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INGILiZCE OGRETIMINDE MUZIiGIN
KULLANIMINA ILiSKIN AKADEMISYEN
GORUSLERI!

Saliha Melek Ozcan?
Meltem DUZBASTILAR?

1. GIRIS

Dil, bireyin kendini ifade etmesini, ¢evresiyle iletisim
kurmasimi ve toplumla biitiinlik olusturmasini saglayan en
onemli faktorlerden biridir. Insanlar dil sayesinde diyaloglar
kurar, birbirleriyle paylasim yapip bilgi edinir ve haberlesirler.
Iletisimsel ve biligsel yonlerinin yaninda dil, pek ¢ok farkl1 alanda
yer alir. Bunlardan biri de miiziktir. Seslerin bilingli ve kurall bir
sekilde bir araya gelmesiyle olusturulan miizik, duygular1 ve
diisiinceleri insan algisina sunar. Bu yoniiyle dil ile ortak
paydalari olan miizik ritmik, melodik ve dinamik yapisiyla da
dilin tamamlayici temel unsurudur. Miizik bu 6zellikleriyle dile
hem bir akicilik hem de bir ahenk kazandirir. Miizik ve yabanci
dil, insanlarin kendilerini ifade etmelerinde ve birbirleriyle
iletisimde ortak bir zeminde bulusarak biligsel faaliyetleri
guclendirmektedir.

Miizik, kattig1 dinamikler sayesinde 6grenileni hatirlatici
hale getirir. Derslerde kullanilan sarkilarin sozlerinde kullanilan
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kelime kaliplar1 ve kelime yapilart miizigin ritmi, tonu, vurgusu
ile 0grencinin hafizasinda giiglii bir yer edinir. Miizik ayrica
dogru sesletim, duyussal hazir bulunusluluk ve telaffuz gibi
yabanci dil egitiminde gereken becerilerin gelisimine de katki
saglamaktadir. Bu yoniliyle yabanci dil 6gretiminde miizik,
O0grenme ve kavrama siireglerini zenginlestiren bir arag olarak
degerlendirilebilir. Vadivel’e (2021) gdére muzik ruh hallerini
etkileyebilir: Ogrenme ortaminda, dgrencilerin sakinlesmesini,
rahatlamasin1 saglar. Dogru miizik secimiyle, Ogrencilerin
zihinleri belirli bir konuya kolaylikla yonlendirilebilir. Bu sayede
miizik, dil 6greniminde 6nemli yardimci unsurlar arasinda yer
almaktadir. Bu yonleriyle birlikte miizik, 6grenme siirecinde
ogrenciye keyif ve motivasyon katarak Ogrencinin derse
katilimin arttirmaktadir.

Bu baglamda, miizigin arag olarak kullanildig1 yabanci dil
dersleri hem Ogretmenlere hem de Ogrencilere avantajlar
saglamaktadir. Konvansiyonel Ogretimden uzaklagsmak ve
derslerin daha motive edici, ilgi ¢ekici bir sekilde gegmesi igin
miizik temelli uygulamalar, 6gretmenlerin kullanabilecegi en
etkili yontemlerdendir. Yabanci dil 6gretiminde motivasyonun
arttirilmasi, derse katilimin ¢ogalmasi, derse karsi olumlu
tutumlarin fazlalastirilmas: gibi unsurlarin ve yabanci dil
O6grenmenin kalic1 hale gelmesi, miizigin 6nemli bir destekleyici
unsuru olarak degerlendirilmektedir (Caglak Eker, Caglak ve
Eker,2020).

Miizik sadece yabanci dile ait kaliplar1 6grenmek icin
degil dilin fonetik yapisin1 6grenmek ve pekistirmek i¢in de arag
olarak kullanilabilir. ingilizce gibi, tonlamalarin ¢ok kullanildig
dillerde vurgu ve tonun asilanmasi konusunda miizik énemli bir
yer tutar.

Ergun ve Canbulat’in (2023) caligmasinda, miizigin
yabanci dil 6gretiminde kullanilmasinin, 6grenciler i¢in motive
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edici oldugu, dilin 6grenme hizim1 arttirdigi, dil 6grenimi
kendi aralarinda dilin kelime ve ifadelerini denemekten de keyif
alabilecekleri sonuglar1 ortaya koyulmustur.

Caglak Eker, Caglak ve Eker’in (2020) calismasinda,
yabanci dil 6gretiminde destekleyici ve tamamlayict yapist ile
onemli bir 6gretim araci olarak kabul edilen miizigin, 6grenmeyi
kolaylagtirdig1, hafizayr gii¢lendirdigi ve Ogrenmeyi daha
eglenceli hale getirerek bireylere motivasyon sagladigin
belirtmistir. Ayn1 zamanda miizigin eglenceli yapisi sayesinde
ogrencilerde yabanci dil dersine katilimi sagladigi, derse olan ilgi
diizeylerinde artig goriildiigiinii ve Ogrencilerin yabanci dil
dersinde miizigin bir ara¢ olarak kullanilmasinda olumlu bir
tutum sergiledikleri belirtilmistir.

Ozcanli ve Kozikoglu'nun (2024) calismasinda, fark
analizleri sonucunda; Ingilizce dersini seven, yabanci film izleme
veya miizik dinleme aligkanligina sahip olan ve Ingilizce ders
basaris1 yiiksek ortaokul dgrencilerinin ingilizce konusma &z-
yeterlik algilarinin daha yiiksek diizeyde oldugunu belirtmis ve
ogretmenlerin, Ogrencilerin Ingilizce konusma yeterligini
arttiracak yontem, teknik ve etkinliklere yer vermeleri, onlarin
kelime dagarcigini artiracak uygulamalar gerceklestirmeleri ve
derslerde siirekli olarak ingilizce konusarak grencilerin bu dile
maruz kalmalarini saglamalar1 6nerisinde bulunmustur.

Oz’iin (2024) cahigmasinda kaygi, dil 6greniminde
O0grenmeyi etkileyen bir faktor olarak bilinirken, miizigin bu
kaygiy1 azaltmakta 6nemli derecede etkili oldugu belirtilmistir.

1.1. Calismanin Amaci

Bu arastirmanin amaci, Ingilizce dgretiminde miizigin
kullanimina iligkin akademisyen goriislerini tespit etmektir. Bu
amaca iligkin belirlenen alt problemler asagida verilmistir.
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Katilime1r akademisyenlerin demografik dagilimlar
nasildir?

. Katilime1 akademisyenlerin derslerinizde miizigi arag

olarak kullanma durumu nedir? Kullaniliyorsa hangi
konularin Ogretiminde kullanmaktadir?
Kullanilmiyorsa nedenleri nelerdir?

Katilime1 akademisyenlerin  miizigin ara¢ olarak
kullanilmas1 konusundaki diisiinceleri nelerdir?

Katilime1 akademisyenlerin derslerinizde, 6gretmen
adaylarina meslek hayatlarinda miizigi ara¢ olarak
kullanmasini1 6nerme durumu nedir?

Katilime1 akademisyenlerin Yabanct Dil 6gretmenleri
(Meb) derslerinde miizigi ara¢ olarak kullanmasi
gerektigi ile ilgili goriisleri nelerdir?

Katilime1 akademisyenlerin  Okul Oncesi donem
yabanct dil egitiminde miizigin yeri ve Onemi
hakkindaki diisiincesi nedir?

Katilime1  akademisyenlerin ~ {lkdgretim  ddnemi
yabanct dil egitiminde miizigin yeri ve Onemi
hakkindaki diisiincesi nedir?

Katilime1  akademisyenlerin  Ortadgretim  donemi
yabanct dil egitiminde miizigin yeri ve Onemi
hakkindaki diisiincesi nedir?

Orgiin Genel Yabanci Dil Egitimi derslerinde ne tiir
bilgi, beceri ve tutumlarin kazandirilmasinda miizik
arag olarak kullanimu ile ilgili goriisii nedir?

Katilime1  akademisyenlerin yabanct pop miizigi
dinleme ve sOylemenin yabanci dil gelisimine etkisi
konusundaki diistinceleri nelerdir?

Katilime1  akademisyenlerin - konuya iliski farkli
diisiince, tavsiye ve Onerileri nelerdir?
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2. YONTEM
2.1. Arastirma Modeli

Bu caligsma nitel aragtirma prensipleriyle yiiriitiilmiistiir.
Nitel aragtirma, gézlem, gériisme ve belge analizi gibi yontemler
kullanilarak, nitel veri toplandigi ve bu sayede algilarin ve
olaylarin dogal ortamda gergekei ve biitiinciil bir bigimde ortaya
kondugu bir arastirma siirecidir. (Yildirim ve Simsek, 2008: 39).
Nitel arastirma, disiplinler arasi biitiinciil bir bakis acisini esas
alarak, arastirma problemini yorumlayici bir yaklagimla
incelemeyi benimseyen bir yontemdir. Uzerinde arastirma
yapilan olgu ve olaylar kendi baglaminda ele alinarak, insanlarin
onlara yiikledikleri anlamlar agisindan yorumlanir (Altunisik ve
Digerleri, 2010: 302).

2.2. Arastirma Grubu

Arastirmanin ¢alisma grubu, Trabzon Universitesi Fatih
Egitim Fakiiltesi Ingiliz Dili Egitimi Anabilim Dali
akademisyenlerinden dort ve Yabanci Diller Yiiksekokulu
akademisyenlerinden bes olmak iizere toplam dokuz
akademisyenden olusturmaktadir.

Arastirmanin  Calisma Grubu Arastirmada tesadiifi
olmayan kolayda oOrnekleme yontemi  kullaniimistir.
Arastirmanm  ¢alisma  grubu  Trabzon  Universitesi
akademisyenlerinden olusacaktir. 3 “Kolayda 6rnekleme, adi
tizerinde oldugu i¢in tercih edilen tesadiifi olmayan 6rnekleme
yontemidir. Arastirmact kendisine yakin, elinin altindaki
rahatlikla ulasabildigi birimleri o6rnekleme dahil eder.
Yansizliktan bahsetmek miimkiin degildir. Birimler secilme
olasiliklar1 bilinmeden 6rnekleme alinirlar” (Bastiirk & Tastepe,
2013, 5.145) Kolayda 6rnekleme, ana kiitle igerisinden segilecek
ornek kesimin aragtirmacinin yargilarinca belirlendigi tesadiifi
olmayan 6rnekleme yontemidir. Kolayda orneklemede veriler,
ana kiitleden en kolay, hizli ve ekonomik sekilde toplanir
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(Malhotra, 2004: 321, Aaker vd., 2007: 394, Zikmund, 1997:
428).

2.3. Verilerin Toplanmasi

Veriler toplanmasi amaciyla arastirmaci tarafindan,
goriisme formu hazirlanmis ve formun uygulanmasi i¢in Trabzon
Universitesinden gerekli izin almmustir. Trabzon Universitesi
Ingiliz Dili Egitimi Anabilim Dal1 ve Yabanci Diller Yiiksekokulu
akademisyenleri listesi hazirlanmigtir. Daha sonrasinda verileri
toplamak i¢in kurum igerisindeki akademisyenlere goniilliilik
esasina dayal sekilde katilabilecekleri miilakatlar yapilmistir.

2.4. Veri Toplama Araci

Veriler Trabzon Universitesi Ingiliz Dili Egitimi Anabilim
Dali ve Yabanci Diller Yiiksekokulu akademisyenlerinden
toplanmistir.  Arastirma  verilerini  toplamak  amaciyla
arastirmacilar tarafindan goriigme formu hazirlanmis ve alaninda
uzman {i¢ 6gretim iiyesinin uzman gorilisiine sunulmustur. Gelen
doniitler dogrultusunda goriisme formuna son diizeltmeler
yapilarak uygulamaya hazir hale getirilmistir. Calisma grubu i¢in
belirlenecek katilimcilar ile goriismeler gergeklestirilmistir.

2.5. Verilerin Analizi

“Betimsel icerik analizi yontemi, belirli bir konuda ya da
alanda birbirinden bagimsiz olarak yapilan nitel ve nicel
calismalarin derinlemesine incelenip diizenlenmesi anlamina
gelir. BoOylece o konu ya da alandaki genel egilimler
belirlenmektedir. Bu yontemde elde edilen sonuglarin, hedeflenen
konulara yonelik olarak gelecekte planlanan c¢alismalara yon
gostermesi beklenmektedir” (Ultay, E., Akyurt, H., Ultay, N.
2021, s. 189).
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3. BULGULAR
3.1. Birinci Alt Probleme iliskin Bulgular

Akademisyenlere “Katilimci akademisyenlerin
demografik dagilimlar1 nasildir?” sorusu yoneltilmis ve
akademisyenlerden alinan yanitlar Tablo 1’de gortilmektedir.

Tablo 1. Akademisyenlerin Demografik Dagilimlari

Sira  Akademik Akademisyenlik Universite Dis1
Unvan Siiresi Deneyim

1 Ogretim 13 y1l 6 ay MEB
Gorevlisi

2 Dr. 16 yil

3 Dog. Dr. 15 yil 3,5 yil MEB

4 Dr. 15 y1l

5 Ogretim 18 yil Ozel okul
Gorevlisi

6 Ogretim 5yl DKKA  Kalinma
Gorevlisi Ajansi

7 Ogretim Syil 13 yil MEB
Gorevlisi

8 Aragtirma Syl Bes y1l MEB
Gorevlisi

9 Arastirma 3yl Ozel okul
Gorevlisi

Akademisyenlerin demografik dagilimlarinda

akademisyenlik stiresilerinin 3 ila 18 yil arasinda degistigi
goriilmektedir. Akademisyenlerin 6nemli bir bdliimiiniin
tiniversite dis1 deneyimi bulunmaktadir.

3.2. Ikinci Alt Probleme iliskin Bulgular

Akademisyenlere “Derslerinizde miizigi arag¢ olarak
kullaniyor musunuz? Yanitiniz evet ise hangi konularda nasil
kullantyorsunuz? Yanitiniz hayir ise neden kullanmiyorsunuz?”
sorusu yoneltilmis ve akademisyenlerden alinan yanitlar Tablo
2’de goriilmektedir.
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Tablo 2. Akademisyenlerin Derslerinde Miizigi Ara¢ Olarak
Kullanma Durumlari

Ifade Kategori Katilime1
kodu

Evet kullantyorum Telaffuza katki saglamast Al, A4
Kelime 6gretimi ve ezberi A8, A7
Gramer 6gretimi Al,
Ogrenmenin kalicilig Al, A4,
Yogun ve uzun derslerde es vermek A2 Al
amactyla
Desing speaking Al
Derse dikkat-ilgi ¢ekme A2, A5, A7

Hayir Zaman yetersizligi A6

kullanmiyorum

Miizik disinda baska medyalarin kullanimi A9
(film vs.)
Kullanmay1 tercih etmeme A3

Tablo 2’de akademisyenlerin derslerinde miizigi arag
olarak  kullanip  kullanmadiklar1 ~ hakkindaki  ifadeler
goriilmektedir. Bu ifadeler olumlu goriisler ve olumsuz goriisler
olarak simiflandirilmistir. Olumlu goriis belirten ve derslerinde
miizigi ara¢ olarak kullanan alti akademisyen, olumsuz goriis
belirten ii¢ ve derslerinde miizigi arac¢ olarak kullanmayan dort
akademisyen bulunmaktadir. Bir akademisyen (A2) ise hem evet
hem hay1r cevabini vermistir. Bu akademisyenin ifadesi asagida
verilmigtir.

A2: Hem evet hem hayiw, c¢iinkii soyle ogretim araci olarak
kullanmiyorum ama duygusal hazir bulunurluklarina katki
saglamak anlaminda kullaniyyorum. Bazen online derslerde dahi
ben bunu yapryordum. Ozellikle ayrica belirtmek istiyorum.
Dersin basinda ortasinda ya da sonunda ama é6zellikle basinda
ve bazi 6grencilerin sikildiklarini dersten koptuklarint gérdiigiim
anda ogrencilerin ilgilenen ¢cekmek icin o anki konuyla alakali bir
sarki varsa aklima gelen ornegin iste atiyorum. Temel Ingilizce
dersinden bahsediyorum. Geg¢mis zaman konusunda islerken
sarkisint defalarca actigim sarkilar olmustur basit ve ornek su
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anda aklima gelen ama bir konu ogretimi olarak kullanmiyorum.
Oyle bir yetim de yok ¢iinkii zaten.

Akademisyenlerden biri (A3) derslerinde miizigi arag
olarak kullanmadigim1 fakat nasil kullanilmas1 gerektigini
Ogrencilerine 0grettigini ve onlarin kullanmasi i¢in tesvik ettigini
belirtmistir.

Olumsuz goriisler ifadesini olusturan bdliim en az
diisiinceye sahip kisim olmustur. Derslerde miizigin ara¢ olarak
kullanan akademisyenler ise en ¢ok ortak paydada bulustuklar
konu miizigi derslerinde tesvik etme araci, 6grenmenin kaliciligi
konulart olmustur. Bu akademisyenin ifadesi asagida verilmistir.

A3: Simdi biz burada ogretmen egitiyoruz miizigi egitim araci
olarak burada kullanmiyorum ama miizigin egitim aract olarak
kullanilmasint nasiul kullanilacagini temel ilkelerini 6gretiyorum
ogrencilere de ornek ders yaptirdigimizda bu temel ilkelere uyup
uymadiklarini anlasin kullanip kullanmamalar: gerektigini dikkat
ediyoruz bunun icin ozel ayrilmis bir modiiliimiiz var ve de biitiin
demolarimizda da bunu tesvik ediyoruz 6grencilerimize.

3.3. Uglincii Alt Probleme iliskin Bulgular

Akademisyenlere “Miizigin ara¢ olarak kullanilmasi
konusundaki dislinceniz nedir?” sorusu yoneltilmis ve
akademisyenlerden alinan yanitlar Tablo 3’te goriilmektedir.

Tablo 3. Akademisyenlerin Miizigin Ara¢ Olarak Kullanilmasi
Konusuna iliskin Diisiinceleri

Ifade Katilimer
kodu

Kiigiik yas gruplari i¢in faydali Al, A3, A4 A6, A7, A8

Dikkat ¢ekerek ve eglendirerek Ogretmesi A2, A6

bakimindan faydali

Kelime bilgisi i¢in faydali Al, A7

Telaffuz gelisimi i¢in faydal A2, A9

Dersi eglenceli hale getirmesi A6

Dil bilgisi gelisimi i¢in faydali Al, A6, A9

Yapi ve kaliplarin 6grenilmesinde faydal Al

Giinliik konugma dilinde faydali Al, A3

Ruh hali ve duygu durumlarinda faydal A2, A6
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Tablo 3’de akademisyenlerin derslerinde miizigin arag
olarak kullanilmas1 konusuna iligkin diistincelerini goriilmektedir.
Tiim akademisyenler olumlu goriis bildirmistir. En fazla belirtilen
goriis, 6zellikle kiigiik yas gruplart i¢in faydali oldugudur. Ayni
zamanda akademisyenler, dil bilgisi gelisimi, kelime bilgisi,
telaffuz gelisimi, yap1 ve kaliplar1 6grenmesi ve giinliik konugma
dilindeki faydalar1 gibi konularindaki ©nemi {izerinde de
durmuslardir.  Asagida bir akademisyenin goriisiine yer
verilmigtir.

A6: Kesinlikle miizik, yani boyle isitsel ogelerle dil
ogretimi konusunda olumlu goriislerim var. Kendi derslerimde
kullanamiyor olsam da etkili oldugunu diisiiniiyorum. Ozellikle
kiigtik yas gruplarini ¢ok etkili oldugunu diisiiniiyorum. Bir kere
zaten dikkat ¢ekici ve eglence igerdigi igin kiiciik yas gruplarin
oldukga etkili biiyiik yas gruplarinda belki gramer 6gretimi igin
miizik. Ozellikle bu yabanci sarkilar derslerde kullanilabilir.
Icerisindeki kelimeler ve gramer ogeleri analiz edilebilir.

3.4. Dordiincii Alt Probleme iliskin Bulgular

Akademisyenlere “Derslerinizde, 6gretmen adaylarina
meslek hayatlarinda miizigi ara¢ olarak kullanmasini 6neriyor
musunuz” sorusu yoneltilmistir. Alinan cevaplarda Tiim
akademisyenler, miizigi derslerinde ara¢ olarak kullanmasini
Onerdigini belirtmistir.

Asagida baz1 akademisyen goriiglerine yer verilmistir.

A4: Kesinlikle ogreniyorum. Telaffuz kelime ogretimi
konusunda ¢ok etkili bir ara¢ ve hafizada kolay kaliyor.
Dolayisiyla bence kullanmalilar.

A7: Sumf oOgretmenliginde ilkokul Ingilizce égretimi
dersine giriyorum. Dolayisiyla dogrencilere de orada bolca
oneriyorum. Ozellikle kiiciik yas gruplariyla muhatap olacaklar
icin orada ornek dersi anlatimlarinda da bolca kullandigimiz bir

10
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etkinlik. Evet, o&gretmen adaylarint  kullanmasi gerektigini
diistintiyorum.

3.5. Besinci Alt Probleme iliskin Bulgular

Akademisyenlere “Yabanci Dil 6gretmenlerinin (MEB)
derslerinde miizigi arag¢ olarak kullanmalar1 gerektigine inantyor
musunuz” sorusu yoneltilmistir. Tiim akademisyenler, miizigin
ara¢ olarak kullanmasi gerektigine inandigimi belirtmistir.
Asagida baz1 akademisyen goriiglerine yer verilmistir.

AA4: Kesinlikle. Ozellikle Milli Egitim ogretmenleri ¢iinkii
onlar daha diisiik yas gruplarina giriyorlar. Miizigi ara¢ olarak
kullanmalilar ki artik yapay zekda var. Istedikleri kelimelerden
istedigi miizigi olusturup 6grencilere aktarabilirler.

A8: MEB derslerinde de ozellikle ilkokul ¢agindaki
derslerde tekerleme gibi daha anlasilir sarkilar kullanarak ya da
miizigi ogretim aract olarak kullanarak derslere entegre
edilmesinin gerekli oldugunu diigiiniiyorum.

3.6. Altinc1 Alt Probleme iliskin Bulgular

Akademisyenlere “Okul Oncesi donem yabanci dil
egitiminde miizigin yeri ve onemi hakkinda ne diisiiniiyorsunuz?”’
sorusu yoneltilmistir. Akademisyenlerden alinan yanitlar Tablo
4’te goriilmektedir.

Tablo 4. Akademisyenlerin Okul Oncesi Dénem Yabanci Dil
Egitiminde Miizigin Yeri ve Onemi Hakkindaki Diisiinceleri

ifade Katimc1 kodu
Kalic1 6grenmeyi destekler Al, A5, A6, A7, A9
Oyunla ve eglenerek 6grenmeyi destekler A2, A3, A4, A5,
Kulak dolgunlugu kazanmalarini destekler A8, A9

Telaffuz ve kelime 6gretimini destekler A4

Tablo 4’da akademisyenlerin okul 6ncesi donem yabanci
dil egitiminde miizigin yeri ve Oonemi hakkinda ki goriisleri
bulunmaktadir. En fazla belirtilen goriis, “kalict 6grenmeyi
destekler” maddesidir. Ayn1 zamanda akademisyenler, oyun ile
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birlikte kullanilabilir, kulak doygunlugu kazanmalarini destekler,
telaffuz ve kelime 6gretimini destekledigini de ifade etmislerdir.
Asagida baz1 akademisyen goriisline yer verilmistir.

A3: En onemli sey belki de sadece miizikten ibarettir
diyebiliriz miizik ve oyun baska hi¢cbir seye gerek yok zaten
miizigin igerisinde oyunu ve biitiinsel viicut yaklasimina entegre
ediyoruz. Hani viicuduna entegre edip hem dinleyecek hem
oynayacak hem ogrenecek yani 6grenmek de demiyoruz, buna da
maruz kalmak diyoruz. Dolayisiyla gerekli, kesinlikle sart.

3.7. Yedinci Alt Probleme iliskin Bulgular

Akademisyenlere “Ilkdgretim donemi yabanci dil
egitiminde miizigin yeri ve dnemi hakkinda ne diisiinliyorsunuz?”
sorusu yoneltilmis ve akademisyenlerden alinan yanitlar Tablo
5’te goriilmektedir.

Tablo 5. Akademisyenlerin Ilkégretim Dénemi Yabanci Dil
Egitiminde Miizigin Yeri ve Onemi Hakkindaki Diisiinceleri

Ifade Katilime1 Kodu
Kalic1 6grenmelerini destekliyor Al, A6

Uygun kazanimlarla kullanilabilir A3, A8, A9
Kiigiik yag gruplarinda daha ¢ok etkili A2, A4, A5
Ogrenciler bilingli olarak maruz kalabilir A7

Yapay zeka araglari kullanilarak desteklenebilir A6

Tablo 5’de akademisyenlerin ilkdgretim donemi yabanci
dil egitiminde miizigin yeri ve Onemi hakkinda ki goriisleri
bulunmaktadir. En fazla “Uygun kazanimlarla kullanilabilir” ve
“kiiciik yas gruplarinda daha c¢ok etkili” maddeleri iizerinde
durulmustur. Akademisyenler ayn1 zamanda, Kalic1 6grenme,
Ogrencilerin bilingli olarak maruz kalmasi ve yapay zeka araglari
ile desteklenmesi konularinin da Onemine deginmislerdir.
Asagida baz1 akademisyen goriiglerine yer verilmistir.

A4: [Ikogretim donemi de kritik donemin disinda olsa bile
bizde bir mantik var. Ne kadar yas asagidaysa ogrenme o kadar
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hizlt oluyor. Dolayisiyla miizik ilkégretimde de kullaniimasi
gereken onemli araglarindan biri.

A9: Tlkogretim donemindeki 6grenciler icin bende bundan
faydalandim faydali olacagim diisiiniiyorum egitim odaklr ¢ocuk
miizikleri olabilir mesela head sholders knees and toes adli viicut
kistmlarimi  6gretmek igin basit bir miizik vardir benzeri
miiziklerde olabilir. Ilkégretimin sonlarina yaklastikca da normal
herhangi bir miizigin kullanilmasiin da 6nii agiliyor ve faydal
oldugunu diistiniiyorum.

3.8. Sekizinci Alt Probleme iliskin Bulgular

Akademisyenlere “Ortadgretim donemi yabanci dil
egitiminde miizigin yeri ve dnemi hakkinda ne diisiinliyorsunuz?”
sorusu yoneltilmistir. Akademisyen goriigleri Tablo 6’da
goriilmektedir.

Tablo 6. Akademisyenlerin Ortaégretim Donemi Yabanci Dil
Egitiminde Miizigin Yeri ve Onemi Hakkindaki Diisiinceleri

ifade Katihmal
Kodu

Miizigin ortadgretimde ilgi ¢ekici, motive edici olmast Al, A4, A5, A6

Ortadgretimde hedef ve kazanimlara uygun kullanilabilir A3, A4, A6, A8

olmasi

Ilkokul kadar verimli olmaz A2, A9

Ergenlikle birlikte &grenciler miizik kullanimmda A7

¢ekinebilir

Tablo 6’de akademisyenlerin ortaggretim donemi yabanci
dil egitiminde miizigin yeri ve Oonemi hakkinda ki goriisleri
bulunmaktadir.

En fazla “Miizigin ortadgretimde ilgi ¢ekici, motive edici
olmast” ve “Ortadgretimde hedef ve kazanimlara uygun
kullanilabilir  olmasi” maddeleri {izerinde durulmustur.
Akademisyenler aym zamanda, Ilkokul kadar verimli
olmayacagimi ve Ogrencilerin ergenlikle birlikte derse katilim
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konusunda ¢ekinceleri olabilecegini belirtmiglerdir. Asagida bazi
akademisyen goriisiine yer verilmistir.

A2: Yani orda ilkokuldan, ortaokuldan bir tik daha itist
seviyede. Cocuklarin artik oyun ¢aginin biraz daha azaldig bir
donem oldugu i¢in ilkokul ve okul oncesi kadar etkili olacagini
diisiinmiiyorum. Ama ben dedigim gibi ben lisans ogrencilerine
dahil konu égretimi i¢in olmasa bile dikkat toplamak ilgi ¢cekmek
adina kullaniyorum

3.9. Dokuzuncu Alt Probleme iliskin Bulgular

Akademisyenlere “Orgiin Genel Yabanci Dil Egitimi
derslerinde hangi bilgi, beceri ve tutumlarin kazandirilmasinda
miizik ara¢ olarak kullanilabilir? (Konu ve Kazanim bakimindan)
Bilgi, Beceri ve Tutum igeriklerine genel bir degerlendirme
yapabilir misiniz?” sorusu yoneltilmis ve akademisyenlerden
alian yanitlar Tablo 7°de belirtilmistir.

Tablo 7. Akademisyenlerin Orgiin Genel Yabanci Dil Egitimi
Derslerinde Hangi Bilgi, Beceri ve Tutumlarin Kazandirilmasinda
Miizigin Ara¢ Olarak Kullamlabilirligi ile Tlgili Goriisleri

Kategori _ifade Katilime1 kodu
Bilgi Dilin yapis1 (gramer, zaman zarflar, fiil), ~ Al, A2, A3, A4,
deyim ve ifadelerin kullanimi, kelime A5, A7, A8, A9

bilgisi 0gretimi
Beceri Telaffuz, konusma becerisi, ezberleme ve Al, A2, A3, A4,

uygulamam becerisi A5, A6, A7, A9

Tutum Derse kars1 ilginin artmasi, 6grenmeye Al, A2, A3, A5,
yonelik pozitif tutum, 6grenciyi motive A6, A7, A8
etmesi

Tablo 7’de akademisyenlerin 6rgiin genel yabanci dil
egitimi  derslerinde hangi bilgi, beceri ve tutumlarin
kazandirilmasinda miizigin ara¢ olarak kullanilabilirligi ile ilgili
goriisleri yer almaktadir. Tiim akademisyenler, bilgi bakimindan
dilin yapis1 (gramer, zaman zarflari, fiil), deyim ve ifadelerin
kullanimi, kelime bilgisi 6gretimi; beceri bakimindan telaffuz,
konugsma becerisi, ezberleme ve uygulamam becerisi
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kazandirmada ara¢ olarak kullanilabilecegini belirtmislerdir.
Tabloya tutum bakimindan bakildiginda ise A9 disinda tiim
akademisyenler derse karsi ilginin artmasi, 6grenmeye yonelik
pozitif tutum, 6grenciyi motive etmesi bakimlarindan derslerde
miizigin ara¢ olarak kullanilmasinin 6nemine deginmislerdir.
Asagida bazi akademisyen goriislerine yer verilmistir.

A5: Miizigin kullanimi daha hafizada kalyyor ya miizikle
ilgili ya da sarkiyla ilgili durumlar hangi kelime hangi kelimeyle
kullaniliyor, hangi kelimeden sonra, hangi kelime gelmis mesela
kelime, kelime, evet bir katki saglayabilir.

A7:  Ozellikle kelime bilgisi, telaffuz bilgisi, yeri
geldiginde kiiltiir bilgisine de etki ettigini diistintiyorum ¢tinkii bir
sarkidan ozellikle giincel sarkilarda o topluma dair pek ¢ok seyi
ogrenebiliyoruz. Aslinda o toplumdaki inanglar aliskanliklar:
ogrenebiliyoruz. Dolayisiyla kiiltiir bilgisi de verilebiliyor.
Osrenciler acisindan boyle ama ogretmen agisindan da derse
motive etme konusunda faydali oldugunu diistintiyorum.

3.10. Onuncu Alt Probleme iliskin Bulgular

Akademisyenlere “Yabanct pop mizik dinleme ve
sOylemenin yabanci dil gelisimine etkisi oldugunu diisiiniiyor
musunuz?” sorusu yoneltilmistir. Akademisyenlerin tiimii,
yabanci pop miizik dinleme ve s6ylemenin dil gelisimine olumlu
yonde etkisi oldugunu belirtmistir. Asagida bazi akademisyen
goriislerine yer verilmistir.

A9: Evet diistiniiyorum aktif olarak miizik dinlemek demek
belli basli kelimelerin, kelime kaliplarinin nasil telaffuz edildigini
ve ayni zamanda miizigin dinlerken anlama isteginin dogal
olarak geldigini kelime bilgisi gelisimi dilbilgisi kurallarinda da
farkl: seyler 6grenmeye yol a¢iyor. Séylemekte zaten telaffuz
acisindan kisiye hem destek hem de ozgiiven saglayacagini
diisiiniiyorum ¢iinkii dili aktif bir sekilde kullanmis oluyor.
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Kelimelerin nasil soylenecegini bildigi zaman belli edecektir.
Ozgiiven saglayacagin diisiiniiyorum.

Al: evet sadece dinlemek degil sozleri ezberleyip
soylemek énemli ben kendimden ornek vereyim mesela ben bir¢ok
gramer konusunu da telaffuzun bir¢cogunu da sarkilardan
ogrendim ve bunlar: telaffuzlarda onlarda bilin¢li olmadan bu
gramer konusu bu konuymus diye mesela lise hazirliktayken konu
vardi orada hoca anlatirken ben dedim ki ben bu konuyu
biliyorum nereden biliyorum sarkilardan o ge¢miy iste su fiilden
sonra ing gelir bundan sonra to gelir diye listeyi ezberlemek
yerine ben o sarkilart dinleyerek ezberleyerek zaten bir¢ogunu
ogrenmisim farklt ama dolayisiyla simdi de ogrenciler aynisini
vapsa benzer sonuglar alir.

3.11. Onbirinci Alt Probleme Iliskin Bulgular

Akademisyenlere “Bu konuda belirtmek istediginiz bagka
bir diislinceniz, tavsiye ve Onerileriniz var mi? Varsa nedir?”
sorusu yoneltilmis akademisyenlerden alinan yanitlar Tablo 8’de
belirtilmistir.

Tablo 8. Akademisyenlerin konu ile ilgili genel diisiince, tavsiye ve

onerileri
Kategori Katilime1
kodu
Miizigin ara¢ olarak kullanilmasimi eksik bulma
Her yasta etkili oldugunu diisiinme A4,
Motivasyon kaynagi oldugunu diistinme A3, A4,

Miifredata kazandirilmasinin faydali olacagii diigiinme A5, A6, A8
Ogretmenlere  kullanmalar1  icin  egitim  verilmesi Al, A7
gerektigini diisiinme

Kiigiik yas gruplarinda daha verimli oldugunu diisiinme A9

Tablo 8’de akademisyenlerin konu  hakkindaki
diisiinceleri goriilmektedir. Bir akademisyen konu hakkinda
herhangi bir diisiince belirtmemistir (A2). Asagida bazi
akademisyen goriisiine yer verilmistir.
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A7: Bu konuda eksik oldugunuzu diisiiniiyorum. Ozellikle
milli egitimde ya da baska yerlerde o&gretmenlik yapan
ogretmenlere, derslere miizik nasil entegre edilir diye egitim
verilmesi gerektigini diigiiniiyorum. Yani niyet giizel aslinda
ogrenciyi ¢ekmek istiyoruz. Ogrenciye faydamn bilgi vermek
istiyoruz ama yontem konusunda eksiklerimiz oldugunu
diistiniiyorum. Nasil kullanirim ogretilmesi lazim. Bu konuda
seminer mi yapu, egitimi yapiulw, video mu yayinlanir
bilemiyorum ama bu konuda ¢ok eksik oldugunu diisiiniiyorum.
Ciinkii o az once bahsettigim konu kapsam simirlamast
yvapilmadan rastgele oldugunu diisiintiyorum. Sahada boyle, yani
sahada gormiis biri olarak soyliiyorum. O yiizden egitime
ihtiyacimiz var bu konuda.

4. SONUC VE ONERILER

Akademisyenlerin demografik dagilimlarinda
akademisyenlik siiresilerinin 3 ila 18 yil arasinda degistigi
goriilmektedir. Akademisyenlerin  6nemli bir bdliimiiniin
tiniversite dig1 deneyimi bulunmaktadir.

Akademisyenlerin bir kismi miizi§in arag olarak
kullaniminin, telaffuza katki saglamasi, kelime oOgretimi ve
ezberi, gramer Ogretimi, 6grenme kaliciligi, yogun ve uzun
derslerde es vermek amaciyla kullanimina, speaking
uygulamalarinda, derse dikkat-ilgi ¢ekme konularinda
kullandiklarin1  belirtmistir. Bazi1 akademisyenler ise zaman
yetersizligi, miizik disinda baska medyalar1 kullanmay1 tercih
etmesi ve kullanmay1 tercih etmeme goriiglerinde bulunmuslardir.

Akademisyenlerin miizigin ara¢ olarak kullanilmasinin
kiiciik yas gruplar i¢in faydali, dikkat ¢ekerek ve eglenerek
Ogretmesi bakimindan faydali, kelime bilgisi, telaffuz gelisimi
icin faydali, dersi eglenceli hale getirmesi bakimindan faydali, dil
gelisimi, yap1 ve kaliplarin 6gretilmesinde faydali, giinliik
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konusma dilinde faydali, ruh hali ve duygu durumlarina faydal
goriiglerini sunmuslardir.

Akademisyenlerin timii Ogretmen adaylarina miizigi
derslerinde arag olarak kullanmalarin1 6nerdigini ve kullanmalari
gerektigini belirtmistir.

Okul 6ncesi donem yabanci donem yabanci dil derslerinde
miizigin yeri ve dnemi hakkinda akademisyenlerin goriislerden en
fazla belirtilen goriis, kalic1 6grenmeyi destekler maddesidir. Ayni
zamanda akademisyenler, oyun ile birlikte kullanilabilir, kulak
doygunlugu kazanmalarint destekler, telaffuz ve kelime
Ogretimini destekledigini de ifade etmislerdir.

[Ikdgretim donemi yabanci dil egitiminde miizigin yeri ve
onemi hakkinda akademisyenler, en fazla “uygun kazanimlarla
kullanilabilir” ve “kiiciik yas gruplarinda daha cok etkili
maddeleri lizerinde durmustur. Akademisyenler ayni zamanda
kalic1 6grenme, 6grencilerin dile bilingli olarak maruz kalmasi ve
yapay zeka araglari ile desteklenmesi konularinin da 6nemine
deginmislerdir.

Ortadgretim donemi yabanci dil egitiminde miizigin yeri
ve Onemi hakkinda akademisyenler en fazla “Miizigin
ortadgretimde ilgi ¢ekici, motive edici olmas1” ve “Ortadgretimde
hedef ve kazanimlara uygun kullanilabilir olmasi” maddeleri
iizerinde durulmustur. Akademisyenler aym zamanda, ilkokul
kadar verimli olmayacagini ve &grencilerin ergenlikle birlikte
derse katilim konusunda ¢ekinceleri olabilecegini belirtmiglerdir.

Akademisyenlerin Orglin genel yabanci dil egitimi
derslerinde hangi bilgi, beceri ve tutumlarin kazandirilmasinda
miizigin ara¢ olarak kullanilabilirligi ile ilgili goriislerinde tlm
akademisyenler, bilgi bakimindan dilin yapis1 (gramer, zaman
zarflari, fiil), deyim ve ifadelerin kullanimi, kelime bilgisi
Ogretimi; beceri bakimindan telaffuz, konusma becerisi,
ezberleme ve uygulamam becerisi kazandirmada ara¢ olarak
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kullanilabilecegini belirtmislerdir. Yalnizca bir diginda(A9) tim
akademisyenler derse karsi ilginin artmasi, 6grenmeye yonelik
pozitif tutum, 6grenciyi motive etmesi bakimlarindan derslerde
miizigin arag olarak kullanilmasinin 6nemine deginmislerdir.

Tiim akademisyenler yabanci pop miizigi dinleme ve
sOylemenin dil gelisimine olumlu ydnde etkisi oldugunu
belirtmistir.

Akademisyenlerin konu ile ilgili farkli bir disiince,
tavsiye ve onerileri arasinda ,“miizigin arag olarak kullanilmasini
eksik bulma”, “her yasta etkili oldugunu diisiinme”, “motivasyon
kaynagi oldugunu diisiinme”, “Miifredata kazandirilmasinin
faydali olacagmi diisiinme”, “Ogretmenlere kullanmalar1 igin
egitim verilmesi gerektigini diisiinme”, “Kiiclik yas gruplarinda
daha verimli oldugunu diisiinme” maddeleri tizerinde durdugu
gorlilmiistiir. Bir akademisyen (A2)ise konu hakkinda bir fikir

belirtmemistir.

Bu arastirmadan elde edilen sonuclar 1s18inda asagidaki
onerilerde bulunulmaktadir.

- Dikkat eksikligi ve odaklanma problemi yasayan Ogrenciler
i¢in yabanci dil egitiminde miizik, destekleyici bir ara¢ olarak
kullanilabilir.

- Yabanci dil 6gretmenleri, derslerinde miizigi yalnizca eglence
icin degil, pedagojik dogrultuda kullanilan bir ara¢ olarak
kullanilabilir.

- Ogretmen adaylarina miizigin yabanci dil derslerinde
kullanilmas1 konusunda egitimler verilebilir.

- Derslerde kullanilacak miiziklerin egitim kurumlar1 tarafindan
belirlenip miizik listeleri ve etkinlik havuzlar1 olusturulabilir.

- Ogretmenler 6grencilerin yaslarina ve gelisimsel 6zelliklerine
gore sarki ve etkinlik secebilir.

- Yabanc1 dil derslerinde miizigi sistemli bicimde entegre edip
orgiin egitimde kullanilmasi yayginlagtirilabilir.
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IDENTIFYING AND MANAGING STUDENT
MISBEHAVIOUR IN VOCATIONAL COLLEGE
EFL CLASSROOMS

Hisem KORKMAZ!
Samet TASCI?

1. INTRODUCTION

Educational literature widely recognizes classroom
management as both a fundamental and contested area of
pedagogical practice. The profession operates under the
fundamental principle that effective instruction is rooted in the
instructor’s capacity to maintain an orderly learning environment.
However, the field lacks consensus regarding the
conceptualization of classroom management and its
implementation. Scholars have proposed multiple interpretations
of classroom management alongside interconnected constructs
including authority, control, discipline, and various forms of
inappropriate student conduct (Abbott, 2014; Doyle, 1986;
Gebhart, 2006). The proliferation of definitions reflects the
subjective nature of these concepts, as individual teachers
interpret them through the lens of their own beliefs, prior
experiences, and professional practices. Given that interpretations
of misbehaviour are context-dependent, research conducted
across diverse institutional types, with varied participant
populations, and employing different methodological approaches
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would contribute valuable insights to develop more nuanced and
dependable conclusions.

The present study, therefore, examined how tertiary-level
English as a Foreign Language (EFL) instructors at vocational
schools in Turkiye perceive student misbehaviour, the factors
contributing to such behaviour, and the strategies they employ to
address it. The study pursued these objectives by addressing the
following research questions:

1. What are the common misbehaviours in EFL classrooms
at tertiary vocational schools?

2. What are the underlying reasons for ELF learner
misbehaviour at tertiary vocational schools?

3. How do the EFL instructors cope with misbehaviour in
their classes at tertiary vocational schools?

2. LITERATURE REVIEW

2.1. Classroom  Management,  Discipline  and
Misbehaviour

The literature demonstrates considerable divergence in
how educators and researchers conceptualize classroom
management, discipline, and student misbehaviour. This
conceptual variability stems largely from the interpretive nature
of these phenomena and the diversity of theoretical frameworks
proposed across the field. Doyle (1986) characterizes classroom
management as an expansive concept encompassing all instructor
activities and behavioural responses designed to establish and
sustain order, thereby creating conditions conducive to effective
instruction and learning. Abbott (2014, p.72) describes it as the
“wide variety of skills and techniques that teachers use to keep
students organized, orderly, focused, attentive, on task, and
academically productive during a class.” While these definitions
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emphasize organizational and motivational dimensions rather
than explicitly addressing problematic conduct, classroom
management in practice frequently encompasses the management
of disruptive student behaviour. To better illuminate this
multifaceted concept, scholars have examined related constructs
including discipline and misconduct separately. Jones and Jones
(2001) stress that discipline constitutes a critical foundation for
effective classroom management, requiring instructors to
proactively establish behavioural expectations and institutional
norms. Alternatively, Lewis (1997) characterizes discipline as
encompassing instructor responses to student actions, suggesting
that disciplinary approaches necessarily vary according to
contextual circumstances and student characteristics. Gebhart
(2006) reinforces this perspective by arguing that both
management and discipline function as essential components of
EFL instruction, serving to preserve academic progress while
fostering respectful and participatory learning environments.

Misbehaviour itself also warrants careful
conceptualization, as the literature approaches its definition from
multiple angles, emphasizing causal factors, consequences, or
behavioural manifestations within classroom settings. Kyriacou
(1986) frames misbehaviour as conduct that “undermines the role
of teacher as a leader and facilitator of a classroom,” focusing on
its relational and structural implications. In contrast, Turnukli
and Galton (2001) emphasize functional disruption, defining
misbehaviour as impediments to the “desired flow of teaching and
learning process.” Research conducted in Turkish educational
contexts provides yet another perspective. Tertemiz (2000)
highlights the cascading consequences of misbehaviour, noting
that inadequate intervention can result in diminished peer
concentration, classroom disorder, instructional disruption, and
escalation of behavioural problems. The synthesis of these
various formulations suggests broad agreement that misbehaviour
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comprises any student conduct perceived as undesirable because
it disrupts or threatens the instructional environment instructors
seek to maintain.

2.2. Types of Misbehaviour and Underlying Reasons

Research has documented numerous manifestations of
misbehaviour within  classroom environments, including
tardiness, disrespect directed toward peers and instructors,
inappropriate verbal contributions, physical aggression toward
classmates, class absenteeism, failure to complete assigned work,
distraction through electronic devices, passive resistance to
instructional activities, violation of institutional policies, and
hostile communication (Bru et al., 2002; Cabaroglu & Altinel,
2010; Debreli & Ishanova, 2019; Finn et al., 2008; Oztiirk, 2017).
Second language classrooms present an additional concern not
typically present in other educational contexts. The use of first
language during instruction has been identified as problematic
conduct in foreign language teaching environments (Debreli &
Ishanova, 2019).

Misbehaviour in English as a Foreign Language (EFL)
classrooms can stem from various underlying reasons, which can
be broadly categorized into student-related factors, teacher-
related factors, and environmental factors. Students often exhibit
misbehaviour due to a lack of interest or motivation in learning
the language (Debreli & Ishanova, 2019; Habibi et al., 2018). This
can manifest as excessive talking, use of mobile phones, and
reluctance to participate in classroom activities. Along with
demotivation, foreign language speaking anxiety can also lead to
disruptive behaviours. This kind of anxiety is mostly due to the
fear of negative evaluation, communication apprehension, and
self-assessment of language proficiency (Sulaiman &
Altakhaineh, 2021). Besides, as Hasanov and BrandiSauskiené
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(2025) have recently stated, some students misbehave to gain
attention or assert power within the classroom.

On the other hand, teacher-related factors are sometimes
equally responsible for misbehaviour. Alkurdi and Alghazo
(2021) highlight that teachers’ own misbehaviours, such as poor
communication styles or negative attitudes, can provoke
reciprocal misbehaviour from students. More commonly,
ineffective teaching methods and poor classroom management
can contribute to student misbehaviour. Teachers may struggle
with managing large classes, dealing with multiple languages, or
balancing punishment and encouragement (Habibi et al., 2018).
Likewise, discriminative attitudes of teachers can be reasons for
undesirable behaviours. Though not frequently reported in the
literature, perceived or actual discrimination by teachers based on
students’ ethnicity, socioeconomic status, or other factors can
lead to decreased motivation and increased misbehaviour (Sa’d &
Eames, 2021).

Finally, environmental factors also emerge as important
underlying reasons for student misbehaviour. As presented by
Cabaroglu and Altinel (2010), factors such as parent, socio-
economic status, media, and class size are among the leading
reasons. In a recent study, Kamali et al. (2024) have concluded
that the socio-cultural norms and political or ideological
intolerance can influence student behaviour in the classroom.

When instructors respond to misconduct without
demonstrating care or maintaining constructive dispositions, such
behaviour can precipitate substantial negative outcomes, ranging
from compromised learning outcomes to instructor exhaustion
and disengagement (Doyle, 1986).

2.3. Coping Strategies Against Misbehaviour

Historically, traditional frameworks for classroom
management have advocated that instructors communicate
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behavioural standards and classroom expectations explicitly, then
respond to student actions through systems of incentives and
consequences (Swinson & Melling, 1995). Contemporary
scholarship has increasingly critiqued this model, noting that such
“punishment or reward” approaches can precipitate adverse
outcomes including heightened aggression, social withdrawal,
and severe diminishment of academic motivation. An alternative
perspective proposes redirecting focus toward student self-
awareness and self-management capacities (Schneider, 1996).
Under this framework, instructors facilitate student recognition of
inappropriate conduct and encourage learners to assume
ownership of both their actions and their academic progress. A
third approach, articulated by Edwards and Mullis (2003),
emphasizes peer accountability and collaborative norm-setting.
This perspective advocates empowering students to establish
classroom behavioural standards collectively and maintain
adherence to these norms through peer accountability
mechanisms, minimizing direct instructor intervention.

Rahimi and Hosseini (2012) examined coping strategies
among EFL instructors in Iran and found that EFL teachers in this
context prioritized constructive methods, employing positive
reinforcement more frequently than punitive or aggressive
approaches when responding to misconduct. Additionally,
teachers reported utilizing structured discussion as a mechanism
for developing student awareness of problematic behaviours. The
researchers noted a serious distinction between educational
sectors: public school instructors relied more heavily on
punishment and confrontational strategies compared to their
private school counterparts. Yilmaz and Sahinkaya (2010)
documented an extensive array of techniques, encompassing
direct communication with students, investigation of behavioural
antecedents, counselling, verbal cautions, consultation with
support personnel, strategic non-response to minor infractions,
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and escalation to administrative personnel. In the Turkish higher
education context, Erdem and Kogyigit (2019) identified a
concerning range of instructor responses including verbal
reprimands, deliberate disregard, disciplinary consequences, and
in some instances, physical intervention. Within Turkish tertiary
EFL instruction specifically, Akkar (2019) found that
practitioners frequently employ nonverbal communication
techniques, strategic silence, and questioning as primary
behavioural management tools with university-level language
learners.

While numerous direct interventions and instructional
responses have demonstrated efficacy in classroom management,
research also recognizes the utility of non-intervention strategies.
In particular, strategic disregard and deliberate silence can prove
effective in diminishing certain undesirable behaviours,
particularly those motivated by attention-seeking (Akkar, 2019;
Scheuermann & Hall, 2011).

3. METHODOLOGY
3.1. Setting and Participants

This study took place at the School of Foreign Languages
within Manisa Celal Bayar University (MCBU) located in
Manisa, Turkiye. The School’s primary institutional
responsibility encompasses the administration of the English
Preparatory Program as well as mandatory English language
instruction and field-specific English courses offered across the
university’s diverse faculties and vocational schools.

During the data collection phase, the School of Foreign
Languages employed 41 EFL instructors in total. Of this
population, 11 instructors maintained regular teaching
assignments at vocational institutions located throughout Manisa,
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including both central campus locations and outlying
municipalities. These 11 instructors received invitations to
participate in the study. One instructor declined participation,
citing personal circumstances that precluded involvement. An
additional two instructors were unable to participate due to
planned sabbaticals or professional exchange commitments
scheduled during the study period. Consequently, eight EFL
instructors teaching at vocational schools consented to voluntary
participation in this research. The participants consisted of five
males and three female instructors with teaching experience
ranging from 5 to 21 years (M= 13.25). All participants hold at
least a bachelor’s degree in English Language Teaching or related
fields, with three participants holding master's degrees. This
sample size of 8 participants is considered appropriate for the
qualitative data of the present study, as it allows for in-depth
exploration of individual perceptions while maintaining
manageability for thorough qualitative analysis (Creswell, 2013).

3.2. Instruments and Data Collection

This study employs a qualitative research design utilizing
semi-structured interviews as the primary data collection
instrument. The interviews were designed to explore EFL
instructors’ perceptions of student misbehaviour and their
strategies for managing such behaviours in vocational school
settings. The interview questions were developed based on a
review of relevant literature and were refined through a piloting
session with a different instructor who did not participate in the
main study.

All interviews were conducted individually with each of
the eight participants in a quiet, private setting to ensure
confidentiality and comfort. Each interview session lasted
approximately 30-45 minutes and was audio-recorded with the
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participants’ consent to ensure accurate capture of their responses
for subsequent transcription and analysis.

3.3. Data Analysis

The interview data collected from the eight EFL
instructors were analysed using qualitative thematic analysis. All
interview sessions were audio-recorded and transcribed verbatim
by the researcher.

The data analysis followed an inductive coding approach,
moving from specific instances in the data to broader patterns and
themes. The researchers independently engaged in an elaborate
and systematic examination of the transcribed data, beginning
with open coding to identify initial codes. These codes were then
organized into meaningful categories based on their similarities
and relationships. The qualitative data analysis software NVivo
12 Qualitative Software was utilized to facilitate the coding
process, organize the data, and ensure systematic and rigorous
analysis.

To ensure reliability and validity in the qualitative
analysis, several measures were implemented. Member checking
was conducted by sharing the initial findings with participants to
verify the accuracy of interpretations. Additionally, peer
debriefing sessions were held with a colleague experienced in
qualitative research to review the coding process and emerging
themes.

4. FINDINGS

4.1. EFL Instructors’ Perceptions of Student
Misbehaviour

The qualitative analysis of interview data revealed three
major themes regarding EFL instructors’ perceptions of student
misbehaviour at vocational schools: types of student
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misbehaviour, underlying causes of misbehaviour, and coping
strategies employed by instructors.

Table 1. Types of student misbehaviour

Theme Sub-theme Recurring Codes Participants
Technology-  Excessive phone use during P1, P2, P3,
Related class P4, P5, P6,
Disruptions  Social media engagement P7, P8
Over-reliance on translation
apps
= Gaming during lessons
o
E Attendance  Chronic lateness P1, P2, P3,
3 and Frequent absences P4, P5, P6,
s Punctuality ~ Extended disappearances P7
£ Issues Irregular class participation
=]
>
& Lack of Insufficient English proficiency  P1, P3, P4,
° Academic Poor study habits P5, P6, P7
g Preparation  passive learning attitude
}_

Unrealistic grade expectations

Disrespectful ~ Talking during instruction P2, P3, P5,
Classroom Ignoring teacher directions P7, P8
Behaviour Challenging instructor authority

Gender-based disrespect

The analysis identified four primary categories of student
misbehaviour that instructors frequently encounter in their EFL
classrooms at vocational schools. To begin with, all eight
participants reported technology-related disruptions as one of the
most prevalent forms of misbehaviour. Participants consistently
mentioned students’ excessive use of mobile phones during class
time. As Instructor 3 noted, ““The biggest issue is students using
their phones constantly. They're on Instagram, TikTok, even
during speaking activities.” Similarly, Instructor 6 expressed
frustration with students’ over-reliance on translation
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applications: ““Some students think they can just use Google
Translate for everything and don't see the point of learning.”

As another sort of undesirable behaviour, seven out of
eight participants identified chronic attendance problems as a
significant behavioural concern. Instructors reported that students
frequently arrive late or skip classes entirely. Instructor 1
explained, “Many students come late or skip classes entirely.
They don’t see English as important for their vocational
training.”

Additionally, six participants highlighted students’
insufficient academic preparation and passive learning attitudes.
For example, Instructor 4 described the challenge: *““Students
come with very basic English levels but expect to pass without
effort. The gap between their level and course expectations is
huge.” Instructor 7 also added, ““Some students have never
learned study habits. They expect everything to be spoon-fed.”

As another emerging theme, five participants reported
instances of disrespectful behaviour, including talking during
instruction and challenging instructor authority. Instructor 2
shared, “I’ve had students talking loudly in Turkish while I’m
explaining something, completely ignoring the lesson.”
Additionally, Instructor 8 mentioned gender-related challenges:
““Some students challenge my authority, especially male students
questioning female instructors.”
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4.2. Underlying Causes of Misbehaviour

Table 2. Underlying reasons for student misbehaviour

Theme  Sub-theme Recurring Codes Participants
Motivational Vocational school as last P1, P2, P3,
Issues resort P4, P5, P6,
Unclear career goals P7, P8
Perceived irrelevance of
= English
= Low academic aspirations
<
[<5]
2 Socioeconomic  Part-time work obligations P1, P2, P4,
.,E_ Factors Financial constraints P5, P6, P8
2 Limiteq family support for
@ education
8 Lower socioeconomic
= backgrounds
=
3 System- Curriculum-student needs P1, P2, P3,
5 Related mismatch P4, P5, P6,
Problems Large class sizes P7
General vs. technical English
focus

Limited individual attention

Motivational issues were found to be the most prevalent
underlying reason for the misbehaviour perceived by the EFL
instructors. All participants attributed misbehaviour primarily to
students’ lack of motivation and unclear career goals. Instructor
3 explained, “Most students are here because they couldn’t get
into a 4-year program. They see vocational school as their last
option.”” The perceived irrelevance of English to their vocational
training was another recurring concern, as Instructor 5 noted:
“They don’t understand why they need English for technical
fields like automotive or machinery.”

Similarly, six out of eight participants recognized
socioeconomic challenges as significant contributors to student
misbehaviour. Instructor 1 observed, "Many students work part-
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time jobs and come to class exhausted. English class is the last
thing on their minds.” Family background also emerged as a
factor, with Instructor 6 stating, "Some come from families where
education isn’t prioritized, especially language learning."

Lastly, some system-related factors such as EFL
curriculum, class sizes, and lack of technical equipment for
language learning were found be important reasons for
misbehaviour. Seven participants identified curricular and
structural issues within the educational system. To exemplify,
Instructor 4 criticized the curriculum design: "The curriculum
doesn’t match their interests. We’re teaching general English
when they need technical vocabulary.” Class size was another
frequently mentioned concern, as Instructor 2 explained: "Class
sizes are too large — the presence of 30 or more students in a class
makes individual attention impossible.”

4.3. Coping Strategies Employed by Instructors

The analysis revealed various strategies that instructors
have developed to manage student misbehaviour and improve
classroom dynamics.

Table 3. Coping strategies employed by the EFL instructors

Theme Sub-theme Recurring Codes Participants

Relationship  Learning student names quickly  P1, P2, P3,

3 Building Showing interest in vocational P4, P5, P6,
>

3 programs P7, P8

=3 Connecting English to career

P paths

;g)., Building rapport and trust

©

b= Adaptive Incorporating hands-on P1, P2, P3,
o Teaching activities P4, P5, P6,
3 Methods Using group work strategies P7

o

Technology integration
Interactive learning approaches
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Theme Sub-theme Recurring Codes Participants
Behaviour Setting clear classroom rules P2, P3, P4,
Management  Consistent enforcement P6, P7, P8

Techniques  Contacting parents/coordinators
Fair but firm approach

Curriculum Making assignments practical P3, P4, P5,
Adaptation  Focusing on speaking/listening ~ P6, P8
skills
Incorporating vocational
vocabulary

Reducing grammar emphasis

Despite the fact that various strategies were mentioned by
the EFL instructors participating in the study, all eight
participants emphasized the importance of establishing positive
relationships with their students. Instructor 7 shared her approach
as "l try to learn their names quickly and show interest in their
vocational programs. It helps build rapport.” Making
connections between English and students’ career paths was
another common strategy, as Instructor 3 explained: "I share
examples of how English is used in their specific fields - like
automotive English or tourism phrases."

Adaptive teaching methods emerged as another important
theme in the data analysis of the study. Seven participants
reported modifying their teaching approaches to better suit
vocational school students’ learning preferences. Instructor 5
noted, "l incorporate more group work and hands-on activities.
These students learn better by doing." Technology integration
was also mentioned as an effective strategy: "I use videos, games,
and technology since traditional methods don’t work with this
population™ (Instructor 1).

In a similar vein, six participants described specific
behaviour management strategies they employ. Instructor 2
emphasized consistency: "l set clear rules from day one and
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consistently enforce them. But | also try to be fair and
understanding.” When necessary, instructors also seek support
from other stakeholders, as Instructor 8 mentioned: "Sometimes |
have to contact parents or program coordinators for chronic
Issues."

Lastly, adapting their curriculum to make it more relevant
and engaging for vocational school students was reported by five
instructors. Instructor 6 explained, "1 modify assignments to be
more practical and relevant to their vocational training." Skill
prioritization was another adaptation strategy: "I focus more on
speaking and listening skills rather than heavy grammar since
they’ll need communication skills in the workplace™ (Instructor
4).

5. DISCUSSION
5.1. Types of Student Misbehaviour

The study identified four primary categories of
misbehaviour as technology-related disruptions, attendance and
punctuality issues, lack of academic preparation, and
disrespectful  classroom  behaviour.  Technology-related
disruptions, particularly excessive mobile phone use, emerged as
the most prevalent form of misbehaviour reported by all eight
participants. While the use of mobile devices has been identified
as a misbehaviour in previous studies (Bru et al., 2002; Cabaroglu
& Altinel, 2010; Debreli & Ishanova, 2019; Finn et al., 2008;
Oztirk, 2017), the current findings highlight the intensified
nature of this issue in contemporary vocational school contexts,
where students engage not only in passive phone use but also in
social media engagement and over-reliance on translation
applications during instruction.
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The findings regarding attendance and punctuality issues
align with previous research identifying coming late to class and
skipping class hours as common misbehaviours (Bru et al., 2002;
Cabaroglu & Altinel, 2010; Debreli & Ishanova, 2019; Finn et al.,
2008; Oztiirk, 2017). Seven out of eight participants in this study
reported chronic lateness and frequent absences as significant
concerns.

Disrespectful classroom behaviour, including talking
during instruction and challenging instructor authority, was
reported by five participants. These findings are consistent with
previous studies that identified disrespectful behaviours towards
other students and the teacher, speaking out of turn, talking in a
rude way, and ignoring teacher directions as common
misbehaviours (Bru et al., 2002; Cabaroglu & Altinel, 2010;
Debreli & Ishanova, 2019; Finn et al., 2008; Oztiirk, 2017).
Notably, one participant mentioned gender-based disrespect,
where male students questioned female instructors’ authority,
suggesting that contextual and cultural factors may shape specific
manifestations of misbehaviour.

The lack of academic preparation and unwillingness to
participate in classroom activities identified in this study also
corresponds with previous findings (Bru et al., 2002; Cabaroglu
& Altinel, 2010; Debreli & Ishanova, 2019; Finn et al., 2008;
Oztiirk, 2017).

5.2. Underlying Causes of Misbehaviour

Motivational issues emerged as the most prominent
underlying cause, with all eight participants attributing
misbehaviour to students’ lack of interest or motivation in
learning English. This finding strongly supports previous
research identifying lack of interest or motivation as a primary
cause of misbehaviour in EFL classrooms (Debreli & Ishanova,
2019; Habibi et al., 2018). Participants specifically noted that
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many vocational school students view their institution as a last
resort after failing to enter four-year university programs, which
contributes to low academic aspirations and perceived irrelevance
of English to their vocational training. This perception aligns with
research showing that students often exhibit excessive talking,
use of mobile phones, and reluctance to participate in classroom
activities due to demotivation (Debreli & Ishanova, 2019; Habibi
etal., 2018).

The study also revealed attention-seeking behaviour
among some students, which aligns with recent findings that
students misbehave to gain attention or assert power within the
classroom (Hasanov & Brandisauskiene, 2025).

Environmental factors, particularly socioeconomic
factors, emerged as significant contributors to misbehaviour. Six
participants recognized that students' part-time work obligations,
financial constraints, and limited family support for education
contributed to classroom misbehaviour. These findings are
consistent with previous research identifying socioeconomic
status as a leading reason for misbehaviour (Cabaroglu & Altinel,
2010). The influence of family background and parental attitudes
toward education, mentioned by participants in this study, also
aligns with earlier findings (Cabaroglu & Altinel, 2010).
Additionally, the socio-cultural context described by participants
reflects recent research suggesting that socio-cultural norms can
influence student behaviour in the classroom (Kamali et al.,
2024).

System-related problems, particularly curriculum-student
needs mismatch and large class sizes, were identified by seven
participants as contributing to misbehaviour. These findings
support previous research highlighting class size as a leading
environmental factor affecting student behaviour (Cabaroglu &
Altinel, 2010). Participants’ concerns about ineffective
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curriculum design also align with literature indicating that
ineffective teaching methods and poor classroom management
can contribute to student misbehaviour (Habibi et al., 2018). The
mismatch between general English curricula and students’ need
for technical vocabulary represents a specific manifestation of
inadequate teaching materials, which has been shown to disrupt
the learning process and lead to misbehaviour (Kamali et al.,
2024).

While teacher-related factors such as poor communication
styles, negative attitudes, and discriminative attitudes have been
identified as causes of student misbehaviour in previous research
(Alkurdi & Alghazo, 2021; Sa’d & Eames, 2021), participants in
this study primarily focused on student-related and environmental
factors rather than their own potential contributions to
misbehaviour. This pattern may reflect a natural tendency for
instructors to attribute misbehaviour to external factors, or it may
suggest that the vocational school context presents such
overwhelming student-related and systemic challenges that
teacher-related factors become less prominent.

5.3. Coping Strategies Employed by EFL Instructors

The coping strategies identified in this study demonstrate
a departure from traditional punitive approaches toward more
relationship-based and adaptive methods. All eight participants
emphasized relationship building as their primary strategy,
including learning student names quickly, showing interest in
their vocational programs, and connecting English to career
paths. This approach reflects a shift away from the traditional
classroom management perception that emphasizes strict rules,
awards, and punishments (Swinson & Melling, 1995) toward
more humanistic and student-centred approaches. The emphasis
on building rapport aligns with contemporary understanding that
punitive methods can lead to serious negative results such as
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aggression and loss of learning motivation (Schneider, 1996).
Adaptive teaching methods, employed by seven participants,
demonstrate instructors’ efforts to modify their pedagogical
approaches to suit vocational students' learning preferences. The
incorporation of hands-on activities, group work, and technology
integration reflects a responsive approach to managing
misbehaviour through engaging instruction rather than mere
discipline. This finding is consistent with research suggesting that
ineffective teaching methods contribute to misbehaviour (Habibi
et al., 2018), implying that improving instructional quality can
serve as a preventive strategy.

The behaviour management techniques described by six
participants show a balanced approach that combines setting clear
classroom rules with fair enforcement. While participants
mentioned contacting parents or coordinators when necessary,
this appeared to be a last resort rather than a primary strategy.
This measured approach differs somewhat from the methods
identified in previous Turkish research, which listed verbal
warning, ignoring, punishing, and even resorting to violence as
academic responses to misbehaviour (Erdem & Kogyigit, 2019).
The absence of aggressive or violent responses in the current
study may reflect the specific characteristics of the vocational
school context or the particular participant group. The use of
communication and verbal warnings mentioned by participants
aligns with previous research in Turkish contexts showing that
teachers employ methods such as communicating with students
clearly, warning verbally, and advising (Yilmaz & Sahinkaya,
2010). Additionally, the reported practice of contacting program
coordinators corresponds with earlier findings that teachers
inform management when dealing with misbehaviour (Yilmaz &
Sahinkaya, 2010). Notably, some strategies identified in previous
research, such as using body language and facial expressions,
keeping silent, and asking questions (Akkar, 2019), were not
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prominently featured in participants' descriptions of their coping
strategies. This may suggest that vocational school instructors
prioritize more explicit and direct strategies, or it may reflect
differences in how instructors conceptualize and report their
management techniques. The literature suggests that ignoring and
remaining silent can help eliminate undesirable behaviour
(Akkar, 2019; Scheuermann & Hall, 2011), yet participants in this
study did not emphasize these passive approaches, possibly
because the severity and frequency of misbehaviour in vocational
schools require more active intervention.

The curriculum adaptation strategies employed by five
participants represent a practical response to the mismatch
between standardized EFL curricula and vocational students'
needs. By making assignments more practical, incorporating
vocational vocabulary, and prioritizing speaking and listening
skills over grammar, instructors attempt to increase the perceived
relevance of English, thereby addressing one of the root causes of
misbehaviour identified in the study.

The finding that rewarding methods were not prominently
mentioned by participants in this study contrasts with previous
research showing that EFL teachers tend to use rewarding
methods more than aggression and punishment (Rahimi &
Hosseini, 2012). This difference may be attributed to the unique
challenges of the vocational school context, where severe
motivational deficits may limit the effectiveness of reward-based
strategies.

6. IMPLICATIONS AND CONCLUSION

The findings of this study have several important
implications for EFL instruction in vocational school contexts.
First, the prominence of motivational issues as an underlying
cause of misbehaviour suggests that addressing students'
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perceptions of English relevance should be a priority. The
curriculum adaptation strategies employed by some participants
demonstrate a promising approach, but more systematic
institutional efforts may be needed to align EFL curricula with
vocational training goals. Likewise, the prevalence of
technology-related disruptions calls for institutional policies and
pedagogical strategies that productively integrate technology
rather than simply attempting to restrict its use. Another key
implication is that institutional support systems, including
flexible scheduling for working students and academic support
services, may be necessary to address the root causes of
misbehaviour. Finally, the relationship-building strategies
emphasized by all participants underscore the importance of
teacher-student relationships in managing misbehaviour.
Professional development programs for EFL instructors in
vocational schools should emphasize not only classroom
management techniques but also strategies for building
meaningful connections with students who may feel marginalized
or unmotivated.

This study contributes to the literature by providing
insights into the specific challenges and strategies relevant to EFL
instruction in tertiary vocational schools, a context that has
received limited attention in previous research. The findings
demonstrate that while many forms of misbehaviour are
consistent across contexts, their intensity, underlying causes, and
effective management strategies may vary depending on the
educational setting and student population. As Doyle (1986)
noted, unless misbehaviours are handled with care and with a
positive attitude, they are likely to produce many negative results
ranging from failure in learning to teacher burn-out. The
strategies employed by participants in this study represent
attempts to handle misbehaviour with such care, balancing
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firmness with understanding and adapting instruction to meet
students’ needs while maintaining educational standards.
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