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COGNITIVE-MOTIVATIONAL CREATIVITY
MODEL OF SITUATIONALAUTONOMY IN
ADOLESCENTS!

Ozan KAYAR?
Hamit COSKUN?

1. INTRODUCTION

Adolescence is defined as a transition phase between
childhood and adulthood, manifested by physical, cognitive, and
social changes (Steinberg, 2001). Although there are different
opinions or categorizations in the literature about which age range
this period covers, adolescence is handled in three different stages
chronologically by many researchers today: early adolescence
(10/11-14/15 years), middle adolescence (14/15-18/19 years), and
late adolescence or emerging adulthood (18/19-24/25 vyears)
(Salceanu, 2019). In this period, the existence of developmental
tasks such as managing sudden mood swings caused by biological
changes, awareness, and acceptance of changes in the body, as
well as obtaining a health identity comes to the fore. Throughout
their developmental process, some adolescents manage to adapt
to all these changes, while others find it difficult to cope with
existing developmental tasks (Burke, Brennan, & Roney, 2010).
Autonomy, which represents the degree of adolescents' ability to
make decisions about themselves, is defined as another basic
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development task that helps to adapt to the rapid change processes
experienced in different developmental areas during this period
(Noom, Dekovic, & Meeus, 2001).

Researchers frequently mention that cognitive processes
affect each other mutually with other social and emotional
development processes as well as the development of autonomy
in adolescence period (Dai et al., 2012; Liu et al., 2013; Noom et
al.,, 2001). In addition to a strong sense of autonomy for
adolescents to overcome possible developmental crises and
become more successful individuals in the rapidly changing
world, creative thinking skill stands out as an important cognitive
capacity (Fairweather & Cramond, 2011). VWgotsky (2004) states
that during the transition period from childhood to adulthood,
there is a progress from a limited and rigid way of thinking
towards rational and objective thinking with more advanced
thinking skills, and this may positively affect the creativity
capacity of individuals. Besides, the concept of creativity is
generally defined as the process of creating a product or an
outcome that is both unique and applicable (Nijstad, et al., 2010;
Paulus & Coskun, 2013). It is emphasized that such products can
be produced from any problem with complex and multiple
answers (Paulus, 2000).

In the literature, a limited number of studies focusing
directly on the relationship between autonomy and creativity in
adolescents has been reported that autonomy of adolescents over
their behaviors is one of the most important factors in becoming
more creative individuals (Dai et al., 2012; Liu et al., 2013;
Moltafet, Sadati Firoozabadi, & Pour-Raisi, 2018; Niu, 2007).
However, in these studies, it is seen that autonomy in adolescents
is addressed as a personality trait by focusing on the individual
(dispositional) aspect, and studies on this subject are based on
correlational methods. The empirical studies examining that the
effects of the situational aspect of adolescent autonomy on
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creativity are quite limited (Camarda et al., 2021; Koestner et al.,
1984). It is implied in the literature that autonomy can be a
variable affected by both individual (personality-related) and
situational (contextual) aspects, and research results may differ
depending on the type of autonomy. Therefore, some
investigators have stated that it is important to consider the effects
of these two aspects of autonomy on outcome variables separately
(Hand, 2006; Daddis, 2011; Liu, Chen, & Yao, 2011). Moreover,
the research findings show that creativity can also be affected by
various individual (such as personality, motivation, cognitive and
emotional processes) and environmental variables or their
interactions (Amabile & Pillemer, 2012; Baas et al., 2013; Byron
& Khazanchi, 2011). It is emphasized that along with individual
variables, the effects of situational factors should be considered
in creative processes in the theories and models related to
creativity in the literature (Amabile & Pillemer, 2012;
Csikszentmihalyi & Getzels, 1988; Sternberg & Lubart, 1996).
However, none of these theories or models directly focus on
adolescents who are involved in the transition from childhood to
adulthood and who have increased creative thinking in various
personal, social, and educational activities during this process.

Based on all these gaps observed in the literature, one of
the main objectives of this study was to examine the effects of
adolescent autonomy as a situational (contextual) variable on
creativity and flexibility, and persistence, which are defined as
cognitive and motivational mechanisms that lead individuals to
creativity in the Dual Creativity Model (Baas, De Dreu, &
Nijstad, 2008). Moreover, in the study, a synthesis mediation
model created using multiple theories was proposed, considering
that it would contribute to a better understanding of the
relationships between situational autonomy and creativity in
adolescents and would enrich the interactionist perspective on
adolescent creativity. In this context, the other main aim of this
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research was to examine whether there are mediating roles of
flexibility and persistence in the relationships between situational
autonomy and creativity in adolescents.

2. THE PROCESS OF CREATING AN
EXPERIMENTAL DESIGN AND
DEVELOPMENT OF HYPOTHESES

2.1.Autonomy as a Situational Variable

In the literature, some researchers have emphasized the
importance of distinguishing between individual (dispositional)
and situational (contextual) aspects of autonomy (Daddis, 2011;
Liu et al.,, 2011). Individual autonomy represents that each
individual is autonomous by nature, and the degree of autonomy
of individuals in research is assessed through questionnaires or
scales. As a result of this characteristic tendency of the individual
to direct his own behavior, it is stated that autonomy has
developed in the individual over a long period of time and has
become a personality trait to some extent (Hand, 2006; Olesen et
al., 2010). Contrary to individual autonomy, situational
autonomy, on the other hand, is not a character trait, but is
triggered by various contextual factors and represents the degree
to which the external environment provides autonomy for the
individual and controls the autonomy of the individual (Hand,
2006). In other words, situational autonomy can be defined as a
type of autonomy that arises according to the situation or context.
In this process, the individual has the freedom to make his own
choices and determine his own actions in his environment or not
(Xiao et al., 2015).

On the other hand, in the view of the Self-Determination
Theory, it is stated that the presence or absence of an appropriate
environment and external factors that meet the autonomy needs
of individuals can encourage or prevent individuals to be
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motivated by a sense of autonomy (Ryan & Deci, 2000).
Accordingly, for the motivation underlying behavior to be
autonomous, it is necessary to support autonomy by providing
individuals with the freedom to decide what to do, as well as feel
control and satisfaction over any task (Deci & Ryan, 2000;
Zimmer-Gembeck & Collins, 2003). According to the theory, the
fact that the motivation underlying behavior is not autonomous
requires the existence of a non-supportive environment in which
autonomy is restricted or controlled at the interpersonal level, as
well as the feeling that the decision or choice of the individual is
taken by an external initiative (Deci & Ryan, 2008a, 2008b). The
definitions of autonomous and non-autonomous behaviors
suggested in Self-Determination Theory can provide a convenient
framework for considering autonomy as a situational variable in
adolescents (Shahar et al., 2003). However, some researchers
have stated that situational autonomy can best be evaluated by
manipulating an experimental condition due to the nature of the
concept (Amabile & Pillemer, 2012; Langfred & Moye, 2004).
Based on these views, it is assumed that when adolescents are
given the freedom to make their own choices in an environment
where autonomy is supported, increased feelings of control and
satisfaction will lead to a sense of autonomy in adolescents,
whereas decreased feelings of control and satisfaction in an
environment where the sense of autonomy is controlled
(restricted) will decrease the sense of autonomy in adolescents.
Thus, in the study, adolescents were divided into two groups and
some manipulations were carried out to measure the situational
autonomy variable through two separate instructions that contain
the conditions related to the definition of autonomy mentioned in
the Self-Determination Theory. The hypotheses to test the
situational manipulations of autonomy performed in the study
were as follows:



Klinik Psikoloji Calismalari

H. Adolescents who were provided with autonomy support for
maintaining a performance task in the experimental environment
would have a significantly higher sense of control and satisfaction
over their own choices than adolescents whose feelings of autonomy
were controlled (restricted).

2.2.The Impact of Situational Autonomy on Creativity,
Flexibility, and Persistence in Adolescents

In the view of the Self-Determination Theory, situational
autonomy support gives the individual feelings of self-
determination, competence, and autonomy free from external
decisions, pressures, and punishments in the process of acting or
thinking in a certain way (Ryan & Deci, 2000). From the view of
the theory, it is expected that individuals who make autonomous
decisions to continue a task and feel task competence will have
the higher intrinsic motivation (Parker, Williams, & Turner, 2006;
Ryan & Deci, 2000). In line with these views, when adolescents
are allowed to make a choice regarding a performance task and
support their sense of autonomy and competence in this way, it
seems possible that adolescents have a stronger motivation to
discover more alternative and original ways, in other words, to
come up with more creative ideas during the task (Deci & Ryan,
2008a; Vansteenkiste et al. 2005; Xiao et al., 2015). Also, the Dual
Creativity Model proposed by Baas et al. (2008) provides a
theoretical framework about the ways that lead individuals to
creativity. In this model, it is stated that there are three results of
creativity, namely originality, fluency, and intrinsic performance
and that individuals reach these three different results of creativity
through flexibility and persistence (Baas et al., 2013). Flexibility
in ways that play a role in the flow of creativity in the model is
defined as a variable associated with cognitive processes that
require the ability to generate many original ideas, to make new
connections between ideas, concepts, and categories, and to make
transitions between these categories (Friedman & Forster, 2010;
Nijstad & Stroebe, 2006). On the other hand, persistence is related
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to the degree to which individuals are cognitively attached to the
task and how much they can systematically focus their attention
and includes both cognitive and motivational mechanisms that are
important in the process of the flow of creativity in individuals
(Nijstad et al., 2010). In this context, the emergence of
autonomous feelings in adolescents through situational autonomy
can provide an optimal environment for adolescents to produce
more cognitive categorizations during a thought-generating task
and to come up with deeper ideas by thinking in a more focused
or motivated manner (Gagné & Deci, 2005; Moltafet et al., 2018).
On the contrary, an environment in which feelings of autonomy
are controlled or restricted can negatively affect adolescents'
motivation for the task. Therefore, it can be said that in such an
environment, the possibility of a creative thinking process that
will require adolescents to be more cognitively flexible and to
pursue a task in a more persistent and motivated manner will
decrease (Gagne & Deci, 2005; Liu et al.2013, Peng et al., 2013;
Sheldon, 1995). In the light of these predictions, the hypotheses
tested in the research are as follows:

H. Adolescents with situational autonomy support will have higher

scores on creativity, flexibility, and persistence (deep thinking) than
adolescents with situational autonomy control (restriction).

2.3.Cognitive-motivational  Creativity Model of
Situational Autonomy in Adolescents

It is stated by the researchers that individuals who feel
autonomous over their thoughts and behaviors will be able to
access cognitive resources located deeper in their minds more
easily, and thus, they will perform better by revealing their
creative abilities (Deci & Ryan 2000; Sheldon, 1995; Wong,
2008). From this point of view, when adolescents are attached to
a task that requires creative performance with a sense of
autonomy or their processes of continuing the task with a sense
of autonomy are controlled (restricted) by an external factor, the
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cognitive processes of adolescents may be affected. On the other
hand, while situational autonomy affects adolescents' processes
of generating creative ideas, it is an important question which
cognitive and motivational mechanisms can play a role in
reaching the concepts in their minds more easily. At this point, it
can be thought that the concepts of flexibility and persistence (De
Dreu, Baas, & Nijstad, 2008), which are suggested in the Dual
Creativity Model, can play a role as key cognitive and
motivational mechanisms in the effects of situational autonomy
on creativity in adolescents. As a matter of fact, in addition to
being more cognitively flexible, individuals (Amabile et al.,
2005; De Dreu, Nijstad, & Baas, 2011) were motivated. and
thinks more deeply, systematically, and focused on the task for a
long time (De Dreu & Nijstad, 2008; Nijstad & Stroebe, 2006;
Nijstad et al., 2010). Based on these predictions, a synthesis
model was proposed in the study, which assumes that flexibility
and persistence act as mediating variables that relate to the sense
of autonomy that emerges with the support of situational
autonomy in adolescents with creativity (see Figure 1).

Figure 1. Cognitive-Motivational Creativity Model of Situational
Autonomy in Adolescents

/[ Flexibility ]\

Situational Creativit
Autonomy reativity
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3. METHODS
3.1.Participants

The sample of the study consisted of 266 middle and
advanced adolescents between the ages of 14 and 22, who attend
secondary and higher education. The average age of the
participants was 16.68 (SD = 2.77); however, 34.6% were boys
and 65.4% were girls. 94.4% of the participants lived together
with their parents, 3.4% were divorced, the rest had parents who
either lived in separate houses or remarried. Concerning the
education levels of the parents, the majority of mothers (78.9%)
and fathers (51.8%) were primary school graduates. While 57.5%
of the families were at a medium socioeconomic level, 39.8% of
them had a very good socioeconomic level.

3.2.Measures
3.2.1.Demographic Measurements

In the study, variables such as mother and father
togetherness, educational status, socioeconomic level of the
family, gender and age of the adolescents were asked within the
scope of the demographic information form.

3.2.2. Pre-experiment Measures (Neutralization Task
and Mood Measurement)

It is a text that is used in some studies in the literature to
neutralize the possible positive or negative moods of the
participants before the experiment (Gocmen & Coskun, 2019;
Gultepe & Coskun, 2016). This text is not related to the process
of generating ideas, but a text of 85 words and 12 sentences about
neutral events (e.g. “l got on the minibus, came home. When |
came home, | placed what | bought.”). In this process, the
participants were asked to write this text on the lower part of the
paper presented to them, in three minutes. The participants were
informed that there was no such thing as true or false in the
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writing process and that it was sufficient to write as quickly as
possible. After the neutralization task, the participants were asked
to turn the page and mark a scale item that evaluates their mood
from one point to 10 points (1 = Very Bad, 10 = Very Good). On
the other hand, two fillers (gender and grade levels) were also
included in the same form so that the participants did not perceive
the research as mood research.

3.2.3. Situational Autonomy Measure

In the study, adolescents were divided into two groups,
and some manipulations were carried out to measure the
situational autonomy variable through two different structures. In
the process of creating the instructions, the suggestions put
forward in the Self-Determination Theory regarding the
behaviors that are not autonomous and non-autonomous were
used.

In this process, adolescents, who were in the condition in
which situational autonomy support was provided after mood
measurements, was presented with a form with pictures of a pen,
glass, towel, rubber band, and fork at the top and were informed
of the instruction below the pictures on the form just like this:
“You can see some pictures (objects) below. Soon, I will ask you
to write some uses about the object you will choose. Select one of
these objects that you can use as many and shapes as possible
and put an (X) under the object you selected. For this process,
you can get ‘whatever you want’ from the objects listed below; the
right to choose belongs entirely to you.”. Adolescents in the
condition in which autonomy is controlled (restricted), similar to
the participants in the other condition, was presented with another
form with the same pictures of objects at the top, and were
informed in the instruction below the pictures of the form just like
this: ““You see some pictures (objects) above. Soon, you will work
on whatever object in these pictures was selected for you. Here, |

10
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have the authority to choose, not with you, but as the researcher.”.
On the other hand, the objects that the participants in the condition
in which autonomy was controlled (restricted) would work were
set to match the objects chosen by the participants in the other
condition (autonomous condition). In this process, the
experimenter marked the objects that the adolescents chose to
work on under the condition that autonomy was supported and
those on the forms of the adolescents in the other condition (non-
autonomy) before each application. Through this matching, it was
tried to prevent the difference arising from the objects between
groups.

3.2.4.Creativity, Flexibility and Persistence Measures

In the study, the creativity of adolescents was measured
by generating different uses of an object. The reason why the
object use task is preferred for the measurement of creativity is
that it allows adolescents to measure their involvement in the
creative process in a situational condition and the cognitive and
motivational mechanisms in this process based on performance,
not perceptually, and to interpret these results. In this context,
firstly, in order to determine the objects that the participants will
work on, a list of the most frequently used objects for object use
tasks in other studies was made by the experimenter, and also
different words similar to these words were added to the list
(Wallach & Kogan 1965; Ward, 1968). In determining the words
added later, the judges, including lecturers and graduate students
of Abant Izzet Baysal University Psychology Department, were
presented with a list of the objects previously determined by the
experimenter. A form with an instruction had the following
question: “If we asked you to generate and write as many different
uses of an object as possible, which of the objects below would
you choose and what sort of order?”. In this preliminary study,
the number of objects previously determined by the experimenter
was limited, and their preference possibilities were determined.

11
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Table 1 presents the averages of the order of preference of the
objects determined for the object use task before the study by the
participants included in the pre-study, and the frequency of
choosing the objects by the adolescents and the average number
of ideas generated with the selected objects.

Table 1. Frequency of Preference of Objects Before the Study and
Average Number of Thoughts Produced with Objects in the Study

The means of orders The avarage number of

Objects of objects selected ideas generated in the
before study study

N X N X SD
Packet rubber 30 2.58 100 5.61 251
Glasses 30 2.88 68 6.08 2.73
Pencil 30 3.23 66 5.29 3.04
Fork 30 3.29 14 6.38 3.65
Towel 30 3.47 18 6.07 3.43

On the other hand, the following statements were included
in the instruction created for the object uses task in the study: ““Let
us say you are thinking of the different uses of a paper clip. Put
the paper clips together and create bracelets, necklaces, rings,
etc. Therefore, bracelets, necklaces, rings, etc., are alternative
uses that you provided. Now consider your chosen/ selected
objects in different uses. How many different ways can you use
it?””. Each alternative use containing an original thought written
by the participant was evaluated as one point and also a creativity
score (Paulus, 2000). In the process of evaluating the level of
flexibility in the study, the use of objects generated by the
participants was categorized and classified and this number was
accepted as an indicator of flexibility by calculating the number
of unique categories for each participant. Persistence scores were
obtained by dividing the number of alternative uses generated by
the participants by the number of unique categories (see Baas et
al., 2008, for more detail). In addition, while calculating
flexibility and persistence levels in the study, participants'
responses to object use were coded by two independent judges.

12
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The reliability coefficient between judges (Cronbach Alpha) was
found as .96.

3.2.5. Perceptual Measures for Manipulation Controls

In the study, some questions were prepared by the
experimenter to check the usefulness of situational autonomy
manipulations, in other words, to test the independent decision-
making status of adolescents after object choices. The participants
in the group, both given autonomy and not (restricted), were
asked to evaluate “to what extent they felt the object choices
under their control and to what extent they were satisfied with the
object selection”. Also, to test the validity of the manipulations
performed in the study, in the object use task that they performed,
the adolescents were asked “the extent to which they tried to
generate different uses from the objects they chose or selected for
them, how different from the objects they chose or selected for
them, how interesting the task was for them to generate different
uses related to the object they chose or selected for them, and how
satisfied they were with the number of ideas they generated.
Perceptual measurements were taken with a scale rated from 0
points to 10 points (0 = None, 10 = Very much).

3.3.Procedure

In the study, permission was obtained from the Bolu
Provincial Directorate of National Education to apply to the first-
year high school students studying at Bolu Anatolian High School
(approval date: 11.01.2016, no: 81622018-605.01-E.272492) and
from the first grade students studying at Bolu Abant Izzet Baysal
University Nursing and Physical Therapy and Rehabilitation
departments from the school principals. Experiments were also
carried out at the specified hours. Treatments for both high school
and university students were carried out in more than one class,
and the classes in which situational autonomy manipulations were
carried out were determined by the experimenter in advance, in a

13
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way that the number of participants in the two groups was equal.
Subsequently, the participants assigned to both groups were told
to first read the informed consent form and if they did not want
to, they could not participate in the study. All of the adolescents
agreed to participate in the study and signed the consent form.

After signing the consent form, the experimenter voiced
the instruction that the pages would be turned at the same time to
the participants in both groups, to avoid possible confusion, due
to the necessity of performing some applications simultaneously.
The experimenter asked the participants to wait for the "we can
turn the page” command after each task was completed. Before
the application, the participants in both groups were asked to fill
in the demographic information on the form in front of them, and
then, to eliminate the possible effects of positive or negative
mood during the performance, the participants fulfilled the
neutralization task and evaluated their mood. After the mood
measurements, the adolescents in the condition of situational
autonomy made their object choices, and the adolescents in the
condition in which autonomy was controlled (restricted)
examined the pictures presented to them and read the instructions,
and then they were asked to turn the page. Then, the participants
in both groups answered the questions related to the control of
situational autonomy manipulations before the task. Afterward,
the adolescents assigned to both conditions were asked to think
about the object they chose and selected for them in different
dimensions and to write as many alternate uses as possible on the
creativity form. After the participants in both groups generated
alternative uses for the objects within five minutes, they were
asked to answer the questions related to the thought generation
process. Afterward the applications, all participants were thanked
for their contribution to the study.

14
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4. RESULTS
4.1.Findings Related to the Effects of the Gender and
Age41

Since the data showed normal distribution in the study,
whether the creativity, flexibility and persistence scores of the
adolescents differed according to their gender was examined by
t-test and there was no significant difference between the
adolescents' total creativity [t (264) = -0.59, p > .05], flexibility
[t(264) = 0.26, p >.01], and persistence scores [t(260) = -1.27, p
>.01]. In addition, correlation analysis was applied in the study
to determine whether the creativity, flexibility and persistence
scores of adolescents were related to their age, but no significant
relationship was found among age and creativity (r = .004),
flexibility (r = -.02, p >.01) and persistence scores (r = .07, p
>.01).

4 The results for all significant or non-significant interactions between CONDITION
(supported and controlled (restricted) autonomy) and MANIPULATION
CONTROL VARIABLES, CREATIVITY, FLEXIBILITY and, PERSISTENCE
were unchanged even after controlling for the participants’ gender (terms of writing:
F(1, 264) = 3.444, p = .065, np2 = .013; mood F(1, 264) = 1.869, p = .173, np2 =
.007; control perception in object selection: F(1, 264) = 188.712, p = .000, np2 =
.418; satisfaction with object selection: F(1, 264) = 87.136, p = .000, np2 = .249;
perception of performance: F(1, 264) = 13.286, p = .000, np2 = .048; task
motivation: F(1, 264) = 5.136, p = .024, np2 = .019; finding ideas interesting: F(1,
264) = 10.191, p = .002, np2 = .037; satisfaction with task performance: F(1, 264)
=15.799, p =.000, np2 = .057; creativity: F(1, 264) = 32.865, p =.000, np2 = .111;
flexibility: F(1, 264) = 11.459, p = .001, np2 = .042; persistence: F(1, 260) = 5.089,
p =.025, np2 = .019), and after controlling for participant’s age (terms of writing:
F(1, 264) = 0.568, p = .452, hp2 = .002; mood F(1, 264) = 0.592, p = .442, np2 =
.002; control perception in object selection: F(1, 264) = 201.299, p = .000, np2 =
.434; satisfaction with object selection: F(1, 264) = 79.575, p = .000, np2 = .232;
perception of performance: F(1, 264) = 7.044, p = .008, np2 = .026; task motivation:
F(1, 264) = 4.480, p = .035, np2 = .017; finding ideas interesting: F(1, 264) =
12.068, p =.001, np2 = .044; satisfaction with task performance: F(1, 264) = 8.978,
p =.003, np2 =.033; creativity: F(1, 264) = 32.781, p = .000, np2 = .111; flexibility:
F(1, 264) = 10.181, p = .002, np2 = .037; persistence: F(1, 260) = 6.483, p = .011,
np2 =.024).

15
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4.2.Findings Regarding Perceptual Measurements for
Manipulation Controls

In the study, participants were given the task of
transferring a text consisting of neutral expressions to a blank
paper, which neutralized possible positive or negative moods
before the object use task. When the results were examined, it was
found that there was no significant difference in spelling speed
(three minutes) between the participants assigned to both groups
[t (264) = -0.86, p > .05]. On the other hand, after the
neutralization task, no significant difference was found between
the two groups in terms of mood according to the mood
measurement results of the participants [t (264) = 0.78, p > .05].

The results of the analysis regarding the manipulations
carried out to measure situational autonomy showed that the
participants given autonomy perceived more control over object
choices [t (264) = 13.65, p < .01], and they were more satisfied
with object choices [t (264) = 8.90, p < .05]. Accordingly, the
control perceptions of the participants who were provided with
autonomy (X = 7.92, SD = 2.17) regarding object selection and
the sense of autonomy were higher than those whose sense of
autonomy was controlled (restricted) (x = 3.17, SD = 3.38). In
addition, concerning the choice of objects, the satisfaction levels
of the participants who were given autonomy (x = 7.32, SD =
2.41) were found to be higher than the satisfaction levels of the
participants whose sense of autonomy was controlled (restricted)
(X = 4.61, SD = 2.71).

The results on some perceptual measures related to the
thought generation process of adolescents after object use tasks
also showed that there were significant differences between the
groups. According to these results, the adolescents in the
condition of providing autonomy support thought they spent more
effort on the thought generation task [t (264) = 2.15, p < .05],
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perceived their performance more positively after the task [t (264)
= 2.69, p < .01], found the thoughts they generated more
interesting [t (264) = 3.51, p < .01], and were more satisfied with
the number of thoughts they generated [t (264) = 3.03, p < .01]
than the adolescents in the condition in which their sense of
autonomy was controlled (restricted). All results regarding
perceptual measurements were presented in Table 2.

Table 2. Manipulation Control and Perceptional Measurement
Results of the Adolescents in Supported and Controlled
(restricted) Autonomy Conditions

Situational
Measurements Autonomy N x SD t
Conditions
-0.86
Terms of writing Supported 133 76.82 9.88
Controlled 133 77.78 8.40
0.78
Mood Supported 133 6.80 1.88
Controlled 133 6.60 221
13.65**
Control perception in Supported 133 7.92 2.17
object selection Controlled 133 3.17 3.38
8.90*
Satisfaction with object Supported 133 7.32 241
selection Controlled 133 4.61 2.71
2.15*
Task motivation Supported 133 729 212
Controlled 133 6.66  2.60
2.69**
Perception of Supported 133 536  2.10
performance
Controlled 133 4.60 2.49
3.51**
Finding ideas interesting Supported 133 6.86  2.56
Controlled 133 572 272
3.03**
Satisfaction with task Supported 133 5.57 2.80
performance Controlled 133 456  2.66

*p <.05; **p < .01, p>.05
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4.3.Findings on the Effects of Situational Autonomy on
Creativity, Flexibility, and Persistence

In the study, the effects of situational autonomy on
creativity, flexibility, and persistence were examined by
comparing the creativity, flexibility, and persistence scores of
adolescents who were assigned to two conditions in which
autonomy support was provided and their sense of autonomy was
controlled (restricted) with the t-test. According to these results,
the adolescents in the condition of providing autonomy support
(x = 6.67, SD = 2.94) had more unique ideas (creativity scores)
than adolescents in the condition in which their sense of
autonomy was controlled (restricted) (x = 4.79, SD = 2.40) found
to have [t (264) = 5.71, p < .001]. In addition, the number of
flexible ideas of the adolescents in the condition of autonomy
support (x = 3.19, SD = 1.19) is higher than the adolescents in the
condition in which their sense of autonomy is controlled
(restricted) (x = 2.72, SD = 1.18) [t (264) = 3.20, p < .001].
Moreover, the number of deep ideas (persistence) of the
adolescents in the condition where autonomy support is provided
(x = 2.28, SD = 1.54) is higher than the adolescents in the
condition where their sense of autonomy is controlled (restricted)
(x = 1.86, SD = 1.04) [t (264) = 2.53, p < .01]. The results are
presented in Table 3.

Table 3. Creativity, Flexibility, and Persistence Scores of the
Adolescents in Supported and Controlled (restricted) Autonomy

Conditions

Situational

Autonomy N x SD t

Conditions

Supported 133 6.67 2.94 5.71%*
Creativity Controlled 133 4.79 2.40

Supported 133 3.19 1.19 3.20**
Flexibility Controlled 133 2.72 1.18

Supported 133 2.28 1.54 2.53*
Persistence Controlled 133 1.86 1.04

**p < 01’ ***p < 001
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4.4.Findings on Mediating States of Flexibility and
Persistence in the Relationship Between
Situational Autonomy and Creativity

In the study, the relationship between situational
autonomy (manipulated) and creativity in adolescents was tested
by taking into account the steps proposed by Baron and Kenny
(1986) for mediation, and in doing so, the relationships between
variables were calculated using the Pearson correlation
coefficient, taking into account the normal distribution of data.

In the first of the mediation hypotheses tested in the study,
we examined whether flexibility would play a mediating role in
the relationship between situational autonomy and creativity in
adolescents. According to the analysis conducted following the
conditions proposed by Baron and Kenny (1986) for mediation,
there were significant relationships between situational autonomy
and creativity scores (f = .33) and between autonomy and
flexibility scores (# = .19) and between flexibility and creativity
scores (f = .60). The mediational analysis showed that the
significant relationship (# = .33) observed between situational
autonomy and creativity in adolescents decreased with the
addition of the flexibility variable (5 = .23) to the model. The
Sobel Test showed that this decrease was significant (Z =-3.02, p
< .01) and flexibility was found to be partially the mediating
variable in the relationship between situational autonomy and
creativity in adolescents. The results were presented in Table 4,
Figure 2, and Table 6.
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Table 4. The Mediation of Flexibility in the Relationship between
Situational Autonomy and Creativity

B SE Beta T

Model 1

Constant 8.55 .52 16.42**

Situational autonomy -1.88 .33 -.33 -5, 71**

Model 2

Constant 3.79 .60 6.34**

Situational autonomy -1.27 .28 -.23 -4.63**

Flexibility 1.30 A1 .55 11.35**
**p <.01

Figure 2. The Mediating Role of Flexibility for the Relationship
Between Situational Autonomy and Creativity

Y /£=33 p=.23
Situational Creativit
Autonomy }——— - reativity

Flexibility
p=.19 p=.60

In the second of the mediation tests of the study, it was
examined whether persistence would play a mediating role in the
relationship between situational autonomy and creativity in
adolescents. According to the analysis conducted following the
conditions proposed by Baron and Kenny (1986) for mediation
situations, there was a significant relationship between the scores
of autonomy and creativity (4 = .31), autonomy and persistence
(8 = .15), and persistence and creativity (# = .50) in adolescents.
On the other hand, the significant relationship (8 = .31) observed
between situational autonomy and creativity among adolescents
decreased with the addition of the persistence variable (5 = .24)
to the model. According to the results of the Sobel test, this
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decrease was significant (Z = -2.48, p < .05), and persistence
played a partial role in the relationship between situational
autonomy and creativity in adolescents. The results were
presented in Table 5, Figure 3, and Table 6.

Table 5. The Mediation of Persistence in the Relationship between
Situational Autonomy and Creativity

B SE Beta T

Model 1

Constant 8.40 51 16.38**

Situational autonomy -1.73 .33 -31 -5.31**

Model 2

Constant 5.80 54 10.82**

Situational autonomy -1.33 .29 -.24 -4.62**

Persistence .97 A1 .46 8.92**
**p < .01

Figure 3. The Mediating Role of Persistence for The Relationship
Between Situational Autonomy and Creativity

p=.31 B=.24

Situational

Autonomy |———s - Creativity

Persistence

Table 6. Relationships between Situational Autonomy, Creativity,
Flexibility and Persistence

1 2 3 4
1 Creativity 1
2 Situational Autonomy 0.33** 1
3 Flexibility 0.60** 0.19** 1
4 Persistence 0.50** 0.15* -0.28** 1

*p <.05; **p < .01
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5. DISCUSSION

The findings of this research suggest that adolescents
generate more creative ideas, more flexible categorization, and
deeper ideas (persistence) in a context in which the sense of
autonomy associated with the task was elicited by promoting a
sense of autonomy associated with the task during a performance
task than in a context in which autonomy was controlled
(restricted). Also, to reveal a broader perspective on how or in
what way the effects of situational autonomy on creative
performance in adolescents take place in the study, a synthesis is
based on the idea that flexibility and persistence may have
possible roles in this relationship, one of the ways that lead
individuals to creativity. We found that both flexibility and
persistence had partial mediator roles in the relationship between
situational autonomy and creativity in adolescents.

5.1.Discussing the Manipulation Findings Regarding
the Measurement of Variables

In order to avoid some situations that may affect the
results such as social desirability or giving false information, all
the variables discussed in this study were measured based on
performance with the conditions created in the experimental
environment, not with the measurement tools based on the
perception of the adolescents (e.g. questionnaires or scales). This
situation made it necessary to perform some manipulations in the
study and to test whether these manipulations work or not.

The process of determining the objects in the creative
form in the research was carried out by carefully considering
many properties of the objects (such as selection bias,
concreteness, familiarity, category width). The concreteness and
familiarity of the selected objects were kept constant, assuming
that if one property of objects becomes more pronounced than the
others, situational autonomy manipulations would also be less
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effective, we aimed to eliminate the reasonable bias associated
with object selection. The consistency between the preference of
the objects determined by the participants in the pilot study and
the findings regarding the adolescents' object choices and idea
generation performance during the experiment (see Table 1), and
the objects were not significantly different from each other in
terms of similarity and the ones selected before the experiment
showed that the objects were suitable for the object use task.

In the literature, some scholars have reported that positive
mood increases creativity in individuals by contributing to
creating more connections between information existing in
memory (Isen, 2008; Lyubomirsky, King, & Diener, 2005), while
negative mood has negative effects on creativity by inhibiting the
retrieval of information in memory (Byron & Khazanchi, 2011;
Isen, 2002). Considering these findings in the literature, in order
to exclude the possible effects of positive and negative mood on
performance-related variables such as creativity, flexibility and
persistence, before the task of generating ideas in this study,
adolescents were given the task to write a text consisting of
neutral expressions within three minutes, and then the adolescents
were asked to rate their moods on the scale. Findings showed that
there was no significant difference in terms of writing speed and
mood scores among adolescents assigned to both conditions.

Both Self-Determination Theory (Ryan & Deci, 2000) and
Componential Theory (Amabile & Pillemer, 2012) emphasize
that an environment that supports or inhibits individuals' sense of
autonomy is the most essential factor that enhances individual
creativity. Based on this emphasis on importance, the most basic
question that was sought to answer in the experimental design
process of this study was how to create a supportive and
restrictive autonomy context to affect intrinsic motivation
positively and negatively in adolescents under the condition of
situational autonomy before the creative task. In the study aimed
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at solving this problem, the views put forward in the Self-
Determination Theory regarding autonomous and non-
autonomous behaviors were used, considering that it would
contribute to a better understanding of the motivational
mechanisms that could affect the task-related performance of
adolescents under the condition of situational autonomy. In this
direction, by creating contexts that support and restrict autonomy
that conveys confidence and insecurity in the ability of
adolescents to perform well in a task, it was assumed that these
contexts will affect adolescents 'sense of control and satisfaction
over the task as well as intrinsic motivation, and these factors are
the main determinants of adolescents' sense of autonomy (Deci &
Ryan, 2000; Zimmer-Gembeck & Collins, 2003). The findings of
the research regarding the manipulations carried out to measure
situational autonomy in adolescents seem to confirm the validity
and appropriateness of the conditions created for support and
restriction of contextual autonomy. Our findings indicated that
adolescents who were provided with situational autonomy
support perceived their object choices more under their control
and were more satisfied with their object choices than adolescents
whose sense of autonomy was controlled (restricted). Moreover,
the findings of the study on perceptual measurements after
adolescents' object-use tasks also supported the existing findings
that the situational autonomy manipulations performed in the
study were effective (see Table 2). For example, adolescents with
situational autonomy support thought that they made their own
choices and were satisfied with the choices they made, performed
better in the object-use task than adolescents whose autonomy
was controlled (restricted). In the view of Self- Determination
Theory, some scholars have stated that when individuals think
that their behavior is constrained by external factors, despite the
presence of individual autonomy tendencies, even if they perceive
themselves as competent for any task, they generally show less
interest and effort (Deci & Ryan, 2008a; Ryan & Deci, 2000;
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Vallerand et al., 2003). Considering this situation, when the strong
autonomy orientations that exist in adolescents due to the nature
of their developmental period are ignored by the researcher and
when the sense of autonomy of the adolescents is controlled
(restricted), their interest and motivation related to the task may
be further reduced. In other words, this attitude may have led to
resistance in adolescents. Therefore, it can be said that all these
factors may negatively affect the adolescents' finding the task
interesting, as well as having negative attitudes towards task
performance (Vallerand et al., 2003; Vansteenkiste et al., 2005).

On the other hand, some scholars have emphasized that
the primary goal in the guidelines used in studies with
experimental design by researchers is to establish a distinct
structure in the minds of individuals (Argyres, Bercovitz, &
Mayer, 2007; Bolton & Dewatripont, 2004). People need a basic
structure and predictability regarding the jobs and responsibilities
expected of them (Landau, Kay, & Whitson, 2015). Some have
also suggested that the instructions presented to the participants
in the experimental studies that adopting such attitudes will
contribute to the cooperation between the practitioner and the
participant and the better understanding of the task by the
participant (Lee et al., 2004; Lumineau & Malhotra, 2011).
Considering these suggestions, in the study, in the process of
preparing the instructions for meeting the situational autonomy
conditions in adolescents, care was taken to clearly define the
task-related expectations from the participants, to be consistent
with each other in the statements used in the instructions, and to
avoid detailed or very brief explanations. For example, in an
experimental environment in which the instructions are given
quite long explanations, the participants may get bored while
reading the instructions, furthermore, they may stop working
because their commitment to the task may decrease significantly.
On the contrary, using very general, unclear, and short statements
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in the instructions may reduce the motivation to continue the task
or limit cooperation with the practitioner by causing feelings of
uncertainty associated with the task expected of them (Kay et al.,
2014; Landau et al., 2015). In this context, considering the
supportive findings regarding other perceptual measures of the
study, it can be argued that the instructions prepared by the
implementer for the manipulations of situational autonomy in
adolescents assigned to both conditions are also relevant for the
purpose and provide an adequate structure.

In summary, in this study, adolescent autonomy was
manipulated in an experimental environment and addressed as a
situational variable, in contrast to the assessment methods in
which the autonomy of individuals is determined in a more
passive way and through scales. The findings of the study, which
are quite consistent with each other and support each other,
regarding the effectiveness of situational autonomy
manipulations show that adolescent autonomy can be considered
as a situational variable and the other hypotheses of the research
can be tested.

5.2.The Impact of Situational Autonomy on Creativity,
Flexibility, and Persistence

One of the main aims of this research was to examine the
effects of situational autonomy on some cognitive-motivational
mechanisms related to creativity (flexibility and persistence) and
creativity in adolescents. Current findings showed that situational
autonomy support for adolescents contributes to their being more
creative and flexible in complex tasks that require performance,
as well as to process information in a deeper and focused manner.
Conversely, a context in which the sense of autonomy in
adolescents was controlled (restricted), negatively influenced
adolescents' performance when the task required creativity,
flexibility, or in-depth information processing.
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As suggested in the Self-Determination Theory, when
people participate in a task with a sense of autonomy or when
their control and willpower related to the task is not restricted,
they perform that task more eagerly and more motivated (Deci &
Ryan, 2008a, 2008b). In studies conducted with adults in the
literature, some scholars have reported that environments that
support autonomy and increase intrinsic motivation can increase
creativity in individuals in a task that includes a performance
goal; on the contrary, controlling environments in which
individuals' need to act autonomously on a task inhibits intrinsic
motivation and negatively affect creative performance (Elsbach
& Hargadon, 2006; Sun et al., 2012; Zhou & Shalley, 2003). On
the other hand, in the study, adolescents who were provided to act
with an increased sense of will and motivation while continuing
the task with the support of situational autonomy were able to
establish more new connections between thoughts, concepts, and
categories (flexibility) and their knowledge were more in-depth
and focused (persistence) than adolescents whose sense of
autonomy was controlled (restricted). The reduction of the
possible negative effects of certain emotions (such as anger,
anxiety, resistance) created by controlling (restricting) the sense
of autonomy in adolescents who continue their creative task with
a sense of autonomy, is a suitable method or an environment for
adolescents to think more flexibly by increasing their internal
motivation and to be more focused (persistent) while carrying out
the task (Sheldon, 1995). In the literature, some studies have
reported that autonomous motivation facilitates task-related
cooperation and also increases the individuals to express more
flexible and deep ideas while continuing the task (Liu et al., 2013;
Moltafet et al., 2018; Peng et al., 2013; Sheldon, 1995). Besides,
an experimental study shows the causal effect of intrinsic
motivation that emerges with a sense of autonomy on task
continuity. In that study, it was found that the participants, who
were allowed to choose which task (such as solving puzzles,
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finding figures hidden in a picture) to work on while waiting for
the practitioner to increase their intrinsic motivation, worked
significantly longer than the participants in the control group
(Ryan, Koestner, & Deci, 1991). However, it is worth
emphasizing that these studies are also carried out with an adult
sample. It is stated by researchers that both autonomy and the
quality of creativity can differ according to developmental stages,
and at this point, care should be taken in generalizing the findings
obtained from adults to children and adolescents (Claxton et al.,
2005; Noom et al., 2001; Zimmer-Gembeck & Collins, 2003).
When the literature is examined, there has been no research
finding that both the effects of the situational (contextual) aspect
of autonomy on the cognitive and motivational processes related
to creativity and creativity were examined under experimental
conditions by directly focusing on individuals in adolescence.
Therefore, these findings obtained from the study make a
pioneering contribution to the literature in terms of revealing that
the support and control (restriction) of situational autonomy in
adolescents may have important effects on the emergence of some
essential mechanisms related to creativity. However, conducting
more studies in which the mechanisms of action between the
variables discussed in the study were examined in a similar
sample and by adopting similar research designs, seems important
in terms of providing the opportunity to compare these research
findings with the results obtained from this part of the study.

5.3.Cognitive-motivational Creativity Model of
Situational Autonomy in Adolescents

The study found that the decrease in the relationship
between situational autonomy and creativity in adolescents was
partially related to the inclusion of flexibility and persistence in
the analysis. The results show that situational autonomy in
adolescents also increases flexibility and persistence, which are
positively associated with adolescents' creative performances,
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and that the effect of situational autonomy on creativity occurs
through the indirect effects of these variables. When these
findings are interpreted together, providing adolescents with a
supportive environment to increase the sense of autonomy
associated with a task and intrinsic motivation facilitates the
creation of more specific and inclusive cognitive categorizations
and facilitates their access to deeper cognitive resources, thus
contributing to the generation of more creative ideas by
adolescents. (Amabile et al., 2005; De Dreu et al., 2011; Deci &
Ryan 2000; Wong, 2008). It is reported that creative thinking has
a reciprocal relationship with individuals' more flexible ideas
(Amabile et al., 2005; De Dreu et al., 2008; De Dreu et al., 2011).
However, it is reported that creativity requires individuals to
focus on the task in a motivated and long-term manner, and to
think deeply and systematically within several categories (De
Dreu & Nijstad, 2008; Nijstad & Stroebe, 2006; Nijstad et al.,
2010). Based on these findings, the partial mediation findings of
situational autonomy that support our cognitive-motivational
creativity model in adolescents suggested in the study indicate
what kind of context they need to affect the sense of autonomy of
adolescents when they present more creative ideas during a
performance task. Also, it can be said that this study made an
empirical contribution to the literature in understanding the roles
of cognitive and motivational mechanisms in adolescents more
deeply. However, all these findings seem to be compatible with
models that emphasize the interactionist perspective that besides
individual factors in creative processes, situational (contextual)
factors should also be considered (Amabile & Pillemer, 2012;
Csikszentmihalyi & Getzels, 1988; Sternberg & Lubart, 1996).
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6. CONCLUSION AND RECOMMENDATIONS

6.1.Contributions to the Field of Application of
Research

The results of our study suggest that supportive practices
that increase autonomy in school, family and psychotherapy/
psychological counseling settings may have positive
consequences on adolescents' ability to present more flexible and
deep ideas in this process, as well as revealing their creative
potential.

Deci and Ryan (1987) have suggested that teaching
methods that support autonomy, make them feel competent and
contain meaningful relationships increase students' learning
motivation and general life satisfaction by meeting their basic
psychological needs. Teachers can also contribute to the cognitive
and socio-emotional development of adolescents by meeting their
basic psychosocial needs by adopting teaching methods including
experiential and autonomy supportive practices that encourage
creativity among adolescents. For example, teachers can form
brainstorming groups in the classroom where students can
express their opinions on any topic from different angles by
adopting tolerant attitudes towards all ideas produced by students.
These groups will also help students to discover their creative
capacities by experiencing (Rose, Jolley, & Charman, 2012).
However, considering the findings of the study supporting each
other regarding situational autonomy manipulation measures,
teachers may lead the determination of multiple and different
topics in the classroom environment and ask their students to
choose one or more of the topics. Such an environment, where
they have the right to choose the subject they will work on, can
contribute to the emergence of more creative, flexible, and deep
ideas in adolescents with the contribution of increased sense of
autonomy and task motivation.
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On the other hand, adolescent psychotherapists in the
therapy setting and psychological counselors in the school
environment can also facilitate the therapeutic alliance with
adolescents by adopting attitudes that allow adolescent clients to
take the initiative in the psychotherapy/ counseling process. This
kind of supportive attitude that includes trust, respect, and
cooperation can prevent the emergence of negative feelings such
as anxiety or insecurity that make it difficult for adolescent clients
to access cognitive resources deep in their minds and break
resistance early in the interviews. Moreover, these attitudes may
contribute to adolescents' more flexible and alternative thoughts
about their existing problems and participate in the
psychotherapy/ psychological counseling process in a more
motivating way. However, it is also common to involve parents in
psychotherapy and counseling sessions with children and
adolescents. Studies in the literature show that parental autonomy
support and participation significantly affect their children's
creativity development (Chan, 2005; Lim & Smith, 2008; Wu et
al., 2014). Therefore, it may be beneficial for psychotherapists
and psychological counselors working with adolescents to
provide psychoeducation and counseling to parents about
encouraging adolescents to creativity through supporting
autonomy, which stands out as a basic psychological need in
adolescence.

6.2.Limitations and Recommendations to Researchers

In this study, adolescent autonomy was considered as a
situational (contextual) variable, not an individual personality
trait. In addition, it can be said that the measured quality related
to the concept of autonomy in this study is more suitable for the
behavioral aspect of autonomy. As a matter of fact, behavioral
autonomy is defined as the potential to act and control these
behaviors (Steinberg et al., 1994). On the other hand, it is stated
by researchers who focus on adolescent autonomy that there are
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emotional, behavioral, and cognitive components of autonomy
and that considering these dimensions together while examining
the concept of autonomy will contribute to a better understanding
of the concept (Noom et al., 2001; Steinberg et al., 1994).
Subsequent research, in which relationships between situational
autonomy and creativity in adolescents are discussed by
manipulating other autonomy components in an experimental
environment, will provide more inclusive and holistic
information on these relationships.

In this study, in the model proposed to elucidate
motivational and cognitive mechanisms in the effects of
situational autonomy on creativity in adolescents, the possibility
of bidirectional causality between variables was not tested due to
the existing design of the study. For example, whether creativity,
cognitive flexibility, or deep thinking (persistence) potentials
have effects on adolescents' situational autonomy has not been
examined in this study. Guay, Ratelle and Chanal (2008) state that
longitudinal studies are very important in understanding the
mechanisms underlying these relationships while examining the
causal relationships between variables. Conducting more
experimental and longitudinal studies in which the bidirectional
causal effects of the variables discussed in the study are also
addressed will be meaningful in terms of comparing whether the
empirical evidence provided by the model proposed in this study
Is supported or not. However, the mediation findings of the study
contribute to a certain extent in elucidating the role of cognitive
and motivational processes in relationships between situational
autonomy and creativity in adolescents. The first reason for this
is that the study concluded that both flexibility and persistence
had partial mediating roles in these relationships. These results
suggest that other cognitive and motivational variables may also
have roles in these relationships. The second reason is that the
cognitive and motivational mechanisms that can have a mediator
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role in situational autonomy and creativity relations are discussed
based on the opinions put forward by Self-Determination Theory
and Dual Creativity Model. Therefore, in future studies,
addressing other cognitive and motivational processes that may
have a role in the relationship between situational autonomy and
creativity in adolescents by using different theoretical approaches
in the literature will contribute to the completion of the gaps in
these relationships.
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RUHSAL HASTALIKLARIN DAMGALANMASI

Neslihan YORTAN!
Esra DEMIRKAN?

1. GIRIS

Ruhsal bozukluklar hasta kisinin hayatin1 iki yonden
olumsuz etkiler. Bir yanda hastalik belirtileri ve ilag yan etkileri
kisinin duygulari, hafiza, problem ¢0zme, karar verme gibi
biligsel becerileri, bireyler arasi iligkileri ve iglevselliginin diger
alanlarinda bozulmalara yol agar. Diger yanda ise toplumun ve
kisinin mevcut hastaliga iligkin atiflar1 yoluyla yasam hedeflerini
elde etme ve surdirmesini engeller (Corrigan, Larson &
Kuwaba., 2010; Corrigan & Watson, 2002b).

Ruhsal hastaliklar ve hastalara yonelik atiflar kisinin
icinde yasadig1 ¢evre, hastalik ile ilgili bilgisi ve varolus sekli ile
dénemin teknolojisinden etkilenir (Taskin, 2007a).

Dogas1 geregi anlasilmasi gii¢ olan ruhsal hastaliklara
yonelik olumsuz atiflar, hasta bireylerin damgalanmasi ile
sonuglanir. Damgalanma da hastalarin hastalik belirtilerinin
yaninda diglanma, tedavi hizmetlerinin kendilerine yeterince
sunulmamasi, tedaviden kac¢inma, hastaliklarini saklama
egiliminde olma, utanma, caresizlik, diisiik benlik saygisi, diisiik
yasam doyumu ve ekonomik sorunlar gibi pek ¢ok olumsuzluk
yasamalarina neden olur (Corrigan & Watson, 2002b, Drapalski,
Luckstead, Perrin, Aakre, Brown, DeFroge & Boyd, 2013;
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Corrigan & Watson, 2002c; Watson, Corrigan, Larson & Selles,
2007).

Bu bolimde damgalama, tirleri, ve damgalama ile
miucadele yontemleri ele alinacaktir.

2. DAMGA VE TURLERI

Damga; sozcilk olarak “delik, iz” anlamlarina
gelmektedir. Antik Yunan doneminde suglu bireylerin,
suclulugunun gostergesi olarak kizgin demirle viicutlarinin
goriiniir yerlerinin daglanmasi ile isaretlenmeleri yaygin bir
uygulamaydi. Boylece kamusal alanda damgalanmis olan kisiler
“kaciilmast gereken” olduklarina dair isaretlenmis olurlardi
(Goffman, 1963). Turk Dil Kurumu’nun internet sitesinde
(Haziran, 2024) ise damga, “bir kimsenin adin1 kétiiye ¢ikaran,
yiiz kizartict durum” olarak tanimlanmaktadir.

Goffman (1963) damgalama kavramini kisinin ruhsal
durumu, etnik kokeni, madde kotiiye kullanimi ya da fiziksel
yetersizlikleri nedeniyle kusurlu ya da degersiz goriilmesi ile kisi
hakkinda olumsuz degerlendirmeler ve kisinin saygmligini
azaltic1 atiflar yapilmasi seklinde tanimlamaktadir. Damga; bir
kisi ya da grup i¢in normal disihiginin, kabul edilemez, farkli
oldugunun ve utanilmasi gereken oOzellikler tasidiginin
goOstergesidir.

2.1. Toplumsal Damga

Damgalama siireci kisinin bir etiket yani teshis almasi ile
baslar. Kisi hastalik tanist aldigi anda “ruhsal hastaligi olan
bireyler” grubunun bir Gyesi olur (Corrigan & Watson, 2002c;
Watson ve digerleri. 2007; Ritsher, Otilingan & Grajales, 2003).
Bu Uyelik o gruba ait inanis ve atiflarin tan1 alan kisi i¢in de
gecerli olmasi anlamina gelir ve o gruba dair kalip yargilar
(stereotipler) devreye girer.
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Kalip yargilar, 6nceki deneyimler ve ipuclarindan tiireyen
biligsel irlinlerdir ve toplumun biiyilk ¢ogunlugu tarafindan
ogrenilmislerdir; bir grubun 6zellikleri, davranislar1 ve nitelikleri
ile ilgilidirler. (Hilton & von Hippel, 1996; Link & Phelan, 2001).
Sosyal gruplar ile ilgili bilgileri etkili olarak organize etmemizi
saglarlar. Ciinkii diger bireylerin, stereotipin hedefinde olan
grubun tyeleri ile ilgili kolaylikla izlenim ve beklenti
tiretmelerini saglarlar (Corrigan ve digerleri, 2010).

Kalip yargilarin devreye girmesi ile hastalarla ilgili
olumsuz beklentiler baslar. Bu beklentiler dogrultusunda hasta
kisinin gercek durumuna bakilmaksizin, kalip yargilar
dogrultusunda, hasta ile ilgili bilissel bir degerlendirme siireci
baglar ve sonucunda onyargi olusturulur. Onyargili bir
yaklasgimda dis gerceklige iliskin ozellikler 6nemli degildir
(Taskin, 2007a). Onyargilar kalip yargilar1 destekler ve hedef
grubun iiyesi hakkinda olumsuz baz1 duygular (korku ve 6fke
gibi) tetikler (Hilton & von Hippel, 1996). Ayrimcilik ise kalip
yargilar ve Onyargiya bagli duygusal tepkilerin davranisa
doniismesidir (Ornegin; bir kisiyi negatif stereotipin hedefi olan
gruba ait oldugu i¢in ise almamak gibi).

Toplumun ruhsal hastalig1 olan bireylere iliskin inaniglari
genellikle olumsuzdur. Ruhsal hastaliklara iliskin en temel
inaniglar, hasta bireyin tehlikeli, ne yapacagi 6ngoriilemez oldugu
(Socall & Holtgraves 1992), hastalanmasinin kendi sucu oldugu
ve hayatin1 ya da herhangi bir isi basari ile siirdliiremeyecegi
seklindedir. Bu kalip yargilar hasta bireylerin su¢lanmasina, hasta
olmalar1 ile alay edilmesine, siddet gosterecekleri beklentisi
oldugu i¢in hastalara siddet gosterilmesine ya da hastalarla
iletisim kurulmayarak dislanmalarina, aciz olduklarina inanildigi
icin i3 ya da kendine bakim gibi goérevlerin sorumlulugunun
hastalara verilmemesine yol acarak ayrimciligi dogurur. Hasta
bireylerin kazang getiren bir is, glivenli bir ev ortami, doyurucu
sosyal iliskilere sahip olma olanaklar1 engellenir. Ciddi ruhsal
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bozukluklara iliskin genel algilayis, madde bagimlilari, seks
is¢ileri ve suclulara yonelik algilayisa benzemektedir (Albrecht,
Walker & Levy, 1982; Skinner, Berry, Griffith & Byers, 1995).

Yapilan genis ¢apli aragtirmalar ruhsal hastaliklara iligskin
inancglarin genelde {ii¢ baslikta toplandigin1 gostermektedir
(Brockington, Hall, Leving & Murphy, 1993; Taylor & Dear,
1981). Bu basliklar; korku ve kagimmma, siki ydnetim
(authoritarianism) ve yardim olarak belirlenmistir. Buna gore
ruhsal bozuklugu olan bireyler tehlikeli olduklar1 i¢in toplumda
serbestce dolagsmamalidirlar; sorumluluk alamayacaklari igin
hayat kararlar1 onlar yerine baskalar1 tarafindan verilmelidir;
hastalar ¢ocuksu olduklar1 i¢in yardima ve bakima muhtagctirlar.

Aragtirmalar hastalarin 6ngoriilemez olduklarina yonelik
inanglar1 olan kisilerin, hastalar iyilesseler bile hayat gorevlerini
yeterince 1iyi yerine getiremeyeceklerini beklediklerine isaret
etmektedir (Socall & Holtgraves, 1992). Bunlarin yani sira
yaygin bir diger inang ise ruhsal hastaliklarin iyilesmesi miimkiin
olmayan saglik sorunlar1 oldugu yoniindedir (Tagkin, 2007a). Bu
durum da ruhsal hastalig1 olan kisilerin yeterli tedavi olanaklarina
ulagmalarinin engellenmesine veya uygun olmayan yollarla iyilik
arayisima girilmesine yol acabilir. Ayrica saglik sistemlerinin
ruhsal hastaliklarin tedavisi i¢in benimsedikleri yaklagimlar da
hasta bireylerin ihtiya¢ duyduklari saglik hizmetlerine
ulasabilmelerini etkilemektedir. Arastirmalar ruhsal hastaligi
olan bireylerin saglik hizmetlerinden ve saglik sigortalarinin
faydalarindan daha az yararlandiklarin1 gostermektedir (Druss &
Rosenheck, 1998).

2.2. Kendini Damgalama (i¢sellestirilmis Damga)

Corrigan (1998) kendini damgalamay1 (ig¢sellestirilmis
damgalama) bireyin toplumda var olan olumsuz kalip yargilari
kendi i¢in kabul etmesi ve bununla birlikte ortaya c¢ikan deger
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kaybi, ayiplama, gizlilik, kaginma ve geri ¢ekilme siireci olarak
tanimlamaktadir.

Hasta bireylerin kendilerini damgalama ve damgadan
olumsuz etkilenme siirecleri dort asamada gergeklesir (Watson ve
digerleri, 2007). Tan1 alan kisi hastalig1 ile onyargilar arasindaki
iligkinin farkina varir. Farkina vardigi olumsuz yargilar ile
hemfikir olur ve bu yargilarin tasidig1 bilgilerin kendisi i¢in de
gegerli oldugunu kabul eder. Bu kabul ise kendisine guvenini ve
yeterlilik duygusunu zayiflatarak kendisine ayrimcilik yapmasi
ile sonuglanir.

Arastirmalar ruhsal hastalig1 olan bireylerin kendilerini
damgalamalarinin; 1iyilik halinde bozulma, umutsuzluk ve
degersizlik hissi, tekrar hastaneye yatis, hastalik belirtilerinde
kotiilesme, benlik saygisinda diistis (Link ve digerleri, 1997,
2001; Ritsher ve digerleri., 2003) hastaneye bagvurmak istememe
(Corrigan, 2004; Link, Struening, Rahay, Phelan & Nuttbrock,
1997), tedavi protokollerine uymada gugclikler (Ersoy ve Varan,
2007) ile ekonomik ve sosyal kayiplara yol agtiina isaret
etmektedir.

Hastalar damgalanma nedeniyle kendilerini toplumun
“tam bir {liyesi de8ilmis” gibi hissederler (Ritsher ve digerleri,
2003). Kendini damgalayan birey hastalikla iligskilendirilmekten
kacinmaya c¢alisir. Hastaligin1 ¢evresinden saklama, hastaneye
gitmek istememe, hastane etrafinda goriilmekten kaginma, tedavi
diizenine uymama, ig/ev aramaktan vazge¢me, insanlardan uzak
durma egilimi gosterir (Link, Mirotznik & Cullen, 1991; Link &
Phelan, 2001; Perlick, Clarkin & Sirey, 2000; Sirey, Bruce,
Alexopoulos, Perlick, Friedman & Meyers, 2001; Struening,
Moore & Link, 2001). Arastirmalar diger kisilerden gelen
damgalayici tutum ve davranislarin kisinin kendisini damgalama
diizeyini artirdigina isaret etmektedir (Link, 1987; Link ve
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digerleri, 1997, 2001; Perlick ve digerleri, 2000; Sirey ve
digerleri, 2001).

Baz1 kisisel oOzellikler kisinin kendisini damgalama
egilimini etkilemektedir. Hastalik tanisi almadan once benlik
saygisi diisiik olan, ruhsal hastalig1 olan kisilere iligkin olumsuz
Onyargilar1 olan bireylerin kendilerini damgalama egilimlerinin
daha yiiksek oldugu saptanmigtir (Taskin, 2007b). Karsilastig
olumsuz geri bildirimlere yonelik i¢sel; olumlu geri bildirimlere
ise digsal atif yapma egilimi gosteren bireylerin hastaliga bagh
yasadiklart  zorluklarda benlik saygilarmin  distigi  ve
damgalayici goriisleri kolaylikla benimsedikleri bilinmektedir
(Corrigan & Watson, 2002a). Reddedilme korkusu yiiksek olan
ve damgalanma sureciyle geri ¢ekilme (withdrawal) yontemiyle
bas eden kisilerin damgalamay1 i¢sellestirdikleri ve bu durumdan
daha ¢ok olumsuz etkilendikleri tespit edilmistir (Link, Cullen,
Struening, Shrout & Dohrenwend, 1989; Struening, Perlick, Link,
Hellman, Herman & Sirey, 2001).

Kisinin  damgalayic1  tutumlar1t  igsellestirmesinde
koruyucu bazi kisisel oOzellikler de vardir. Olumsuz geri
bildirimlere digsal atif yapma egilimi hasta bireyin benlik
saygisini koruyucu etki yapmaktadir (Crocker, 1999). Benlik
saygisinin diismemesi kisiyi damgalamayi igsellestirme agisindan
korur, hatta bazi1 hastalarin damgalamanin olumsuz etkileri ile
karsilaginca damgalamaya karsi aktif sekilde eylemlerde
bulunduklar1 gézlenmistir (Crocker & Major, 1994). Kisi 6rnegin
“Herhangi bir igin gereklerini yerine getiremem o nedenle is
bulamiyorum” yerine “Is bulamryorum ¢iinkii isverenler hasta
oldugum i¢in beni ise almiyor” diye diisiiniir.

Benzer sekilde grup i¢i karsilastirma yapan hastalarin da
benlik saygisinda diisme olmadigi gozlenmistir (Weiner, 1995).
Hasta kisi kendini, hasta olan ve islevselligi kendininkine benzer
diizeyde olan diger bireyler ile karsilastirdiginda saglikli
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bireylerle karsilastirdigi kosula kiyasla daha az yetersiz olarak
degerlendirecektir.

Kisinin degerlerinin de koruyucu etki yapabildigi
saptanmistir. Kisi hastaligi ile iligkili olarak ortaya ¢ikan
ozelliklerini degersiz géren bir hayat gorilisii benimsediginde
(Crocker, 1999; Crocker & Blanton, 1999) benlik saygisi
diisebilir. Ornegin hasta bireyin iginde yasadigi topluluk
basarisizligin  kisinin beceri eksikligi, disiplinsizligi olarak
degerlendirildigi bir hayat goriisiinii benimsiyorsa, basari
gerektiren bir durumun gerekliliklerini hastaligi nedeniyle yerine
getiremediginde kisinin benlik saygisi ve kendine iligkin
yeterlilik duyumu zayiflayacak, kisi kendini kolaylikla
damgalayacaktir.

Ozetle her hasta birey digerlerinin damgalayici goriislerini
esit sekilde benimsemez. Bazi bireylerin kisisel 6zellikleri
koruyucu etki yapar ve hatta bireyin damga ile iliskili var olan
olumsuzluklara kars1 savagsmasini tesvik ederken, diger bireyler
damgalamadan olumsuz etkilenir ve ruhsal hastalikla ilgili kalip
yargilarin kendileri i¢in gegerli olduguna inanirlar.

2.3. Hasta Yakinlarinin Kendini Damgalamasi

Hastalar kadar aile iiyeleri de ruhsal hastaliklara yonelik
damgalamanin  hedefindedir. = Toplum  hasta  kisinin
hastalanmasindan ve tedavi siirecinden hastaya bakim veren
yakinlarim1 sorumlu tutabilir. Bu inancin temelinde yetersiz
ebeveynlik yaklagimlarinin  ve ailesel kosullarin  ruhsal
hastaliklara neden oldugu ya da genetik olarak ruhsal
hastaliklarin aktarildigr yoniindeki bilgi kaliplar1 yer aliyor
olabilir.

Toplum ruhsal hastaligi olan bireylerin ebeveynlerini
kisinin hastalanmasindan sorumlu tutabilir (Corrigan, River,
Lundin, Uphoff Wasowski, Campion, Mathisen, ve digerleri.,
2000), kardeslerinin de hastalanmasini bekledigi ig¢in hastanin
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kardeslerini diglayabilir, hastanin tedavi siirecinden kardesini
sorumlu tutabilir (Greenberg, Kim & Greenley, 1997), hastanin
esini tedavi surecinden sorumlu tutabilir ve hasta bir bireyle
evlendigi icin kisinin de “normal olmadigini” distinebilir
(Corrigan & Miller, 2004; Phelan, Bromet & Link, 1998),
hastanin ¢ocuklarina ise hastalik bulastig1 inanci ile ayrimcilik
yapilabilir (Jones, Farina, Hastor, Markus, Miller & Scott, 1984).

Hasta yakmlarmin 6nemli bir kisminin ruh saghg:
hizmetlerinden yararlanan bireylerin ve hastalara bakim
verenlerin toplum tarafindan degersizlestirilecekleri yoniinde
inanglart oldugu bilinmektedir (Struening ve digerleri., 2001).
Ruh saglig1 hizmetlerinden yararlanan kisilerin biiylik cogunlugu,
toplum tarafindan, hastalik tanisina ve gergekten saldirganca
davraniglar1  olup olmadigina bakilmaksizin tehlikeli ve
ongoriilemez olarak degerlendirilmektedir (Link, Phelan,
Bresnahan, Stueve & Pescosolido, 1999; Struening ve digerleri,
1992).

Baz1 hasta yakinlar1 toplumun bu damgalayici tutumlarini
benimser ve tipki hastalarda oldugu gibi bu yaklagimlar
igsellestirir. Aile tiyeleri yakinlarinin hastaliginin sosyal ¢evreleri
tarafindan bilinmesi durumunda, digerlerinin onlar ile arkadaslik
etmek istememesini, onlarla aym ortamda ¢alismaktan
kaginmalarimi ve hastanin durumundan kendilerini sorumlu
tutmalarini bekleyebilir. Bunun yaninda toplumun kendilerinin de
yakinda “kontrolden ¢ikacagi” ya da “delirecegi” beklentisinde
oldugundan endise ederek hastaligi saklama egilimi
gosterebilirler.

Kendisini damgalayan aile bireylerinde yakininin
hastaligindan utanma, hastaligin kotii gidisatindan ve hastanin
tedavi uyumundan kendini sorumlu tutma, benlik saygisinda
diisiis, umutsuzluk, depresyon, yalnizlik, sosyal olarak ice
cekilme, degersizlik ve yetersizlik duygulari, sosyal ve ailesel
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islevsellikte bozulma, intihar diislinceleri ve algiladiklart bakim
veren yikiiniin artti@i goriilmektedir (Gonzalez, Perlick,
Miklowitz, Kaczynski, Hernandez, Rosenheck & Bowen, 2007,
Magafa, Ramirez-Garcia, Hernandez & Cortez, 2007; Phelan ve
digerleri., 1998; Struening ve digerleri., 2001). Bazi hasta
yakinlar1 yakiminin hastaligt hakkinda konusmanin, hastalik
belirtilerini  kotiilestirecegini  diistinerek o konudan
kacinmaktadir.

Aileler, yakinlarmin  hastalandiktan sonra  eski
islevselliginde olamayacagim1  bilmenin yaninda siklikla
kendilerini hastaligin nedeni olarak gdormektedir. Bakim
verenlerin maddi zorluklara ek olarak depresyon, kaygi, gerginlik
yasadiklari, beden sagliklar1 ile is ve toplumsal yasamlarinin
olumsuz etkilendigi bilinmektedir (Lefley, 1990; Magliano,
Fadden, Economou, Held, Xavier, Guarneri ve digerleri, 2000;
Perlick, Rosenheck, Clarkin, Sirey, Salahi, Struening & Link,
2000; Yildiz, Yazici, Cetinkaya, Bilici ve Elgim, 2010).

2.4. Saghk Cahsanlarinin Damgalayici Tutumlar:

Toplumun birer tiyesi olarak saglik ¢aliganlar1 da ruhsal
bozuklugu olan bireylere yonelik yaygin tutum ve davraniglardan
etkilenmektedir. Ruh sagligi alaninda uzmanlagsmamis olan
saglikeilarin hastalara yonelik inanglar1 ve damgalama diizeyleri
toplumun ¢ogunlugu ile benzerdir (Giandinoto ve digerleri, 2018;
Reavley, Mackinnon, Morgan & Jorm, 2014). Ozellikle ikinci
basamak acil saglik hizmetler biriminde c¢alisan kisiler tedavi i¢in
basvuran hastalarin komorbid fiziksel ve ruhsal hastaliklari
olmasi durumunda zorlandiklarini belirtmektedir (Giandinoto &
Edward, 2014).

Alanyazin  bulgulari, saglik c¢alisanlariin  ruhsal
bozuklugu olan hastalarin 6ngdriilemez ve tehlikeli oldugunu
diisiindiiklerini (Pescosolido, Martin, Long, Medina, Phelan &
Link, 2010), bu biliglerin korku dogurdugunu ve saglikgilarin
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tetikte olmalarina, hatta kendilerinin ve diger hastalarin
giivenliginden endise ettikleri i¢cin komorbid ruhsal bozuklugu
olan kisilere tedavi vermekte zorluk yasadiklarina isaret
etmektedir (Giandinoto & Edward, 2014). Genis ¢aplh
incelemeler ruh sagligi alaninda uzmanlasmamis saglik
calisanlarinin negatif tutumlarinin ruh sagligi alanindaki bilgi ve
becerilerini yetersiz olarak degerlendirmeleri ile iliskili oldugunu,
hastalarin tedaviye uyum gostermeyecegi, saldirgan davraniglari
olacagi endisesi tasidiklarini gostermektedir (Giandinoto &
Edward, 2015; Giandinoto ve digerleri, 2018).

Ruh sagligi calisanlarinin da damgalayict tutumlari
oldugu ve bu durumun hastalarin iyilik hallerini olumsuz
etkiledigi bilinmektedir. Bu alandaki en Onemli Onciil
calismalardan birisi Rosenhan’in (1973) yiiriittiigli ¢alismadir.
Calisma ekibi ruh saglhigi birimlerine sizofreni tanisini
diistindiirecek belirtiler ile bagvuru yapmis, hastane yatislar
gerceklesmis, yatistan sonraki siirecte arastirmacilar baska bir
sikayet belirtmese de saglik¢ilar onlar1  hasta olarak
degerlendirmeye devam etmislerdir. Buna gore ruh saglig
calisanlar1 hasta olan bireyler ile olmayanlar1 ayirt etmekte
zorlanmakta ve bir kisi bir kez tan1 aldiginda saglikli davraniglar
gosterse bile bunlar1 fark edememekte ve hatta saglikli kabul
edilecek davraniglar1 hastalik belirtilerine yorma egiliminde
olmaktadirlar.

Ruh saglig1 ¢calisanlarinin damgalayici tutumlarina en ok
maruz kalan hasta grubu borderline kisilik bozuklugu hastalaridir.
Aragtirmalar psikiyatri birimi ¢alisanlarinin  sizofreni ve
depresyon hastalarina kiyasla bu hasta grubuna daha az empatik
yaklastigini, daha ¢ok sosyal mesafeli davrandiklarini, hastaligin
gidisati ile ilgili daha olumsuz beklentileri oldugunu
gostermektedir (Bodner, Cohen-Fridel & lancu, 2011).
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“Kisilik bozuklugu” tanis1 bagh bagina asagilayici bir
anlam icermekle beraber ruh sagligi calisanlarinin bu hasta
grubunu “daha zor” olarak tanimladiklari, hastalarin tedavide
sorun ¢ikardiklarini belirttikleri ve hastalara karsi daha olumsuz
duygu ve bilisleri oldugunu gostermektedir (Deans & Meocevic
2006). Psikiyatrist ve psikologlara kiyasla hemsirelerin daha ¢ok
bu olumsuz tutum ve inanislar1 tasidiklar1 saptanmistir (Bodner
ve digerleri, 2011). Hastaligin dogasi geregi duygusal
dengesizlikleri olan, diirtii kontroliinde sorun yasayan, siklikla
kendine zarar verme ve intihar egilimleri olan hastalarin tedavi
uyumlar1 da diigik olabilmektedir. Ancak saglik¢ilarin bu
durumlar1 diger hastaliklara (sizofreni ve depresyon) kiyasla daha
¢ok hastalarin kendi 6zelliklerine ve kontrollerine atfettikleri
bilinmektedir.

3. DAMGALAMA iLE MUCADELE

Damgalamanin olumsuz etkileri diisiiniildiigiinde, ruhsal
bozukluklara yonelik toplumsal ve igsellestirilmis damgalamay1
azaltmak ya da dnlemek i¢in ¢aligmalar yapilmasinin hastalarin
tyilik hallerini, tedavilere uyumlarini, psikososyal uyumlarini ve
yasam kalitelerini olumlu etkilemek i¢in biiyiilk 6nem tasidigi
sOylenebilir. Cesitli ruhsal hastaliklara yonelik damgalama karsiti
calismalarin Tiirkiye’de ve diinyada yiiriitiildiigii goriilmektedir.
Ruhsal bozukluklara yonelik damgalama ile mucadelede
psikoegitim, toplumsal bilinglendirme kampanyalari, grup, aile
ve bireysel terapi yontemleri kullanilmaktadir.

Toplumsal damgalama ile miicadelede kullanilan ii¢ temel
stratejiden soz edilebilir (Penn & Corrigan, 2002). Bu
stratejilerden ilki karsi gelme yontemidir. Bu yéntem ruhsal
bozukluklara kars1 damgalayici tutumlarin ve tutumlart tesvik
eden davraniglarin bastirilmasini, yok sayilmasini igerir. Ancak
kisilerden tutumlarini bastirmalarinin istenmesi biligsel celiski
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dogurabilir, yapilacak miidahaleye uyumlarini azaltabilir ve hatta
ruhsal hastaligi olan bireylere karst daha olumsuz tutumlar
gelistirmelerini dogurabilir.

Bir diger strateji egitimdir. Toplum ve/veya hastalarin
damgalayici inang ve tutumlarinin fark edilmesi ve bu tutumlarin
hastalikla ilgili dogru kavramsallagtirmalar ve inanislar ile yer
degistirmesi lizerine odaklanir. Psikogitim oldukga sik kullanilan
ve kisa siirede bir¢cok kisiye ulasilmasini kolaylagtiran bir
stratejidir. Temel amaci hastaliklar ve damgalamanin dogasi ile
ilgili farkindalik ve bilgi diizeyinin artirilmasidir. Son
donemlerde internet siteleri araciligiyla daha ¢cok insana ulagsmay1
hedefleyen egitim programlar1 da tasarlanmaktadir.

Son strateji ise temas yontemidir. Bu yontemde hasta
bireyler ile damgalayanlarin bir araya getirilmesi temeldir. Hasta
bireyin hastalik siirecini, damgalanma deneyimlerini diger
bireyler ile birinci agi1zdan paylagsmasina dayanir. Temas yontemi,
kisa stirede daha ¢ok kisiye ulasabilmek i¢in video kayitlari ile de
uygulanmaktadir. Ancak arastirmalar yiiz yilize temasin tutum ve
davranig degisikligi acisindan video ile temastan daha etkili
oldugunu gostermektedir (Corrigan, Morris, Michaels, Rafacz &
Rusch, 2012).

Bu {i¢ yontem kiyaslandiginda toplumsal damgalama ile
miicadelede psikoegitim ve temas yOntemlerinin azaltic1 etki
yaptig1 goriilmiistiir. Yetigkin bireylerde temas yontemi daha
etkili iken, ergenlerde psikoegitimin temastan daha etkili bir
yontem oldugu bulunmustur. Bu durumun ergenlerin ruhsal
bozukluklara yonelik inanglarinin yetigkinler kadar yerlesmemis
olmas1 ve bilgi diizeyinin artirilmasi ile inanglarin de§ismesine
olanak saglanabilecegi yoniinden tartisilmaktadir (Corrigan ve
digerleri, 2012; Corrigan, Powel & Michaels, 2014; Corrigan,
Kosyluk, Markowitz, Brown, Conlon, Rees ve digerleri, 2016).
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Dinyada ve Turkiye’de blyldk capta toplumsal
bilinglendirme kampanyalar1 da diizenlenmektedir. Amerika
Birlesik  Devletleri’'nde  Erase the Barriers Initiative,
Avustralya’da Beyond Blue, Kanada’da Transforming Lives ve
“Imagine...” ile Birlesik Krallik’ta Silence of Suicide ve Hope
for the Day gibi kampanyalar yiiriitiilmiistiir. Bununla birlikte
Diinya Psikiyatri Birligi’nin damgalama ile miicadele i¢in
baslattigt Open the Doors programina Tiirkiye’nin de dahil
oldugu 28 iilke katilmis, bu amagla lilkemizde de pek ¢ok dernek
kurulmus, hasta ve yakinlarinin da dahil oldugu Sizofreni Giinleri
ve senelik sizofreni yiiriiyiisleri diizenlenmistir (Bilge ve Cam,
2010; Ugok 2007).

Toplumsal damgalama ile miicadelenin yaninda terapotik
miidahaleler icsellestirilmis damgalama ile miicadelede bireysel
ve grup formatinda kullanilmaktadir. Bilissel-davranisci terapi
(Fung, Tsang & Cheung, 2011; Luckstead, Drapalski, Calmes,
Forbes, DeForge & Boyd, 2011), kabul ve kararlilik yaklagimi
(Luoma, Kohlenberg, Hayes, Bunting & Rye, 2008; Luoma,
Kohlenberg, Hayes & Fletcher, 2012) ve anlati terapileri
damgalamayla miicadele yontemi olarak kullanilmaktadir
(Yanos, Roe, West, Smith & Lysaker, 2012; Roe, Hasson-
Ohanyon, Derhi, Yanos & Lysaker, 2010).

Damgalamanin olumsuz etkileri ile basa ¢ikabilmek i¢in
toplumun bilgi diizeyinin artirllmasi, medya araglarinin
damgalayici dil kullanimi ve drneklerinin denetlenmesi, halkin
damgalamanin hedefi olan grupla yiiz yiize temasinin saglanmasi
onemlidir. Toplumsal damgalamanin azaltilmasinin dolayli
olarak igsellestirilmis damgalamay1 azaltmada etkisi olacagi
asikardir. Bunun yaninda hastalarin kendilerini engelleyici tutum
ve davranislar1 ile miicadele etmek icin igsellestirilmis
damgalama ile miicadelenin 6nemi blyiiktiir. Hem toplum odakli
hem de hastalara yonelik hazirlanacak miidahale programlarinda
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yalnizca tutuma degil, ayn1 zamanda davranis degisikligine de
odaklanilmasi biiylik 6nem tagimaktadir.

4. SONUC

Bu boliimde ruhsal hastaliklara yonelik damgalama ve
damganin olumsuz etkileri ele alinmistir. Damgalama sosyal
bilisleri, tutum ve davranislari iceren karmasik bir yapidir. Ruhsal
bozuklugu olan her birey toplumsal, igsellestirilmis ve saglik
calisanlarindan kaynaklanan damgalamadan etkilense de bazi
hasta gruplar1 daha farkli ve daha olumsuz etkilenmektedir.

Hastalik tanimlarmin da insan zihnin bir iirlinii olarak
kavramsallastirildigr géz oniine alindiginda etiketlerin bir nevi
insan eliyle yaratilmis sorunlara doniismesi kacinilmazdir.
Damgalama halihazirda hastalik nedeniyle pek c¢ok kayip
yasamakta olan bireylerin tedavi imkanlarindan yararlanmalarini
engellemekte, aldiklar1  saglik  hizmetlerinin  kalitesini
diistirmekte, hastalara ve ailelerine duygusal, sosyal ve ekonomik
yiikler getirmekte, bu bireylerin hayat firsatlarini1 kagirmalarina
yol agmaktadir.

Bu boélimde damgalama tirlerinin olumsuz etkilerinin
yaninda damgalama ile miicadelenin yollarina da deginilmis;
ozellikle egitim, temas ve giiclendirme yaklasimlarinin hem
bireyler hem de toplum iizerinde etkili olabileceginin gosterilmesi
amaglanmigtir.  Toplumun Uyeleri kadar hasta bireyler ve
saglikcilarin da damgalama ile miicadele uygulamalarina dahil
olmalar1  Onemlidir. Gelecek c¢aligmalarda hasta temelli
yaklagimlarin benimsenmesi ile toplumsal bir sorun olan
damgalamaya kars1 onlemlerin alinabilecegi ve olumsuz etkilerin
once bireysel, sonra da dolayli olarak ailesel ve toplumsal
diizeyde en aza indirilebilecegi diisiiniilmektedir.
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