intercultural and global competency, so I just want to pause for a second and ask you. If I say, intercultural competency to you, what comes to mind? 

P2: Being aware of different practices, customs, languages, populations that might exist and how they interact. 

Stephanie: Yeah, there's no right or wrong answer, that totally makes sense and I’ll read you a definition that is there is no standard definition. 
One researcher that I really like she says, intercultural competency is the ability to communicate effectively and appropriately in intercultural situations based on one's intercultural knowledge, skills and attitudes. It’s kind of what you were just, I think leading to what you're saying, engagement with different cultures, languages, traditions and how how do you interact. Thinking about that for a moment, when you look at this experience, how would you assess your growth or maybe no growth in inner competency through this experience? As you're thinking about that, what do you think could have happened to even have made it more or happen at all? Because it’s a perfectly good answer in this case. But if you think about that kind of mindset of intercultural competency, those are skills, knowledge, it's an attitude, like a way of seeing the world, and how do you think this experience affected that for you? 

P2: Definitely, I think that would be best reflected during my internship component. During my internship, it was so interesting because I started right before the human rights council was in session a couple weeks into my internship. You’re seeing so many people from so many different parts of the world, come into one place and they're all in one area and it was so interesting because I was on a bus and it’s never happened before. It only happened that one time but I was with only Africans who were from Somalia, Djibouti, Nigeria, Benin, et cetera. This is a very interesting slash, it's never happened to me before, where that was the case so what's happening in town like this is so interesting. Then I called my mom and she's like the human rights counselors in session, I was like of course, you would know. We had various forums and conferences happening, I had to attend whatever my organization wanted me to attend. I sat in on a couple sessions I had to attend networking events or I would casually chat with them waiting in line for lunch. I think that really cool seeing the clothing in the garments that people were wearing. I thought that's the norm you can wear your traditional clothing. I’m a retreat so we have dresses that are known in that country but people are actually wearing it here as well. It really broadened I guess, seeing the diversity that was in that one small city it's like a 10 mile radius, I don't even know but one small city was really great. When I was starting to talk to them, they were telling me about the issues that they were advocating for the kinds of things that they were working on or, how important the year I was there, is when the African free continental trade agreement was signed or how impactful that would be because it would really ease the importing exporting process within the continent and all of those funds. I was aware of issues that I had not been aware of just by having these casual conversations with people in various areas that I was in and it also taught me that I should make more an effort to look into some of these things. I never thought I’d be interested in trade but I was very interested to see like the ways in which it would reduce unemployment. I was going home and studying what are the policies in Kenya that would prevent business owners from starting their businesses or liquidating funds, and all of those things. When I met, it was so funny because the next week I was meeting a young business entrepreneur from Kenya and I’m familiar with x, y and z policies. Like how has that affected the work that you are working on, and she was like actually, it has been a struggle to overcome those hurdles and so it really taught me how that in order to kind of have these conversations that I need to be aware of what was going on the continent as a whole but also within those various countries. 

Stephanie: Wow that is really powerful. It sounds like you really had much more direct engagement and the internship than you did in the post work. If I’m hearing you correctly that was a major factor. Would you, so let me throw out another word for you, global competency, there's again no set definition, no agreement on what the definition is. 
Some people say, as you're kind of thinking about global competency versus intercultural competency: some say, global competency is the collection of knowledge and skills to help people integrate across disciplinary domains to understand global issues and how to address them. It’s sort of global issues is, more of you were talking about issues and topics, intercultural engagement is being able to navigate appropriately what to say yeah. 

P2: Yeah, definitely. I think that maybe, where the inter-cultural competency would come in, is when I was traveling to various countries. When I went to Istanbul, that was a different experience for me because I had to learn. Sometimes, people are not familiar with my appearance like my hair texture for example, and so that was something that I quickly learned on the spot. I also knew that could potentially be the case and that’s because they haven't been exposed to it. Then also the dynamics between Islam and Christianity within Istanbul was another component that I had to be aware of and had to navigate. When people would ask me, oh my gosh you look Ethiopian, are you Christian? Or their reactions accordingly, so those were kinds of the things that I may have encountered, if I’m understanding the definition when I travelled for sure.

Stephanie: It was Istanbul, part of this, was that a separate trip?

P2: It was just a trip. It wasn't part of my program. It was when I travelled by myself. 

Stephanie: Okay, interesting.  You were just mentioning, when you look back at the internship versus the study abroad program. If I hear you correctly, it sounds the study abroad program was really the impactful part. Was the learning happening in the coursework, different types of classes, the internship was more direct engagement with you? Definitely, people from around the world and is there one that you preferred more than the other?

P2: That’s hard because I think they kind of go hand in hand, for the fact that like I wasn't of course, I know what development is in a broader sense but I didn't know how that applied in my coursework, when I was at Berkeley and going to Geneva. Whether it was international environmental law or European law union class, and that kind of informed the internship I was doing. I was also offered an internship at the ICRC and I was weighing my two options, I was like do I want to do trade, I’ve never really been involved in trade or do I want to do ICRC. My professor told me that he worked for the WTO, had founded the ITC. That’s very bizarre like, what were your main takeaways. He was like this is what I did, this is why I really liked it x y and z and so that informed my internship. Generally speaking, I think it was really great to get the practical experience. I focus on a lot on with youth development and women empowerment and trade. I didn’t consider that could be a focus that I could have in the trade realm. When that was my focus, that's its actually amazing, that's great work and so I really appreciated seeing how things played out outside of the classroom in a practical setting. I would definitely appreciate the internship component more than I did the coursework. 

Stephanie: Interesting. It's so in that practical experience makes such a difference? Does really? Would you tell me a little bit about your person, who was in charge of? Did you have a supervisor in your internship program? What role did they help facilitate for you in terms of just understanding your work or other cultures or how much? What did they do? 

P2: Civil is her name, she is a German lady, lived in China. For a very long time speaks Chinese, I was like that's so interesting. So, we sat down at a meeting one day and she's like what are the kinds of things that you want to take away or things that you want to learn more about? You know, as an origin American, a lot of my identities, my lived experiences kind of inform my interests, whether it was human rights or education et cetera. She was like, okay, so it seems you're interested in education, youth development, et cetera. I was like yeah sounds about right. She’s like okay, so we have all of these various initiatives like within the company and we can set up meetings. She was really making an effort to expose me to the work that they were doing. I was learning about the work that they were doing in Malaysia; I was learning about the work that they were doing in West Africa, and all of those fun things. But her role, I also told her like, you know, I guess that was the second real internship that I had. And I was just like, you know, I’m really trying to grow, like my writing skills are like, I don't know writing concept notes, all of those fun things. 
And so, she really gave me the opportunity to develop, like write my own concept though, for the Dubai expo way back when. yes, she really, yeah, she's like here's something that's been on my radar like, I may not have the time for it but if you write it, I can definitely look over your content note, everything that they're requesting for the submission; and edit it, and then we can bring it up to the chief of the floor. I was like, okay, great. So yeah, she really made an effort to make sure that I got the most out of my internship, in terms of like learning, writing, different style, like not like writing an essay, but like writing concept notes and like taking into consideration, budgeting and like, where that money is coming from, and so. So, yeah, so that was kind of her role. And then checking in with me, like every other week or something.

Stephanie: Oh, that's awesome. And you didn't… other than your point of contact in the study abroad program, who just made sure logistically. 

P2: Yeah. 

Stephanie: The resources were. There really wasn't any instructor or faculty-led?

P2: No. 

Stephanie: This is just, kind of, here you are, and you show up at this school.

P2: Yeah. You show at the school, you can check in with… Oh, we did have the internship coordinator. You can check in with her, in terms of like, your resume and interview prep. But aside from that, you were kind of on your own. 

Stephanie: Okay.

P2: Yeah. 

Stephanie: Do you think it would have been… looking back at the program, would it have been valuable to have more, just kind of cross-cultural training? You know, we mentioned like the reentry aspect, just, you know, how do you navigate this culture, this tradition? 

P2: Yeah. 

Stephanie: How do you do tipping? How do you deal with new, you know, new feelings of, “okay? You know, how do I do this? I've never been in Switzerland before,” you know? 

P2: Yeah. I think it would've been cool to know. So, I was in Switzerland, so they used a different currency; they use the Swiss Frank. But nearby French cities, where a lot of us did a grocery shopping because it's just cheaper, they used the euros, right? So, it would been great to know like where, what places may have better exchange rates? Like where am I… yeah, where do I get more money, in terms of the US dollar to euro conversion? It would've been helpful to know that like, oh, before my internship, I had no idea I'd be sitting in on meetings that were solely in French, and I had to take, like notes. And I was like, oh yeah, I did study French for a very long time, but that's something I also, I should have expected, I should have known because one of the languages at the UN is French. But I think it was very much like, when I entered the meeting, I was so used to attending meetings that were in English that they're like, oh yeah, can you sit on this meeting? And it was only in French. And I was like, oh, wow, okay. Turning my French brain on now. So yeah, I think there were little things, right? That could have been helpful, in terms of like, where is it that I get my monthly bus pass that is cheaper for students? And the fact that it is cheaper for students; that I found out because one Swiss girl, my floor told me about it. So, yeah. 

Stephanie: Wow. This is crazy. So, thank you. This is amazing. So, I'm going to kind of switch into a little bit more about you yourself. 

P2: Yeah. 

Stephanie: So before you went to Switzerland, before you had this experience, tell me a little bit about your international or just let's say, out of California exposure. Like, and I know some of this in my head, but I'm going to ask it like a general question. Tell me what you've done before? Where you've been before? What your experiences may have been.

P2: Yeah. So I guess when I was before college, like I was in a retreat for a few months, I was born in Beijing. I was in Egypt for a few weeks. Visited other very like European countries just because I had family there. And then in terms of experience, you know, I did a lot of like immigration related work, right. Because I was also an immigrant. So like, and I also speak English and my native language. So helping others navigate kind of the paperwork system and where to go, where to access their resources is kind of what I was doing at a very young age into college. And then I was really interested in like addressing education inequities, like, because I went to Berkeley and also the class divides are very stark. And so working with young students, working with people, applying to colleges who come from like disadvantaged backgrounds et cetera. And so in terms of like my, for like my international experience, I only engaged with those kinds of things, to a limited extent in my coursework. Like I was a poly sci major. And then my emphasis was international relations. So of course I took the IR theory courses and I took maybe like it was ethics, ethics and international relations. But it was nothing that I could do that was abroad. I mean, I interned for Congresswoman Barbara Lee. And so again, I was focusing on similar things, immigration and education in the district. And so as a part of like kind of my childhood, I've always been interested in human rights and Eritrea. 
And so I guess my only new stories growing up about the human rights issue and Eritrea was always from the United Nations meeting during the human rights council when the human rights council was in session. And so that kind of informed why I chose Geneva when I came to Berkeley. So yeah.

Stephanie: Where did that interest in human rights, is that from your mom?

P2: Yeah, it's from my mom. Oh my gosh. She's amazing.

Stephanie: Aww!

P2:  She's so great. I think because of our... so I was very fortunate, my mother and we were very fortunate in terms of like how we came to the US. Like we didn't have experience a lot of the other struggles that a lot of refugees or asylum seekers face, like our asylum case was straightforward. It took the normal amount of time as lengthy as it is. It took the normal amount of time. But because we were both immigrants, my mom was very like, very political about her per different perceptions of their, of their RI government and what was going on in a retreat. And so growing up in that hassle hearing, everything that she had to say, and then watching all the news that we watched is kind of why I was like, oh, this is not there. This is unjust. Like I don't know what I can do, what capacity I can do it in, but this is something that I need to be involved in and one way shape or form. And so I was, oh, always involved in, I was as a kid, I always watched the news instead of other things that people normally watch. So I was aware of like the refugee, crisis or what was going on in like the Middle East and in Africa. But I just know how to engage in that. When I was a kid and prior to college except working in my local communities. So yeah. 

Stephanie:  Wow. It's an amazing, how old were you when you came over? 

P2:  I was a baby, so I was like three or four. 

Stephanie:  You were like little, so do you have Eritrea?

P2:  I lived in Beijing. I was born in Beijing. I had never been to Eritrea at that point. The first time I went was when I was 11, 13. Okay. And that process was a bit scary, right. Because there is, I don't know if you're familiar, but there's this young girl named Sihana lee who's a US citizen and in a retrain and citizen. But when she went to a retreat because of whatever her father did when she tried to cross the border, she was detained and she was a minor. And so knowing that I was like, this is scary. Like, I don't know if that's something that I like is that something could happen to me. Is that something that could happen to anyone? And so you'd hear about cases, maybe they weren't minors, but I hear of other cases where people wrong fully detained. And so when I went to Eritrea, it feels like it's almost like if you don't say anything, that if you don't say anything, quote-unquote wrong, like nothing will happen to you. But then also it's, like freedom, speech and all of the rights that I took for granted here. Right. And so, when I went there, it was definitely one of those like, experiences where I was like, okay, like I clearly see what's happening in terms of employment, in terms of like people like having a living and being able to afford for themselves and their families, and then kind of how the government contributes to that being the problem consistently. And know, and with no democratic like elections and all those things. And so when I came back again, that was like the second biggest moment in my life, I was like, okay this needs to be addressed. But how, and so I'm still trying to figure out this answer today. 

Stephanie:  Oh my goodness. Wow. That's, are you an only child?

P2:  No, I have a brother. He's younger.

Stephanie:  You have a brother. Okay. 

P2:  A younger brother.

Stephanie:  There's this whole thing about, well, you know, when people go over. An age order and birth order or whatever, I'm the oldest too in my... Yeah. And so I guess the last question is with all of this great experience, I mean, do you imagine yourself back overseas? Do you see yourself walking domestic?

P2:  Okay. I do. I've always seen myself living, especially when I went back. I was always like, I want to move back here if political condition. And I think in my spare time, like I have been involved with this one organization that like works and advocates and campaigns for refugees and those who are like the young women that I mentioned earlier, you see him like people who are wrongfully detained with G15, or activists, journalists cetera, who like openly opposed the government. And so they were wrongfully detained. And so we worked on campaigning regarding that. And so that's kind of what I do in my free time, granted with everything else that I have going on. But yeah, and so I do ideally see myself moving back there, working in education policy. That's always been my focus since college. Maybe more on an international scale then potentially moving forward in the horn of Africa but yeah.

Stephanie:  Amazing. Do you speak, what languages do you speak? Speak French?

P2:  I speak French. I speak Tigrinya. Yeah. Which is my native language. Which is one of the national languages Eritrea. I speak a little bit of I'm heartache because of media news, movies, TV shows and some Arabic, I was exposed to a lot of Arabic when I was in Eritrea and it took a lot of courses. So just because of its positionality by the Red Sea and right across it is Yemen and kind of who our biggest, like importers and exporters, yeah, so I had more Arab immersion or language Arabic. Yeah. Immersion than I did than I did, like, I don't know, German or something, so.

Stephanie:  Yeah. Wow. And so, wait, so you were there for, from 11 to 13?

P2:  No, I was there for a few months. I was there for three months.

Stephanie:  Yeah. Wow. That's impressive though. 

P2:  Thanks.

Stephanie:  Well, tonight, let me, thank you. I mean, those are really all my questions. I'm going to go ahead and stop the recording. 

P2:  Perfect. 


P3: E.B.

Stephanie: Great. Okay, so, I am here with Emily Bauer to talk with her about her experience with immersion programs. So, Emily, as you know, this is being recorded and any material that you say will be deleted, this transcript will never go beyond me. This is purely for a class. It's totally confidential. If at any time during the interview, you're just tired and done, you can just tell me ‘I’m tired and done’ and we will stop immediately, so. And you don't have to answer any of these questions. If you want to answer all of them, totally up to you, so, okay. So, the first, if you would, say who you are and what you're studying in school, what year you are in school. Maybe something about your previous experience overseas and if you have an idea what you're aiming to do in the future. 

P3: Yeah, thank you. So, my name is Emily Bauer and I’m a second year Master's degree student in international policy at Stanford University. I am concentrating in international security with a focus on like, the nexus between international development, international security, the advancement of human rights. In the past, I worked with the US government on national security issues and my area of focus was predominantly Latin America. I went to undergraduate school at Georgetown University in the school of foreign service, so I think just kind of like, being in the international development, international security in Georgetown DC space, I’ve had a lot of opportunity to engage with a lot of different people from a lot of different cultures and hopefully, in the future, I’m hoping to take that knowledge and, you know, make the world a better place whether that be at USAID, like, where I did my internship over the summer or State department, maybe somewhere in the private sector. I’m starting to like California a lot, so it'd be cool to stay here. 

Stephanie: Many of us do. Thank you. That's awesome. Yeah, I love California too and Palo Alto is amazing. That is great. Thank you. Well, tell me, if you would describe for me what immersion program you may have participated in, either maybe in undergrad or even in graduate school? 

P3: So, I, unfortunately, did not get the experience to study abroad in either undergrad, although I will, in graduate school in the spring. Fortunately, that's in the future. Not study abroad per se, but we do field work for a week in another country. Fingers crossed. 

Stephanie: Ah, fingers crossed. 

P3: Yeah. 

Stephanie: Great. 

P3: But I did get to go to about like, a 10-11 day trip to Spain when I was a senior in high school, with my art class, so that potentially could count and then, I don't know if this counts as like, a cultural experience but, you know, 50% of our cohort are international students and so, I have definitely been able to glean more cultural insight from like, the informal dinners that we're doing and just maybe the networking events that we're doing, but I can also focus on Spain if that's more in line with what you're thinking. 

Stephanie: That is awesome. Yeah, I think, and actually that's perfect timing. Junior-Senior year of high school is another really great window of time. So, I would love to dig into this experience you had. And so, perhaps describe for me, you mentioned, with your art class, was this a faculty-led program? 

P3: It was. I don't remember, I think you kind of got invited if you were considered like, a good art student, and it was an interesting trip in the sense that it was primarily focused on the arts and so, cultural exchange via the arts is probably like, a pretty unique experience as opposed to just going for generalized study. 

Stephanie: Interesting. So, you said you were invited, so how many students were invited to join this program? Do you remember? 

P3: I would say like, 10 to 15. It wasn't super selective. I heard about it through word of mouth. Asked the, you know, teacher and they said, yeah, sure, you can come. It was, I think you paid your own way, so it wasn't anything that they provided for. 

Stephanie: Was it school sponsored or just teacher just did it on her own? 

P3: I would say it was school sponsored because I mean, at least two of the art teachers went and then they had like, an actual tour guide that was with us for those 10 days. 

Stephanie: Okay. Okay, gotcha. And did they, prior to your departure, do you remember what kind of preparatory work they may have done with you all? Did they talk to you about Spain or what you will be doing? Any of… any pre-departure… 

P3: Sure. 

Stephanie: What happened before that?

P3: I'm pretty sure we had an itinerary of like, these are the locations we're gonna be at. But we had no sort of, you know, cultural prep or… yeah, I don't think we… it was kind of just like, you signed up, you got to go. 

Stephanie: Interesting. Wow. Well, was it during the summer then? Or was it during the school year?

P3: It was during the school year.

Stephanie: Okay. So, yeah, it must have been school sponsored then if it was during the school year. Were you at a private school or a public school? 

P3: Public school.

Stephanie: Public school. Okay. 

P3: Very ad hoc trip. I actually… so, I don't know if this is relevant or not. Probably not, but I was in International Baccalaureate. 

Stephanie: Oh, yeah. 

P3: And I was… I was in Spanish in International Baccalaureate and they also had organized this Spain trip. And then last minute, you know, I decided I didn't want to go with them. Heard that art class was having another trip. 

Stephanie: Oh. 

P3: So, I ended up going with the art class.

Stephanie: Okay. Gotcha. No, that's interesting. So, there was IB at your school. And was it normal for the IB students to have an immersion program, do you know? Was that pretty typical?

P3: I think so. I think it was typical for them to take trips. 

Stephanie: Okay. 

P3: And theirs, I think did a lot of leg work at that time. 

Stephanie: So, this was basically, you say you want to go, they hand you an itinerary, you book your own plane ticket based on what they, I would imagine told you arrive at this day.

P3: Yeah, I'm pretty sure that's how it went.

Stephanie: Okay. So, once you arrived, how did yours… if you said two arts teachers, how did your instructors manage the group? For example, were you all together all the time? Did you have interactions, conversations? Like, what did that look like day to day?

P3: Yes. So, we were together most of the time with supervision, and I would say that the guide that we had in Spain, who was also, she was from the UK, so she wasn't Spanish. But I think she was kind of the linchpin in terms of organization and supervision and the teachers were almost like, also part of the group. Granted, you know, they were responsible for all of us, but she definitely was the one who moved us to place to place. And then if we were in a spot where I guess, you know, we couldn't get lost, they'd say, go, explore for the next hour and then we'll reconvene at this location.

Stephanie: Hmm. So, the instructors, did they do any group processing with you all or, you know what you're experiencing, like, what is this like? Any of that come up?

P3: I would say no. Any of the group processing was through the guide.

Stephanie: Okay. So, the guide… did the guide then sit down with you ever and talk with you about you know, even the culture behind the art or something like that? Does that ring a bell? 

P3: Yeah. 

Stephanie: Okay. So, the guide really ran the program basically? 

P3: Yes. 

Stephanie: Okay. Did you have much interaction with Spaniards?

P3: I could have. I remember, I tried to say something in Spanish and the person looked at me like I had two heads, and so, I was just like, don't need to do that again. 

Stephanie: Oh, my, that's funny. Okay. So, and were you all staying at hotels or host families or…? 

P3:  Hotels. 

Stephanie: It was in hotels. Okay. So, it sounds like it felt… did it feel more tourist to you or did it feel like you were like, people to people engagement at all? What was your feeling about it?

P3: It definitely felt more like we were on the outside looking and like we were tourists, to the extent that we had any sort of intercultural exchange. We were able to cook traditional Spanish dishes with chefs. And so, that was pretty cool, and by pretty cool, I mean that was really cool. We learned how to make tortilla de espana, which is like, this egg dish with potatoes, which is really good and then paella, some Tor… like some bread and cakes and stuff, so. And I don't think the chef spoke English, so we were just kind of… I don't know how we knew what to do, but… 

Stephanie: It kind of worked. Oh, my goodness. That's funny. And, but that's all, and so then the guide is just, you know, kind of bringing you from… basically organizing this program, it sounds like, you know? 

P3: Yeah. And I remember there was some discussion, we went to, I think, Barcelona and so, we talked a little about Catalan and like, Catalonia and how it was different. We had a bus driver that spoke Catalan, so that was interesting because, you know, you recognize that there were differences in their Spanish. And I think that this… so we went to see Salvador Dali’s Museum and maybe that wasn't like, person to person exchange specifically, but I remember being really struck because the type of art was just so different than anything I'd ever seen in the US. Like, I don't know if you're familiar with his work, but yeah.

Stephanie: Yeah, he has a great museum in Florida actually as well. 

P3: Oh, really? 

Stephanie: Yeah, I know it's random, right? But yeah, it's amazing. It's a huge, huge complex, I think it's that one and then the one you saw are the two main museums. Yeah. 

P3: I really liked it. 

Stephanie: Yeah. No, it's cool stuff. I have somewhere like, a grippy clock, you know, like one of his… one of those. Yeah, that's kind of fun. So, then you finished this, and I'm assuming, were you asked to, you know, reflect in journals at all or were any assignments attached to this? No. No. Okay. 

P3: No.

Stephanie: It was like, no, not at all. Oh, Gosh. And so, you get done and you go home and that was that?

P3: Yeah, it was like, a lot of fun. That was like, a great… I think it probably was spring break. I think that's when we took spring break trip.

Stephanie: Okay, gotcha. Okay. So, how did that land for you? Did it… how did this trip influence you or affect you or shift anything for you? Or did it not? Was it more just, ‘that was a really fun spring break trip, next?’ kind of feeling?

P3: I definitely… how will I explain this? I don't think it was earth shattering in any way. I definitely think it was helpful, right? Even if we didn't have too many, like, too much person to person interaction on the ground, you can still see the cultural differences, like, visually. And, you know, it made me… I went back later with my mom, so it was like, a good enough experience that I wanted to go back and see it. I continued with Spanish and studied Latin America in college. So, I guess maybe it just… it was like, ‘oh, yes, I do like that’, and it compelled me to keep studying that culture. 

Stephanie: Gotcha. 

P3: Granted, Spain's very different from Latin America, but…

Stephanie: Yeah, it is. It definitely is. Yeah. So, to juxtapose this with me, with your current experience with having 50% of your cohort be international, what's this experience like for you, right now, in terms of understanding others and engagement and maybe interest in who they are, or your own self-reflection as you've gone through this so far in your second… and that you've done it, gone through especially a whole year with these… 

P3: Yeah. It's phenomenal. I can't imagine an experience where I would get something similar. Like, it just seems like such a unique opportunity that most people aren't going to get in their life because you'll go to a dinner and someone will be from South Korean and someone will be from Chile and someone will be from Japan and, you know, at first, you don't talk about kind of the cultural nuances or cultural differences, you're just talking about school or work or, you know, partners, just everyday things and then, I don't know, like, for instance, I had a really good conversation with my friend from South Korea the other day where she was just talking about how, I don't know, much freedom she felt in America, like, culturally, she was talking about how in Korea, you very much want to fit in, you don't want to stand out. Like, if someone else… like, if there's a crowd of happy people, you're supposed to be happy. If there's a crowd of sad people, you're supposed to be sad. And so, she was talking about almost like, this disconnect between… like, she had a hard time reading her own emotions at this point, because she was so used to mirroring everyone, and it was just like very intimate. Like, I have a friendship with her but that was like, a very intimate thing to be sharing with us, I would say. And then the person from Chile was like, I feel the exact opposite. Like, I think everybody… no, she didn't say it like this but she's like, people feel kind of cold and like, kind of phony and like, people are like, really happy and animated, but it doesn’t feel like they actually want to get to know you. 
And for me, yeah, for me, that kind of like, confirmed everything I know. Or not everything I know, but it like, confirmed stereotypes. I was like, oh, yes, like, America, warm, maybe Asian countries, like, I don't know, but… maybe like that. But it was really unique experience. And I also like, kind of moderated my behavior as such, because when the woman from Chile came in, I was like, so animated and I could tell, like, she was not at the level that I was, she was not as amped as I was, and then as soon as she said that, I was like, oh, maybe that's what it is. Maybe it's just a cultural difference. And then, I don't know if I'm going off in a tangent, but then… I'm the president, and so, I'm continually like, interacting with my committee members and so, I have very intimate relat… like, working relationships with people from, I think it was Chile, Israel, Germany, South Korea, like all of these different places. And so, I always have to check myself in terms of like, when I'm receiving information, if I think it's rude, if I think it's pushy, if I think it's like, whatever, I tried to just step outside of myself assume good intent and just, just be like, people are coming from all of these different, like understandings and frameworks for how to work with people and relate to people. And so, I'm just trying to shift, I guess, how I think and learn more and… I don't know, so…

Stephanie: How do you think you learned that insight that you have the ability to shift your behavior to respond to these folks and that you want to? Where did that come from?

P3: To shift my behavior to these folks? Well, if we're talking about childhood, my mother was the diversity development specialist for this company that… this company that she worked for. For the post office. Oh, well. And we'd always go to these cultural affairs, and so, I feel like just interacting with different cultures was helpful. Therapy is probably helpful for like, learning how to see other people's perspectives. Relationships in terms of like, romantic relationships are helpful for trying to see other people's perspectives. So, I think like, theoretic… like, theoretical knowledge you learn in undergrad, which is like, cultures are different, and then like, those real life experiences where you're actually having to put yourself in other people's shoes in order to get along, so maybe just kind of bridging those. Yeah. 

Stephanie: Yeah. That makes a lot of sense. And the… it sounds fantastic, this experience, and you're talking about like, these dinners and, you know, kind of hearing, people say different things and how you're checking your own responses of ‘wait, I'm feeling something here, why am I feeling that?’ you know, maybe that's just where they're coming from. Do you see others around you doing the same?

P3: I think so. Because, I think people, at least the person from Chile, she said she was talking about whether she felt she was being rude or like, distant to her boyfriend and her boyfriend was like, well, they know you’re foreign, so they probably don't care. And then, yeah, I think that other people have this level of cultural awareness as well right now. Yeah.

Stephanie: So, what else makes this such an asset to the program, having 50% international? What is this doing to you and to others, rather than just having, you know, 10%, 5%? 

P3: Yeah. 

Stephanie: You know, one or two token international students. 

P3: Yeah. I think the objective would be, they want us all to go into government, into policy making and to be… like, I think what they're doing is they're giving us practice building relationships with other cultures, so that we're better prepared for when we do it as a career. I, unfortunately, don't think it's anything like diversity inclusion or, I think it's very practical.

Stephanie: Sure. No, no, no. And are they doing… is the university providing coursework or workshops or seminars or even just structured conversations around how do you get along with other cultures and how do you navigate these things?

P3: Yes, that's a wonderful question. And it is a great initiative. And I think that, like, I was a diversity representative last year and that's something that people ask for. And that was all framed around classroom participation, which was a big initiative that I worked on last year. Different cultures felt less comfortable talking, whereas the US citizens, typically male, felt very comfortable taking up the entire conversation. And so, we wanted both the professors and the students to be aware of some of these cultural differences that would account for more or less participation and even the way of instruction being so unfamiliar to the people that are in the classes.

Stephanie: So, tell me about that. What happened after those…? 

P3: Well, nothing.

Stephanie: Nothing? 

P3: Well. Sorry. So, I hosted… not I hosted, our committee hosted like, a forum on how to encourage inclusive participation in the classroom, and we created a guide, a practical guide for professors and students, but I think the cultural component was probably one bullet of a long document. So, the bullet in and of itself could be blown up in like, an entire session of itself or course even, but it was just one bullet on our slide. 

Stephanie: Wow. What's your sense of the faculty? Do they seem to recognize the need for understanding and adapting to different cultures and styles and personalizing the classroom?

P3: I would say no. I would be under the impression that they kind of assume that everybody's smart and they would, should get it. Like, it should be something that students are capable of maybe learning on their own.

Stephanie: Hmm. 

P3 Not that this… Yeah. Not that this has ever been explicitly stated but I think they're just kind of like, ah, they're smart kids, like, they'll figure it out. 

Stephanie: But yeah, it sounds like maybe they themselves are not implementing those practices, at least in the classroom.

P3: They were not receptive to that feedback. No. 

Stephanie: Yeah. Why do you think that's the case, for themselves?

P3: Why they're not receptive to feedback that potentially other cultures have different speaking styles? 

Stephanie: For an example. 

P3: Yeah. Maybe just coming from a position of, I don't know, like, they're pretty famous people, they have pretty high status, pretty… I would be under the assumption that they would kind of expect people to either meet them all the way or meet them halfway. Like, there might be some concerted efforts to make like, an attempt to make people feel comfortable, but I don't think… like, I think that if it was a concerted effort, it would just kind of fizzle out as people forgot about it or as the professors forgot about it. 

Stephanie: Yeah. What's your sense of the international students? Cuz I'm sure they noticed that if this was a single bullet in a long list on a single slide, particularly, given your work and obvious interest in this space, have you heard comments from some of the international students of what… how they feel about where things are at, or the reaction that was received?

P3: And this is with regard to the professors specifically?

Stephanie: Yeah, and just in general, sort of, it sounds like that you all had some pretty concrete messages to provide and it sounds like maybe the professors and just in general, there wasn't a lot of movement on those requests.

P3: Yeah, I think this is a little… this might be a little bit of a broader issue, but I think our program, in general, expects a lot of student initiation. 
And so, again, it's kind of like, I don't think the international students necessarily have any support for that. I think that they kind of just have to deal with it how they deal with it, at the end of the day. And sometimes I'm sure that's maybe feeling less of a sense of community. I do think, like, this is not always the case, but I think perhaps international students tend to hang out more and the American students tend to hang out more. That's not to say that's always the case, but there's definitely like, some sort of understanding among the international students that perhaps the US students don't have.

Stephanie: Would you… are you in that boat, would you suppose, or do you feel you yourself are pretty mixed up in the international student group as well as the American student group?

P3: I think I've made friends individually with a lot of the international students but I don't think I've like… like, how do I describe this? I think I could hang out one on one with an international student, but I don't think there are very many instances in which most of the students are international and then I'm also there with them.

Stephanie: Gotcha. It's pretty typical. Yeah. It's pretty typical. It's… you know, we see this as well when we're overseas and, you know, you might be the American, there might be a south African, there might be a Brit and a Kiwi and a Taiwanese and that group sort of stays together, maybe not hanging out so much with the Spaniards, you know, or the Chileans or, you know, what have you, so yeah. Yeah. It's not terribly surprising, I'm just curious how, if it might look a little different given there's such a huge percentage of students that are international, so, yeah. 

P3: Yeah. 

Stephanie: Okay. So, just a couple more questions, and thank you again for this. So, when I say intercultural competency, global competency… Again, no right answer here, in fact, there is no right answer, there's no definition that anybody can agree on, but those two terms, what comes to mind for you when you hear intercultural competency? What does that mean in your mind?

P3: I think I'd first try to relate it with the word that I might understand better, which would be like, emotional competency or social competency. And so, intercultural competency would be maybe the ability to like, regulate and self-regulate across different cultural communications. And then global competency, that throws me a little bit because there's no, like, I don't know, like, intercultural. There's inter, which means between, which is like, a relationship. So, global competency, I almost take it to be more holistically, like, on a world scale. Like, how are we doing in terms of interacting with each other, but that's probably wrong, but maybe the term should just be better. I don't... 

Stephanie: Yeah. No, no, no, it's true. And these are, it's messy. You know, there's a professor that I've studied under is gentleman named Fernando Riemers. He's up at Harvard and he… I've asked him a few times, you know, what do you mean by global competency? You know, what does that mean? Cuz he's really the person who spearhead that term, and he often talks about it as a, is the knowledge and awareness of other, not just cultures but really other places, like, global knowledge. You know, how do systems work, how do… what geography, histories and then also the… what he would term is how to navigate successfully within that global atmosphere.

P3: Okay. 

Stephanie: But then if you pose intercultural competency, well, how does that compare to global competency, you know, and I think what you've just said, there's actually several definitions. Several researchers who have used that specific phrase, self-regulate, the ability to self-regulate across cultures. So… 

P3: Yes. 

Stephanie: Yeah, no it's beautifully done. Yeah. And again, there's no right answer. I mean, no joke. There is no single answer to that question. It's really curious to me though, you know, when people hear the terms and they maybe not really heard them before and never thought about it, you know, what comes to mind and that's something I'm trying to figure out is how do we distinguish between the two or is there a tangible distinction, right? 

P3: Question for you. So, intercultural competency, is that primarily, I don't know, like, culture is such a broad term, is it generally by geography? For example, would it be considered international competency if I get along with someone from the east coast and I'm from the Midwest?

Stephanie: Yeah, it is a great question. So, intercultural competency functionally means the ability… in my definition which I borrow from another mentor in the research world, the ability to effectively and productively navigate and communicate across cultures with the appropriate knowledge, skills, and attitudes to do so. That is very wide open, so that could very well mean you, a west and an east coast conversation. It could mean talking with someone on a Native American reservation out in the central valley, right? It could mean as different as a culture, if you've ever had a chance to talk, you know, from the area, so, you know. But if you… my brother-in-law works at Google down in Mountain View. Right? You talk to him versus a, oh, goodness, a gardener who had worked with Alice Waters at Chapini Up in Berkeley, you know, one who has really worked in the land and you have a guy who thinks literally ones and zeros. There is an intercultural competency necessary for them to productively and effectively communicate, and they need the knowledge, skills and attitudes. And attitude is really… you've tapped into it with your comment about social and emotional. In fact, that's right. It's empathy, it's curiosity, it's engagement, it's a whole host of adjective that are really powerful that feed into that attitude of are you willing, able and wanting to be present with this other person? Right. And then you talk about the skills. You know, do you have the skills to do what you're doing in many respects. To listen. Radical listening is one of the term of art. To observe yourself, which is the heart of intercultural competency learning. 

P3: That's awesome. 

Stephanie: So, you know, all that knowledge is also part of that ability to be competent in your intercultural relations. So, it's more than just communication, right? It's actually deep self-awareness and self-reflection and holding those attitudes and behaviors. Well, we say knowledge, skills and attitudes, so behaviors are actually the execution of those attitudes, so we would put that in the skill bank. 
P3: No, that's so cool. It made me think, I like the idea about radical listening and self-reflection and I would share, like, I know this is just for practice, but as an anecdote, one of my friends in the program is Chinese-American and he had another friend who is Chinese-American over. And so, it was me, two Chinese-American men, and I was very deeply aware of like, the fact that I was white in that circle. And they offered me a moon cake, and I don't know if you know what a moon cake is. I had never heard of a moon cake, but apparently it's a traditional Chinese dessert that they have during I think they said Autumn Fest, and it is Lotus seed paste inside a pastry with a salted egg in the middle. And they're like, this is so Chinese. If you like this, you don't have to like this, it's so Chinese. And I ended up liking it and it made… it prompted me to like, look up what the festival was about and like, look up how to make one. And I just remember feeling just like, the sense of like, partaking in something that was very intimate and personal of somebody else and really enjoying it and I like that experience in and of itself just made me so excited, so, yeah. 

Stephanie: Yeah. You know, I'm so glad you shared that story and that, really that's the root of this. It's that people to people engagement. When it's personal, that's where people shift, you know. Like, you will never forget this. And like you said, it sparked this whole other thing, this interest, and next time you engage with some Chinese-Americans, you're going to, you know, you're going to have this thing, you know, that you can relate to them on, in a way that will be both surprising and delightful.

P3: Yeah. Now I have another anecdote. Now I'm just thinking all these anecdotes about my…

Stephanie: I love them. Please. 

P3: Okay, good. Well, I'm in a class called ‘Intro to Arab Studies’ and I know my professor is, you know, from the Middle East. I don't know where specifically. Most of my classmates are from the Middle East. And I went up to him after class and I said, ‘hi, professor, you know, I'm a little concerned about, you know, my position as a white American having to critique this movie, that's very like intimate to Leban… like, Lebanese history and shared memory, and like, it doesn't feel appropriate for me to critique this movie and the assignment’. And he just, you know, he was so wonderful, right? And I will always remember this experience as well, because he's just like, you know, this is why it's appropriate, this is when it's not appropriate, I really value your opinion and I'm just so happy that you're in this class. And I was like, wow. He said he was happy that I was here. And he's like, I can't wait to read your review, it'll be really, really good. You know, like, thank you so much for all of your… I don't know, insights, so, there's definitely school's great. I don’t know. 

Stephanie: What a gift you gave him. You know, really, what you just demonstrated was an immense amount of cultural sensitivity and compassion and empathy, and also I think a great humility, right? That who am I to offer you something on this? You know, I'm just a white American. I… Yeah. Oh, my goodness. That's impressive.

P3: Yeah, I was like, I'm going to be his friend now. I don’t know. 

Stephanie: Exactly. 

P3: And that's it. 

Stephanie: You know, it's very much akin to when you go to a… whatever, you know, let's say you're in Latin America and you're in a place where they speak Guarani instead of Spanish, right? So, you're down in Paraguay and you say to… you know a few words, and so, you say those few words instead of using your Spanish, right? And all of a sudden you get this, ‘oh, my gosh, that's amazing’, you know, cause it's really, it's the same vein of what you just did, you know, like I know I'm an outsider and I'm going to try, but I'm coming to you with great humility and knowing that I'm… I don't have much to offer you, but what I do have, I'll try to give you, you know. And that… what a different perspective to come to someone, right? Yeah.

P3: Well, everything that you're studying and learning about sounds so interesting, so, maybe someday I'll get my PhD. 

Stephanie: No, I love it. And it's… yeah, I am really committed to figuring out ways, you know, partly in my day job, but, you know, someday I won't be doing my day job anymore in a few years and so, it's, okay, so how can, you know, we take all this knowledge, skills and attitudes that you've gathered up and apply them in places where like, in an environment at Stanford or in an environment at Iowa State, or, you know, it doesn't matter. This is… what your experience is there is frankly very normal. It's really across the board. And it's interesting how it's that present, so. Well, Emily, I can't thank you enough. This has been such a gift you've given me.

P3: I'm really happy. This was a very pleasant conversation, so I really enjoyed the opportunity to reflect and talk about myself and learn more things, so thank you so much.

Stephanie: Oh, you're welcome. I'm going to just stop the recording here. 



P4: P.A.

Stephanie: So here we are with Pierina, I'm going to ask you to introduce yourself.  You know, that this is being recorded and that you can stop this interview at any time. And that all of this recording will be deleted after I'm completed with this particular research paper and project for this course, this is strictly for a course, and it will never go anywhere after this. So if you will introduce yourself and just say what you're doing, where you went to school, what your intention is for your career goals. And then maybe start talking with a little bit about, oh, and where you're from. If you've had other experiences oversee used before.

P4: Perfect. Thank you so much, Stephanie. So my name is Pierina. I'm currently a first year graduate student in the Global Human Development program at Georgetown University. I'm also a USAID Donald Payne fellow. So after I complete my graduate studies, I will be joining the USAID Foreign Service as an education officer. I'm originally from Venezuela. I was born in Noida and moved to Florida when I was a year old. I grew up in a predominantly Hispanic and Spanish speaking community. So, and most of my family is still in Venezuela. So I grew up kind of, you know, in between both worlds in a way even though I wasn't able to travel back you know, we would always talk about Venezuela and kind of like the things that my family over there was experiencing. I got my undergraduate degree in international from Florida, international university in Miami which is where I had my first kind of intercultural study abroad immersion experience. So while I was study there, I did a trip to Southeast Asia and I visited Thailand, Vietnam and Cambodia. So when we were in Vietnam, we did two different immersion programs with other college age students. So one of them was well both of them were really focused on us. Getting a sense of like the culture of the cities that we were visiting in Hanoi and Saigon, but also more on like a people to people basis of like, you know, just because we're from different countries, we're not all that different. But it was also very interesting to kind of get a sense of the culture from, you know, a youth perspective kind of like what's, what's popular what to do. What's not, what you don't do? And then when I came back from, oh, then, so it was two weeks in Vietnam and then three weeks in Cambodia. And while I was there, I taught English at a teacher training college. And that experience really kind of just ignited my passion for international education. And when I came back to the states I did some work with the international rescue committee working with unaccompanied youth migrants from the Northern triangle which was really impactful for me, kind of came full cause I, you know, grew up undocumented myself. And it was just a really great experience. And so, so I'm excited to be studying these topics now in graduate school. And knowing that, you know, this is the path that my career is taking me on. And I think that a large part of that is attributed to that experience that I had when I was an undergrad of going abroad and seeing kind of the issues that were happening on the ground. So yeah. 

Stephanie: Thank you. That's fantastic. And that is, I'm just so excited to talk with you about this experience. So I want to tease into this experience, this immersion program that you had a little more, what year in school were you when you went on this? 

P4: I was a freshman, so it was when my first, well, it was the summer after my freshman year. So I was kind of in between my first and second year of college but I forgot to mention. So as part of that program, so was in the summer, but the semester before in the spring, we also had a full course, a full-fledged semester long course where we delved into kind of like the historical ties between the US and Southeast Asia. And we focused a lot on kind of like the Vietnam War period and kind of like the political tensions that were happening in the US at the time. And how that kind of impacted our reaction to not only the Vietnam War, but also the genocide by Pol pot and Cambodia, and kind of like that inertia that was there. That really was, you know, in large part, we could have helped, what was happening and because our attention was elsewhere. 
The United States didn't, you know, didn't really this wasn't on the radar. And so getting that kind of context before we visited these countries, I think was super impactful because we already went in with an understanding of what kind of tensions might exist between like an American coming to this country, to these countries to just visit when, so much kind of like trauma was associated with that period. And you know, some of these things still exist today. Right. So that generational trauma and PTSD. So yeah. 

Stephanie: Was it a required course for anyone who wanted to participate in that summer program? 

P4: Yes. So you had to, you had to participate in that semester long course. Technically the program was a two semester program because one, the one semester was the course itself where we, you know, we had all the assignments, the readings we also started kind of planning our service project in that course. And then the second half of the court of the program was the actual like immersion and actually going to the country. 

Stephanie: This is so fantastic. So the course then, it sounds like it really delved into the sociopolitical history of this particular region in these countries. Did they do much work on the cultures of these countries and perhaps also if they did or didn't any work on how it might feel for you as an American going there and that cultural difference? 

P4: Yes. So, you know, it's kind of funny because the way that like our professor kind of approached, this is very... It was like he did this in a very funny way, you know, he'd be like, just so you know, like people in Southeast Asia, like they tend to be like a lot shorter, so they're going to look at you and they're going to be like, wow, this American is like so big and tall. And so, you know, just be prepared for that kind of reaction. And you know, but there was also, obviously some of the more serious things that you would let us know. And a lot of this would happen as we were in country as well. So for example if we knew that we were going to be well, as when we were teaching in Cambodia we were there during one of the teacher appreciation days. And so typically what they do is that they have that day off and then they do something, you know, for their teachers. And so for us, they took like, our students, like brought us, invited us to their homes and they cooked us a meal and it was a whole, like he spent the whole day with them. And so in preparation for that, he let us know, you know, a majority of people in the villages, this is the kind of food that they're eating, when you're sitting down make sure that if you're like sitting on the floor, your feet need to be faced away from, like, you can't show the bottoms of your feet to anybody because that's considered like very rude. And like the bottom of your feet are dirty. Most people are barefoot, right. When they're walking along the villages. So like, you don't want to show the bottom of your feet taking your shoes off before you enter someone's, if you're entering the house, taking your shoes off before, there was another thing that I thought was really interesting. So my mind, but these were things that were talked about. It's not really polite to talk about like money. So, you know, making sure that you're not really talking about like what you're buying or spend or stuff like that. And yeah, so these, these were things that we, we definitely knew while we were there. And so we tried to just to not accommodate, but like adjust to that. Especially when we were visiting some of what are they like, the tourist type, I don't, there's a word for like these, these areas that we were visiting. But so we visited most of the temples in Angkor Wat. And so and we also went to like different Buddhist temples and things like that. And we were always told dress modestly, for women don't have your shoulders showing, make sure if you're wearing a skirt that it's long and I remember I had a skirt on that. It was a long skirt, but there was like a small split on the side that showed like some of my legs and my professor he thankfully, like, I guess he saw this coming for someone on the trip was going to need this. So he like had some safety. And so we pinned my skirt up so that I could enter and not be offending anybody. So it's things like that where we knew that there was some start differences in culture, and we were prepared for that. And I think because most of the people on the trip they knew what they were signing up for. Right. You're going to Southeast Asia, you're not going somewhere like Italy or France, that's a little bit more closely aligned with our Western culture. Right. So yeah, pretty long-winded answer, but we definitely kind of had that. Yeah, 

Stephanie: This is just fantastic. And all of that was integrated into the course itself that you took. Okay. And then how did it sounds like the overall purpose was a people to people, cultural exchange, is that accurate? 

P4: Yes. 

Stephanie: Okay. So the intern, the teaching part or the sort that you all were doing, how did that, who thought of that and how did that get organized? 

P4: So the professor was I think he served in Vietnam, but he served as a translator for the military. So he felt a lot of and this obviously came up, he shared this with like certain students after, or during the trip. But he felt he had a lot of guilt associated with his involvement in the war. And he spent a good amount of time in Vietnam. He also spent some time in Cambodia, and so when he came back, he was kind of like struggling with the guilt of his involvement in the war and the effects of agent orange, all of so he decided to start a foundation that essentially would sponsor kids to go to school in Cambodia. And he had sponsored a lot of the kids’ education that ended up going to this, this teacher training in college. And so he had this partnership with the college, so that every year, because he does this trip every year with the students in the university that sign up for it. So part of its built in the deep service aspect of it, but it's in a way it still is kind of people, little people to exchange because the students that we were teaching were very close and age to us. So actually some of my students were older than me when I went. So and even despite that, I mean, they had no idea. Right. But or I guess maybe some of them probably we guessed it, but there was still kind of that level of respect because one, we were American and two, we were teaching, right. We were talking about grammar and things like that, that they would then kind of use, and for when they went on to teach primary school. So that partnership has been there for probably like eight or nine years at this point. And so they're always very happy to welcome the students and they do a big ceremony the day that we arrive and the day that we leave and it's just really nice. So he builds that in as a required like part of the course. And so before we went abroad, we had to prepare our three week worth of lesson, lesson plans lay out what topics we were teaching, how we were going to integrate kind of like things about American culture. Almost like a mini, so Fulbright does something similar with the English teaching assistantship. So it's very similar to that in the sense that it's just a shorter period of time, and then we also had to come up with our own kind of, our own service learning project separate from that. And so my team decided to fundraise money for educational resources. And then when we were in country, we went abroad. We went to a few different sites that he had just also had connections with because of the foundation. And then from there we decided which site we thought needed or like had the most need. And we donated materials to like a very rudimentary kind of education center that was a supplement to like courses, but like normal courses. 
And we also did a research project and we can talk more about like the research part of it too, but it was a very real kind of like holistic program, we did a little bit of everything. 

Stephanie: So yeah, no for sure. And in total the whole immersion experience was three weeks? 

P4: In Cambodia was three weeks. Vietnam I want to say was, it was actually one, one closer to one week, I think, not two weeks, so and then it was about five weeks, about five weeks a month and some change. Yeah. 

Stephanie: Okay. So about three weeks in Cambodia, roughly a week in Vietnam and the balance of it in Thailand. 

P4: Yeah. And then about a week in Thailand. 

Stephanie: About a week in Thailand. Okay. This is just an amazing program. So you finished this semester and during that time you're getting all of this historical background context. You're also understanding more about the culture, what to expect you are preparing lesson plans. Are you, are folks in your course wanting to be teachers or is it open to anybody? 

P4: It's open to anyone? So this program was actually run through the honors college at my university. And so one of the requirement of the honors college course you could fulfill it either through a study abroad or through like an honors class. Okay. And this requirement, I think I'm not, I like the details are kind of fuzzy to me now, but I think this, this experience like the, so it was one of the requirements for like the program, like for graduation. 

Stephanie: Okay. Gotcha. 

P4: And so all of those students were honors college students, but we had medical. We actually had like three, I think three, like pre-medical students. We had an architecture major in there Computer science. I think I was the only international relations major. We had another social work major, so it was a pretty interdisciplinary group. 

Stephanie: Oh, that is wonderful. Do you remember how many students there were in the group? 

P4: I think we were about 12. 

Stephanie: About 12. 

P4: It's very small. 

Stephanie: Yeah. 

P4: Okay. 

Stephanie: It's actually a great size. And then so you design, so he put you in groups, so you're everybody did some teaching. Is that right? Everybody taught English basically. 

P4: Yeah.  

Stephanie: Okay. And then you were in subgroups to invent sort of a separate? 

P4: Yeah.  

Stephanie: Okay. Gotcha. And that's when you all your group decided how to do that. 

P4: Yeah. 

Stephanie: Okay. And then once you got on the plane did you all travel with the instructor or how did that work? 

P4: Yeah. So he helped us, he was honestly great. Like he also runs a tour, a tour company. So he is so well versed in like all of this stuff. Right. So he sent kind of like flight he's like this is a flight that you guys should take. And so there was a number of us that traveled together on the same flight, like out of the states. We all arrived around the same time. Some people arrived like a day or two before and he was already in country. So he would just would coordinate, he would pick us up at the airport with everyone and then take you back to the hotel and stuff like that. So he was with us the time we all traveled once we act, so the first session destination was Thailand. Once we all got to Thailand and we did the other led of the trip, we all were traveling together. On the flight, we did a bus from, I think we took a bus from Vietnam to Cambodia, but we were all together the whole time. 

Stephanie: This is so exactly the kind of thing I'm looking to more to understand more. This is incredibly exciting. So as you're moving along describe to me what your instructor did in terms of group dynamics, if at all, conversations around what was happening in the cultures, if at all kind of the group itself and this instructor, what was this dynamic like? 

P4: So I think once we were in the... Like the course before, I think it was very much like teacher, student, like us in a class doing the assignments, stuff like that. So I don't think there was that much emphasis on the kind of the group dynamics as much. But once we were in country, I think that's when things started to become, we were all out of our comfort zone. And there were definitely like, just moments where you could tell, like, some students were like, couldn't handle the heat. And so some of us, some, I mean, I wasn't real, I was fine, but there were some, some students that were like really cranky cause it was really hot all the time and they weren't used to it. And so like, these were things that he was just like you're in a different country and this is what people like, this is how they live every single day. And so like maybe the bus won't have AC and you might get carsick or you might get seasick, whatever. But like, these are things that you just kind of accept and adapt to you. And I remember so that's on one hand, just kind of like the discomfort, right, of not having like AC or like being careful with like the water. Like I know one our classmates like got food poisoning. I also got sick one day. Like, just because of she got sick because I think she ate something like from a street vendor that, you know, I just didn't sit well with her. And she ended up having to go to the hospital. She was fine, but she had to go to the hospital and get, you know, medicine. I got sick one day, like after like being out all day was really hot. We were outside the pollution, I think mix of like fatigue, that stuff, you know? But you had to opt in. I remember having to go to like pharmacy in Vietnam because we took a bus from Vietnam to Cambodia and we also took a bus from somewhere. I don't remember where, but we took a bus in Vietnam and I was just incredibly car sick the whole time. Like, it was so terrible. I was having an awful time, but as soon as I got off, I asked the professor, I was like, I need this, and this cannot happen to me again. So what do I do? How do I avoid this? She's like, well go to the pharmacy, let them know that you have car sickness and they're going to give you something. So I remember I went and couldn't communicate with the person in the pharmacy. I was just like trying and tell her, like, I feel like moving in the car and feeling bad. And so she's like, okay. So she gave me, I'm pretty sure it was like a painkiller or something, but then she also gave me Gingseng. And so the Ginseng, like knocked me out completely. And I remember waking up and asking a professor, like, how did I knock out? Like, then he's like, oh, well, if you take Ginseng like, it's, you know, it helps you go to sleep. And so a lot of people take it to go to sleep, but she probably gave that to you so that you wouldn't feel that you would just be sleeping the whole time. You're not going to feel sick. I forgot what the question was, Stephanie, I'm sorry. I'm just talking about. 

Stephanie: I love it. You're answering the question. So we were talking about the role of the instructor and the group and that Interaction. 

P4: Okay. So yeah, he was kind of guiding us along the way as people were feeling uncomfortable in different things. But I'm trying to think of, I had another thing that I wanted to talk about with group dynamics. I remember so another interesting thing that this kind of like affected the whole group. Right. So when we visited the killing fields in Phnom Penh, we all go in the group. So that day we did two, that was a tough day for us. So we started off with we visited a former basically concentration camp, that it was previously a school and it turned into a security prison, and it was one of the largest security prisons during Pol Pots regimes and knowing. So we're going to this kind of Memorial, knowing that we are going to be teaching the students. Right, and we all excited because we've prepared lesson plans for them. Like, we've been learning about the history and the culture, you know, a whole semester before. And I don't think any of us do really prepare for kind of that harrowing, just like feeling of being somewhere where so many people were just murdered and tortured. And as we're walking through the museum now, but it feels so weird to call it a museum, but as we're walking through kind of like the exhibitor whatever you would call our professor is pointing out on the floor, you can still see blood stains from just so many people were killed that they're still staying on the floor, marks of like suffocation and stuff, the quarters. And so, like, they also had part that you could see pictures, like the pictures that they would take of the prisoners beforehand. And I just remember walking through that and saying like, I felt like this responsibility to like, look at every single picture. Like I had to look at every single picture because it's like so many people here were just murdered and just, they weren't seen as individuals. Right. It was just like, not even human. So that bus ride on the way back, everyone was completely violent. Like, we just, it was, it was so heavy and you could feel it like something, I felt like fundamentally something shifted for us, like after seeing that, whereas like, so we had travel to Thailand and Vietnam before going to Cambodia. And so the portion where like, people were uncomfortable and complaining about the heat and everything, I feel like after that specific day, like no one was complaining about the heat or like the food. No one was complaining about that anymore. You know, later that a day we visit the killing fields and kind of like the same experience where we have the audio, like the little headphones, the tour guide is telling us, what's happening or like what this, how many people were kill that, this specific tree, you know? And so we were asked to reflect, we had to turn in like a weekly reflection as part of the trip. And the professor after this day kind of like, he kind of let us just feel these things. And he was there to kind of talk with us. And I remember just like going, like in, on this reflection assignment and just being like, so like troubled by what I saw, but also moved and inspired. And I think the professor just did a really good job at letting us like being there, if we wanted to talk about it, but also kind of recognizing that for some of us, this is going to be like, something like really impactful and touch that would touch us in a very personal way. And I still keep in contact with this professor. And I let him know that this trip for me was really like, what kind of solidified, like my career, like this is, I just had never been moved by something like that before. And again, I think the fact that we all experienced something like that together, really shift. I think it shifted the group dynamics because we started to see each other more, like, as friends, like people that were in this journey together, as opposed to just like classmates or just people on the strip like we were all kind of shaken by that. And then of course, something that I think also really helped the group dynamic was that one of the students that he had sponsored all throughout her life basically, she is very close to professor, I'm going to... His name is Harry. So I'll just say hi Harry, very close with Harry. And his family is very close with her. He's sponsored or he's helped sponsor almost all of the kids and the family to go to school. And she was a flight attendant and so she knew a lot about like Western culture and she loved to like interact with the students that would come. And so she made it a point as well to kind of like, she would like pick out, she would connect with like a few people on the trip. And those would be like her people. And I was lucky enough to be one of her people. 
And so she took us to a wedding. One of her cousin was getting married and she took me and my friends to the wedding. And she got us all dressed up, they did our hair, our makeup. She gave us dresses. Like we were with the family, like in the preparations, it was a whole, this incredible thing. And we all got to go to this wedding. To my wedding, no one knew like anything. And like, no one knew anybody except her. And like professor Harry and we were there and we were accepted, we were brought in and everyone was happy for us to be there. And she would come hang out with us, like in the evenings, after we finished like teaching and would just talk with us, she would take us around the town show us like where she would go for drinks, or like, this is a really popular like club. And so that also really helped the dynamics on the trip because we were hanging outside of the working together and now out of the deep and meaningful parts, like we also had, this kind of connection with someone again, who was close enough in age with us that we felt, we're not too different, we're going through the same thing. So in different ways but yeah. 

Stephanie: What a powerful experience, that is a remarkable story. Thank you. 

P4: Of course. 

Stephanie: When you said something there that was really intriguing and I'm wondering what else may have happened. So you had, and, or weekly reflections, were these journals of some sort, or what kinds of things did Harry, what's Harry's last name, if you don't mind me asking. 

P4: Harry Robbish. 

Stephanie: Robish okay. Mr. Robbish. Got it. Okay. But he went by Harry. 

P4: Harry.  

Stephanie: So what did Harry have you do as sort of your processing or reflection and what did that look like? 

P4: Yeah, it was pretty open ended. He wanted to see what from that week, from like the experiences of that week, we found most impactful, most interesting, what we learned about ourselves, about the culture, about history, any just really any thoughts that we had. And so at the beginning I found the reflections to be a little bit harder at the beginning, because in the beginning we were in Thailand and Vietnam and, well, I think specifically in Thailand, it was more challenging for me because we were visiting a lot of the Buddhist temples and it was incredible architecture. And I loved learning about like the history behind, like the Kings that ordered these things to be, you know, made and constructed and the glory of the making this Thai culture. Yeah. But that was, I felt in Thailand very tort like, I felt like a tourist. I was just like here and he wanted us to feel like travelers instead of tourists. That was his big thing. But it wasn't until Vietnam, but I think that the journal reflection started getting a little bit more like reflective like after meeting with people and speaking with people and like talking with the students and getting their perspectives, I was like, okay, this, I can reflect a little bit more on kind of the disparities or like the similarities between us. Right. And it was part of the course, it was a required grade, but it wasn't yeah it was, I think it was good. And I like look back when I was writing my personal statements, I remember like pulling up some of the reflections from when I was teaching and looking through those and being, I remember, because you know, it's been a while now and everyone, when you come back from the trip, you're so kind of full of this and this excitement, or you're just like, oh, I want to do so much good. Then you get back into the rhythm of your routine and you lose it. I don't think you necessarily lose it, but like that initial excitement and like fire kind of swindled once you've been outside of either the specific country or just like working with people like directly. So and especially with COVID, I think that's been challenging for me is that like, you know, I could have had the opportunity to go abroad and like do more like service oriented things. But, I can still look back and read those articles or read those reflections and be like, no, like the opportunity know you will come. And it kind of reinvigorates me again.  

Stephanie: Absolutely. Did you have to turn in the reflections or was that just more for yourself? 

P4: Yeah, it was, we would turn in, turn them in. But you know, it was mostly like you get the grade if you turn it in, but it was mostly for ourselves. 

Stephanie: Yeah. No, that would make sense. Did he ever do specific, you know, everybody sit down as a group and process what occurred or not none of that? 

P4: No, but we just did it naturally. Okay. So which now that I think about it, that probably would be really awesome if it was required. But I think for the most part, like, you know, we'd go back to our hotels at night and the evening, and we would try to figure out what we were doing after, we would talk about kind of the day and kind of process it and be like, wow, that was, or when we were teaching would tell stories, this happened today and I what to do, but I figured out and was, I didn't figure it out was horrible. 

Stephanie: Okay. No, this is awesome. So that's one of my questions is, it sounds like maybe having more intentional group process time, would've been helpful. Are there other things that you wish would've happened? Not so much things that you saw or didn't see, but more in terms of as part of that experience that really lit that fire, you talked about whether it's as a group or maybe what you wish Harry would've done, or maybe didn't do, or anything else that stood out for you that you, or maybe less time in Thailand or more time teaching or more, you know, wish anything there that stands out for you that you would've changed? 

P4: I think it would've been nice. So like I said, in Vietnam and in Cambodia is where we had most of the people to people interactions. Because we were staying in Bangkok in Thailand. We were close enough to visit kind of like the monuments or the like land, the landmarks. And we also did, at one point we went out to the old capital of the UT and we got, we learned about like the ancient history, but I think it would've been nice to have like a people, to people exchange something of the sort in Thailand as well. Just because when I think back now, I think I left, maybe it was because of the amount of time or just like the overall experience that I had in Cambodia. But I leave with a stronger impression of like Cambodia and Kumai culture than I did of like Thai and Vietnamese culture. Even, I mean, of the three definitely like I left with the strongest impression of Kumai culture in Cambodia, then I would say like Vietnam we had the emerging experiences, we went to the toneless up river. Like we had some really great moments as well. In Thailand it was very much like the touristy thing which was good. I mean, it was still a cultural experience. But for me, the focus is on like people to people. Right. So it would've been nice to have something like that. And I don't know. I think it would've been nice to talk a little bit more about like the culture of like aid especially in Cambodia. I think it would've been nice to kind of a little bit deeper into those dynamics and how, like, there are power dynamics that play, even when it comes like to these people to people relationships simply because we're America. And so kind of talking a little bit about that and delving into that, why it does that exist? How do we overcome that? And especially like, if, and this might be a little bit more focused towards just like art, like the career development. Right. But I think it's important to understand, why were we treated so well? You know, why were they so welcoming? Is it because it's part of the culture or is it because we're tourists and we're American tourists at that? And so we have to be kind of treated well and, and like made to feel very special, right. When maybe for their own like families and their own communities, like a lot of these things aren't possible or aren't, made to be a priority. So, I think kind of delving into those dynamics would've been interesting. 

Stephanie: Yeah. No, that's really insightful. So, I know we only have a few minutes, so this has been fantastic. I just can't even tell you, so I think maybe just the final question is you alluded to at the end when you come back and there's that fire that I want to do something, and I'm curious, what, if any were there formal follow ups, so re-entry programs or that, or ongoing sessions with the instructor or you as a group getting together? What occurred when you got back? 

P4: Yeah. So some people definitely stayed in touch. Some became like friends, you know, just through, I still keep in touch with a few of those students. Actually dated one like a mutual friend of one of the people in the program dated his friend for a while. And so like, you know, there was those connections and they were nice and impactful and meaning in terms of following up. So well, not all of us, but I know a number of us did like connect with our students on Facebook. And so we keep in touch with them via Facebook. My students are always commenting on my things and it just makes me happy. And I keep up with them as well, especially with like Corona. I still keep in touch with Saxon, she is the student or the girl that was like taking the wedding and stuff like that. So she and I became very close. She and I, we keep in touch probably we talk like probably like once a week. So I say, I stay up to date with what's happening in her life and you know, do my best. She actually just had a baby, so I like, oh, talk with Harry about getting a gift over for her. And things like that. So I think it was really up to like each person, how much they wanted to kind of continue and follow up. But I know for me, like, someone who's very important to me and she invited me to her wedding and it was, I couldn't go, but, you know, she wanted me to be a bridesmaid and the whole thing. So it's really up to each person, but yeah. 

Stephanie: Okay. But there was no formal once you got on that plane to come home, that was the end of the two semester. 

P4: Yeah. And it was mostly like there, like we speak at the honors college events, like if Harry invites us, like, he actually just reached out to me not too long ago and asked me if I could like speak to the honors college students again. And like, just kind of in an effort to kind of like promote the trip and talk about why it was such a great experience. But there wasn't any formal follow up. And I'm sure that there like that if a student like had that initiative and wanted to kind of like do something after the trip that Harry would be open to it. So, yeah, 

Stephanie: I cannot thank you enough. Oh, I'm going to stop the recording.  

P4: Okay. 

Stephanie: Let me stop this, just a second.












P5: Q.C. 
Stephanie: Welcome to this interview time, thank you so much for joining me and again as you know, we are recording this conversation strictly for the purposes of this course. It will remain highly confidential, I will never use your name or any proprietary information to identify you and this recording will be deleted --It is just so I can remember what we are talking about and I appreciate your willingness to allow me to do that, okay. So, Quinn, if you could just first introduce yourself and just describe for me a little bit about your background? Your previous international experience? Where you grew up? And then we will move into some conversations around an immersion program that you may have experienced.

P5: Okay. Yeah well, my name is Robert Quinn Carolyn. I am from Illinois, a town called Algonquin outside of Chicago, depending on technical you want to get; we call it an excerpt so a little bit on the outskirts of the suburbs, lots of corn fields. But I went to Northern Illinois University to study international politics and then French and Russian language. During that time, I decided to pursue international exchange programs, with private organizations like the American Institute for Foreign Studies in St. Peterburg, Russia, as well as U.S government-sponsored programs like the Foreign National Security Education Program, African flagship language initiative in Dakar, Senegal, that was for nine months. And then also, the Gilman scholarship, to intern with U.S Embassy Keiv, in the political and economic section there. Online international experience is with critical language scholarship, the state department that was through an organization in Kyrgyzstan for Russian language, also very interesting experience. And leading from that, I am sorry; I am having a hard time remembering the rest of the questions if there were any so please.

Stephanie: Oh that is great. I am curious what made you interested in studying French and Russian?

P5: Well, French was always a personal connection. My grandfather and his father were born in France; they had immigrated from the U.S to work there. And then after world war II, my grandfather came back, and I would always lived with that little legacy so in High School when you had the option of learning French, Spanish or germane chose French and by some miracle. I know this is not so common; I really loved the language classes in High School. So, I dived into it full-on in university, I was part of the foreign language residency initiative at Northern Illinois University where we have the opportunity to live in natives of that language in the dormitories. So, that also segues into my interest in francophone Africa because my mentor and a really good friend, who would become a really good friend, was a native from Morocco. So, that really shaped my interests and also, from there at university, I started getting into Russian language because that was a private fascination at the end of high school, and then once I had a language class, it was just like the French in high school again, and I loved it and hated it at the same time with the difficulty. But yeah, from there, it just spiraled into wanting to study it and immerse myself in the cultures who speak those two languages as much as I could.

Stephanie: Oh that is wonderful. And did you go overseas before you went to college at all?

P5: I went; I had saved for two years from a summer job at a Golf Club in Illinois, to go to France for a week and a half by myself at the end of high school. And then yeah, the rest of it did not start until I got to university.

Stephanie: Okay. Congratulations on getting you there that must have been such a great experience, yeah. So, if you would then thank you and I guess the other question then is, as you look ahead in the future, what kinds of things do you imagine you want to be doing, and say five ten years from now? 

P4: I think that answer has changed a lot, with every experience I have had definitely. You start getting really attached to the places that you go and the people you meet and the problems that are there. You hope in some way with your language studies or your professional interests you can help change those situations for the better, right now. 
And for the past few years, my biggest interest has been the nexus between development and security. Hence, why I had such an interest in U.S aid, where I hope to go with that is either with U.S government work or non-governmental organization work, focused on the, I would say the underlying issues to security problems so, low literacy rates, high poverty rates especially in this Sahel. And how different countries are working to either reduce those issues or perhaps, are exacerbating it inadvertently. 

Stephanie: Yeah, that makes sense. Okay, thank you. And so, once you get to college and you have had a number of amazing experiences and I just as an aside, I want to commend your initiative to apply for it and earn many of these opportunities because I know they are quite competitive particularly the Bourne Scholarship so, feel free to choose one or a couple of them. So maybe, with one in mind, the question I have is, what was it? And yeah, so let's start there. What was of many of the experiences you have had? What was one of them that you might want to talk about or that felt particularly meaningful to you for some reason?

P5: Well, I would say, without a doubt the Bourne scholarship was probably the most meaningful out of all of them, of course like a mom talking about her children. I loved all of them very much equally but in this way I really enjoyed the structure of the program. I think that having the two and a half months at the University of Florida, with a great African Studies Department and equally great French language Professors to help us along in our studies. Before we went to Senegal, we really prepared us for, you know, speaking personally, and probably with some of the opinions of my colleagues there in mind, who had fears about going somewhere so different or so far away from home. Having two months of French studies some, wool off local language studies, and then being able to talk to professors who are from the country, about traditions. And also, cultural, phenomenon and celebrations, we will see when we are there really prepared us for going to Senegal making the most of it. I do not think I have had as many personal friendships come from my time abroad as when I had in Senegal with language partners in the program in Dakar, or the people I interned for at the west African network for peace building is part of the second half of DuPont scholarship. And from there, I think we were all very comfortable, with engaging in the host community and with our host families, and anyone else who was a part of that experience. And yeah, that is why I think it is the most memorable, it really was a village activity if I can say it that way they are all enough together.

Stephanie: Absolutely okay. Well, this is perfect. So, I would love just to take some time now, we are going to deep dive into this. So, the preparation work in advance, it was nine months you were in Senegal, is that correct?

P5: Yes.

Stephanie: Okay. So, in addition to that, you had a two and a half month period in Florida, is that correct? Okay. So, talk to me about, before you even got to Florida, what occurred in terms of any preparation or information that was given to you, even before you got to Florida and then we are going to kind of walk through Florida a little bit, what happened there?

P5: So, before I got to Florida, what type of preliminary information?

Stephanie: Was there anything that you received or was it just?

P5: No, I mean there was of course a lot of coordination, it was with I want to say, and the American Councils, who have I mean a dearth of experience about International Exchanges and Language Exchanges particularly. So, we got welcome packets of course like introductions to Senegal key information to know customs traditions, key celebrations, also what you should bring. What you can expect as far as the course situation at the University of Florida? And some minor details about what the courses would be like in Senegal? Of course those had to be ironed out later; we got more information at the end of Florida about how studies would be in Senegal, once they were ironed out, with American Councils and the West African Research Center where we studied. And then throughout the course of Florida, we would have periodic meetings either with alumni from the previous two years, who were flown down to talk to us and see if we had any questions. 
We also had the added benefit, I do not know if this is something they do regularly. But we got to talk to the director at the West African Research Center for our program in advance and just ask him questions, talk to him about Senegal, if he had any fun tips. So, you know, warnings about stuff we should do not do, while we are there to make the most of it and then, our director, the actual American director who was an alumni of the program as well. Christina came down and she talked to us and gave us a presentation, on her experiences and also what she recommends you do in the next month before we go to Senegal.

Stephanie: Do you remember what some of those recommendations were?

P5: I want to say a big focus of it was, of course around certain structural components of the program like the OPI testing, for your language level, before and after your time in Senegal. And then also, about getting used to some of the academic cultural differences between what we might have seen in Florida, and what we would be seeing in Senegal. Mostly just like, how to comport yourself with professors, how also to approach your homework because there might not be strict, coherence with the syllabus at times, you know things might change, you might go on an excursion one day, and you might dive into a discussion and not really focus on the materials a different day. But then, told us at the end of the day that it is still mobilizing a part of your French language and that is the key component of the program. So, just be careful about that and do not get too stressed out if things start to change while you are there.

Stephanie: It is good advice, and then during that preparatory period, so were there specific classes even on cultural norms, traditions, expectations or was that rolled into more of a general coursework, maybe around the language and so forth?

P5: So, I want to say, while we were at the University of Florida for that preparatory program, we had about four or more hours of language a day. But that was divided usually between 50 to 70 percent with the actual professor who was from Senegal so, usually course materials, articles, videos, music, those sorts of things, would be centered around Senegal and the way French has spoken there. So, that was woven in. those cultural components but then we would have language partners, two to three times a week in a group, of about three to four, who would also be a Senegalese student, usually a full bright student from the country, where we would be able to ask questions in French about Senegal and those sorts of things. Then we would have usually about 45 minutes to an hour a day, of some very novice level of love, just because we were so focused on French. They knew that where our minds were at, but there was a concerted effort to at least have some instruction, about the local language as well, in case you needed it.

Stephanie: Wow. This is pretty comprehensive and that was pretty much the routine every day for those two and a half months?

P5: Yeah, and then we have occasional group excursions or I think they called them, cultural nights so about once to twice a month, because the African flagship language initiative included Portuguese based in Mozambique, French based in Senegal, Akan based in Ghana, and Zulu based in South Africa, we would have those cultural nights together, we would either do poetry or dancing or some type of performance related to our target language in the country, and then on occasion like at the end of the program, make full meals from the host country instructed by our language partners in French, on how to do it.

Stephanie: Oh that is awesome. And it sounds like too embedded in this is beyond the meals and the music and the videos and there is also just a sense like you have said of, here is an expectation in what you might from your professor or your things like when you go to the market, here is what to do, am I hearing correctly that all those little bits and pieces were wrapped up into it as well?

P5: Yeah. One of the key things they taught us at least for I would say our survival and our ability to prosper in Senegal was [Inaudible] it and [Inaudible] just like negotiating and that culture of it throughout Senegal. Because if you are at a boutique, where you are buying coffee and water and these things you need every day or you go to Marsha to buy clothing for a festive outfit or something of that kind [Inaudible] and they are a big proponent of all right understand, this the numbers the words, the verbs you are going to need to do this because it is a big part of the culture and there will be some amount of respect you will be given if you can actually start trying to do it or even attempt, like they might stop and go to French two minutes in but, it is a nice thing if you can do this. So, there will be parts of that that they focus on.

Stephanie: Yeah. That is awesome, what a great preparatory period! This is amazing, and are you staying in dorms on the campus at this point at Florida?

P5: Yes, we stayed at lakeside residence; it was towards the outskirts of the University of Florida.

Stephanie: Okay. So, then the group of you, and how many of you did go to Senegal? 

P5: I want to say, it was between 11 and 12. 

Stephanie: Yes, and so at this point now, are you feeling like your group is pretty solidified, cohesive? Are you still just 11 12 different people doing this program?

P5: No, they did a very, what I think was a smart thing, and they tried to for the most part put us in suites together, in the different programs. So sometimes, the numbers would not add up, I know the girls. Four were together in the suites and then two were with two other girls from one of the other language programs in the initiative. For us, I was with the three other guys in the program, which I think allowed us to either study together or share our concerns or what we were enjoying in the program. And by the end of it, I think we were very cohesive, especially those that were in the same classes so there was a lower level class and higher level class and in both you could definitely see, you know groups forming and friendships starting to form there as well, which I definitely think carried over from a personal perspective because my three roommates were definitely, some of the people I was closest with by the start of our time in Senegal and definitely by the end.

Stephanie: It is awesome. Was there an instructor that did some intentional group work with you all? Brought you all together? Perhaps, even things like get to know each other, you know any intentionality to help bring together that group or did the group more occur because of the nature of being in this these classes together?

P5: I think it was twofold, both were there. The majority of the group exercises revolved around those language nights and the cultural nights I mentioned. But also, occasional excursions for example, we went to one of the famous like lazy river springs in Florida pulled together, which was a great group trip and then I know that they also went to a different state park, I unfortunately was. I want to say under the weather or something of that kind during that weekend but there would be those types of events they would put on to make sure not only your specific language group got to know each other, but also the different language groups got to know each other, and start forming those bombs and then the professors and the language partners as well because they would all come along. And then classes of course were a big part of that and just the nature of like, having to do homework after four or five hours of language at night. And just going a little crazy in the dorms together, over there makes some friendships.

Stephanie: Yeah, absolutely. So, once it was time to depart, did you have a professor then travel with the group of you headed to Seneca?

P5: So, the American Council's director, resident director, Christina, who had come to Florida two or three weeks before. We went home for a week or two and then would head out and meet each other in DC, actually came to meet us at Dulles, which was our conjunction point, you know because there are students from the east coast, west coast like me in the Midwest. So, we all met there, and then we flew together to the airport in Senegal, in Dakar and from there, embarked on our program and getting situated with our host families and all that.

Stephanie: Wonderful. Okay so, let's dive into this program a little bit. So, a series of, just sort of more structural questions, so were you with the host family from the very beginning through the whole program?

P5: So, that was definitely an option, how the program worked was we had about a weekend in a hotel all together because we had to get situated, immigration wise and like host family wise so they are still on board with you being there, okay. And then getting to know like the basics you need to integrate into your host family. I stayed with my host family, until the end of the first semester, and then I moved into an apartment, right next door to another classmate. In January, when I came back after Christmas, and then yeah, from then on, I went with it. There were two or three people in the program because there was about six that stayed six or seven the entire year because you had the option to do one semester to do both. And about three of them stayed with their host family, the rest of us found either roommate with the others that had stayed or moved into similar apartment buildings but had her own living situation outside, of that.

Stephanie: Okay. And then what engagement did you have with Christina? Did she stay with you all the entire time or who was your key sort of primary faculty member that was organizing you as a group?

P5: So, during the first semester, because I would say that the structure is the boring program and that kind of leads the administration of that, and then below that would be American Councils which led the first half of our program so a lot of Florida, and a lot of all of the first semester at the West African Research Center which is American Council's partner. There, our resident director, Christina took on the majority of our day-to-day issues, our excursions, our classes and how they were going, and she was very personal about that we had weekly meetings all as a group and an office on campus that we could walk into and check in on how we are doing explain if we have any medical issues, family issues at our host family or at home. And then, there were about two surprise visits, for one surprise visit that lasted a few days by American Councils, and the people that had stayed with us the whole time so it was army nay and, another American Council staff and they would be doing the administrative work from DC. So, even after, we were done with work, the research center and we started doing our internships and private study and practice for French, the second semester, army nay, and her co-worker at American Councils kept in touch to make sure we were meeting certain requirements and paperwork and those sorts of issues. But really in the second semester, Christina was not in charge of us if you can say that, it was really our own independent experience by that point on.

Stephanie: Got you. Okay, that makes sense. So, you all got together weekly then that first semester as a group?

P5: Yeah.

Stephanie: Did she talk about cultural shock or was it more just logistics, was it other cultural issues? What were generally these weekly meetings about?

P5: It would always be a mix I mean it would start off, especially in the beginning as you know, what are your concerns? What questions do you have? Do you need any help with a certain issue? And then it would be at other times about logistics for example, we would have an excursion probably about twice a month to a different part of Senegal, there was a museum in Dakar or going towards Saudi in the north or somewhere more rural at a religious site. And we would have to; you know she would have to explain when we are meeting? What do you need to bring? How do you need to dress? When can you expect to get back? How will this work with your homework? Those sorts of administrative tasks, and I would say consistently, although more heavily in the beginning, it was a lot of questions just to make sure everyone was doing okay, yeah.

Stephanie: It is really incredible they did that, and now you are taking classes at the University or where are you during the day?

P5: So, in Dakar, the first semester, we took our classes through the American Council, West African Research Center partnership. In the center of Dakar, they do a lot of analytical analysis and like NGO work in Jakarta throughout Senegal for example, I think they are part of monitoring in the presidential elections the next semester. But they also have these arrangements with private organizations like CIEE, for study abroad and then also with American Councils for Bourne and any other smaller French language or west African language studies. The second semester, we continued private language studies in another student Amy, at the Shekansidio University, with the professor who had taught us at work the first semester, which we just paid for privately, with the boring funds to kind of maintain continuity.

Stephanie: Okay. So, how much engagement are you having with local Senegalese during the day?

P5: Well, it would change depending on what semester we are talking about, the first semester, of course we go to the host family so you would be having breakfast and then coming back for lunch or a coffee or tea with your host family, and then there would be language partners almost every other day, during the five day week. So, you would have your engagement there and then with your sending these professors because over from Senegal. During the second semester, was really up to the person I know, some students had internships with UN offices or consulting offices in Dakar, I had an internship with a west African NGO so, I would say five times a week I would be in constant contact with people from Dakar or san Diego. And then over the weekend, you know depend you go to the gym, you go to a beach, you have some friends to meet there, that would be additional contact, So I would say almost every day.

Stephanie: Okay. But you are also with your American, especially that first semester, it sounds like yes, the American group is all together, learning together?

P5: Yeah. So, you would be learning together, so outside of professors, language partners and staff at work. There would not be a lot of individual time for contacts, especially when you go back home to your host family. So, a lot of that was institutionally structured contact, in the second semester you had kind of free reign to develop as much or as little relationships with people from the car as you could, yeah.

Stephanie: Okay. So, your day-to-day, is you get up in the morning, you meet with your first family and everybody is with the host family that first semester?

P5: Yes. Everyone was with the host family the first semester.

Stephanie: Okay. And then you go down to the center and you get yourself there presumably, and you are with your American colleagues all day with, you know, breaks or whatever and then you go home that night, and there is cultural events and weekly meetings and things like that, as this sort of rhythm goes on. Did you find that in your off time, like on weekends, or to what extent, are you with your American friends and to what extent are you with Senegalese friends? And we are talking just the first semester for the moment.

P5: Just the first semester, that was always difficult because it is a language program at the end of the day, its national security education program, you know subtext languages. And so, you always had a bias towards spending your free time studying, the language more doing your homework that was due on Monday or Tuesday, and then also, every other week or so there would be an excursion or some cultural event, during the weekend. So, you had very a busy schedule, not too much time to make independent friends, especially if your social battery, is a little bit lower than some others, which I am not going to lie is a problem of mine but for me, the biggest face-to-face contact out of class would have been going to the local gym club, or going with language partners once or twice to do la lute or sand wrestling at the local beach and that was a fun way to engage but it was only four or five times throughout the semester. 

Stephanie: Okay. No problem, and then the second semester, so you said about six or seven people stayed for the whole year?

P5: Yeah.

Stephanie: Okay. And then how did you arrange, what you were going to do? Was there support ideas? How did those connections happen?

P5: Luckily, while I was at the University of Florida, my language partner who is a half Senegalese have been in, she had her fiancé actually worked for the West African network for peace building which is where I ended up interning. He had given me his card, when I was at the University of Florida and said, there is a branch office in Dakar, if you need to do an internship, it might be good to reach out to. So, at the Dakar office, and I did, and we had two or three interviews in the first semester and then, I was like okay, I am definitely coming back around in January. And we arranged an internship and yeah, sorry was there a second part of the question. A little bit random that the encounter was but it was yeah. It was relatively easy. There was like support of course I know that a lot of us found it relatively on our own, there was one student who stayed coda, who was a PhD at Princeton. So, he had known of an initiative Princeton had led for agricultural studies in the region, and then he reached out to a few partner or professors that were at partner organizations, to try to do something not involved with Princeton necessarily but on the side of that project, that interested him, and the same with others, like I think we really did a good job of making certain connections throughout the time that came back later on to help us out, when we needed to find an internship.

Stephanie: Oh that is great. So, you go home for a couple weeks for the holidays? Is that about right? 

P5: Yeah, about two weeks.

Stephanie: Yeah, two weeks. Okay, as you fly back, so that cultural jet lag.

P5: Yeah.

Stephanie: And how do you think the mood of the group is at this point, those that stayed I mean are folks? Are they tired? Are they energized or they feeling fairly culturally embedded in what is happening?

P5: I would lean towards more culturally embedded and energized. I think that there was immense fatigue by the end of the program just because the first semester in the preliminary months at University of Florida, just because it was from a language perspective very rigorous, the time dedication was enormous and then, you also had to balance cultural shock, a lack of private space because you are living in a host family that is someone else's house, you want to be respectful as often as you can be. And then final tests for classes and then the oral proficiency exam at the end. So, when we got back, some stayed and they did vacations in different parts of Senegal to visit towns they had liked or places they wanted to go, others went back for, you know a week and a half to go see family and then come back and I think that living alone or being able to live with the host family if you chose that, without the class component, the rigorous form of classes, really made people open to okay, I have got another four two, you know, depending on the person seven months of staying here. I am going to dive into it and make the most of it. And I think that was pretty common throughout. I do not think anyone came back in January or started January. You know, asking themselves why they decided to stay, more people actually, the first people who only wanted one semester, texted us about a week after they left saying I wish I had chosen to apply for a second semester.

Stephanie: Oh, interesting. Did you all have classes about culture shock? I mean very specifically like intercultural communication, do them like something that?

P5: We had seminars. So, with the boring, it is very structured and because it is been around I want to say for almost 12-15 years at this point. And with it they had the boring convocation in DC for about two to four days, and throughout that of course, there is the administrative stuff of your service requirements and work with the US government but there is also, the component of culture shock. So, we had two or three seminars on that and then round tables with alumni and health professionals about, like these are diseases in your relative host country, be careful about these. These are the psychological problems with going abroad, you know, culture shock, swings and depression or immense optimism and excitement, for what you are doing and realizing where you are.  And then that was repeated once or twice throughout, let’s says in the beginning of the Florida program, and then after the Florida program at the end, it is still in Florida and then once more. Probably another quick presentation on Hey, please remember culture shock know that these next two weeks are going to be a whirlwind and really fun, but then you might get to your first second month, then you are just really down tired, wishing you could go back home and have your daily routine, just know it will pass or if you need to talk about it, we are here.

Stephanie: And when you all came back at the end of the whole program, did they have a follow-on program for you folks like kind of a re-entry program or something that occurred once you landed back on U.S oil?

P5: They did, they usually have an alumni complication similar to the first one, about a day to two days in DC, which program pays for additionally for the ticket and like meal vouchers and hotel and that sort of thing. To kind of address, what do you need to do now? For example, for the service stuff and the US government work, but then also, how are you adjusting back? Do you have any feedback for US in the program? Answer these surveys if you are keen to. Unfortunately, I think I was in Ukraine when that one happened for the German scholarship, so I did not come back. I do not really have the experience to speak on how that went and how effective it was, I do know that people enjoyed seeing their friends either from different programs or from Senegal again and saying oh wow, it is been so long. But they did have like re-entry shock like they did do a small little meeting like those weekly meetings to talk about hey, you know, for those of you leaving, you reflect on your experiences. We hope it was beneficial to you, and for all those coming back just know these details. You might start going through that cycle again. But it was nothing overly formal or too long.

Stephanie: Okay. So, really the last part of our time together, you had said that this was the most impactful, of all the different experiences you have had. I am curious, what really stands out in your mind as to why this experience with the Bourne scholarship was so memorable for you, so impactful and why you chose it so maybe one two three things? And then my next question is going to be what you would have wanted different?

P5: I think one of the most impactful components of the Bourne scholarship especially in Senegal, and from what I have heard other places where breams can go, is the independence factor, the ability to really guide yourself at different points in the program whether that is how much extra you study during the intensive parts of the language training beforehand in institutes like the one at University of Florida, or when you are at your first semester doing the study in country. But then, just how much you can change, what the outcome is for you? You know, studying yes, different outcomes depending how much you do it, and then when you get to the second semester and you have your internship, your living situation, what part of the country do you want to stay in? For example, somewhere in Dakar, some went out to more rural zones to do their internships or to live and have a more larger focus on Wolof and actually, like decoupled international, like city life with more, you know, national Senegalese life. And that was the most important part for me. I think in that time, I found a lot of personal growth and of course language growth and cultural sensitivity. Through what I did at my internship for peace building, my continued French studies, and then English tutoring on the weekends that a friend had gotten me into at some point. That really allowed me to connect and have really memorable experiences and be proud of what I would do. At the same time, knowing we were there for a study purpose, but it was just fun, to be a part of all that. Yeah, and then I would say, to answer the following question, what is something that I wish would have been different, to be honest this is more of a personal outlook, I wish that I could have addressed certain culture shock moments a little bit better.
I know that acclimating to host family life was a little bit difficult because as a Midwesterner, I really do like being as polite as I can but sometimes that means not speaking up when you are a little bit tired or need time alone to recharge and to enjoy the experience fully. I think the program had the means to make people feel comfortable doing so. But I would really recommend anyone who is doing that sort of program, Bourne or anything like it where you are an intensive emergent emerging, environment, to take the time to self-reflect, and do what you need to pick yourself up and really enjoy the experience because that is different for everyone, And as far as my knowledge right now, I do not know how a program like bore ham, or any other program could really foster that experience but maybe in the future, through your research or anything else, that can change a bit and I think that really helped.

Stephanie: Yeah, I know for sure. No, that is a very important observation; did they ever ask you to do some weekly journaling or kind of more of those intentional reflection activities?

P5: There would be, I mean I think this is more towards like the actual value added, in language learning and cultural sensitivity but I am pretty sure, there were beginning mid and end of program for the first semester surveys, where you could voice concerns and reflect on the highest points, the lowest points. But specifically, taking the time to say hey, you might want to journal or engage in these activities, they are proven to really help out with, you know, adapting and really becoming a part of your community there. That at certain points is lacking, okay. 

Stephanie: Yeah. It is all right I mean that no programs perfect, right?

P5: Yeah.

Stephanie: Everything has end. And the last question is when you reflect on this, there are no clear definitions of what do we even mean by intercultural competency, right? It is sort of funny that there is not, some would say well, it is the ability to effectively navigate, cultures having the knowledge skills and attitudes to do so. Others talk about, you know, a bank of global knowledge and awareness that can inform. There is talk about strictly, and a characteristic development, so empathy, curiosity, compassion, you know, these sorts of things and others would say well, no it is more of a, whatever a skill of communication. So, sort of that general framework, do you look back at this experience and say, this contributed and grew those competencies? Would you say, it was mostly an incredible immersion experience for language development? But maybe less so, on your own personal intercultural competency, how would you just in general characterize this?

P5: I think I would have to characterize the Bourne program through the structure of it. I think the structure allows for both, heavy language development, and for personal growth and specifically development of your intercultural competencies and cultural sensitivities towards what Senegal faces, and what are the most prevalent issues for those living there. Again, I think the key point for the second, you know, that cultural competency, is what you do in the second semester if you so choose to do it, to stay. I think that for my friends who might have worked for the UN or consulting group or anything like that, it is a little more international you are dealing with, professionals from Europe or the U.S or elsewhere, that have a lot of expertise in the region and might be local staff there as well that also have that connection to provide. It is not necessarily the same as having face-to-face time and I know that for me and for example, my friend in college, who had some of those more one-on-one moments at different areas of Senegal. I think we left the program feeling like, we knew a lot more that you could not get from our Wolof or some of these history textbooks in Florida and the beginning of the program, and that if we ever came back either to somebody in the north or the car, we could really navigate it rather it was negotiating a taxi or talking about some of the key players in the presidential election or with agricultural development in the country, and how Senegalese feel about those sorts of issues.

Stephanie: It is helpful. Quinn, this has been the most interesting conversation. I do not want to take more of your time; I could probably ask you another hour's worth of questions. But I am really grateful, for your willingness to open up with me and kind of tease out I know, some of these were rather detailed questions about it and it obviously did not happen yesterday, so you are probably trying to remember some of these. But I really cannot thank you enough.  I am going to stop the recording; here just give me a second. 
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RUNNING HEAD: STUDENT PERPSECTIVES ON IMMERSION EXPERIENCES
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DATA ANALYSIS: P3 AND P4

Participant |Quotes Key Words Sub-Category Category
P3 Faculty led Instructor Instructor/Group Structure of Program
P3 Cultural exchange via the arts Cultural exchange Instructor/Group Structure of Program
P3 10-15 students Group Instructor/Group Structure of Program
P3 word of mouth Structure Program Structure Structure of Program
P3 school sponsored Structure Program Structure Structure of Program
P3 tour guide Instructor Instructor/Group Structure of Program
P3 two additional art teachers Instructor Instructor/Group Structure of Program
P3 during the school year Structure Program Structure Structure of Program
P3 public school Group Instructor/Group Structure of Program
P3 1B school Group Instructor/Group Structure of Program
P3 Spring Break trip Structure Program Structure Structure of Program
P3 Spain Immersion Immersion Program Structure Structure of Program
P3 make the world a better place better Future Goals Structure of Program
P3 no sort of cultural prep pre-departure Preparation Structure of Program
P3 together most of the time with supervision group is together Group/Instructor Structure of Program
the guide....wasn't Spanish...she was kind of the
P3 linchpin in terms of organization and supervision guide Group/Instructor Structure of Program
P3 teachers were...also part of the group teachers Group/Instructor Structure of Program
P3 any of the group processing was through the guide |guide Group/Instructor Structure of Program
| tried to say something in Spanish and the person
looked at me like | had two heads, and so, | was just
P3 like, don't need to do that again tried People to People External Engagement
P3 we were on the outside looking...we were tourists tourists People to People External Engagement
We were able to cook traditional Spanish dishes with
P3 chefs meal People to People External Engagement
bus driver that spoke
P3 Catalan....recognize...differences in their Spanish differences People to People External Engagement
P3 a lot of fun fun People to People External Engagement
I don't think it (the experience) was earth shattering
P3 in any way not earth shattering Future Goals Internal Shifts
P3 a good enough experience that | wanted to go back [good enough Future Goals Internal Shifts
P3 compelled me to keep studying that culture compelled, study Future Goals Internal Shifts
P3 Current Cohort South Korea, Japan, Chile Internal Shifts
P3 50% of our cohort are international students international group Instructor/Group Internal Shifts
P3 glean more cultural insight from informal dinners culture People to People External Engagement
my friend from South Korea....was talking about
how....much freedom she felt in America, like
culturally...in Korea, you very much want to fit in,
you don't want to stand out. Like...if there's a crowd
of happy people, you're supposed to be happy....she
had a hard time reading her own
emotions....because she was so used to mirroring
everyone, and it was just like very intimate" in the
U.S. The person from Chile....I felt the exact self-awareness, recognition of
P3 opposite. different cultures People to People External Engagement
P3 confirmed stereotypes stereotypes Reflection Internal Shifts
P3 moderated my behavior moderating Reflection Internal Shifts
P3 maybe it's just a cultural differnece culture Reflection Internal Shifts
always have to check myself in terms of like, when
I'm receiving information, if | think it's rude...people
are coming from all of these different
understandings and frameworks for how to work
P3 with people and relate to people check myself Reflection Internal Shifts
P3 1'm just trying to shift how | think and learn shifting Reflection Internal Shifts
cultures are different....those real life experiences
where you're actually having to put yourself in other Increased Agency/Sense of
P3 people's shoes in order to get along. Put yourself out there Control Agency
| think that other people (non-Americans) have this
level of cultural awareness....and we can regulate Increased Agency/Sense of
P3 this others' cultural awareness Control Agency
giving us practice building relationships with other Increased Agency/Sense of
P3 cultures culture Control Agency
P3 better prepared for when we do it as a careeer better prepared Future Goals Internal Shifts








P3 different cultures felt less comfortable talking culture Reflection Internal Shifts
| think perhaps international students tend to hang
out more and the American students tend to hang
P3 out more separation Reflection Internal Shifts
intercultural competency (is) the ability to regulate
and self-regulate across different cultural
P3 communications. self-regulate Reflection Internal Shifts
Global competency | almost take it to be more
P3 holistically, like on a world scale. global, holistic Reflection Internal Shifts
Volunteered to host a committee on "how to
P3 encourage inclusive participation" Service to community Service Learning External Engagement
faculty not interested in implementing practices --
"they were not receptive to that feedback, no....they
would kind of expect people to either meet then all
P3 the way" Service to community--response Service Learning External Engagement
Chinese American friends offered a moon cake
"prompted me to look up what the festival was
about" and "I remember feeling...the sense of
partaking in something that was very intimate and
P3 personal of somebody else...made me so excited." |intimate and personal People to People External Engagement
Concerned she had nothing to add, her Lebanese
professor affirmed her presence, saying he "really
valued your opinion and I'm just so happy you're in  |affirming and validating through
P3 this class" teacher/student People to People External Engagement
P3 Mother was diversity development specialist Family Parental/Family Preparation
Participant |Quotes Key Words Sub-Category Category
P4 Born in Venezuela, moved to Florida when a year old [Family Parental/Family Pre-Departure
P4 Grew up in between both worlds Family Parental/Family Pre-Departure
we would always talk about Venezuela and the
P4 things my family over there was experiencing Family Parental/Family Pre-Departure
At Florida International University, SE Asia -
P4 Thailand, Vietnam and Cambodia Program Preparation Pre-Departure
P4 First part of trip was focused on us Program Structure Preparation Pre-Departure
P4 Second two parts on a people to people basis Program Structure Preparation Pre-Departure
just because we're from different countries, we're  |Cultural similarity, connected, Increased Agency/Sense of
P4 not all that different managing situation Control Agency
intresting to get a sense of the culture from a youth Increased Agency/Sense of
P4 perspective Get a sense of culture Control Agency
P4 taught English at a teacher training college Service Learning Service Learning External Engagement
that expeience really ignited my passion for
P4 international education Career Goals Career Goals/Future Goals |Internal Shifts
When | came back to the States | did some work
P4 with the international rescue committee Career Goals Career Goals/Future Goals |Internal Shifts
P4 this is the path that my career is taking me on Career Goals Career Goals/Future Goals |Internal Shifts
P4 A large part of that is attributed to that experience |Career Goals Career Goals/Future Goals |Internal Shifts
P4 Seeing issues that were happening on the ground Seeing what is happening People to People External Engagement
P4 Summer after my freshman year Structure Preparation Pre-Departure
the semester before in the Spring we had a full-
P4 fledged semester long course (required) Structure Preparation Pre-Departure
P4 we focused on political tensions Cultural preparation Preparation Pre-Departure
Context was super impactful because we went in
P4 with an understanding Cultural preparation Preparation Pre-Departure
The program was a two-semester program....one
semester was the course itself with assignments
P4 and readings and planning our service project Cultural preparation Preparation Pre-Departure
Second half was the immersion and actually going
P4 into the country Structure Preparation Pre-Departure
Before we left we learned they tend to be a lot
P4 shorter Cultural preparation Preparation Pre-Departure
P4 invited us to their homes and they cooked us a meal |People to people -- food People to People External Engagement
P4 learned the kind of food that they're eating Food People to People External Engagement
P4 taking your shoes off Cultural preparation People to People External Engagement
P4 not really polite to talk about money Cultural preparation People to People External Engagement
P4 we tried to just not accommodate, but adjust to it People to people -- customs People to People External Engagement
dress modestly. | had on a long skirt...with a small
spit on the side that showed some of my legs and
my professor had some safety pins and we pinned
P4 my skirt People to people -- customs People to People External Engagement
stark differences in the culture -- you're going to
Southeast Asia, you're not going somewhere like
Italy or France that's a little bit more closely aligned
P4 with our Western culture Cultural preparation Preparation Pre-Departure
My professor served in Vietnam...struggling with
P4 guilt....sponsored a lot of the kids' education Instructor Instructor/Group Pre-Departure
P4 Deep service aspect Service Learning Service Learning External Engagement
P4 people to people exchange People to people -- customs People to People External Engagement








level of respect because we were Americans and we

P4 were teaching Why level of respect Reflection Internal Shifts
Before we went abroad we had to prepare our thre
P4 weeks worth of lessons Preparation Preparation Pre-Departure
We also had to come up with our own service
P4 learning project Service Learning Service Learning External Engagement
P4 We donated materials Service Learning Service Learning External Engagement
P4 We also did a research paper Preparation Preparation Pre-Departure
P4 A holistic program Structure of program Instructor/Group Pre-Departure
Thailand one week, Vietnam about one week and
P4 Cambodia three weeks Structure Preparation Pre-Departure
Run through the honors college, one of the
P4 requirements for graduation Structure Preparation Pre-Departure
P4 Pretty interdisciplinary group, about 12 Structure Instructor/Group Pre-Departure
Our instructor also runs tours, we flew together, he
P4 was honestly great Instructor Instructor/Group Pre-Departure
he coordinated all of us, he was with us the time we
P4 all traveled Instructor Instructor/Group Pre-Departure
Once we were in country, we were all out of our
P4 comfort zone Sense of Agency, not in control Sense of Control Agency
P4 thigs that you just kind of accept and adapt to Reflection in country Reflection Internal Shifts
P4 Discomfort, sick, fatigue Reflection in country Reflection Internal Shifts
P4 But you had to opt in Sense of control Reflection Internal Shifts
P4 Instructor guiding us along Instructor Instructor/Group Pre-Departure
P4 Group dynamic -- this thing affected the whole group|Group Instructor/Group Pre-Departure
1 don't think any of us really prepare for that
harrowing feeling of being somewhere where so
P4 many people were just murdered and tortured Group Instructor/Group Pre-Departure
P4 | felt this responsibility Reflection in country Reflection Internal Shifts
P4 Everyone was completely silent Group Instructor/Group Pre-Departure
P4 | felt like fundamentally something shifted for us Sense of agency Sense of Control Agency
After that specific day, no one was complaining
P4 about the heat of the food Reflection in country Reflection Internal Shifts
P4 We were asked to reflect Reflection in country Reflection Internal Shifts
P4 We had to turn in a weekly reflection Reflection in country Reflection Internal Shifts
(our instructor) let us just feel these things, he was
P4 there to talk with us Instructor Instructor/Group Pre-Departure
P4 Troubled by what | saw, but also moved and inspired |Reflection Reflection Internal Shifts
The professor did a really good job at letting us be
P4 there Instructor Instructor/Group Pre-Departure
P4 Really impactful and it touched us in a pesonal way |People to people People to People External Engagement
P4 Solidified my career Future Career Career Goals/Future Goals |Internal Shifts
| had never been moved by something like that
P4 before Reflection Reflection Internal Shifts
Shifted the group dynamics because we started to
P4 see each other more Group Instructor/Group Pre-Departure
P4 (we were) people that were in this journey together [Group Instructor/Group Pre-Departure
P4 A friend of our Professor took us to a wedding People to people People to People External Engagement
P4 She gave us dresses, we were with the family People to people People to People External Engagement
P4 She would take us around town People to people People to People External Engagement
P4 This kind of connection....we're not too different People to people People to People External Engagement
(our reflections) were open ended....what from that
P4 week, the experiences, we found most impactful Reflection Reflection Internal Shifts
what we learned about ourselves, about the culture,
P4 about history, any other thoughts Reflection Reflection Internal Shifts
P4 At beginning, reflections were harder Reflection Reflection Internal Shifts
P4 in Thailand, | felt like a tourist People to people People to People External Engagement
Journal reflections started getting more reflective
after meeting with people and speaking with people
P4 and getting their perspectives Reflection Reflection Internal Shifts
When you came back from the trip, you're like, |
P4 want to do so much good Career Goals/Future plans Career Goals/Future Goals [Internal Shifts
| still look back and read those articles or reflections,
P4 and it reinvigorates me again Future plans Career Goals/Future Goals |Internal Shifts
We (sat down as a group) naturally but would be
P4 realy awesome if it was required group Instructor/Group Pre-Departure
P4 More intentional group process time group Instructor/Group Pre-Departure
P4 people to people interactions People to people People to People External Engagement
P4 the focus is on people to people People to people People to People External Engagement
Would have been nice to (go) deeper into power
P4 dynamics sense of control Agency Agency
Why were we treated so well? Is it because we're
P4 tourists? We're American tourists? Reflection Reflection Internal Shifts
Afterward people definitely stayed in touch, really up
P4 to each person post-program engagement Future Plans External Engagement
P4 We now speak at honoros college events post-program engagement Future Plans External Engagement










RUNNING HEAD: STUDENT PERPSECTIVES ON IMMERSION EXPERIENCES

Original Reference Sub-Categories

Reflection

Structure of Program

Preparation

Career/Future Goals

People to People

New Sub-Catetegories after Analysis

Sense of Control/Agency

Internship/Service Learning

Parental/Family

DATA ANALYSIS: P3 AND P4

ParticipantQuotes Key Words Sub-Category Category

P3 Faculty led Instructor Instructor/Group Structure of Program

P3 Cultural exchange via the arts Cultural exchange Instructor/Group Structure of Program

P3 10-15 students Group Instructor/Group Structure of Program

P3 word of mouth Structure Program Structure Structure of Program

P3 school sponsored Structure Program Structure Structure of Program

P3

tour guide Instructor Instructor/Group Structure of Program

P3 two additional art teachers Instructor Instructor/Group Structure of Program

P3 during the school year Structure Program Structure Structure of Program

P3 public school Group Instructor/Group Structure of Program

P3

IB school Group Instructor/Group Structure of Program

P3 Spring Break trip Structure Program Structure Structure of Program

P3 Spain Immersion Immersion Program Structure Structure of Program

P3 make the world a better place better Future Goals Structure of Program

P3 no sort of cultural prep pre-departure Preparation Structure of Program

P3 together most of the time with supervision group is together Group/Instructor Structure of Program

P3

the guide….wasn't Spanish…she was kind of the 

linchpin in terms of organization and supervision guide Group/Instructor Structure of Program

P3 teachers were…also part of the group teachers Group/Instructor Structure of Program

P3 any of the group processing was through the guide guide Group/Instructor Structure of Program

P3

I tried to say something in Spanish and the person 

looked at me like I had two heads, and so, I was just 

like, don't need to do that again tried People to People External Engagement

P3 we were on the outside looking…we were tourists tourists People to People External Engagement

P3

We were able to cook traditional Spanish dishes with 

chefs meal People to People External Engagement

P3

bus driver that spoke 

Catalan….recognize…differences in their Spanish differences People to People External Engagement

P3 a lot of fun fun People to People External Engagement

P3

I don't think it (the experience) was earth shattering 

in any way not earth shattering Future Goals Internal Shifts

P3 a good enough experience that I wanted to go back good enough Future Goals Internal Shifts

P3 compelled me to keep studying that culture compelled, study Future Goals Internal Shifts

P3

Current Cohort South Korea, Japan, Chile

Internal Shifts

P3 50% of our cohort are international students international group Instructor/Group Internal Shifts

P3 glean more cultural insight from informal dinners culture People to People External Engagement

P3

my friend from South Korea….was talking about 

how….much freedom she felt in America, like 

culturally…in Korea, you very much want to fit in , 

you don't want to stand out.  Like…if there's a crowd 

of happy people, you're supposed to be happy….she 

had a hard time reading her own 

emotions....because she was so used to mirroring 

everyone, and it was just like very intimate" in the 

U.S.  The person from Chile....I felt the exact 

opposite.

self-awareness, recognition of 

different cultures People to People External Engagement

P3 confirmed stereotypes stereotypes Reflection Internal Shifts

P3 moderated my behavior moderating Reflection Internal Shifts

P3 maybe it's just a cultural differnece culture Reflection Internal Shifts

P3

always have to check myself in terms of like, when 

I'm receiving information, if I think it's rude…people 

are coming from all of these different 

understandings and frameworks for how to work 

with people and relate to people check myself Reflection Internal Shifts

P3 I'm just trying to shift how I think and learn shifting Reflection Internal Shifts

P3

cultures are different….those real life experiences 

where you're actually having to put yourself in other 

people's shoes in order to get along. Put yourself out there

Increased Agency/Sense of 

Control Agency

P3

I think that other people (non-Americans) have this 

level of cultural awareness….and we can regulate 

this others' cultural awareness

Increased Agency/Sense of 

Control Agency

P3

giving us practice building relationships with other 

cultures culture

Increased Agency/Sense of 

Control Agency

P3 better prepared for when we do it as a careeer better prepared Future Goals Internal Shifts
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P3 different cultures felt less comfortable talking culture Reflection Internal Shifts
| think perhaps international students tend to hang
out more and the American students tend to hang
P3 out more separation Reflection Internal Shifts
intercultural competency (is) the ability to regulate
and self-regulate across different cultural
P3 communications. self-regulate Reflection Internal Shifts
Global competency | almost take it to be more
P3 holistically, like on a world scale. global, holistic Reflection Internal Shifts
Volunteered to host a committee on "how to
P3 encourage inclusive participation" Service to community Service Learning External Engagement
faculty not interested in implementing practices --
"they were not receptive to that feedback, no....they
would kind of expect people to either meet then all
P3 the way" Service to community--response Service Learning External Engagement
Chinese American friends offered a moon cake
"prompted me to look up what the festival was
about" and "I remember feeling...the sense of
partaking in something that was very intimate and
P3 personal of somebody else...made me so excited." |intimate and personal People to People External Engagement
Concerned she had nothing to add, her Lebanese
professor affirmed her presence, saying he "really
valued your opinion and I'm just so happy you're in  |affirming and validating through
P3 this class" teacher/student People to People External Engagement
P3 Mother was diversity development specialist Family Parental/Family Preparation
Participant |Quotes Key Words Sub-Category Category
P4 Born in Venezuela, moved to Florida when a year old [Family Parental/Family Pre-Departure
P4 Grew up in between both worlds Family Parental/Family Pre-Departure
we would always talk about Venezuela and the
P4 things my family over there was experiencing Family Parental/Family Pre-Departure
At Florida International University, SE Asia -
P4 Thailand, Vietnam and Cambodia Program Preparation Pre-Departure
P4 First part of trip was focused on us Program Structure Preparation Pre-Departure
P4 Second two parts on a people to people basis Program Structure Preparation Pre-Departure
just because we're from different countries, we're  |Cultural similarity, connected, Increased Agency/Sense of
P4 not all that different managing situation Control Agency
intresting to get a sense of the culture from a youth Increased Agency/Sense of
P4 perspective Get a sense of culture Control Agency
P4 taught English at a teacher training college Service Learning Service Learning External Engagement
that expeience really ignited my passion for
P4 international education Career Goals Career Goals/Future Goals |Internal Shifts
When | came back to the States | did some work
P4 with the international rescue committee Career Goals Career Goals/Future Goals |Internal Shifts
P4 this is the path that my career is taking me on Career Goals Career Goals/Future Goals |Internal Shifts
P4 A large part of that is attributed to that experience |Career Goals Career Goals/Future Goals |Internal Shifts
P4 Seeing issues that were happening on the ground Seeing what is happening People to People External Engagement
P4 Summer after my freshman year Structure Preparation Pre-Departure
the semester before in the Spring we had a full-
P4 fledged semester long course (required) Structure Preparation Pre-Departure
P4 we focused on political tensions Cultural preparation Preparation Pre-Departure
Context was super impactful because we went in
P4 with an understanding Cultural preparation Preparation Pre-Departure
The program was a two-semester program....one
semester was the course itself with assignments
P4 and readings and planning our service project Cultural preparation Preparation Pre-Departure
Second half was the immersion and actually going
P4 into the country Structure Preparation Pre-Departure
Before we left we learned they tend to be a lot
P4 shorter Cultural preparation Preparation Pre-Departure
P4 invited us to their homes and they cooked us a meal |People to people -- food People to People External Engagement
P4 learned the kind of food that they're eating Food People to People External Engagement
P4 taking your shoes off Cultural preparation People to People External Engagement
P4 not really polite to talk about money Cultural preparation People to People External Engagement
P4 we tried to just not accommodate, but adjust to it People to people -- customs People to People External Engagement
dress modestly. | had on a long skirt...with a small
spit on the side that showed some of my legs and
my professor had some safety pins and we pinned
P4 my skirt People to people -- customs People to People External Engagement
stark differences in the culture -- you're going to
Southeast Asia, you're not going somewhere like
Italy or France that's a little bit more closely aligned
P4 with our Western culture Cultural preparation Preparation Pre-Departure
My professor served in Vietnam...struggling with
P4 guilt....sponsored a lot of the kids' education Instructor Instructor/Group Pre-Departure
P4 Deep service aspect Service Learning Service Learning External Engagement
P4 people to people exchange People to people -- customs People to People External Engagement










P3 different cultures felt less comfortable talking culture  Reflection Internal Shifts

P3

I think perhaps international students tend to hang 

out more and the American students tend to hang 

out more separation Reflection Internal Shifts

P3

intercultural competency (is) the ability to regulate 

and self-regulate across different cultural 

communications. self-regulate Reflection Internal Shifts

P3

Global competency I almost take it to be more 

holistically, like on a world scale. global, holistic Reflection Internal Shifts

P3

Volunteered to host a committee on "how to 

encourage inclusive participation" Service to community Service Learning External Engagement

P3

faculty not interested in implementing practices -- 

"they were not receptive to that feedback, no….they 

would kind of expect people to either meet then all 

the way" Service to community--response Service Learning External Engagement

P3

Chinese American friends offered a moon cake 

"prompted me to look up what the festival was 

about" and "I remember feeling…the sense of 

partaking in something that was very intimate and 

personal of somebody else….made me so excited." intimate and personal People to People External Engagement

P3

Concerned she had nothing to add, her Lebanese 

professor affirmed her presence, saying he "really 

valued your opinion and I'm just so happy you're in 

this class"

affirming and validating through 

teacher/student People to People External Engagement

P3 Mother was diversity development specialist Family Parental/Family Preparation

Participant

Quotes

Key Words Sub-Category Category

P4 Born in Venezuela, moved to Florida when a year oldFamily Parental/Family Pre-Departure

P4  Grew up in between both worlds Family Parental/Family Pre-Departure

P4 

we would always talk about Venezuela and the 

things my family over there was experiencing Family Parental/Family Pre-Departure

P4 

At Florida International University, SE Asia - 

Thailand, Vietnam and Cambodia Program Preparation Pre-Departure

P4  First part of trip was focused on us Program Structure Preparation Pre-Departure

P4  Second two parts on a people to people basis Program Structure Preparation Pre-Departure

P4 

just because we're from different countries, we're 

not all that different

Cultural similarity, connected, 

managing situation

Increased Agency/Sense of 

Control Agency

P4 

intresting to get a sense of the culture from a youth 

perspective Get a sense of culture

Increased Agency/Sense of 

Control Agency

P4  taught English at a teacher training college Service Learning Service Learning External Engagement

P4 

that expeience really ignited my passion for 

international education Career Goals Career Goals/Future Goals Internal Shifts

P4 

When I came back to the States I did some work 

with the international rescue committee Career Goals Career Goals/Future Goals Internal Shifts

P4  this is the path that my career is taking me on Career Goals Career Goals/Future Goals Internal Shifts

P4  A large part of that is attributed to that experience Career Goals Career Goals/Future Goals Internal Shifts

P4  Seeing issues that were happening on the ground Seeing what is happening People to People External Engagement

P4  Summer after my freshman year Structure Preparation Pre-Departure

P4 

the semester before in the Spring we had a full-

fledged semester long course (required) Structure Preparation Pre-Departure

P4  we focused on political tensions  Cultural preparation Preparation Pre-Departure

P4 

Context was super impactful because we went in 

with an understanding Cultural preparation Preparation Pre-Departure

P4 

The program was a two-semester program….one 

semester was the course itself with assignments 

and readings and planning our service project Cultural preparation Preparation Pre-Departure

P4 

Second half was the immersion and actually going 

into the country Structure Preparation Pre-Departure

P4 

Before we left we learned they tend to be a lot 

shorter Cultural preparation Preparation Pre-Departure

P4  invited us to their homes and they cooked us a mealPeople to people -- food People to People External Engagement

P4  learned the kind of food that they're eating Food People to People External Engagement

P4  taking your shoes off Cultural preparation People to People External Engagement

P4  not really polite to talk about money Cultural preparation People to People External Engagement

P4  we tried to just not accommodate, but adjust to it People to people -- customs People to People External Engagement

P4 

dress modestly.  I had on a long skirt…with a small 

spit on the side that showed some of my legs and 

my professor had some safety pins and we pinned 

my skirt People to people -- customs People to People External Engagement

P4 

stark differences in the culture -- you're going to 

Southeast Asia, you're not going somewhere like 

Italy or France that's a little bit more closely aligned 

with our Western culture Cultural preparation Preparation Pre-Departure

P4 

My professor served in Vietnam…struggling with 

guilt….sponsored a lot of the kids' education Instructor Instructor/Group Pre-Departure

P4  Deep service aspect Service Learning Service Learning External Engagement

P4  people to people exchange People to people -- customs People to People External Engagement
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level of respect because we were Americans and we

P4 were teaching Why level of respect Reflection Internal Shifts
Before we went abroad we had to prepare our thre
P4 weeks worth of lessons Preparation Preparation Pre-Departure
We also had to come up with our own service
P4 learning project Service Learning Service Learning External Engagement
P4 We donated materials Service Learning Service Learning External Engagement
P4 We also did a research paper Preparation Preparation Pre-Departure
P4 A holistic program Structure of program Instructor/Group Pre-Departure
Thailand one week, Vietnam about one week and
P4 Cambodia three weeks Structure Preparation Pre-Departure
Run through the honors college, one of the
P4 requirements for graduation Structure Preparation Pre-Departure
P4 Pretty interdisciplinary group, about 12 Structure Instructor/Group Pre-Departure
Our instructor also runs tours, we flew together, he
P4 was honestly great Instructor Instructor/Group Pre-Departure
he coordinated all of us, he was with us the time we
P4 all traveled Instructor Instructor/Group Pre-Departure
Once we were in country, we were all out of our
P4 comfort zone Sense of Agency, not in control Sense of Control Agency
P4 thigs that you just kind of accept and adapt to Reflection in country Reflection Internal Shifts
P4 Discomfort, sick, fatigue Reflection in country Reflection Internal Shifts
P4 But you had to opt in Sense of control Reflection Internal Shifts
P4 Instructor guiding us along Instructor Instructor/Group Pre-Departure
P4 Group dynamic -- this thing affected the whole group|Group Instructor/Group Pre-Departure
1 don't think any of us really prepare for that
harrowing feeling of being somewhere where so
P4 many people were just murdered and tortured Group Instructor/Group Pre-Departure
P4 | felt this responsibility Reflection in country Reflection Internal Shifts
P4 Everyone was completely silent Group Instructor/Group Pre-Departure
P4 | felt like fundamentally something shifted for us Sense of agency Sense of Control Agency
After that specific day, no one was complaining
P4 about the heat of the food Reflection in country Reflection Internal Shifts
P4 We were asked to reflect Reflection in country Reflection Internal Shifts
P4 We had to turn in a weekly reflection Reflection in country Reflection Internal Shifts
(our instructor) let us just feel these things, he was
P4 there to talk with us Instructor Instructor/Group Pre-Departure
P4 Troubled by what | saw, but also moved and inspired |Reflection Reflection Internal Shifts
The professor did a really good job at letting us be
P4 there Instructor Instructor/Group Pre-Departure
P4 Really impactful and it touched us in a pesonal way |People to people People to People External Engagement
P4 Solidified my career Future Career Career Goals/Future Goals |Internal Shifts
| had never been moved by something like that
P4 before Reflection Reflection Internal Shifts
Shifted the group dynamics because we started to
P4 see each other more Group Instructor/Group Pre-Departure
P4 (we were) people that were in this journey together [Group Instructor/Group Pre-Departure
P4 A friend of our Professor took us to a wedding People to people People to People External Engagement
P4 She gave us dresses, we were with the family People to people People to People External Engagement
P4 She would take us around town People to people People to People External Engagement
P4 This kind of connection....we're not too different People to people People to People External Engagement
(our reflections) were open ended....what from that
P4 week, the experiences, we found most impactful Reflection Reflection Internal Shifts
what we learned about ourselves, about the culture,
P4 about history, any other thoughts Reflection Reflection Internal Shifts
P4 At beginning, reflections were harder Reflection Reflection Internal Shifts
P4 in Thailand, | felt like a tourist People to people People to People External Engagement
Journal reflections started getting more reflective
after meeting with people and speaking with people
P4 and getting their perspectives Reflection Reflection Internal Shifts
When you came back from the trip, you're like, |
P4 want to do so much good Career Goals/Future plans Career Goals/Future Goals [Internal Shifts
| still look back and read those articles or reflections,
P4 and it reinvigorates me again Future plans Career Goals/Future Goals |Internal Shifts
We (sat down as a group) naturally but would be
P4 realy awesome if it was required group Instructor/Group Pre-Departure
P4 More intentional group process time group Instructor/Group Pre-Departure
P4 people to people interactions People to people People to People External Engagement
P4 the focus is on people to people People to people People to People External Engagement
Would have been nice to (go) deeper into power
P4 dynamics sense of control Agency Agency
Why were we treated so well? Is it because we're
P4 tourists? We're American tourists? Reflection Reflection Internal Shifts
Afterward people definitely stayed in touch, really up
P4 to each person post-program engagement Future Plans External Engagement
P4 We now speak at honoros college events post-program engagement Future Plans External Engagement










P4 

level of respect because we were Americans and we 

were teaching Why level of respect Reflection Internal Shifts

P4 

Before we went abroad we had to prepare our thre 

weeks worth of lessons Preparation Preparation Pre-Departure

P4 

We also had to come up with our own service 

learning project Service Learning Service Learning External Engagement

P4  We donated materials Service Learning Service Learning External Engagement

P4  We also did a research paper Preparation Preparation Pre-Departure

P4  A holistic program Structure of program Instructor/Group Pre-Departure

P4 

Thailand one week, Vietnam about one week and 

Cambodia three weeks Structure Preparation Pre-Departure

P4 

Run through the honors college, one of the 

requirements for graduation Structure Preparation Pre-Departure

P4  Pretty interdisciplinary group, about 12 Structure Instructor/Group Pre-Departure

P4 

Our instructor also runs tours, we flew together, he 

was honestly great Instructor Instructor/Group Pre-Departure

P4 

he coordinated all of us, he was with us the time we 

all traveled Instructor Instructor/Group Pre-Departure

P4 

Once we were in country, we were all out of our 

comfort zone Sense of Agency, not in control Sense of Control Agency

P4  thigs that you just kind of accept and adapt to Reflection in country Reflection Internal Shifts

P4  Discomfort, sick, fatigue Reflection in country Reflection Internal Shifts

P4  But you had to opt in Sense of control Reflection Internal Shifts

P4  Instructor guiding us along Instructor Instructor/Group Pre-Departure

P4  Group dynamic -- this thing affected the whole groupGroup Instructor/Group Pre-Departure

P4 

I don't think any of us really prepare for that 

harrowing feeling of being somewhere where so 

many people were just murdered and tortured Group Instructor/Group Pre-Departure

P4  I felt this responsibility Reflection in country Reflection Internal Shifts

P4  Everyone was completely silent Group  Instructor/Group Pre-Departure

P4  I felt like fundamentally something shifted for us Sense of agency Sense of Control Agency

P4 

After that specific day, no one was complaining 

about the heat of the food Reflection in country Reflection Internal Shifts

P4  We were asked to reflect Reflection in country Reflection Internal Shifts

P4  We had to turn in a weekly reflection Reflection in country Reflection Internal Shifts

P4 

(our instructor) let us just feel these things, he was 

there to talk with us Instructor Instructor/Group Pre-Departure

P4  Troubled by what I saw, but also moved and inspiredReflection  Reflection Internal Shifts

P4 

The professor did a really good job at letting us be 

there Instructor Instructor/Group Pre-Departure

P4  Really impactful and it touched us in a pesonal way People to people People to People External Engagement

P4  Solidified my career Future Career Career Goals/Future Goals Internal Shifts

P4 

I had never been moved by something like that 

before Reflection  Reflection Internal Shifts

P4 

Shifted the group dynamics because we started to 

see each other more Group Instructor/Group Pre-Departure

P4  (we were) people that were in this journey togetherGroup Instructor/Group Pre-Departure

P4  A friend of our Professor took us to a wedding People to people People to People External Engagement

P4  She gave us dresses, we were with the family People to people People to People External Engagement

P4  She would take us around town People to people People to People External Engagement

P4  This kind of connection….we're not too different People to people People to People External Engagement

P4 

(our reflections) were open ended….what from that 

week, the experiences, we found most impactful Reflection Reflection Internal Shifts

P4 

what we learned about ourselves, about the culture, 

about history, any other thoughts Reflection Reflection Internal Shifts

P4  At beginning, reflections were harder Reflection Reflection Internal Shifts

P4  in Thailand, I felt like a tourist People to people People to People External Engagement

P4 

Journal reflections started getting more reflective 

after meeting with people and speaking with people 

and getting their perspectives Reflection  Reflection Internal Shifts

P4 

When you came back from the trip, you're like, I 

want to do so much good Career Goals/Future plans Career Goals/Future Goals Internal Shifts

P4 

I still look back and read those articles or reflections, 

and it reinvigorates me again Future plans Career Goals/Future Goals Internal Shifts

P4 

We (sat down as a group) naturally but would be 

realy awesome if it was required group Instructor/Group Pre-Departure

P4  More intentional group process time group Instructor/Group Pre-Departure

P4  people to people interactions  People to people People to People External Engagement

P4  the focus is on people to people People to people People to People External Engagement

P4 

Would have been nice to (go) deeper into power 

dynamics sense of control Agency Agency

P4 

Why were we treated so well?  Is it because we're 

tourists?  We're American tourists? Reflection Reflection Internal Shifts

P4 

Afterward people definitely stayed in touch, really up 

to each person post-program engagement Future Plans External Engagement

P4  We now speak at honoros college events post-program engagement Future Plans External Engagement
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Participants

Current Year in

When Program

Race/gender School Home State |School Location |Immersion Program |Length of Program Occurred
B/t 9th and 10th

P1 White female [Senior Year Georgia South Carolina [Germany Three weeks grade
Graduated During 3rd year

P2 Black female 2021 California California Geneva Six months of college
Second year During 12th

P3 White Female [MA lowa California Spain Ten days grade

Hispanic B/t 1st and 2nd

P4 Female First year MA [Florida DC SE Asia Five weeks year of college
Second year During 4th year

P5 White Male MA lllinois Illinois Senegal Nine months of college










Participants

Race/gender

Current Year in 

School Home State School LocationImmersion ProgramLength of Program

When Program 

Occurred

P1 White female Senior Year Georgia South Carolina Germany Three weeks

B/t 9th and 10th 

grade

P2 Black female

Graduated 

2021 California California Geneva Six months

During 3rd year 

of college

P3 White Female

Second year 

MA Iowa California Spain Ten days

During 12th 

grade

P4

Hispanic 

Female First year MA Florida DC SE Asia Five weeks

B/t 1st and 2nd 

year of college

P5 White Male

Second year 

MA Illinois Illinois Senegal Nine months

During 4th year 

of college


image2.emf
Participants

Date(s) Time (EST) Duration
P1 10/07/21 and 10/14/21 12:30 PM and 11:00 AM 1.45 Hours
P2 10/13/21 1:00 PM 1 Hour
P3 10/14/21 7:00 PM 1 Hour
P4 10/14/21 10:00 AM 1 Hour
P5 10/15/21 11:00 AM 1 Hour










Participants

Date(s) Time (EST) Duration

P1 10/07/21 and 10/14/21 12:30 PM and 11:00 AM 1.45 Hours

P2 10/13/21 1:00 PM 1 Hour

P3 10/14/21 7:00 PM 1 Hour

P4 10/14/21 10:00 AM 1 Hour

P5 10/15/21 11:00 AM 1 Hour


