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You have done a nice job addressing all aspects of the assignment.  Through your research you make a strong case for the importance of global citizen ship and you have identified a means, immersion programs, for developing that competency.  

Keep in mind the challenges in isolating the immersion experience of a teacher as the contributing factor in a students’ identifying as globally competent.  Maybe it just needs to be fleshed out more or the articles will lead in a certain direction.  Looking forward to what you find!
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Reframing the Lens:
Fostering Global Competence through Teacher Immersion Programs


Teachers convey more than a lesson plan. Their framing of questions, cultural assumptions, biases, approach to different genders, personal background, life experiences and a host of other factors form a lens, or framework, through which they teach. Like all of us, however, teachers generally are not aware of those frameworks. In particular, teachers often lack intercultural competency and global understanding of how those frameworks affect their teaching of students who come from different countries, cultures, traditions and ways of knowing information. A short-hand way of describing this type of competency is “global citizenship.” As we ask our students to be globally competent citizens, we must look to the teacher and assess his/her own global competency.  As Sutton notes in her historical overview of global education in the United States, ‘the strength of global studies rests on the strengths of individual teachers’ (1998).  Some researchers suggest schools and colleges of education are often the least internationalized divisions in U.S. post-secondary institutions (Schneider, 2003) and that consequently, ‘most teachers begin their careers with little more than superficial knowledge of the world’ (Longview Foundation, 2008). The question is how to most efficiently and effectively build global competency and understanding among teachers? This research paper examines one tool to build global citizenship among teachers, namely through international immersion programs. The purpose of this study is to examine how international immersion experiences for teachers affect the percent of students who identify themselves as globally competent citizens.  	Comment by Landeryou, David (DCPS-OST): Nice work developing the purpose	Comment by Landeryou, David (DCPS-OST): Research question, so presumably the intl immersion experience of a given teacher will result in a higher percentage of their students identifying as globally competent citizens? 

Theoretical Framework

To answer this question, I would normally use an exploratory case study approach including questionnaires, surveys, interviews and other qualitative tools, but in this research study we will rely on a literature review only.  I will include articles only if they focus on: (1) defining global citizenship/international mindedness; (2) include teachers and international experiences for teachers; (3) discuss an assessment of global identity among students; and/or (4) examine intercultural competency among teachers and students. I will not include articles if they: (1) only focus on international immersion programs for students; and (2) do not include international programs, i.e. are local programs only. 	Comment by Landeryou, David (DCPS-OST): Good establishing parameters for the lit review. 
This research is based in the assumption that we want our students and teachers to be globally competent. Reimers refers to the necessity of global competence given the frequency and type of interactions among different cultures and worldviews (2009). Schools serve the purpose of preparing students to effectively develop tolerance, a deep knowledge of global affairs, a commitment to peace, and how to live their lives in a highly globalized socio-economic and political construct (Reimers, 2009). 
The framework used in this research proposes a definition for two terms. First, the notion of “global citizenship” or “global competency” does not have a uniform or consistent definition, although there are common themes in those definitions. In addition, different terminology is used, such as “intercultural competence,” “critical global citizenship,” and “global cosmopolitan” (Ramos, 2020). Reimers defines global competency as the obtainment of attitudinal and ethical dispositions, and the collection of knowledge and skills to help people integrate across disciplinary domains to understand global issues and how to address them (2009).  For the purposes of this paper, the definition proposed by the Organization for Economic Co-operation and Development (OECD) and the Center for Global Education at Asia Society will be used: 

Global competence is the capacity to examine local, global, and intercultural issues; to understand and appreciate the perspectives and world views of others; to engage in open, appropriate, and effective interactions with people from different cultures; and to act for collective well-being and sustainable development. (OECD/Asia Society, 2018)

The OECD and the Center for Global Education name four key components of global competence (OECD/Asia Society, 2018).  Globally competent youth: 
(1) investigate the world beyond their immediate environment by examining issues of local, global, and cultural significance; 
(2) recognize, understand, and appreciate the perspectives and world views of others; 
(3) communicate ideas effectively with diverse audiences by engaging in open, appropriate, and effective interactions across cultures; and 
(4) take action for collective well-being and sustainable development both locally and globally.

In addition, the term “international immersion programs” is not uniformly defined. What constitutes an immersion program?  For the purposes of this study, an international immersion program occurs when a teacher leaves his/her home country and immerses in a different country for at least three weeks and no longer than 10 months.  In addition, an immersion program must include significant (defined as above 50 percent) of engagement with local people in the host country either by living with a host family and/or attending school or work with the local community. 	Comment by Landeryou, David (DCPS-OST): Establishing a framework 
To the extent possible, this study will also identify biographical factors of teachers who have engaged in an immersion programs, including their age, gender, race, sexual orientation, length of time teaching, country(s) visited, personal backgrounds, and length of time in the immersion program.  This information will be disaggregated to determine if certain variables affect the teacher’s perception of global competency and percent increase among students.

Conclusion
The hypothesis likely resulting from this study is that international immersion programs lead to greater global competency among teachers, which positively correlates with an increase percent in students identifying as globally competent citizens.  However, this study may also suggest that study abroad programs are not as effective, and instead intentionally facilitated programs focused on developing cross-cultural understanding, introspection, critical reflection, and global issues are more effective. In addition, this study may suggest a shorter time period (three weeks to three months) is more or as effective as a longer time period (three months or longer).	Comment by Landeryou, David (DCPS-OST): Hypotheses and summary
As our perceptions, learning and attitudes are most profoundly formed during our school years, the school domain is arguably an optimal place to begin to build a global citizenship mindset among students. The hope is that this global competency will take students into adulthood, and hopefully change the trajectory of the continuing, and now escalating, divisiveness facing our nation and broader global community. 
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