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The Anything éarden

What is this?
THE ANYTHING GARDEN IS A PROTECT WHERE STUDENTS EXPLORE THEIR CREATIVITY BY ILLUSTRATING ANYTHING THEY
WANT "GROWING" FROM THEIR POTS; STUDENTS ARE ABLE TO EXPLORE THE ELLIPSE AND HOW SHAPES CAN CREATE AN
TLLUSTON OF SPACE. THIS DISPLAY RESIDES IN THE MAIN LOBBY OF JT LAMBERT INTERMEDIATE SCHOOL TO SHOWCASE THE
WIDE ARRAY OF STUDENT SOLUTIONS TO THE PROMPT AND HOW DIVERSE LEARNING GROWS AND FLOURISHES IN THE ART
CLASSROOM AND JTL AS A WHOLE.

How this Relates to my Student Teaching Experience
THE ANYTHING GARDEN RELATES TO MY STUDENT TEACHING EXPERIENCE BECAUSE T IS A PHYSICAL MANIFESTATION OF
HOW DIFFERENT EACH STUDENT IS THAT T WAS ABLE TO MEET AND TEACK. AMONG THE 3 GRADES (6TH, TTH, AND §TH),
EACH INDIVIDUAL STUDENT CAME IN WITH DIFFERENT ARTISTIC ABILITIES, SKILLSETS, BACKGROUNDS, INTERESTS, AND



MORE. EACH CAT PLANT, SPORT POT, MINIATURE TOWN, AND VIDEQ GAME VINE REPRESENTS EACH STUDENT'S UNIQUE
ABILITIES AND PERSONALITY.

How it was used, whe it was used with, and if you felt it was successful
T WAS ABLE TO USE THE CURATION OF THIS DISPLAY AS A WAY TO GET TO KNOW THE STUDENTS AND TAKE NOTE OF THEIR

INTERESTS/ABLLITIES FOR FUTURE REFERENCE WHEN DESIGNING LESSONS, HOSTING/CHOOSING CLASS “BELL RINGER”
GAMES, AND FORMING CLASSROOM AND PROJECT EXPECTATIONS.T WOULD TALK ABOUT THE PROCESS OF MAKING THESE
ARTWORKS AND THE RESULTS OF THIS PROTECT WITH MY COOPERATING TEACHER AS A WAY TO DISCUSS TEACHING PRACTICES,
WHO MAY NEED MORE SUPPORT, WHICH STUDENTS NEED MORE CHALLENGING OBJECTIVES/TASKS, AND FIGURE OUT THE
PACING OF THE CLASS. THE ANYTHING GARDEN WAS SUCCESSFUL IN BEING A FIRST, INTRODUCTORY PROJECT T0 GET
STUDENTS USED TO THE STRUCTURE OF THE CLASS WHILE HELPING EVERYONE GET TO KNOW EACH OTHER WITHOUT USING
BORING, WORN-OUT “ICE-BREAKER"™ ACTIVITIES. STUDENTS BEGAN TALKING TO EACH OTHER MORE AFTER FINDING PEERS
WITH SIMILAR INTERESTS, AND MY COOPERATING TEACHER AND T WERE ABLE TO GAUGE HOW FUTURE LESSONS WOULD BE
FORMATTED. STUDENTS ALSO ENJOYED HAVING THEIR ART DISPLAYED, ENCOURAGING PRIDE IN THEIR WORK.
What Weuld | Change About This?
THIS PROTECT WAS LED BY MY COOPERATING TEACHER, BUT THE DISPLAY WAS CURATED BY ME. IF T WERE T0 DO THIS
PROJECT AGAIN ON MY OWN, T WOULD CREATE A LIST OF POSSIBLE THEMES/IDEAS THAT STUDENTS CAN BRANCH OFF OF.
SOME STUDENTS FOUND THE IDEA OF DRAWING ANYTHING T0 BE OVERWHELMING, SO PROVIDING A LIST OF IDEAS CAN
EASE THIS STRESS. T WOULD ALSO MAKE A LARGER DEAL OF DISPLAYING THE ART TO THE STUDENTS. ALTHOUGH THOSE THAT
NOTICED THE DISPLAY LOVED IT, MANY STUDENTS DID NOT REALLZE THEIR ART WENT UP. TAKING SOME TIME T0 WALK
INTO THE HALL AND ADMIRE THEIR WORK AND FURTHER INSTILL A SENSE OF PRIDE IN THEIR WORK AND SET A STANDARD

FOR THE QUALLTY OF WORK AND EFFORT THEY SHOULD ASPIRE T0 PUT INTO THEIR ART-MAKING (AND SCHOOL WORK IN
GENERAL).



Elements of C .z 7ography Checklists

Cartography Checklist Elements of Art Checklist
Your?nap must :Ewe AT LEAST 1 of each! How did you use these?
[ Mountains OColors__________________
[0 Forest OForms_______________
[ Desert/Beach () Shapes _______________
[J River OLines__________________
[J Lake ) Spaces__________________
0 Town/City/State Names O Textures__________________
[J Country Name O Velwes__________________
[0 Buman-Made Structure
______ /7
______ /8

What is this?
THE ELEMENTS OF CAPTOGRAPHY CHECKLISTS WERE HANDOUTS GIVEN TO THE OTH GRADE CLASSES WORKING ON MAKING
THEIR OWN MAPS BY IMPLEMENTING THE 7 ELEMENTS OF ART. STUDENTS WERE MEANT TO CHECK-OFF EACH
GEOGRAPHIC/MAP FEATURE AS THEY PLACED IT ON THEIR MAP, AS WELL AS CHECK-OFF AND DESCRIBE EACH ELEMENT OF
ART AS THEY WERE USED.

How this Relates to my Student Teaching Experience
THESE CHECKLISTS RELATE TO MY STUDENT TEACHING EXPERTENCE BECAUSE THEY ARE A RESULT OF MY FINDING OUT HOW
67H GRADE STUDENTS REQUIRE CONSTANT REMINDERS, SMALLER STEPS, AND MORE EXPLICIT INSTRUCTION . AFTER
WITNESSING AND C0-TEACHING 2 PROJECTS/LESSONS BEFORE THE ELEMENTS OF CAPTOGRAPHY MAPS, T SAW STUDENTS
STRUGGLING WHEN GIVEN T0O MANY TASKS AT ONCE. T MADE THESE CHECKLISTS SO THAT STUDENTS HAVE A PRYSICAL
REMINDER OF WHAT THEY NEED FOR THEIR PROJECTS AND HOW TO RECETVE FULL CREDIT. THE JTH GRADE CLASSES WORKING
ON PAPER SCULPTURES AT THE SAME TIME USED CHECKLISTS MADE BY MY COOPERATING TEACHER, SO T MODELED THE



FORMAT OF THE CARTOGRAPHY AND ELEMENTS OF ART CHECKLISTS ON THOSE.

How it was used, whe it was used with, and if you felt it was successful
THE CHECKLISTS WERE USED AS REFERENCE FOR WHAT THE 6TH GRADE STUDENTS NEEDED TO INCLUDE IN THEIR MAPS. T WAS

ABLETO REFERENCE THESE AS AN INFORMAL ANALYSIS OF THETR UNFINISHED WORK AS THEY PROGRESSED. T WOULD READ
OFF OF THE CHECKLISTS, AND THE STUDENTS WOULD POINT OUT WHAT T READ ON THETR MAPS. IT WAS SUCCESSFUL IN

MAKING SURE STUDENTS UNDERSTOOD WHAT WAS EXPECTED OF THEM BEFORE, DURING, AND AFTER THEIR ART-MAKING.
What Weuld | Change About This?
IFT COULD CHANGE ANYTHING ABOUT THESE CHECKLISTS, T WOULD MAKE MY INSTRUCTIONS AND EXPECTATIONS ABOUT
THEM CLEARER. MANY STUDENTS LOST THETR CHECKLISTS, DID NOT FILL THEM 0UT, OR DID NOT FILL THEM QUT
ACCURATELY. TWOULD, MORE EXPLICITLY, GO OVER HOW TO FILL THEM OUT (ESPECTALLY THE ELEMENTS OF ART
CHECKLIST, WHICH REQUIRES STUDENTS TO IDENTIFY WHERE EACH ELEMENT WAS USED ON THEIR MAPS). THEY WERE
MEANT T0 MAKE GRADING EASIER AND ORGANIZING STUDENTS' THOUGHTS SIMPLER, BUT BECAUSE I DID NOT FULLY
EXPLAIN MY EXPECTATIONS, STUDENTS BECAME CONFUSED. MANY STUDENTS DID NOT TURN IN THEIR CHECKLISTS
BECAUSE THEY DID NOT KNOW THE CHECKLISTS” PURPOSES. MAKING MY PLANS CLEARER AND EXPLAINING THE PURPOSES
OF THE CHECKLISTS MORE EXPLICITLY WOULD HAVE REMEDIED THESE SITUATIONS.



7th 6rade Watercolor Stained 6lass Student Sample

What is this?
THIS 1S HOW A STUDENT INTERPRETED MY WATERCOLOR STAINED GLASS LESSON, WHICH HAD STUDENTS INCORPORATING 10
WATERCOLOR TECHNIQUES INTO A PAINTING SPLIT INTO GEOMETRIC/ORGANIC SHAPES OUTLINED IN SHARPIE AS A WAY 10
MIMIC STAINED GLASS WINDOWS. THIS STUDENT USED HIS EXTRA SECTIONS TO “INVENT” HIS OWN WATERCOLOR
TECHNIQUE USING WET WATERCOLOR AND A DRY PAPER TOWEL TO CREATE A NEW TEXTURE.

How this Relates to my Student Teaching Experience
THIS EXAMPLE RELATES TO MY STUDENT TEACKING EXPERIENCE BY SUPPORTING HOW DIFFERENT EACH STUDENT IS IN
INTERESTS, ABILITIES, SPEED, AND MORE. THIS STUDENT HAD BIG IDEAS AND WAS WILLING TO ASK FOR HELP TO ACHIEVE
HIS LARGE GOALS. THE LESSON T DESIGNED HAD TO BE FLEXIBLE IN INTERPRETATION AND COMPLEXITY WHILE BEING
MODIFIABLE. THIS STUDENT'S SOLUTION TO THE PROMPT INCORPORATED MORE THAN 10 SECTIONED “GLASS PANES,” SO
THE LESSON NEEDED TO BE FLEXIBLE ENOUGH TO LET HIM EXPLORE THE WATERCOLOR TECHNIQUES HE ENJOYED, STRUGGLED
WITH, OR DID NOT SEE REPRESENTED IN THE PRACTICE ACTIVITY PRIOR TO WORKING ON THE FINAL PROJECT. SEEING HOW



THE DIFFERENT STUDENTS HAD DIFFERENT SKILL LEVELS AND INTERESTS IN ART BY OBSERVING MY COOPERATING TEACHER
ALLOWED FOR ME TO RE-EVALUATE HOW [ FORM LESSONS SO THAT THEY ARE FLEXIBLE TO THE VARYING NEEDS IN THE

(LASSROOM,

How it was used, whe it was used with, and if you felt it was successful
MY COOPERATING TEACHER AND [ USED THIS JTH GRADE STUDENT EXAMPLE, AS WELL AS SOME QTHERS, TO DISCUSS HOW

SOME STUDENTS MAY STRUGGLE WITH THE TOPLCS INTRODUCED WHILE OTHERS MAY EXCEL, AND HOW T NEED TO PREPARE
FOR BOTH. SOME STUDENTS MAY FINISH EARLY, AND SOME MAY BE STUCK ON THE FIRST FEW STEPS FOR THE MAJORITY OF
THE PROTECT'S TIMELINE. HAVING FLEXIBLE LESSONS THAT PROVIDE STUDENTS WITH THE OPPORTUNITY TO REFLECT ON
THEIR STRENGTHS AND WEAKNESSES AND WORK ON AREAS IN-NEED OF IMPROVEMENT IS VITAL FOR GROWTH AS AN
ARTIST (OR STUDENT AS A WHOLE). MY LESSON HAD SUCH REFLECTION WHEN STUDENTS CREATED MORE THAN 10
SPACES/“GLASS PANES” FOR THELR WATERCOLOR TECHNIQUES, FOR THE REMAINDER COULD BE USED FOR PRACTICING
TECHNIQUES THEY STRUGGLED WITH OR FELT COULD BE DONE BETTER. STUDENTS WHO FINISHED EARLY COULD COMBINE
THELR WATERCOLOR AND TYPOGRAPHY SKILLS FROM THE PRIOR LESSON TO ILLUSTRATE A QUOTE OF THEIR CHOICE. WHEN A
LESSON IS FLEXIBLE, ALL STUDENTS ARE ACCOUNTED FOR, AND [ SUCCEEDED TN MAKING SURE ALL ABILITY LEVELS WERE
RECOGNIZED.

what Would | Change About This?
IFTCOULD CHANGE ANYTHING ABOUT THIS LESSON AS A WHOLE, I WOULD LIKELY BE MORE SPECIFIC ABOUT THE
MINIMUM AND MAXIMUM AMOUNT OF “GLASS PANES” STUDENTS SHOULD HAVE. MANY STUDENTS, THOUGH
MEANING WELL, BIT OFF MORE THAN THEY COULD CHEW WITHIN THE GIVEN TIMEFRAME OF THE PROJECT. THE STARTS
OF SOME PROJECTS (THE SKETCHES) WOULD LOOK GREAT, BUT THEY WERE NOT ABLE TO FINISH BECAUSE THEY DESIGNED
T00 MANY SMALL SECTIONS. SETTING AN EXPECTATION OF 10-15 SECTIONS/“GLASS PANES” MAKES SURE STUDENTS
ARE NOT DOING TOO MUCH WHILE MAINTAINING ROOM FOR PRACTICE AND EXPERIMENTATION IN THE POSSIBLE EXTRA
SPACES. THE STUDENT IN THIS EXAMPLE SUFFERED FROM MAKING T00 MANY SPACES/”GLASS PANES,” AND HIS
RUSHING TO FINISH PUT THE ARTWORK'S CRAFTSMANSHIP AT RISK.



