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ICINDEKILER

Ortaokul Tiirk¢e Ders Kitaplarindaki Gorsel Okuma
Etkinliklerinin Yenilenmis Bloom Taksonomisi’ne

GOre INCEleMMIESi.......c.veeeeeeeeeeee oo e e e eee e e e,
Saliha Buket SERCE, Mehmet ALVER

In-Service Training for Teaching Turkish Evaluation
Of Thelr ACHUVITIES .....ocueeiiiiciie e
Murat KARAGOL, Abdulkadir KIRBAS



"Bu kitapta yer alan béliimlerde kullanilan kaynaklarin, goriislerin,
bulgularin, sonuglarin, tablo, sekil, resim ve her tiirlii icerigin
sorumlulugu yazar veya yazarlarina ait olup ulusal ve uluslararasi
telif haklarina konu olabilecek mali ve hukuki sorumluluk da
yazarlara aittir."



ORTAOKUL TURKCE DERS
KITAPLARINDAKI GORSEL OKUMA
ETKINLIKLERININ YENILENMIS BLOOM
TAKSONOMISI’NE GORE INCELENMESI

Saliha Buket SERCE!
Mehmet ALVER?

1. GIRIS

Okuma eylemi, yapilandirmact bakis agis1 gercevesinde
ele alindiginda, pasif bir bilgi tiikketimi eylemi olmaktan ziyade,
okuyucunun aktif katilimini1 gerektiren karmasik bir siire¢ olarak
goriilmektedir. Bu yaklasima gore, okuyucu sadece metinde
sunulan bilgileri alip degerlendirmekle kalmaz ayni zamanda
onceki bilgi birikimi ve deneyimleriyle etkilesime girerek yeni
anlamlar olusturur. Okuma siireci, gorsel algilamadan isitsel
islemlere ve zihinsel yapilandirmaya kadar gesitli mantiksal
stiregleri icermektedir. Bu baglamda, okuyucu metni sadece
anlamakla kalmaz, aym1 zamanda metindeki bilgileri yorumlar,
analiz eder ve kendi bakis acisiyla sentezler. Bu etkilesimli siireg,
bilgi edinme ve anlama surecinin &tesine gecerek, okuyucunun
bilgiyi i¢sellestirmesini ve kendi bilgi yapisini zenginlestirmesini
saglar (Giines, 2009, s. 3). Okuma, yazili veya basili isaretlerin
anlaminin ¢oziimlenmesi ve yorumlanmasi, duyularin zihinle is
birligi yaparak koordineli bir sekilde calismasiyla gergeklesir
(Ferah, 2001, s.18). Okuma faaliyeti, yazili sembollerin anlamini
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anlamlandirma siirecidir. Zihinsel ve fiziksel yeteneklerin
etkilesimiyle gerceklesir (Demirel, 2000, s.59). Okuma, bireye
diistinme yetisi, anlama kabiliyeti, yorumlama becerisi ve
elestirel bakis agis1 kazandiran bir 6grenme alanidir (Ates, 2017,
5.307).

Okuma  becerisi  lizerine  yapilan  agiklamalar
incelendiginde, genellikle sekil, sembol ve yazili ifadeler
araciligiyla iletilen duygulari, diisiinceleri, istekleri ve hayalleri
algilamak, anlamak ve yorumlamak olarak tanimlanmaktadir. Bu
tanimlar, okuma siirecinin temel 6zelliklerini vurgulamakta ve
okumanin sadece metinsel igerikle smirli olmadigini, aym
zamanda igerigin Otesindeki derin anlamlar1 da kapsadigini
belirtmektedir. Bu baglamda, okuma becerisi sadece kelime ve
climleleri anlama yetenegi olarak degil, ayn1 zamanda metnin
sundugu gorsel, sembolik ve semantik unsurlar1 etkilesimli bir
sekilde degerlendirme siirecini de icermektedir. Okuma siirecinde
en onemli rol okuyucunundur; ¢lnki gorme, kavrama ve
diislinsel diizenleme gibi esas islemleri yerine getirir. Bu sebeple
okuyucunun anlama ve icsellestirme yeteneklerini gelistirmek
i¢in gesitli caligmalar yapilmaktadir. Bunlar; gérme becerilerini
arttirmak i¢in goz hareketleri, bakis agilari, goriis alan1 ve gorsel
okuma gibi faaliyetlerdir. Dogru ve etkili bir bakis agisina sahip
olmak, etkileyici bir okuyucu olmanin temel sartidir (Giines,
2016, s.3). Okumak yalnizca metinsel sembolleri gézlemlemek
anlamina gelmez; 6zellikle derin bir kavrayisla okuyabilmek i¢in
gorsel algidan daha fazlasini gerektiren cesitli bilissel siirecleri
icerir (Dokmen, 1994, s.15).

Gorsellerin gegmisten giinlimiize giderek artan onemiyle,
gorsel iletisim dili giderek daha belirleyici bir hale gelmistir.
Gorsel dilin, igerdigi derin anlamlar ve iletisim giicliyle,
sOzciiklerin bazen ulagamadig1 noktalara erisebilme yetenegiyle
belirlenir. Gorsel okuma becerisi, iletisimde keskin bir avantaj
saglar ¢linkii bazen bir resim binlerce kelimeye bedel olabilir.
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Gorsel ifade, kavramlar1 somutlastirma, duygular aktarma ve
hatta digiinceleri harekete gecirme yoniiyle, iletisimdeki
eksiklikleri giderir ve derin baglantilar kurar. Bu nedenle gorsel
dilin anlamini kavramak ve kullanmak, modern iletisim ¢aginda
vazgecilmez bir beceri haline gelmistir (Eken, 2015, s.3)
Teknolojinin gelisimiyle, okuma materyalleri artik gorsel
Ogelerle zenginlesmistir. Boylece metinlerin sadece kelimelerden
ibaret olmaktan ¢ikarak grafikler, resimler, tablolar, videolar gibi
Ogelerle desteklenen ¢ok yonlii igeriklere doniismesini
saglamigtir. Bu igerikler sadece yazidan ibaret metinlere nazaran
ogrencilerin dikkatini ¢ekmekte ve Ogrenme siireglerini daha
etkili hale getirmektedir (Ates, Sur ve Celik, 2020, s.2). Yazili
materyallerin gorsel unsurlarla birlikte sunulmasina olan ilgi
giderek artmaktadir. Bu durum gorsel materyallerin 6nemli
oldugunu  gostermektedir. ~ Sozciiklerle ifade  etmekte
zorlandigimiz bilgileri, duygular1 ve karmasik soyut konulari
gorsel araglar kullanarak somut sekilde ifade edilebiliriz (Kuru,
2008, s.40).

Gorsel materyallerin 6grenme-6gretme siirecinde 6nemli
bir yeri bulunmaktadir. Bunu Iseri (2003), gorsellerin metnin
anlasilmasma  destek  verdigini ve metnin iletisinin
anlamlandirilmasina  katki  sagladigimi; Karadag (2013),
gorsellerin ~ Ogrencilerin  metnin igerigine odaklanmalarini
kolaylagtirarak anlam1 hizli bir sekilde elde etmesini sagladigini
ifade etmektedir. Bilgiler sadece yazili degil ayn1 zamanda resim,
sekil, sembol, isaret, grafik gibi gorsel olarak da ¢ogalmaktadir.
Bu durum gorsel bilgi kiltirini canlandirmakta, gérsel okuma
ve 6grenmeyi yayginlastirmaktadir.

Gorsel okuma, okullarda da yayilmakta, 6grenciler yazili
metinlerle sinirh kalmak yerine, gorseller araciligiyla yeni bilgi
ve diislincelere ulagmaktadir. Boylece gorsel okuma becerileri
hizla gelismektedir. Bu beceriler yenilikleri izlemek, kendini
gelistirmek, 6grenme hizi ve niteligini artirmak, hayal giicli ve
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yaraticiligint  gelistirmek, cagdas toplumun gereklerini yerine
getirmek isteyen bireyler igin bir zorunluluk olmaktadir.
Ogrenciler dinleme ve okumada oldugu kadar gozleyerek de
bilgiler ve diisiinceler edinirler. Gorsellerle zihinsel goriintiiler
olusturmak ve bazi olaylar1 zihinde canlandirmak daha kolaydir.
Bu nedenle 6grencilere cesitli gorsellere bakma, inceleme ve
okuma firsat1 verilmesi egitim &gretim agisindan biiyiik 6nem
tasimaktadir. Tiirkce 6gretiminde gorsel okuma dil, zihinsel ve
sosyal becerilerin gelisimi, O6grenme, anlama, hatirlama ve
zihinsel bagimsizlik becerileri agisindan  biiyiik  6nem
tagimaktadir. Gorsel okuma sadece bilgi almak icin degil aynm
zamanda bakis egitimi yapmak, gozlemek, etkilesim, iletisim
kurmak i¢in de kullanilmaktadir. Bu nedenle Tiirk¢e 6gretiminde
gorsel okuma, dil, zihinsel ve sosyal becerilerin gelisimi,
O0grenme, anlama, hatirlama ve zihinsel bagimsizlik becerileri
acisindan biiyiik 6nem tagimaktadir (Giines, 2013, s.185).

2004 yilinda hazirlanan “Tiirkge Dersi Ogretim Prograni
1-5. Siniflar”da (MEB, 2005) ilk kez “gorsel okuma” ve *“gdrsel
sunu” O0grenme alanlarina yer verilerek; “gorsel okuryazarlik”
kavrami ilk kez miifredatta kendine yer bulmustur. Bu
programda, bu 6grenme alanina yonelik bir dizi amag ve kazanim
belirlenmistir. Ancak, 2006 yilinda yayimlanan ortaokul 6-8.
siiflar i¢in programda bu 6grenme alanina yer verilmemis, ancak
bazi kazanimlar diger 6grenme alanlarina dahil edilmistir. Daha
sonraki 2015, 2017, 2018 ve 2019 programlarinda ise bu durum
degismemis, “Gorsel okuma ve Gorsel Sunu” alani ayri1 bir
O0grenme alani olarak belirlenmemistir. MEB tarafindan 2005
yilinda hazirlanan TDOP 6-8 taslaginda, 6grenme alanlari
arasinda “Gorsel Okuma ve Gorsel Sunu” basligi bulunmasina
ragmen, 2006 yilinda yayimlanan son programda bu bagliga yer
verilmedigi gézlemlenmektedir. Bununla birlikte, ilgili 6grenme
alaninin programdan ¢ikarilmasina ragmen, “gorsel okuma ve
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gorsel sunu” ile ilgili kazanimlarin programa aynen dahil edildigi
belirlenmistir.

Tiirkce Ogretim programinin ana amaci, sadece dilin
dogru ve etkili kullaniminm1 degil, ayn1 zamanda 6grencilerin
diisinme yeteneklerini, analiz kabiliyetlerini, iliski kurma
becerilerini, elestirel diisiinme ve problem ¢dzme yeteneklerini
gelistirmektir. Ogrencilere yalnizca dilbilgisi ve iletisim
becerileri kazandirmakla kalmayip ayni1 zamanda bilgiyi
siiflandirma, sorgulama, iliskilendirme ve sentezleme gibi daha
iist diizey zihinsel siiregleri gerceklestirebilme yetenegi
kazandirarak onlar1 ¢ok yonlii diislince yapisina sahip bireyler
haline getirmeyi amaclar (Ulum, 2017, s.86). Bu yuzden, Tirkge
Ogretimi sadece bir dilin 6grenilmesi siireci olmanin 6tesine gegip
ogrencilerin biligsel gelisimine katki saglayan bir ara¢ haline
gelir. Etkinlikler araciligiyla bu becerilerin kazandirilmasi ve
6l¢iilmesinde Bloom Taksonomisi basamaklar1 énemli rol oynar.

Bloom tarafindan 1956’da ortaya atilan kavram, bilissel
alan davraniglarini, zeka, bilgi ve becerilerin bir bilesimi olarak
tanimlar. Bu siniflandirma, davranislarin karmasiklik derecesine,
zorluk seviyesine ve somutluktan soyutluga kadar degisen ¢esitli
faktorlere gore agamali bir yapida diizenlenmistir. Bu diizenleme,
temelden karmasiga, basitten zora, somuttan soyuta dogru bir
ilerleme saglayarak, birbirinin gelisiminde Onciilik eden
hedefleri ve davramslan igerir (Oztiirk, Dilek, 2004, s.455).
Bloom’un orijinal smiflandirmasi ile Yenilenmis simiflandirma
Sekil 1°de karsilagtirmali sekilde goriilebilir.
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Sekil 1. Orijinal ve Revize Bilissel Alan Taksonomisi

1956 2001

A 1
DEGERLENDIRME b/
* DEGERLEMDIRME,

UYGULAMA 5 ¥
y KAVRAMA b, A ANLAMAK b

b,
HATIRLAMAK

BiLGi

isimMDEN FliLE

Kaynak: (Wilson, 2014; Forehand, 2015’ten akt. Tutkun vd., 2015).

Tirkce ders kitaplari, dil bilgisi, anlama ve anlatma
becerilerinden olusan genis bir etkinlik yelpazesine sahiptir. Bu
etkinlikler 6grenciler icin bilgileri tekrar etme ve pekistirme
araciyken ogretmenler i¢in de 6lgme ve degerlendirme aracidir.
Ders kitaplarinda yer alan etkinlik gruplari incelendiginde
anlama, yorumlama, analiz etme becerilerine 6énem verildigi ve
bu biligsel hedefler iizerinde yogunlasildigi sdylenebilir. S6zsiiz
mesajlart  anlama, yorumlama, analiz etme becerilerinin
gelistirilmesi ve Ol¢lilmesi daha soyut bir bilgiye ulagsma unsuru
olarak nitelendirilirse gorsel okuma etkinliklerinin  ders
kitaplarinda bulunmasi énemli bir nokta olarak goriilmektedir.

Bu ¢alismanin amaci ortaokul Tirkge ders kitaplarinda
yer alan gorsel okuma etkinliklerini Yenilenmis Bloom
Taksonomisi’nin ~ “biligsel  hedef”  basamaklarina  gore
incelemektir. Calismanin gorsel okuma etkinliklerinin ders
kitaplarinda yer almasinin ve biligsel hedeflere hitap etmesinin
Onemini gostermesi umulmaktadir. Calismada su sorulara cevap
aranmaktadir:

1) 5. smf gorsel okuma etkinliklerinin taksonomi
basamaklarinda yer alma durumu nasildir?

2) 6. smf gorsel okuma etkinliklerinin taksonomi
basamaklarinda yer alma durumu nasildir?

3) 7. smf gorsel okuma etkinliklerinin taksonomi
basamaklarinda yer alma durumu nasildir?
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4) 8. smf gorsel okuma etkinliklerinin taksonomi
basamaklarinda yer alma durumu nasildir?

5) Tirkge ders kitaplarindaki gorsel okuma etkinliklerinin
taksonomi basamaklarinda yer alma durumu nasildir?

2. YONTEM
2.1. Arastirmanin Modeli

Arastirma ortaokul Tiirk¢e ders kitaplarinda yer alan
gorsel okuma etkinliklerini biligsel hedef bakimindan incelemeyi
amaclamaktadir. Bu arastirmada nitel aragtirma yontemlerinden
dokiiman inceleme yontemi kullanilmistir. “Nitel arastirmayi
gozlem, goriisme ve dokiiman analizi gibi nitel bilgi toplama
yontemlerinin kullanildigi, algilarin ve olaylarin dogal ortamda
gercekgi ve biitlinciil bir bigimde ortaya konmasina yonelik nitel
bir siirecin izlendigi arastirma olarak tanimlamak miimkiindiir.”
(Yildinm ve Simsek, 2006). Dokiiman incelemesi, arastirma
verilerinin  birincil kaynagi olarak g¢esitli dokiimanlarin
toplanmasi, gdzden gecirilmesi, sorgulanmasi ve analizi olarak
tanimlanabilen bilimsel bir aragtirma yontemidir.

2.2.Arastirma Materyali

Arastirmanin materyalini, Milli Egitim Bakanlig1 Talim
ve Terbiye Kurulunun karariyla hazirlanan 2023-2024 ortaokul
Tiirkce ders kitaplar1 olusturmaktadir. 5. simif Koza Yayinevi
Tiirk¢e Ders Kitabi, 6. sinif MEB Yayinevi Tiirk¢e Ders Kitabi,
6. simif Anka Yaymevi Tirk¢e Ders Kitabi, 7. simf MEB
Yayinevi Tiirk¢e Ders Kitabi, 7. sinif Dortel Yayimevi Tiirkge
Ders Kitabi, 8. sinif MEB Yayevi Tiirk¢e Ders Kitabi, 8. sinif
Ferman Yaymevi Tiirkce Ders Kitab1 olmak {izere toplamda 7
adet Tiirkce ders kitab1 incelenmistir.
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2.3.Verilerin Toplanmasi ve Verilerin Analizi

Calismada ortaokul Tiirkge ders kitaplarinda yer alan
gorsel okuma etkinliklerini tespit etmek icin her kitapta bulunan
8 temaya ait etkinlikler incelenmistir. Toplamda 56 temaya ait
hazirlik calismalari, metne bagli etkinlikler ve tema sonu
degerlendirmede yer alan biitiin gorsel okuma etkinlikleri ele
alimmistir.  Arastirma  verileri, betimsel analiz ydntemiyle
¢Oziimlenmis, alt amaglar Olgiit alinarak degerlendirilmis,
tablolastirilarak sayisal olarak ifade edilmistir. Betimsel analiz,
verilerin arastirma sorularinin ortaya koydugu temalara gore
diizenlenmesine ve gozlem ve miilakat siireclerinde kullanilan
sorularin dikkate alinarak sunulmasina imkan vermektedir
(Yildirim ve Simsek, 2006).

3. BULGULAR

3.1.Smmf Gorsel Okuma Etkinliklerinin Taksonomi
Basamaklarinda Yer Alma Durumuna iliskin
Bulgular

Koza yayinevine ait 5. Simif Tiirkge ders kitabinda yer
alan gorsel okuma etkinliklerinin ~ Yenilenmis Bloom
Taksonomisi basamaklarina goére dagilimi Tablo 1°de
gosterilmistir.

Tablo 1. 5. Simif Ders Kitabindaki Gorsel Okuma Etkinliklerinin
Yenilenmis Bloom Taksonomisi’'ndeki Sayisal Dagilimi

TAKSONOMI
Yaratma
Degerlendirme
Analiz Etme
Uygulama
Anlama
Hatirlama

Wk (NN
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Tablo 1’de goriildiigl iizere 5.sinif ders kitabinda toplam
25 adet gorsel okuma etkinligine yer verilmistir. Bu
etkinliklerden en fazla anlama basamaginda etkinligin oldugu, en
az yaratma basamaginda etkinlige yer verildigi goriilmektedir.
Uygulama basamaginda hi¢ etkinlige yer verilmezken
taksonominin st diizey basamaklarindan olan analiz etme ve
degerlendirme basamaklarinda 2 adet etkinlige yer verildigi
goriilmektedir. 5. Smif ders kitabinda yer alan etkinlik 6rnekleri
Gorsel 1 ve 2°de sunulmustur.

Gorsel 1. Anlama Basamagina Yénelik Etkinlik Ornegi

1. Yasam sekli sizden farkh
olan insanlar hakkinda neler X
distnidyorsunuz? .

2. Yandaki gorselde verilmek istenen
mesaj ne olabilir? Agiklayiniz.

Gorsel 2. Yaratma Basamagma Yoénelik Etkinlik Ornegi

H G. Efkinlik

Yandaki gorseli inceleyiniz. Gorselden hareketle
defterinize iki dortlikten olusan kisa bir siir yaziniz.
Siirinizi yazmaya baslamadan 6nce konuyu belirleyiniz.
Ardindan hangi duygulan ele alacaginiza karar veriniz.
Siirinize uygun bashk koymay unutmayinz.
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3.2. 6. Simf (MEB) Gorsel Okuma Etkinliklerinin
Taksonomi Basamaklarinda Yer Alma Durumuna
Iliskin Bulgular

MEB yaymevi 6. Siif Tiirk¢e ders kitabinda yer alan
gorsel okuma etkinliklerinin Yenilenmis Bloom Taksonomisi
basamaklarina gore dagilimi Tablo 2’de gosterilmistir.

Tablo 2. 6. Simf (MEB) Ders Kitabindaki Gorsel Okuma
Etkinliklerinin Yenilenmis Bloom Taksonomisindeki Sayisal
Dagilimi

TAKSONOMI
Yaratma 3
Degerlendirme -
Analiz Etme -
Uygulama -
Anlama 13
Hatirlama 7

Tablo 2’de goriildiigii iizere 6. Sinif MEB yayinevine ait
Tiirkge ders kitabinda toplam 23 adet gorsel okuma etkinligine
yer verilmistir. Bu etkinliklerin en fazla anlama basamagina hitap
ettigi goriilmektedir. Taksonominin en iist diizey basamagi olan
yaratma basamagina ait 3 etkinlige yer verildigi tespit edilmistir.
uygulama, analiz etme ve degerlendirme basamaklarina hitap
eden gorsel okuma etkinlikleri bulunmadigi goriilmektedir. MEB
6. Sinif ders kitabinda yer alan etkinlik 6rnekleri Gorsel 3 ve 4’de
sunulmustur.

Gorsel 3. Anlama Basamagina Yonelik Etkinlik Ornegi

3. Etkinlik: Asagidaki gérseli inceléviniz. Garselin sizde uyandirdi duygu ve diisiinceleri arka-
daslannizla paylaginiz.

10
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Gorsel 4. Sentez Basamagina Yonelik Etkinlik Ornegi

7. Etkinlik: Agaiidaki gorselleri inceleyiniz. Bu gérsollerin cagrigtrdifii duygu ve digincelerinizi
anlatacaginiz hikliye edici bir metin yazimz.

3.3. 6. Smif (Anka) Gorsel Okuma Etkinliklerinin
Taksonomi Basamaklarinda Yer Alma Durumuna
Tliskin Bulgular
Anka yayinevine ait 6. Smif Tiirk¢e ders kitabinda yer
alan gorsel okuma etkinliklerinin = Yenilenmis Bloom
Taksonomisi basamaklarina goére dagilimi Tablo 3’te
gosterilmistir.
Tablo 3. 6. Simif (Anka) Ders Kitabindaki Gorsel Okuma

Etkinliklerinin Yenilenmis Bloom Taksonomisi’ndeki Sayisal
Dagilimm

TAKSONOMI
Yaratma
Degerlendirme
Analiz Etme
Uygulama
Anlama
Hatirlama

O || (o0

Tablo 3’te goriildiigli izere Anka yaymevine ait 6. Sinf
Tiirkce ders kitabinda 32 adet gorsel okuma etkinligine yer
verilmistir. Kitapta yer alan gorsel okuma etkinlikleri taksonomi
basamaklart agisindan incelendiginde en fazla anlama
basamaginda etkinlige yer verildigi goriilmektedir. Etkinliklerin
sayica en fazla yer aldigi ikinci basamak ise hatirlama

11
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basamagidir. Uygulama ve degerlendirme basamaklarina ait
gorsel okuma etkinliklerine yer verilmezken taksonominin st
diizey basamaklar1 olan analiz etme basamaginda 4, yaratma
basamaginda 5 adet etkinlige yer verildigi tespit edilmistir. MEB
6. Sinif ders kitabinda yer alan etkinlik 6rnekleri Gorsel 5 ve 6’da
sunulmustur.

Gorsel 5. Anlama Basamagina Yonelik Etkinlik Ornegi

3 6. Etkinlik

.

Asagidaki gdrselleri yorumilayimiz ve bize wermek istedikleri iletileri belirleyip acikiayimz.

Gorsel 6. Analiz Basamagima Yonelik Etkinlik Ornegi

@__Em[nﬂ KT

ﬂ Asafidaki gérselleri inceleyiniz.

a Asagidaki sorulan garsellerden hareketle cevaplayiniz.

1. Bu gorsellerin ortak ézelligi nedir?
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3.4. 7. Smf (MEB) Gorsel Okuma Etkinliklerinin
Taksonomi Basamaklarinda Yer Alma Durumuna
Iliskin Bulgular

MEB yayinevine ait 7. Smif Tiirk¢e ders kitabinda yer
alan gorsel okuma etkinliklerinin ~ Yenilenmis Bloom
Taksonomisi  basamaklarmma goére dagilimi Tablo 4’te
gosterilmistir.

Tablo 4. 7. Simf (MEB) Ders Kitabindaki Gorsel Okuma
Etkinliklerinin Yenilenmis Bloom Taksonomisindeki Sayisal

Dagilimm

TAKSONOMI

Yaratma 2
Degerlendirme 1
Analiz Etme -
Uygulama -
Anlama 6
Hatirlama 3

Tablo 4’te goriildiigl tizere 7. Simif MEB yayinevine ait
Tiirkce ders kitabinda 12 adet gorsel okuma etkinligine yer
verilmigtir. Bu etkinlikler taksonomi basamaklarina gore
incelendiginde en fazla anlama basamaginda etkinlige yer
verildigi  goriilmektedir.  Uygulama ve analiz  etme
basamaklarinda hi¢ etkinlige yer verilmedigi tespit edilmistir.
Taksonominin iist diizey basamaklarindan olan degerlendirme
basamaginda 1, yaratma basamaginda 2 etkinligin oldugu
goriilmektedir. MEB 7. Smif ders kitabinda yer alan etkinlik
ornekleri Gorsel 7 ve 8’de sunulmustur.
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Gorsel 7. Anlama basamagina yonelik etkinlik 6rnegi

Asagidaki karikatirlerin sizde uyandirdig duygu ve diisiinceleri bog-
lulklara yazinz.

Gorsel 8. Degerlendirme basamagina yonelik etkinlik 6rnegi

S Etkinlik  Asagidaki gorseli i leyerek bolirlodiginiz bir hedefte hangi basamakta
oldugunuzu nedenlerivle birlikte yaziniz.

. jf
Bugiin hangi basamaktasimiz?
"

Basaracagum

Basarabilirim
Deneyecegim

Basarmak istiyorum.

Masil basarabilirim?

3.5. 7. Smif (Dortel) Gorsel Okuma Etkinliklerinin
Taksonomi Basamaklarinda Yer Alma Durumuna
Tliskin Bulgular

Dortel yayinevine ait 7. Sinif Tiirkge ders kitabinda yer
alan gorsel okuma etkinliklerinin ~ Yenilenmis Bloom
Taksonomisi  basamaklarima goére dagilimi Tablo 5°te
gosterilmistir.

14
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Tablo 5. 7. Sumif (Dortel) Ders Kitabindaki Gorsel Okuma
Etkinliklerinin Yenilenmis Bloom Taksonomisindeki Sayisal

Dagilinm

TAKSONOMI

Yaratma 1
Degerlendirme 1
Analiz Etme -
Uygulama -
Anlama 9
Hatirlama 1

Tablo 5’te goriildiigi iizere 7. Sinif Dortel yayimevine ait
Tiirkge ders kitabinda 12 adet gorsel okuma etkinligine yer
verilmistir.  Etkinlikler taksonomi basamaklar1 acgisindan
incelendiginde en fazla anlama basamaginda etkinligin yer aldigi
gorilmektedir. Uygulama ve analiz etme basamaklarinda gorsel
okuma etkinligi yer almazken; hatirlama, degerlendirme, yaratma
basamaklarinda 1’er adet gorsel okuma etkinligine yer verildigi
tespit edilmistir. Toplam sayinin az olmasiyla birlikte basamaklar
arast dagilimin esit olmadigi goriilmektedir. Dortel 7. Sinif ders
kitabinda yer alan etkinlik Ornekleri Gorsel 9 ve 10’da
sunulmustur.

Gorsel 9. Anlama basamagina yonelik etkinlik 6rnegi

- .
7. ETKINLIK
Sen m
Yandaki karikatiri inceﬂleyiniz, ylyezgﬁsrll::isln‘? Hayr, ..
Verilmek istenen mesaji soyleyiniz. /
1 A " /
J 5
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Gorsel 10. Bilme basamagina yonelik etkinlik 6rnegi

5. ETKINLIK

Yandaki gdrsellerden de yararlanarak “En gok hangi
iletisim araglarini kullaniyorsunuz?" sorusuna cevap ola-
cak bir konusma yapiniz. Konugsmanizi sunarken yabanci
dillerden alinmig, dilimize heniiz yerlesmemis kelimelerin
Turkgelerini kullanmmz.

3.6. 8. Simif (MEB) Gorsel Okuma Etkinliklerinin
Taksonomi Basamaklarinda Yer Alma Durumuna
Iliskin Bulgular

MEB yaymevine ait 8. Sif Tiirk¢e ders kitabinda yer
alan gorsel okuma etkinliklerinin  Yenilenmis Bloom
Taksonomisi basamaklarina gore dagilimi Tablo 6’da
gosterilmistir.

Tablo 6. 8. Simif (MEB) Ders Kitabindaki Gorsel Okuma
Etkinliklerinin Yenilenmis Bloom Taksonomisi’ndeki Sayisal
Dagilim

TAKSONOMI
Yaratma
Degerlendirme
Analiz Etme
Uygulama
Anlama
Hatirlama

N[ [k [

Tablo 6’da goriildigii tizere 8. Sinif MEB yayinevine ait
Tiirkce ders kitabinda 19 adet gorsel okuma etkinligine yer
verilmistir. Bu etkinliklerin Bloom Taksonomisi basamaklarina
gore incelenmesi sonucunda en fazla anlama basamaginda
etkinlige yer verildigi tespit edilmistir. Sayisal olarak en fazla
ikinci basamagin 4 etkinlik ile taksonominin en iist basamagi olan
yaratma basamagi oldugu goriilmektedir. Uygulama ve
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degerlendirme basamaklarina ait gorsel okuma etkinliklerine yer
verilmedigi belirlenmistir. MEB 8. Siif ders kitabinda yer alan
etkinlik 6rnekleri Gorsel 11 ve 12°de sunulmustur.

Gorsel 11. Anlama Basamagina Yonelik Etkinlik Ornegi

9} ) ETKINLIK

Asafdaki gorseli yorumlayarak gérselle ilgili géraglerinizi bir paragraf seklinde yazimz.

o [ ]| ST

- | .S 2

“o |l Y
O

Gorsel 12. Analiz Basamagina Yonelik Etkinlik Ornegi

8 _)) ETKINLIK @

Derse hazirhk boluminde kiresel isinma ile ilgili yaptigimz arastirmalarin sonuglanm wverilen
grafik ile destekleyerek bilgilendirici bir metin yaziniz. Yararlandi@imz kaynad metnin sonuna ekle-

winiz.
Kiuresel Yilhk QOrtalama Yizey Sicaklhiklan 1880-2016
Kilresel Sanayi Devrimi’nden
ortalama sicaklik itibaren yaganan degigim
s 1.5
14.5 1.0
o °C
14,0 - 0.5
13.5 0.0
1880 19‘00 192zZ0 1240 1260 1980 ZOooo Z016

3.7. 8. Smif (Ferman) Gorsel Okuma Etkinliklerinin
Taksonomi Basamaklarinda Yer Alma Durumuna
Iliskin Bulgular

Ferman yayinevine ait 8. Sinif Tiirkge ders kitabinda yer
alan gorsel okuma etkinliklerinin ~ Yenilenmis Bloom
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Taksonomisi basamaklarna gore dagilimi Tablo 7°de
gosterilmistir.

Tablo 7. 8. Simif (Ferman) ders kitabindaki gorsel okuma
etkinliklerinin Yenilenmis Bloom Taksonomisi’ndeki Sayisal

Dagilinm

TAKSONOMI

Yaratma 2
Degerlendirme 4
Analiz Etme -
Uygulama -
Anlama 7
Hatirlama 1

Tablo 7’de goriildiigi tizere 8. Sinif Ferman yayinevine
ait Tiirkce ders kitabinda 14 adet gorsel okuma etkinligine yer
verilmistir. Bu etkinlikler Bloom Taksonomisi basamaklarina
gore incelendiginde en fazla anlama basamaginda etkinlige yer
verildigi tespit edilmistir. Sayisal olarak en fazla ikinci basamagin
4 etkinlik ile degerlendirme basamagi oldugu goriilmektedir.
Uygulama ve analiz etme basamaklarina ait goérsel okuma
etkinliklerine yer verilmedigi tespit edilmistir. Taksonominin en
alt basamagina ait 1 etkinlige, en iist basamagina ait 2 etkinlige
yer verildigi goriilmektedir. Ferman 8. Sinif ders kitabinda yer
alan etkinlik drnekleri Gorsel 13ve 14’te sunulmustur.

Gorsel 13. Anlama basamagina yonelik etkinlik 6rnegi

Q Asagida Erben’in kumbarasinda bir yilda biriktirdigi para miktarinin grafigi ve-
A ritmsistir. Verilern cii r . lanlaris “<d>**.  yanls olanlarin yanina
“¥ " yazimez.

Para Miktan ¢TL)
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Gorsel 14. Bilme basamagina yonelik etkinlik 6rnegi

8. Osman Hamdi Bey in “Istanbul Hammefendisi™ tablosu. Avusturya’nin baskenti Viya
na’da agik artirmayla satilda.

Emrah Ay se irem Gizem
‘ IO ™~
[e] DT
_ ™
S T
~N
. .y
b
T DT
v
I T
YWiiklen . Zarf Timleci : T
Oene Pe MNesme : N
Dolayh Tiimleg : DT

Yukaridaki ciimleyi égelerine ayiran G@renciler ge dizilimini labirente yerlestire—
ceklerdir. Odge dirilimini dogru yapan égrenci kimdir?
A) Avse B) Emrah C) Gizem D) Irem

3.8. Turkge Ders Kitaplarindaki Gorsel Okuma
Etkinliklerinin Taksonomi Basamaklarinda Yer
Alma Durumuna fliskin Bulgular

Ortaokul Tiirkce ders kitaplarinda yer alan gorsel okuma
etkinliklerinin Yenilenmis Bloom Taksonomisi basamaklarina
gore dagilimi Tablo 8’de gosterilmistir.

Tablo 8. Ortaokul Tiirkce Ders Kitaplarinda Yer Alan Gorsel
Okuma Etkinliklerinin Yenilenmis Bloom Taksonomisine Gore
Sayisal Verileri

TAKSONOMI

_— C

T g ¢ § T g ¢

¥ = < = 8 = 3

o © © N~ ~ 0 LL

[ee]
Yaratma 1 3 5 2 1 4 2
Degerlendirme 2 - - 1 1 - 4
Analiz Etme 2 - 4 - - 1 -

Uygulama - - - - - -

Anlama 17 13 14 6 9 12 7
Hatirlama 3 7 9 3 1 2 1
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Tablo 8’de goriildiigii lizere biitiin ders kitaplarinda gorsel
okuma etkinlikleri taksonomi basamaklarina gore incelendiginde
anlama basamaginda 78, hatirlama basamaginda 26, yaratma
basamaginda 18, degerlendirme basamaginda 8, analiz etme
basamaginda 7, uygulama basamaginda hi¢ etkinlige yer
verilmedigi tespit edilmistir. Etkinlikler, biitun kitaplarda en fazla
anlama basamaginda yer almaktadir. Anlama basamaginda en
fazla etkinlige yer veren kitap 5. Smif kitab1 iken en az yer veren
7. Smuf MEB kitab1 oldugu tespit edilmistir. Hatirlama
basamaginda en fazla etkinlige 6. Simif Anka kitabinda yer
verilirken, en az 7. ve 8. Siif 6zel yayinevine ait kitaplarda yer
verildigi goriilmektedir. Analiz etme basamaginda etkinlige yer
veren li¢ kitap oldugu tespit edilmistir. Analiz etme basamaginda
en fazla etkinlige 6. Siif Anka kitabi, en az 8. Simif MEB kitab:
yer vermistir, 5. Sinif ders kitab1 da 2 etkinlik ile analiz etme
basamagma yer veren kitaplardan biri olarak belirlenmistir.
Degerlendirme basamaginda 8. Smif Ferman kitabinin en ¢ok
etkinlige yer veren kitap oldugu goriilmektedir.

4, SONUC, TARTISMA VE ONERILER

Aragtirma kapsaminda 2023-2024 yilinda ortaokul Tiirkce
ders kitab1 olarak okutulan MEB ve 0zel yayievlerine ait ders
kitaplarindaki gorsel okuma etkinlikleri incelenmis, 7 ders
kitabinda toplam 137 adet gorsel okuma etkinligi tespit edilmistir.
Her kitap igin gorsel okuma etkinlikleri Yenilenmis Bloom
Taksonomisi’ne gore ele alindiginda ulasilan dagilim ile ilgili su
sonuglara ulasilmistir:

5. Smiflar i¢in hazirlanmis Koza yayinevi ders kitabinda
toplam 25 adet gorsel okuma etkinliginin bulundugu sonucuna
ulasilmistir. Etkinliklerin 17°sinin anlama, 3’iniin hatirlama,
2’sinin degerlendirme, 2’sinin analiz etme ve 1’inin de yaratma
basamagina yonelik oldugu tespit edilmistir. Uygulama
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basamagia ait etkinlige yer verilmedigi goriilmistiir. Kitabin
genel etkinlik sayisi igerisinde gorsel okuma etkinliginin ¢ok az
sayida oldugu ve bu az sayidaki etkinligin alt diizey bilissel
basamaklarda yigildigi, {ist diizey biligsel hedeflere yonelik
olduk¢a az sayida gorsel okuma etkinligine yer verildigi
goriilmiistiir. Ogrencilerin gorsel okuma sayesinde iist diizey
diisinme  becerilerini  gelistirmelerine  imkan  taniyacak
etkinliklerin olmadig1 sonucuna ulasilmistir.

6. Siniflar i¢in hazirlanmis MEB yaymevi ders kitabinda
toplam 23 adet gorsel okuma etkinliginin bulundugu sonuca
ulagilmistir. Etkinliklerin 13’linlin anlama, 7’sinin hatirlama,
3’Undn sentez basamagina yonelik oldugu tespit edilmistir.
Toplam gorsel okuma etkinliginin sayisal azli§inin yaninda
dagilimin da esit olmadigi tespit edilmistir. Etkinliklerin alt diizey
biligsel basamaklarda yigildig: tespit edilmistir. Taksonominin
uygulama, analiz etme ve degerlendirme basamaklarina ait
etkinlige yer verilmedigi goriilmiis ve etkinliklerin alt diizey
hedeflerde yigilarak gorsel okumanin ezber, hatirlama, tahmin
etme gibi temel seviye kazanimlara hitap ettigi saptanmistir.
Ogrencilerin gorsel okuma etkinlikleri iizerinde ¢oziimleme,
bilgiyi transfer etme ve elestirme becerilerine hitap etmelerine
firsat verilmedigi sonucuna ulagilmistir.

6. Sinif Anka yayinevine ait kitapta toplam 32 adet gorsel
okuma etkinliginin yer aldigi ve bu etkinliklerin anlama
basamaginda sayica fazla oldugu saptanmistir. Anka yayinevi
kitab1 biitiin kitaplar icerisinde taksonominin en {ist basamagi
olan yaratma basamaginda en c¢ok etkinlige yer veren kitap
oldugu belirlenmistir. Ust diizey bilissel hedefe yonelik
etkinlikleri barindirmasinin yaninda toplam etkinligin alt diizey
hedeflere de yigildig1 goriilmistiir. Bu kitabin gorsel okuma
etkinliklerini yaraticilik becerisini gelistirme yoniinde 1yi
kullandig1 fakat uygulama ve degerlendirme becerilerini
kazandirmakta eksik kaldig1 sdylenebilir.
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7. Smuflar i¢in hazirlanmig MEB ve Dortel yayinevine ait
kitaplarinin her birinde toplam 12 adet gorsel okuma etkinligi
bulundugu goriilmiistiir. Her iki kitapta da Uygulama ve analiz
etme basamaklarina ait etkinlige yer verilmedigi tespit edilmistir.
Her iki kitapta etkinliklerin anlama basamaginda g¢ogunlukta
oldugu goriilmiistiir. Degerlendirme basamagina ait 1’er gorsel
okuma etkinligine yer verilmis, MEB kitabinda 2 adet, Dortel
kitabinda 1 adet yaratma basamagina yonelik etkinlik oldugu
saptanmistir. Her iki kitabin da gorsel okuma etkinliklerinin
toplam sayis1 bakimindan yetersiz oldugu sonucuna ulasiimistir.
Ogrenciye gorsel okuma yolu ile uygulama ve iliski kurma
becerilerine yonelik etkinlikleri barindirmamasi1 ve alt diizey
basamaklarda yogunlasan bir dagilim gostermesiyle kitabin
gorsel okuma etkinliklerinin 6grenciye st diizey becerileri
kazandirma yolu olarak kullanilmadigin1 gostermektedir.

8. smif MEB kitabinda toplam 19 adet gdrsel okuma
etkinligi oldugu tespit edilmistir. Taksonominin uygulama ve
degerlendirme basamagmna ait gorsel okuma etkinligi
bulunmadigr goriilmiistiir. Gorsel okuma sayesinde bilgiyi
transfer etme ile gorsel okuma Uzerinden elestirme, yargiya
varma gibi becerilere yonelik bir c¢alismaya yer vermesi
bakimindan eksik kaldigi sdylenebilir. Bu kitapta da en fazla
anlama basamaginda gorsel okuma etkinligine yer verilmistir.
Toplam etkinlik igerisinde ikinci olarak en fazla, taksonominin en
iist basamag1 olan yaratma basamagina yonelik 4 etkinligin yer
aldig1 gortilmistiir. Gorsel okuma ile dgrencilere iiretme, 6zgiin
tasart yapma becerileri kazandirmaya yonelik caligmalari
barindirmasi yoniiyle kitabin gorsel okuma baglaminda islevsel
oldugu soylenebilir.

8. siif Ferman yayievi kitabinda toplam 15 adet gorsel
okuma ekinligine yer verildigi tespit edilmistir. Bu kitapta da en
fazla taksonomin alt basamagi olan anlama basamaginda etkinlik
oldugu saptanmigtir. Uygulama ve analiz etme basamagina ait
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gorsel okuma etkinligine yer verilmemesine karsin taksonominin
list diizey basamaklar1 olan degerlendirmede 4, yaratmada 2 adet
etkinlige yer vermesi karmasik bilissel diizey hedeflerini
kazandirmaya firsat verdigini gostermektedir.

2023-2024 yili ortaokul Tiirkge ders kitaplarinin
incelenmesiyle biitiin kitaplarda toplam etkinlik sayisina gore
olduk¢a az sayida gorsel okuma etkinligine yer verildigi ve yer
verilen gorsel okuma etkinliklerinin de alt diizey bilissel hedef
basamagi olan anlama basamaginda yigildigi sonucuna
ulagilmigtir. Bilgiyi aktarma, yeni durumlara transfer edebilme
becerilerini kazandiran uygulama basamagma yonelik gorsel
okuma etkinligine yer verilmemesi ders kitaplarin1 bu hususta
eksik gdstermistir. Ogrencilerin sozsiiz iletileri anlamasin,
verilmek istenen mesaji gorsel araciligiyla algilayabilmelerine
olanak taniyan gorsel okuma etkinliklerine kitaplarda gereken
derecede Onem verilmedigi saptanmistir. GoOrsel okumalar
¢Oziimle, ayristirma, karsilastirma, iliski kurma, orgiitleme gibi
becerileri kazandirmada hem en dikkat ¢ekici hem de kaliciligi
saglayan  materyaller  olarak  diisiiniildiigiinde = Bloom
Taksonomosi’nin {ist diizey biligsel hedeflerine yonelik becerileri
kazandirmak icin daha sik basvurulmasi gereken etkinlikler
oldugu diisiiniilmektedir. Bu alanda yapilan farkli yillara ait
calismalarda bu caligmanin ulastigt sonuglar1  destekler
niteliktedir.

Akyol (2001) tarafindan gerceklestirilen bir arastirmada,
ilkokul 5. siif Tiirkge kitaplarinda yer alan okuma metinlerine
iligkin sorular analiz edilmistir. Arastirma, sorularin amagclarina,
hazirlanma yontemlerine (klasik, deneme, vb.) ve cevap
kaynaklarina (metin i¢i, metin dis1 ve metinler arasi) gore
incelenmistir. Veriler, cogu sorunun 6grencileri ezber yaparak
o6grenmeye yonlendirdigini, diisiinme ve degerlendirme yapmay1
gerektiren sorulara ya hi¢ yer verilmedigini ya da ¢ok az yer
verildigini ortaya koymaktadir.
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Savag’in (2014) calismasinda, ortaokul Tiirk¢ce ders
kitaplarindaki dinleme etkinliklerinin Giincellenmis Bloom
Smiflamasi’na gore biligsel beceri basamaklarindaki dagilimi
incelenmistir. Arastirma sonucunda dagilim incelendiginde
belirgin bir diizensizlik saptanmustir. Etkinliklerin alt dizeydeki
biligsel becerilerde yogun sekilde bulundugu tespit edilmistir.

Kahramanoglu (2013) ¢alismasinda, 6, 7 ve 8. sinif fen
ders kitaplarindaki iinite sonu degerlendirme sorularinin,
Ogrencilerin alt diizey diisiinme becerilerini 6l¢tiiglinii ortaya
koymustur.

Gevik (2010) Ortadgretim 9., 10. ve 11. Siif Fizik Sorular
ile 2000-2008 Yillarinda OSS’de Sorulan Fizik Sorularinin
Bloom Taksonomisi Acisindan Incelenmesi ve Karsilastirilmasi
adli tez ¢alismasinda, 2000-2008 yillar1 arasinda Milli Egitim
Bakanlig1 tarafindan yayimlanan 9, 10 ve 11. siif fizik ders
kitaplarinda bulunan 1227 soru incelenmistir. Bu inceleme
sonucunda, kitaplardaki sorularin %87’sinin temel diizey biligsel
becerileri gerektiren bilgi, kavrama ve uygulama duzeyinde
oldugu, %13’Unun ise daha ileri diizey biligsel becerileri
gerektiren analiz, sentez ve degerlendirme diizeyinde oldugu
belirlenmistir.

Gorsel okuma etkinlikleri imgelerin  derinliklerine
dalmay1 ve onlarin kodlarim1 ¢6zmeyi saglayan bir anahtardir.
Ogretim  programlarinda yer alan kazanimlar Bloom
Taksonomisi’ndeki biligsel hedefleri barindirmaktadir. Biligsel
hedef kazanimlarint &grencilere aktarmada gorsel okuma
etkinliklerinin ¢ok ¢esitli, cok kolay ve kalict malzemeler olarak
kullanilabilecegi diisiiniilmektedir. Bloom Taksonomisi {izerine
yapilmis farkli konulardaki ¢aligmalardan da goriilecegi {izere
verilerin hep alt diizey basamaklarda kaldig1 saptanmistir. Gorsel
okuma etkinlikleri diger konular arasinda belki de sinirsiz anlam,
sinirsiz sozclik, sinirsiz hayal ve sinirsiz diisiince zemininde yer
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alan materyaller olmasi sebebiyle Bloom Taksonomisi’nin
¢esitlendirilmesinde en islevsel malzemeler olabilir. Cocuklarin
kaliplarin ~ disinda  6grenme-yapilandirma-tretme  yolunu
saglayacak gorsel okuma etkinliklerinin bilissel hedeflerin {ist
kazanimlarina ulasmada daha c¢ok kullanilmasi Onemli
gorilmekte ve ders kitabi hazirlayicilar ile 6gretmenlere bu
etkinliklere iist diizey biligsel hedefler c¢ercevesinde daha sik
kullanmalar1 6nerilmektedir. Yapilandirici egitim anlayisinin
amagladig1 yaratici diistinme-problem ¢6zme- analitik diisiinme-
Ozgun Uretim gibi becerilerin bir gorsel uzerindeki birgok detay
ile kazandirilmasi firsat1 egitimde degerlendirilmesi gereken bir
unsur olarak gorilmektedir.

Calismada ulagilan uygulama basamagina yonelik gorsel
okuma etkinligine higbir kitapta yer verilmemesi sonucuyla ilgili
kitap hazirlayicilarina ve Ogretmenlere bir gorsel iizerinden
bulmaca zemini ile bagdastirilmis etkinlik tasarilart yapilmasi
onerilebilir.
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Education aims to develop individuals' cognitive,
emotional, and physical behaviors in the desired direction. In the
dictionary, education is defined as follows; “It is the ability to help
individuals both directly and indirectly, both inside and outside of
school, and to provide the necessary training, to show the way
individuals live in society, to enable them to obtain the necessary
knowledge, skills, and understanding, to develop their
personalities, and to provide the necessary training” (TDK, 2005,
606). ). In addition, education transfers the culture existing in
society from generation to generation, thus ensuring the
continuity of the culture. Societies that have given importance to
education from the past to the present have not lost their customs,
traditions, and most importantly their existence. The most
obvious indicator of the development of today's society is
education. If the education system can provide the knowledge and
skills our age requires, that country is rapidly progressing towards
becoming a developed country.
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The education system has multiple stakeholders. The most
important stakeholders are teachers, who are indispensable for
education. The quality of the education system is directly
proportional to the way teachers are trained. Savolainen (2005)
states that teachers play a very important role in ensuring quality
education, Barber and Mourshed (2007) state that the quality of
the education system is not greater than the quality of teachers,
and Cardona (2009) states that teachers will implement education
policies in the best way and that these policies will be realized in
the desired way. He said that it will be provided with teachers who
have new-generation skills. Kaur and Kumar (2008) also
defended the idea that the effectiveness of social development is
possible with the presence of teachers. Due to all these factors, it
can be said that training teachers is a severe issue in the
innovations to be made while planning the education system.

Science and technology, which exist in every aspect of our
lives, have made change inevitable. This process, which affects
almost every aspect of human life, has also caused changes in
education and training elements. Therefore, concepts such as
school, course, method and technique, equipment, and
measurement needed to restructure themselves. These changes in
education have directly affected teachers. Human beings have to
renew themselves by nature. Especially people in working life are
more affected by renewal. Regardless of the profession, renewing
and specializing by improving oneself will bring success in
business life. For individuals belonging to professional groups to
specialize, they must undergo training that has been prepared
within a previously planned plan. It will be possible for the
teaching profession, which plays an important role in educating
individuals, to keep up with the rapidly changing and developing
world order by receiving this training (Bilasa and Arslangiray,
2013, 1059).
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With the changes in the education system in recent years,
it has become inevitable for teachers to renew themselves.
Traditional education has been replaced by innovative, critical
thinking, problem-solving skills, information literacy, and
student-centered education (Yi1lmaz and Kocasarag, 2010, 53).

With this innovative approach, the human profile expected
from education has also changed. To reach the expected human
profile, it is important to have an education system planned by the
target, especially teachers who have adopted this target, are very
well trained, and have eliminated their deficiencies in service. For
this reason, it has become essential to attach importance to the
education of all individuals within the Ministry of National
Education (MEB), especially teachers. Because success in
education is achieved through the efforts of all personnel working
in the education community, especially teachers (Sahin, 1999,
221). All these elements show how important both pre-service
and in-service training activities are when training teachers for
the education system. Training teachers who are experts and
skilled in their field include the whole professional life, starting
from pre-service education. In other words, teaching is a
profession that starts with pre-service education and continues
until retirement, requires constant change, and always comes to
life with in-service training (MEB, 2018).

In almost every country in the world, after vocational
education is provided, the qualifications of employees are
increased by providing in-service training at regular intervals.
Especially with the Industrial Revolution, in-service training
practices have become systematic. In our country, it was observed
that in-service training was first given under the name of literacy
mobilization with the Alphabet Revolution, which took place in
1928 with the proclamation of the Republic (Altinisik, 1996,
339). In-service training activities, which are given mostly to
increase the productivity of the person in the professional sense,
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are given to teachers to become more qualified. In some countries,
in-service training has become mandatory for teachers and
administrators. These countries; are Germany, England, Japan,
and Finland. These countries attach great importance to teacher
education and allocate serious budgets to education, especially in-
service training. As a result of these studies, it is not a coincidence
that these countries are ahead in education. Similarly, in our
country, in-service training activities are organized both centrally
and locally for teacher training. The National Education
Fundamental Law No. 1739 and the decrees related to Law No.
657 legalize in-service training activities and make them
compulsory. In Turkey, in-service training activities are planned
and carried out to increase the qualifications and skills of teachers
with the support of the General Directorate of Teacher Training
and Development of the Ministry of National Education. In line
with these legal frameworks, the purpose of in-service training is;
“To ensure the harmony of the employees of the institution, to
help them understand and interpret the goals and principles of the
Turkish National Education System, to eliminate the deficiencies
in their professional competence by providing in-service training,
to provide them with the existing knowledge, skills and behaviors
in the field of education, to ensure their self-confidence, to help
them become motivated and It is expressed as "to support the
development of the education system™ (MEB, 2018). To achieve
this goal, in-service training activities should be emphasized and
deficiencies in professional development should be eliminated.
The most important issue here is to be able to reach all the
teachers who make up a community of more than 1 million in our
country while organizing activities.

Countries around the world are making various
innovations to increase the professional development of teachers
within their means. It has been decided to establish teacher
academies in our country to contribute to the personal and
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professional development of our teachers. These academies will
create centers by collaborating with various institutions and
organizations, including formal, open, or distance education, to
provide services in the field of education and training, and to offer
lifelong learning opportunities for MEB personnel and their
professional development (MEB, 2018).

It is known that when teachers first step into the profession, they
are subjected to in-service training to increase the quality and
quality of the teacher. It should not be forgotten that in-service
training activities are a necessity rather than a requirement. The
most important factor that can continue the development of
teachers after they start their careers is structured in-service
training (Oztiirk, 2010).

Turkish lesson is the most important lesson in both
primary and secondary schools. For this reason, Turkish language
teachers need in-service training like other branch teachers.
Turkish lessons directly affect the success of other courses. For
this reason, IST activities to be offered to Turkish teachers are of
particular importance. For Turkish teachers; The main
competencies have been determined as planning and organizing
the Turkish teaching process, developing language skills,
monitoring and evaluating language development, cooperating
with the school, family, and society, and ensuring professional
development in the field of Turkish (MEB, 2017). The success of
Turkish teachers in these areas will be possible by making the
most of both pre-service and in-service training. Today,
traditional teaching programs have been replaced by a student-
centered education approach. As of 2005, a radical change was
made in the Turkish course curriculum. These changes have
required Turkish teachers to need more in-service training.

When we look at the research on in-service training; Susar
(2000) stated that in-service training for Turkish teachers was
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insufficient in terms of both quality and quantity, Nartgiin (2006)
stated that teachers who received in-service training were
positively affected professionally, Ozen (2006) stated that the
majority of teachers were satisfied with the in-service training and
also stated that the teachers who received in-service training were
insufficient. It was determined that places and people were
insufficient, Bilasa and Arslangiray (2016) found the in-service
training that teachers and administrators attended to be
productive, and Sahin (2013) found that teachers needed in-
service training, especially in their fields and therefore they
wanted a systematic and planned in-service training program. In
his research, Seferoglu (2001) found that 81% of those who
participated in in-service training programs had an increase in
their performance and professional development. Sengiil (2011)
states that in-service training should be given to Turkish teachers
regarding renewed measurement and evaluation techniques,
Mentese (2013) states that in-service training is needed to
eliminate the lack of knowledge that will occur in teachers due to
the change in the Turkish teaching program, Giin (2011) states
that Turkish teachers should be taught more than theory. Potur
(2004) noted that in-service training should be provided by
experts for many applications, a course called educational
technologies should be given to Turkish teachers, and Yildiz
(2018) stated that it is inevitable to organize in-service training
activities since technological materials will be needed.

This research examines the in-service training activities
(seminars and courses) for teaching Turkish organized by the
Ministry of National Education (MEB) between 2019 and 2023.
In line with this goal, in-service training activities carried out
between 2019 and 2023 were scanned, and among them, the
activities for teaching Turkish were identified and divided into
themes.
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1.1. Definition of In-Service Training

In-service training is the continuous self-education or
training of people who start their profession to ensure that they
can carry out their profession in the best way from the first day to
the last day (Basaran, 1960). HIE accelerates the adaptation of
institutional personnel to the institution by providing them with
knowledge, skills, and attitudes related to the work they will do
(Nadler, 1965). IST is a process that is organized to provide short-
term information to officials in institutions and increases the
effectiveness and efficiency of people (Tezcan, 1992:13). In all of
these definitions, it is emphasized that in-service training enables
employees to reach the best point in their profession and to
constantly improve themselves and reach the best level.

In-service training programs for teachers enable teachers
to renew their existing knowledge, adapt to changing conditions,
and improve their professional levels. The in-service training
programs organized are generally comprehensive, but sometimes
they are carried out within the school in a narrow scope. In our
country, in-service training activities are planned by the Ministry
of National Education, In-Service Training Department, and
central and local training are left to the Provincial Directorates of
National Education.

The education program is the activities that any
educational institution aims to realize the education it plans for
all individuals in line with the goals of national education and the
institution (Varig, 1994: 18). The in-service training program is
planned by the aims and duties of national education. For the
training to be carried out to be planned, the objectives must be
clear. HIE conveys to individuals the knowledge, skills, and
attitudes necessary for their professional development (Yalaz-
Atay, 2003).
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The objectives of in-service training activities are planned
in line with the objectives of the institution. The aims of in-service
training in MEB are listed as follows (Ekinci et al., 1988: 35-36):

» Ensuring the adaptation of the staff to the institution

» To ensure the elimination of professional deficiencies

e To ensure that they are aware of the innovations and
developments taking place in the field of education.

» Contributing to the training of personnel whose position
is desired to be promoted.

e Contributing to the perception of Turkish National
Education policy

» Toensure unity and solidarity in the activities to be carried
out in education.

» Contributing to the development of the education system

In-service training has been in the literature for a long
time. In-service training enables all working individuals to renew
themselves. It ensures that all teachers follow the changes in their
fields and improve their skills. Especially scientific developments
require multi-targeted programs beyond the education provided
in educational institutions (Taymaz, 1997). Many reasons make
in-service training activities necessary. To give an example, rapid
changes in the field of education can make pre-service training
ineffective (Bayoumi, 1990). Therefore, if the institution does not
keep the knowledge and skills of its staff up to date, the system
will automatically become outdated (Aydin, 2010). It should not
be forgotten that especially teachers will need in-service training
activities to keep up with the system (Saban, 2000).

Today, it can be seen that many countries attach great
importance to in-service training activities. The reasons why such
importance is given to n-service training activities can be listed
as follows:
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Practices in the field of education have a positive impact on
societies (Eraut, 1988).

» High failure rates of institutions that do not care about in-
service training activities (Eraut, 1988).

» Especially teachers need this education more to keep up
with the changes in society (Eraut, 1988).

* Being a positive activity in terms of improving the career
stages of teachers (Eraut, 1988).

» Teachers need this training at every stage of their
professional life (Feiman-Nemser, 2001).

Since teachers' professional careers last for a long time,
there may be professional wear and tear, and problems with
adaptation to new changes in the field of education may occur
(Ryan, 1987:4). The fact that in-service training contributes to
teachers' morale and motivation cannot be denied (Bayoumi,
1990). In addition, in-service training allows teachers to improve
themselves, increases their self-confidence, and enables them to
cope with stress and conflicts that may arise professionally (Sims,
1990).

1.2. In-Service Training for Teachers and In-Service
Training Studies in Turkey

Considering that education has always been important and
has become more important today, it should not be forgotten that
teachers guide society and the people who will manage society.
Teachers fulfill these duties, especially in raising new generations
(Kanli and Yagbasan, 2002). Therefore, teachers have to
constantly keep themselves up to date and renew themselves
(Azar and Cepni, 1999; Erdem et al., 2002). Self-improvement of
teachers is possible through in-service training activities (Saban,
2000). In-service training covers the professional development of
teachers. Teachers are a professional group that implements the
education policy determined by the state and raises the type of
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people desired to exist in society (Varig, 1973: 48). For this
reason, in-service training activities are organized for teachers to
keep up with the requirements of the age and to keep themselves
up to date professionally. With the changing conditions of the age,
the expectations of society have also changed, and realizing these
changes has become part of the scope of in-service training
activities (Gultekin and Cubukgu, 2008). Teachers receive the
necessary training before service, but they also need this training
more during service. Therefore, in-service training is
complementary to pre-service and in-service training (Gultekin,
Cubukcu, and Dal, 2010).

It is observed that the school-age population in our
country is increasing in parallel with the world population. This
shows that the need for education has reached great levels.
Therefore, it shows that more teachers are needed (Tanyel, 1999:
17). In the studies carried out to improve the teaching profession,
vocational training must be provided to have more qualified
teachers and schools. Professionally well-trained teachers will
provide positive learning environments for their students. In
addition, it should not be forgotten that teachers work with
different student groups. Therefore, teachers will have to use
different approaches and methods for different situations.
Therefore, the support to be provided to teachers in terms of
professional development for qualified teachers and quality
education is of great importance (Seferoglu, 2003).

In our country, MEB is responsible for the in-service
training activities carried out for teachers. By the mandatory
provisions of the Civil Servants Law No. 657, the duty of
increasing the work efficiency of teachers affiliated with the
Ministry of National Education, renewing their knowledge and
skills, organizing, carrying out, and evaluating in-service training
activities was assigned to the General Directorate of Teachers'
Schools with the decision of the Ministry of National Education
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dated 30.11.1960 and numbered 17891. It was given to the
"Teacher On-the-Job Training Bureau™ affiliated with (MEB,
2006: 7-8).

In-service training activities are carried out by the
education board. The education board determines the Ministry's
policy regarding in-service training activities. These activities to
be organized every year are determined by this board and it is the
responsibility of this board to carry out the activities regularly
(Ministry of National Education in-service training Regulation).

2. METHOD
2.1. Research Model

In this study, a qualitative research approach was used. In
qualitative research, the data obtained are read one by one and
divided into groups, thus presenting the research results
(Merriam, 1998, 58). In line with this framework, the data
regarding in-service training activities carried out between 2019
and 2023 were evaluated and necessary interpretations were
made.

2.2. Sample

Sampling is one of the most important elements of all
research. For this reason, it is necessary to divide the subjects into
sample sets while conducting research. While doing this, it is
essential to limit the source of the sample. When making
limitations, questions such as "Which content and which
document™ must be answered (Kogak and Arun, 2006, p. 24). The
sample of this study consists of 7140 in-service training activities
organized by the Ministry of National Education (MEB) for
Turkish Language Teaching between 2019 and 2023. The
distribution of in-service training activities organized by the
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Ministry of National Education for teaching Turkish by years,
number of activities, and number of participants is as follows:

Table 1. Distribution of In-Service Training Activities Between

2019-2023
Years Number Of Activities Number of Participants
2019 6 714
2020 12 1251
2021 13 80833
2022 68 477895
2023 179 41585

600000
400000
200000
1 2 3 4 5
m Years Number Of Activities Number of Participants

2.3. Data Collection Method

This method is a technique used to collect information in
research. This method is the most important part of the research
method as it determines the validity and accuracy of the data
obtained. While collecting data, the document review method was
used. The data in this method is evaluated according to the
document at hand. (Karasar, 2011: 183). The obtained data is
rearranged and interpreted. (Yildirim and Simsek, 2005: 224).
While conducting the research, in-service training activities for
teaching Turkish held between 2019 and 2023 were accessed
through the official network site of the Ministry of National
Education General Directorate of Teacher Training and
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Development. Data regarding the activities that constitute the
study material were obtained by the document review method. It
was observed that a total of 278 activities were identified for
teaching Turkish.

2.4. Analysis of Data

The data obtained in this section will be analyzed using
the content analysis method. The accuracy of the content analysis
method is indisputable and its accuracy is accepted by everyone.
It has measurable quality and is a technique included in the
qualitative research method. In the research conducted, the person
analyzes the text, document, or document he/she has determined
using this technique. Content analysis gives the message, is
objective, and is a measurable and verifiable technique (Fiske,
1996, p. 176). While performing the analysis, the established
order and rules are adhered to. At the end of the analysis, evidence
regarding the meaning is created (Bilgin, 2006, p. 1). The main
purpose of content analysis is to eliminate information pollution
(Tavsancil and Aslan, 2001, p. 48). 278 in-service training
activities for teaching Turkish were subjected to the content
analysis method. In-service training activities are divided into
sections within the scope of the Turkish course curriculum (2019)
and Turkish teaching special field qualifications. The data divided
into sections are shown in tables and columns according to in-
service training activity types (planning and organizing the
teaching process, measurement and evaluation, textbook review,
language skills development, and professional development).

3. CONCLUSION

In this part of the research, information about the 278 IN-
SERVICE TRAINING activities carried out for Turkish
Language Teaching between 2019 and 2023, which constitute the
study material, is presented in tables.
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Table 2. Distribution and Number of In-Service Training Activities

by Subject
Topics Number
Planning and Organizing the 129
Teaching Process
Professional development 2
Improving Language Skills 77
quantification and consideration 4
Textbook Revie 29

150
100

; ]
0 o - ]

Planning and Professional ~ Improving quantification — Textbook

Organizing the development  Language and Revie
Teaching Skills consideration
Process

As can be seen in Table 2, the most in-service training
activities regarding Turkish teaching were carried out on the
subject of Planning and Organizing the Teaching Process. In-
service training activities related to improving language skills
took second place. In third place are in-service training activities
related to textbook review. When we look at the 5 years, it is seen
that at least in-service training activities were carried out on
measurement and evaluation and professional development.

Table 3. Distribution of In-Service Training Activities by Year and

Subject
TOPICS 2019 | 2020 | 2021 | 2022 | 2023

Planning and Organizing the 3 9 6 27 84

Teaching Process
Professional development 0 1 0 0 1
Improving Language Skills 5 1 6 22 43
guantification and consideration 1 1 0 1 1
Textbook Review 0 0 1 18 50
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As can be seen in Table 3, the subject distribution of in-
service training activities by year is given. Looking at the table, it
can be seen that in-service training activities regarding Planning
and Organizing the Teaching Process are carried out regularly
every year. The year in which these in-service training activities
were carried out the most was 2023, and the year in which they
were carried out the least was 2019. It is understood that activities
related to Planning and Organizing the Teaching Process are
carried out regularly, lessons are carried out effectively and
regularly, and importance is given to increasing the skills of
teachers in teaching methods and techniques. This activity is
followed by the topic of developing language skills. It is also seen
that in this activity, in-service training is provided regularly every
year. In other matters, disorganization is evident. It is noteworthy
that it is not held every year.

3.1. In-Service Training Activities for Planning and
Organizing the Teaching Process

In-service training activities aimed at planning and
organizing the teaching process are discussed under three
headings. These are drama techniques courses in education,
Drama training seminars, and Speed reading techniques.
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Table 4. Distribution of In-Service Training Activities for Planning
and Organizing the Teaching Process

Name of the | Participation Number of | Number of | Activity
Activity Information Participants | Activities | Duration
Drama Preschool, 458 7 5 days
Techniques Classroom,
Course in Counselor,
Education Turkish and
Literature
Teachers
Drama Turkish and 188626 119 2-5 days
Education Literature
Seminar Teachers
Speed All Teachers 25000 3 28 days
Reading and Ministry
Technigues Personnel

Speed Reading Techniques

Drama Education Seminar

Drama Techniques Course in Education

0 40000 80000 120000 160000 200000

Activity Duration Number of Activities ENumber of Participants

When the table above is examined, the first place among
the in-service training activities aimed at planning and organizing
the teaching process is the Drama Education Seminar, in which
Turkish and Turkish Language and Literature teachers
participated with 188626 people and the number of activities
reached 119. It is seen that the duration of the activity is between
2-5 days. The Speed Reading Techniques course, in which all
teachers and ministry personnel participated with 25,000 people,
and the number of activities remained at around 3, ranks second.
It is seen that the activity period extends over a long period, such
as 28 days. In the last row, it can be seen that 458 people
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participated in Preschool, Classroom, Guidance, Turkish and
Turkish language literature teachers and the number of activities
was 7. The activity duration is 5 days. As can be seen from the
table, the Ministry of Education has focused on in-service training
activities, especially on drama. Because Drama is an activity that
starts from pre-school education and continues until high school.
Because drama develops critical and creative thinking skills. The
reason why this training is given to teachers in so many fields is
that drama supports contemporary educational approaches and
increases success in teaching.

3.2. In-Service Training Activities for Professional
Development

In-Service  Training  activities for  professional
development are discussed under a single heading. This is the
Turkish Language and Literature course.

Table 5. Distribution of In-Service Training Activities for
Professional Development

Name of Participation Number of Number of | Activity
the Activity Information Participants Activities Duration
Turkish Turkish and 90 2 5 days
Language Literature

and Teachers
Literature
Course

Turkish Language and Literature Course Turkish and
Literature Teachers

100
80
60

40

Number of Participants Number of Activities Activity Duration
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When the table above is examined, it can be seen that a
course called Turkish Language and Literature has been opened
to support the professional development of Turkish and Turkish
Language and Literature teachers. It can be seen that the number
of participants is 90 and the number of activities is 2. The activity
duration is 5 days. In this organized in-service training activity,
the desired number of activities were not opened, which caused
very little participation. This situation has inevitably prevented
training in which knowledge and skills regarding the professional
development of teachers will be transferred.

3.3. In-Service Training Activities to Improve
Language Skills

In-service training Activities to Improve Language Skills
are discussed under three headings. These include library
organization and use seminars, reading culture, use of Turkish,
and diction trainer training courses.

Table 6. Distribution of In-Service Training Activities to Improve
Language Skills

Name of the Participation Number of Number | Activity
Activity Information Participants of Duration
Activities
Library Classroom, 48628 32 3 days
Organization Turkish, and
and Use Literature
Seminar Teachers and
Librarians
Reading Classroom, 27418 26 2 days
Culture Turkish, and
Literature
Teachers
Use of Turkish Turkish, 165792 19 5-139
and Diction Preschool, days
Trainer Primary, and
Training Vocational High
Course School Teachers
and Ministry
Personnel
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emm=1 ibrary Organization and Use Seminar Classroom, Turkish and Literature Teachers and Librarians
Reading Culture Classroom, Turkish and Literature Teachers

Use of Turkish and Diction Trainer Training Course Turkish, Preschool, Primary and Vocational High
Schanl Teachers and Ministrv Persannel

When the table above is examined, it can be seen that
among the in-service training activities aimed at improving
language skills, Turkish, Pre-School, Primary and \ocational
High School Teachers and Ministry Personnel participated in first
place with 165792 people, and the number of activities was 19.
The duration of the activity spanned a long period of 5-139 days.
In the second place, it is seen that Classroom, Turkish, Turkish
Language and Literature Teachers and Library Officers
participated with 48628 people and the number of activities was
32. The duration of the activity is 3 days. In the last row, it is seen
that Classroom, Turkish, and Turkish Language and Literature
Teachers participated with 27418 people and the number of
activities was 26. The activity duration is 2 days. Considering the
number of in-service training activities organized, it can be seen
that there is a significant level of participation. As can be seen
from the table, the Ministry of National Education, in particular,
has given importance to the effective use of Turkish and diction
training and has ensured the participation of teachers and ministry
personnel seriously by emphasizing the ability to speak our
language beautifully.

3.4. In-service training Activities for Measurement
and Evaluation

In-service training activities for Measurement and
Evaluation are discussed under a single heading. This is the
Applied Measurement and Evaluation Course.
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Table 7. Distribution of In-Service Training Activities for
Measurement and Evaluation

Name of the Participation Number of | Number of | Activity
Activity Information Participants | Activities | Duration
Applied Teachers 281 4 5 days

Measurement

and Evaluation
Course

Applied Measurement and Evaluation Course Teachers

300
200
100
4 A Applied Measurement and Evaluation Course Teachers

Number of Number of Activity
Participants Activities Duration

When the table above is examined, a course named
Applied Measurement and Evaluation Course has been opened as
an in-service training activity for Measurement and Evaluation. It
is seen that 281 teachers participated in this activity and the
number of activities was 4. The activity duration is 5 days. As can
be seen from the table, this course covers all teachers. This is an
indication that each branch and grade level has special needs for
measurement and evaluation. However, the small number of
activities aimed at measurement and evaluation, which are an
indispensable part of education, shows that participation in this
activity is not possible at the desired level.

3.5. In-service training Activities for Textbooks

In-service training Activities for Evaluating Textbooks are
discussed under two headings. These; Book and Life Seminar and
Draft Textbook Review and Evaluation Seminar.
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Table 8. Distribution of In-Service Training Activities for

Textbooks
Name of the Participants Number of | Number of | Activity
Activity Participants | Activities | Duration
Book and Life | Teachersin 111903 31 2 days
Seminar All Branches
Draft Textbook | Teachers in
Review and All Branches 34082 38 2-5 days
Evaluation
Seminar
150000
100000 '
50000 ﬂ
0 -4 4 A A
Number of Participants Number of Activities Activity Duration

B Book and Life Seminar Teachers in All Branches
Draft Textbook Review and Evaluation Seminar Teachers in All Branches

Draft Textbook Review and Evaluation Seminar Teachers in All Branches

When the table above is examined, a book and life seminar
come first as an in-service training activity for textbooks. 111903
teachers participated in this seminar and the number of activities
was 31. The activity duration is 2 days. Later, an in-service
training activity was opened under the name of the Draft
Textbook Review and Evaluation Seminar. 34082 teachers
participated in this seminar and the number of activities was 38.
The activity duration is between 2-5 days. It is known that the
curriculum for textbooks has changed many times. This also
caused the textbooks to change. It is seen that in-service training
activities for textbooks have been opened to inform teachers
about these changes and to prepare them.

The success of our education system and the ability of the
implemented curriculum to achieve the desired goals depend on
the quality of teachers. Therefore, the investment in teachers will
directly affect the quality of education. This means investing in
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the future of a country. It is a basic necessity that our children,
who will be the guarantee of our country, are raised in the hands
of qualified and talented teachers. The essence of the teaching
profession is not static, but dynamic. Teachers need to keep up
with the changing and developing conditions of our age. The way
to do this depends on the multitude of in-service training activities
prepared and to be prepared by the Ministry of Education. The
more teachers can benefit from these in-service training activities,
the more quickly they will adapt to these changing conditions.

In this research, in-service training activities organized by
the Ministry of National Education between 2019 and 2023 to
increase the proficiency of Turkish teachers in their fields were
discussed and these activities were divided into subjects and
evaluated. As a result of these evaluations, the following
conclusions were reached:

e It was observed that a total of 278 in-service training
activities were carried out between 2019-2023.

* Between 2019 and 2023, most in-service training
activities were organized for Planning and Organizing the
Teaching Process.

» Secondly, in-service training activities were organized to
improve language skills.

« Thirdly, in-service training activities were organized for
Textbook Review.

* Fourthly, it is seen that in-service training activities for
Measurement and Evaluation are organized.

» Finally, it is seen that in-service training activities related
to Professional Development are organized.

When the in-service training activities carried out between
2019-2023 are examined, it is seen that in-service training
activities for Planning and Evaluating the Teaching Process and
Improving Language Skills are carried out regularly every year.
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There is an irregularity in the remaining in-service training
activities carried out for Professional Development, Textbook
Review, and Measurement and Evaluation, and it has been
observed that in-service training activities related to these
subjects have not been opened in some years.

3.6. Suggestions

Based on the results of the research, the following suggestions
can be made:

Before organizing in-service training activities, a needs
analysis should be made and teachers' demands and
opinions should be consulted.

Scientific findings, especially regarding Turkish
Language Teaching, should be taken into account in in-
service training activities.

In-service training activities should be organized
accordingly, taking into account the Turkish Curriculum
and the special field competencies of Turkish Language
Teaching.

In-service training activities for Turkish Language
Teaching should be planned to include all teachers in the
field and participation of all teachers should be ensured.
In-service training activities should be organized through
distance education so that teachers, especially those
working in rural areas, can benefit from in-service training
activities.

Particular attention should be paid to ensure that in-
service training activities are provided by experts in their
field.
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