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RUSCA OGRENME MOBIL
UYGULAMALARINDA KULLANICI
DENEYIMLERI: ICERIK ANALIZIi ILE
MEMNUNIYETSIZLIK, SIKAYET VE
TALEPLERIN TEMATIK
DEGERLENDIRILMESI*

Mahmut ONER?2

1. GIRIS

Dil 6grenimi, bireylerin kisisel gelisimlerinde, kiiltiirel
etkilesimlerinde ve profesyonel yasamlarinda temel bir rol
oynamaktadir. Kiiresellesmenin hiz kazandigi giintimiizde,
birden fazla dilde iletisim kurabilme becerisi, bireylerin hem
akademik hem de mesleki basarilarinda belirleyici bir faktor
haline gelmistir. Bu dogrultuda dijital teknolojilerin egitim
stireclerine entegrasyonu, 6zellikle yabanci dil 6grenimi alaninda
onemli bir doniistimii beraberinde getirmistir.

Mobil dil 6grenme uygulamalari, kullanicilarina zaman ve
mekandan bagimsiz Ogrenme olanagr sunarak, Ogrenme
sireglerini  kisisellestirme  imkan1  saglamaktadir. Bu
uygulamalarin esnek ve erisilebilir yapisi, yogun is veya egitim
temposuna sahip bireyler igin cazip bir alternatif olusturmaktadir.
Bununla birlikte, kullanicilarin bu uygulamalara yonelik
memnuniyet diizeyi, uygulamalarin bagarisini1  dogrudan
etkilemektedir. Kullanici deneyiminden kaynaklanan

Bu ¢alisma, Uluslararasi Karadeniz Egitim Arastirmalari Kongresinde (24-26 Ekim
2024, Sinop) sozel bildiri olarak sunulmustur.

2 Ogr. Gér. Dr., Sinop Universitesi, Yabanci Diller Yiiksekokulu, ORCID: 0000-
0003-0156-4177.
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memnuniyetsizlikler hem uygulamalarin popiilaritesini hem de
stirdiiriilebilirligini olumsuz yonde etkileyebilmektedir.

Rusca gerek kiiltiirel gerekse jeopolitik agidan 6nemli bir
dil olarak, O6grenenlere genis bir iletisim ve is birligi alani
sunmaktadir. Ancak dilin yapisal karmasikligi, Kiril alfabesi ve
zengin morfolojik yapisi, 6grenenler agisindan gesitli giicliikler
dogurmaktadir. Bu baglamda mobil uygulamalar, 6grenme
siirecini destekleyen etkili araclar olarak 6ne ¢ikmaktadir.
Bununla birlikte, Rus¢a 6grenmeye yonelik mobil uygulamalarda
kullanict deneyimi odakli akademik caligmalarin siirli oldugu
gorulmektedir. Literatiirde, Ingilizce, Ispanyolca ve diger yaygin
dillerde mobil O6grenme uygulamalarmma yonelik kullanici
deneyimi ve memnuniyetine iligkin arastirmalar bulunmaktadir
(6r. Shobonova & Koroleva, 2019; Ponomarev, 2024). Ancak
Ruscga 6grenmeye yonelik mobil uygulamalarda kullanici temelli
tematik analizlerin sayis1 oldukc¢a sinirhdir.

Bu arastirma, s6z konusu boslugu doldurmak amaciyla,
Google Play Store’da yer alan Rusca 6grenme odakli mobil
uygulamalara iligkin kullanici yorumlarin1 incelemektedir.
Calismanin temel amaci, kullanicilarin memnuniyetsizlik, sikayet
ve beklentilerini tematik olarak siniflandirarak uygulamalarin
giiclii ve zayif yonlerini ortaya koymaktir. Ayrica arastirma,
mobil Ogrenme uygulamalarinda yapay zekd destekli
kisisellestirme, reklam yonetimi ve Ogretim yontemleri gibi
giincel konularin kullanici deneyimine etkisini dolayli bicimde
degerlendirmeyi de hedeflemektedir.

Sonug olarak, bu calisma; (1) Rusga 6grenmeye yonelik
mobil uygulamalarin kullanic1 deneyimi baglaminda sistematik
olarak analiz edilmesi, (2) kullanici geri bildirimlerine dayali
tematik bir model Onerilmesi ve (3) uygulama gelistiricilere
yonelik somut iyilestirme Onerileri sunulmasi bakimindan
literatiire 6zgiin bir katk: saglamaktadir.
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2. LITERATUR INCELEMESI

Mobil dil 6grenme uygulamalari, son yillarda yabanci dil
O0grenme siireglerinde giderek daha Onemli bir ara¢ haline
gelmistir. Bu uygulamalar, kullaniciya zaman ve mekandan
bagimsiz 6grenme olanagi sunarak, bireysellestirilmis 6grenme
deneyimlerini miimkiin kilmaktadir. Potemkina ve arkadaslar
(2020), farklh kiiltiirel gegmise sahip kullanicilarin uygulama
tercihlerinde dilsel ihtiyag¢larin ve kiiltiirel 6zelliklerin belirleyici
oldugunu ortaya koymustur. Bu durum, kullanic1 deneyimlerinin
yalnizca teknik degil, ayn1 zamanda kiiltiirel baglamdan da
etkilendigini gostermektedir.

Mobil O0grenme literatiiriinde, oyunlastirma,
kisisellestirilmis igerik ve etkilesimli modiiller kullanici
motivasyonunu artiran baslica faktorler olarak 6ne ¢ikmaktadir.
Voronkova (2014) tarafindan incelenen Lingual.eo, Duolingo ve
Busuu gibi populer uygulamalar, eglenceli ve etkilesimli
O0grenme ortamlar1 saglamasina ragmen; igerik eksiklikleri ve
teknik hatalar kullanict memnuniyetini olumsuz etkilemektedir.
Benzer bicimde Shobonova ve Koroleva (2019), oyunlastiriimis
yapmin motivasyonu artirdigini, ancak teknik ve pedagojik
sinirliliklarin deneyimi zayiflattigini belirtmistir. Bu bulgular, dil
O0grenme uygulamalarmin yalnmizca pedagojik degil, teknik
yonden de kullanict odakli bir tasarima ihtiya¢ duydugunu
gostermektedir.

Mobil teknolojilerin egitimdeki rolli, esneklik ve
erigilebilirlik boyutlariyla kullanict deneyimini
giiclendirmektedir. ~ Titova  (2012), mobil  6grenme
teknolojilerinin egitsel baglamda kalic1 ve etkili bir ara¢ haline
gelebilmesi i¢in yalnizca pedagojik degil, ayn1 zamanda teknik
altyapmin da giiclendirilmesi gerektigini vurgulamistir. Benzer
bicimde, Zagumennikova (2022), mobil o0grenme
uygulamalarinda erisilebilirlik ve kullanici dostu arayiiz
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tasariminin  kullanici memnuniyetini artiran temel unsurlar
arasinda yer aldigin1 belirtmistir. Nikolayeva ve Kotlyarenko
(2023) ise mobil teknolojilerin yabanci dil Ogretimine
entegrasyon siirecinde teknik altyapi eksiklikleri, 6gretmenlerin
dijital yeterlilikleri ve igerik gelistirme zorluklarinin uygulama
etkinligini sinirladigini ifade etmistir. Bu bulgular, mobil
O0grenme ortamlarinda kullanici deneyimini gelistirmek ig¢in
teknik ve pedagojik desteklerin eszamanli olarak giiclendirilmesi
gerektigini gostermektedir.

Yapay zeka destekli kisisellestirme, son yillarda mobil
O0grenme alaninda One ¢ikan bir bagka gelisim alanidir.
Ponomarev (2024), yapay zeka teknolojilerinin kullanici
davraniglarini = analiz  ederek  icerik  ve  arayiizleri
kisisellestirdigini; bu sayede kullanic1 etkilesimi ve Ogrenme
siirecinin verimliliginin arttigin1 ortaya koymustur. Benzer
bicimde, Temizkan (2022), kullanic1 yorumlarina dayal
analizinde hizmet kalitesi ve uygulama kullanilabilirliginin mobil
uygulamalarda kullanict memnuniyetini  belirleyen temel
faktorler oldugunu  belirtmis; kullanict  dostu  arayiiz
eksikliklerinin ve yetersiz destek hizmetlerinin deneyimi olumsuz
etkiledigini gostermistir.

Literatiirde, mobil uygulamalarin pedagojik katkisi
siklikla vurgulanmaktadir. Drigina (2018), mobil teknolojilerin
Ogrenme  siirecini  daha  erisilebilir, etkilesimli  ve
bireysellestirilmis hale getirdigini belirterek, bu araclarin dil
Ogretiminde pedagojik a¢idan 6nemli bir potansiyel sundugunu
vurgulamigtir. Mayev ve Jiltsov (2021), oyunlastirilmis mobil
uygulamalarin 68renenlerin ilgisini artirarak diizenli kullanim
aliskanligr gelistirdigini ve bu yolla kullanici bagliligini
giiclendirdigini belirtmistir. Doktorov, Sidorova ve Dmitriyeva
(2023) ise ¢ocuklara yonelik hikaye temelli uygulamalarin dil
Ogrenimini kiiltiirel ve c¢evresel baglamlarla iliskilendirme
potansiyeline sahip oldugunu gostermistir. Bu bulgular, kullanict
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yas ve diizeyine gore uyarlanmis pedagojik tasarimlarin dnemini
ortaya koymaktadir.

Ote yandan, kullanict memnuniyetini belirleyen unsurlar
arasinda erisim kolayligi, veri giivenligi ve reklam politikalar1 da
dikkat cekmektedir. Akbolat, Yildirnm ve Amarat’in (2018)
calismasi, mobil saglik uygulamalarina iliskin kullanici
yorumlarini incelemis ve kisisel veri giivenligi konusundaki
belirsizliklerin kullanict memnuniyetini olumsuz etkiledigini
ortaya koymustur. Calisma, seffaf veri politikalar1 ve giivenilir
sistem altyapisinin, kullanicit giliveninin ve memnuniyetinin
stirdiiriilebilirligi agisindan kritik oldugunu vurgulamaktadir.

Tiim bu ¢aligsmalarin ortak noktasi, kullanict deneyiminin
cok boyutlu bir olgu oldugunu gostermesidir. Teknik altyapi,
pedagojik tasarim, reklam politikalari, veri giivenligi ve igerik
kalitesi birbirini tamamlayan unsurlar olarak kullanici
memnuniyetini  belirlemektedir. Bununla birlikte, Rusca
o0grenmeye yonelik mobil uygulamalar baglaminda yapilan
calismalarin son derece sinirli oldugu goriilmektedir. Bu
arastirma, kullanici yorumlarindan elde edilen nitel veriler
araciligryla Rusca 6grenme uygulamalarinin problem alanlarini
tematik olarak analiz eden Oncii bir ¢alisma niteligi tasimaktadir.

3. YONTEM
3.1. Arastirma Deseni

Bu arastirma, nitel arastirma yaklasimi cercevesinde
tematik icerik analizi yontemiyle yiiriitilmistiir. Bu yaklagim,
kullanic1 yorumlarinda yer alan anlamli oriintiileri belirleyerek
kullanict deneyimlerine iliskin kavramsal temalar ortaya
cikarmay1r amaglamaktadir. Tematik analiz, Braun ve Clarke
(2006) tarafindan Onerilen altt asamaya dayali olarak
gergeklestirilmistir:
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Verilerin okunmasi ve 6n kodlamalarin olusturulmast;
Kodlarin temalara ayrilmast;
Temalarin gozden gegirilmesi,

Temalarin adlandirilmasi ve tanimlanmast;

o > W npoE

Bulgularin sistematik bicimde raporlanmas.

Bu yontem, kullanici geri bildirimlerinden dogrudan
anlam c¢ikarma olanagi tanidigi i¢in mobil OZrenme
arastirmalarinda sikga tercih edilmektedir.

3.2. Veri Kaynag ve Orneklem

Arastirmanin veri kaynagini, Google Play Store’da yer
alan Rusca 6grenme odakli mobil uygulamalara yapilan kullanici
yorumlar1 olusturmaktadir. Evreni, 10.000’in iizerinde indirilme
sayisina sahip uygulamalar kapsamaktadir. Calisma kapsaminda,
04.10.2024 tarihine kadar paylasilan 1-3 yildiz araligindaki
toplam 497 kullanict yorumu incelenmistir. Bu yorumlarin
secilme nedeni, olumsuz deneyimlerin uygulamalardaki
gelistirilmesi gereken alanlar1 daha net bigimde yansitmasidir.

Arastirma kapsaminda Ol¢ilit Ornekleme yontemiyle
belirlenen 11 mobil uygulama incelenmistir. Uygulama se¢imi ve
veri toplama sdreci, olgit Ornekleme ydntemine gore
gerceklestirilmistir. Olgiit olarak; (a) Rusca 6gretimi amaci
tagimasi, (b) en az 10.000 indirme sayisina sahip olmasi ve (c)
yorumlarinin kamuya agik bigcimde erisilebilir olmas1 kosullar
dikkate alinmistir.

3.3. Veri Analizi

Toplanan kullanic1 yorumlari, nitel veri analizi yazilimi
destegiyle sistematik bi¢imde kodlanmistir. Ilk asamada veriler
satir satir incelenmis, benzer ifadeler gruplanarak kodlar
olusturulmustur. Ardindan bu kodlar anlam benzerliklerine gore
birlestirilmis ve sekiz temaya ulasilmistir:
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Ucretlendirme ve premium erisim sorunlari
Reklam yogunlugu

Teknik aksakliklar

Ogretim yontemi ve igerik kalitesi
Kullanici deneyimi ve arayiiz tasarimi

Dil 6grenimine 6zgii ihtiyaclar

Reklam-—igerik dengesi
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Ileri diizey igerik eksikligi
Kodlama islemi iki arastirmaci tarafindan bagimsiz
bicimde yiiriitiilmiig, kodlayicilar arast uyum Cohen’s k = 0.78

olarak hesaplanmistir. Bu deger, “yiiksek uyum” diizeyine
karsilik gelmektedir.

3.4. Etik ilkeler

Arastirmada yalnizca kamuya acik kullanici yorumlari
kullanilmis,  kisisel  veriler ve  kullanici  kimlikleri
anonimlestirilmistir. Platform kullanim kosullar1 gozetilmis,
calisma etik kurallara uygun bi¢imde yliriitiilmiistiir.

4. BULGULAR

Kullanic1 yorumlariin tematik analizi sonucunda, Google
Play Store’da yer alan 11 Rusca 6grenme uygulamasina iligkin
veriler incelenmis ve kullanicilarin memnuniyetsizlik, sikayet ve
talepleri sekiz ana tema altinda toplanmistir. Bu temalar, kullanict
deneyimini etkileyen pedagojik, teknik ve tasarimsal unsurlari
kapsamaktadir.

4.1. Ucretlendirme ve Premium Erisim Sorunlar:

Kullanicilarin 6nemli bir boliimi, uygulamalardaki ticretli
icerik oraninin yiiksekliginden ve iicretsiz siirimlerin kisith
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olmasindan memnuniyetsizlik bildirmistir. Premium tiiyelik satin
alan kullanicilar, zaman zaman erisim hatalariyla karsilastiklarini
ve lcret iadesinde zorluk yasadiklarini ifade etmistir. Ayrica,
fiyatlandirma politikalarinin seffaf olmamasi, kullanic1 giivenini
zedeleyen bir unsur olarak o©ne ¢ikmaktadir. Bu tema,
kullanicilarin uygulamalari stirdiiriilebilir bicimde
kullanmalarinin ekonomik erisimle dogrudan iliskili oldugunu
gostermektedir.

4.2. Reklam Yogunlugu

Reklamlarin sikligi ve siiresi, kullanicilarin 6grenme
siirecini  olumsuz etkileyen baslica faktorlerden Dbiridir.
Reklamlarin ders esnasinda ¢ikmasi, dikkat dagimikligina ve
motivasyon kaybina yol agmaktadir. Katilimcilarin bir bolimii,
reklamlarin kapatilabilmesi igin daha fazla ticretsiz segenek talep
etmis; diger bir bolimii ise reklam—icgerik dengesinin makul
seviyede tutulmasi gerektigini vurgulamistir. Ozellikle video
reklamlarin ders ortasinda c¢ikmasi, dikkat daginikligina ve
uygulamayi birakma egilimine neden olmaktadir.

4.3. Teknik Aksaklhiklar

Uygulamalarin yiliklenmesi, ag¢ilmast veya c¢aligmasi
sirasinda yasanan teknik aksakliklar, kullanici memnuniyetini
onemli Ol¢iide azaltmaktadir. Yorumlarda ozellikle uygulama
donmalari, hata mesajlar1 ve ses modiillerinde yasanan
problemler 6ne ¢ikmistir. Sesin bazi derslerde ¢alismamasi ya da
dengesiz bicimde sunulmasi, Ogrenme akisini kesintiye
ugratmaktadir. Kullanici yorumlari, teknik kararliligin dil
O0grenme motivasyonu i¢in kritik Oneme sahip oldugunu
gostermektedir.

4.4, Ogretim Yontemleri ve Icerik Kalitesi

Bir¢ok kullanici, uygulamalardaki 6gretim yaklagimini
ylizeysel bulmakta ve “ezberci” bir yapida oldugunu
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belirtmektedir. ~ Ozellikle  Kiril  alfabesinin  yeterince
ogretilmemesi, dilbilgisi konularimin smirli  sunulmasi ve
konusma pratigi imkaninin olmamasi sikc¢a elestirilmistir.
Kullanicilar, sadece kelime ezberletmeye dayali yontemlerin
kalict 6grenme saglamadigini vurgulamakta; uygulamalardan
dilbilgisi agiklamalari, diyalog drnekleri ve baglamsal 6grenme
oOzellikleri beklemektedir.

4.5. Kullanic1 Deneyimi ve Arayiiz Tasarimi

Araylizlerin karmasik ve kullanici dostu olmamasi,
O0grenme siirecini zorlagtiran 6nemli bir unsurdur. Kullanicilar,
Ozellikle oturum agma sorunlari, otomatik baslatma 6zellikleri ve
yonlendirme  eksikliklerinden  sikayet etmektedir. Bazi
yorumlarda, arayiliz tasariminin gereksiz derecede yogun oldugu,
ilerleme takibinin net olmadigi ve bu durumun motivasyonu
azalttig1 ifade edilmistir. Bu bulgu, tasarim ergonomisinin dil
O0grenme basarisi ilizerinde dolayli fakat giiclii bir etkiye sahip
oldugunu gostermektedir.

4.6. Dil Ogrenimine Ozgii Ihtiyaclar (Telaffuz, Pratik,
Alfabe Ogretimi)

Kullanicilar, 6zellikle telaffuz dogrulama, sesli tekrar ve
pratik modiillerinin eksikligini dile getirmistir. Ayrica, Kiril
alfabesinin temel O0grenme adimlarinda yeterince
desteklenmemesi yeni baslayanlar i¢in 6nemli bir engel olarak
goriilmektedir. Kullanicilar, 6grendikleri kelimeleri baglam
icinde kullanabilecekleri 6rnek climleler ve test araglari talep
etmektedir. Bu tema, uygulamalarin pedagojik olarak yalnizca
“bilgi sunma” degil, ayni zamanda “aktif iiretim” siirecini
desteklemesi gerektigini vurgulamaktadir.

4.7. Reklam-i¢cerik Dengesi

Kullanic1 yorumlarinda, {icretsiz iceriklerin artmasiyla
reklam sikliginin da artmasi arasindaki dengesizlik dikkat
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¢ekmistir. Bazi kullanicilar reklamlar1 kabul edilebilir bulurken,
bazilar1 6grenme deneyiminin sekteye ugradigini ifade etmistir.
Bu durum, gelistiricilerin hem gelir modeli hem kullanici
memnuniyeti arasinda bir denge kurmalar1t gerektigini
gostermektedir. Reklamlarin belirli smurlar i¢inde tutulmasi,
kullanict bagliligin1 korumada belirleyici bir unsur olarak 6ne
cikmaktadir.

4.8. Tleri Seviye Icerik Eksikligi

Bircok uygulamanin yalnizca baslangic seviyesine
odaklandigy, ileri diizeyde igerik veya dilsel derinlik saglamadigi
goriilmiistiir. leri seviye kullanicilar, uygulamalarin tekrar eden
basit igerikler sundugunu ve yeni materyal bulmakta
zorlandiklarini belirtmistir. Bu eksiklik, uzun vadeli kullanici
baghiligin1 azaltan bir unsur olarak degerlendirilmektedir.
Gelistiricilerin, 6grenme siirekliligini desteklemek i¢in kademeli
zorluk diizeyleri i¢ceren modiiller gelistirmeleri 6nerilmektedir.

4.9. Tematik Dagilhim

Elde edilen verilerin tematik dagilimi asagidaki tabloda
Ozetlenmistir:

Tema Kullanicr Yorumlarinda
Goriilme Oram (%)

Reklam yogunlugu 27

Ucretlendirme ve premium erisim 21

Teknik aksakliklar 18

Ogretim yontemi ve igerik kalitesi 12

Kullanici deneyimi ve arayiiz tasarimi 8

Dil C")greniming Ozgii Ihtiyaglar (Telaffuz, 5

Pratik, Alfabe Ogretimi) 5

Reklam-Igerik dengesi

Ileri seviye icerik eksikligi 4

Bu dagilim, kullanicilarin 6ncelikle reklam yogunlugu
(%27), tcretlendirme ve premium erisim sorunlari (%21) ve
teknik aksakliklar (%18) konularinda yogun memnuniyetsizlik

10
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bildirdiklerini gostermektedir. Diger temalar daha diisiik
oranlarda dile getirilmis olsa da oOzellikle 6gretim yontemi ve
icerik kalitesi (%12) ile kullanic1 deneyimi ve arayiiz tasarimi
(%8) konularinda bildirilen elestiriler, uygulamalarin pedagojik
yeterliligi ve kullanilabilirligi agisindan O6nemli gelistirme
alanlarina isaret etmektedir. “Reklam—icerik dengesi” ve “ileri
diizey icerik eksikligi” temalarinin gorece diisiik oranlara sahip
olmasina ragmen, bu konular kullanicilarin uzun vadeli baglilik
ve 6grenme doyumu agisindan kritik dneme sahiptir.

4.10. Genel Degerlendirme

Elde edilen bulgular, kullanicilarin mobil dil 6grenme
uygulamalarina yonelik beklentilerinin ¢ok boyutlu oldugunu
gostermektedir. Katilimcilar, yalnizca hatasiz ¢alisan bir sistem
degil, aynm1 zamanda pedagojik olarak anlaml, erisilebilir ve
kisisellestirilebilir bir 6grenme ortami talep etmektedir. Bulgular,
gelistiriciler i¢in kullanici geri bildirimlerinin iirlin geligtirme
stirecinde dikkate alinmasi gereken stratejik bir veri kaynagi
oldugunu ortaya koymaktadir.

5. TARTISMA

Bu arastirmanin  bulgulari, mobil dil 6grenme
uygulamalarina yonelik Onceki c¢alismalarla biiylik Olclide
ortiismekle birlikte, Rusca 6grenme baglaminda 6zgiin katkilar
sunmaktadir. Literatiirde, kullanicti memnuniyetini etkileyen
unsurlar arasinda uygulamalarin teknik islevselligi, kullanici
dostu arayiiz tasarimi ve pedagojik icerik Kkalitesi One
cikmaktadir.

Zagumennikova (2022), mobil 6grenme uygulamalarinin
degerlendirilmesinde teknik, didaktik ve ergonomik kriterlerin
belirleyici  oldugunu;  ozellikle erisilebilirlik,  kullanict
arayliziiniin islevselligi ve pedagojik etkilesim diizeyinin
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kullanic1 deneyimini dogrudan etkiledigini vurgulamaktadir. Bu
acidan bakildiginda, mevcut caligmada tespit edilen reklam
yogunlugu, licretlendirme ve teknik aksaklik gibi sorun alanlari,
Zagumennikova’nin tamimladigr teknik ve pedagojik kalite
boyutlariyla 6rtiismektedir.

Elde edilen bulgular, kullanici deneyiminin yalnizca
teknik  yeterlilikle degil, Ogretim tasarrmi ve igerik
kisisellestirmesiyle de yakindan iligkili oldugunu gostermektedir.
Ponomarev (2024), yapay zeka teknolojilerinin kullanici
davraniglarin1 analiz ederek bireysel Ogrenme hizina ve
ihtiyaglarina gore igerikleri uyarladigini, bunun da &grenme
stirecinin verimliligini artirdigini belirtmistir. Bu dogrultuda, dil
O0grenme uygulamalarinin yalnizca bilgi aktaran degil, kullanici
etkilesimini destekleyen uyarlanabilir 6grenme ekosistemleri
haline gelmesi gerekmektedir.

Reklam yogunluguna iliskin bulgular, literatiirde mobil
uygulamalarda kullanic1 deneyimini etkileyen dikkat daginikligi
ve motivasyon kayb1 unsurlariyla paralellik gostermektedir. Her
ne kadar Temizkan (2022) dogrudan reklam yogunlugunu ele
almamis olsa da, kullanict dostu tasarim ve hizmet kalitesinin
kullanict  memnuniyeti  iizerindeki  belirleyici  roliinii
vurgulayarak, tasarim temelli kullanic1 odaklilik agisindan benzer
bir yaklasim sunmaktadir. Bu arastirma ise, reklamlarin yalnizca
rahatsiz edici unsurlar degil, 6grenme akisini kesintiye ugratan
bilissel engeller olarak iglev gordiigiinii ortaya koyarak literatiire
Ozgiin bir katki saglamaktadir.

Teknik sorunlara iligkin bulgular, mobil 06grenme
uygulamalarinin basarisinda teknik yeterlilik, sistem kararliligi ve
erisilebilirlik gibi unsurlarin belirleyici roliinii vurgulayan
Zagumennikova’nin  (2022)  sonuglartyla  Ortiismektedir.
Kullanicilarin  donma, ses kaybi ve oturum hatalar gibi
problemleri sik¢a bildirmesi, teknik kararliligin kullanict
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bagliligin1 siirdiirebilmek acgisindan kritik 6nem tasidigini
gostermektedir. Bu nedenle gelistiricilerin, yalnizca pedagojik
yeniliklere degil, ayn1 zamanda diizenli bakim, giincelleme ve
hata giderme sireclerine de 6ncelik vermeleri gerekmektedir.

Bu calisma ayrica, mobil dil 6grenme uygulamalarinda
pedagojik igerigin derinligi ile kullanict memnuniyeti arasindaki
bagi da vurgulamaktadir. Alfabe 6gretimi, telaffuz kontrolii ve
ileri dlizey materyal eksikligi gibi konular, kullanicilarin
“0grenme doyumu” tizerinde dogrudan etkili goriilmektedir. Bu
bulgu, uygulama tasariminda kademeli 6grenme ve baglamsal
icerik zenginligi ilkelerinin Onemini bir kez daha ortaya
koymaktadir.

Sonug¢ olarak, mobil dil 6grenme uygulamalarinin
basarisi, kullanict merkezli tasarim, teknik kararlilik ve pedagojik
anlamlilik arasinda kurulacak dengeye baghdir. Gelistiricilerin
kullanic1 geri bildirimlerini yalnizca sikayet olarak degil, tasarim
sirecinin  stratejik  girdileri  olarak  degerlendirmeleri
onerilmektedir. Boylece uygulamalar, kullanici memnuniyetini
artirmanin otesinde, siirdiiriilebilir bir dijital 6grenme ekosistemi
olusturma potansiyeline sahip olacaktir.

6. SONUC VE ONERILER

Bu arastirma, Rusca Ogrenmeye yonelik mobil
uygulamalarda kullanic1 deneyimini etkileyen temel faktorleri
belirleyerek, bu alandaki 6nemli bir boslugu doldurmustur.
Bulgular, kullanicilarin en sik dile getirdigi sorunlarin reklam
yogunlugu, ticretlendirme politikalar1 ve teknik aksakliklar
oldugunu gostermektedir. Ayrica, O0gretim yontemleri, arayiiz
tasarimi, telaffuz ve alfabe 6gretimi gibi pedagojik unsurlarin da
kullanict memnuniyetinde belirleyici rol oynadigi goriilmiistiir.
Bu bulgular, mobil dil 6grenme uygulamalarinin yalnizca
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teknolojik olarak degil, pedagojik agidan da yeniden
yapilandirilmasi gerektigini ortaya koymaktadir.

6.1. Gelistiricilere Yonelik Oneriler

Mobil dil o6grenme uygulamalarinin stirdiriilebilir
basarisi, kullanic1 deneyiminin biitiinciil bigimde ele alinmasina
baglidir. Oncelikle, reklam siklig1 ve konumlandirmasi, 6grenme
stirecini kesintiye ugratmayacak bicimde optimize edilmelidir.
Kullanicilara reklamlar1 sinirlama veya kapatma secgenegi
sunmak, uygulamaya yonelik giiven ve baglilig1 artiracaktir.

Bunun yani sira, kullanici dostu arayiiz tasarimlari
gelistirilmesi biiyiik 6nem tasimaktadir. Basit, erisilebilir ve
yonlendirici arayiizler, kullanicilarin uygulamada daha uzun siire
kalmalarini1 saglayacaktir. Ayrica, diizenli teknik glincellemeler
ve hata giderme siiregleri, kullanicilarin uygulamaya olan
giivenini koruyacaktir.

Pedagojik ag¢idan, wuygulamalarin yalnizca kelime
ezberletmeye dayali degil, etkilesimli ve baglamsal 6grenme
firsatlar1 sunan yontemlerle desteklenmesi gerekmektedir.
Telaffuz kontrolii, diyalog temelli alistirmalar ve pratik test
modiilleri, kullanicilarin aktif katilimini tesvik edecektir. Son
olarak, ileri seviye kullanicilar i¢in kapsamli igerikler sunulmasi,
ogrenme stirekliligi ve kullanic1 baghiligini giiclendirecektir.

6.2. Arastirmacilara Yonelik Oneriler

Bu caligma, yalnizca Google Play Store yorumlarini temel
aldig1 i¢in belirli sinirhiliklara sahiptir. Kullanici deneyiminin
daha kapsamli bigimde anlasilabilmesi i¢in gelecekte yapilacak
aragtirmalarda Apple App Store, Huawei AppGallery gibi farkli
platformlardaki kullanici geri bildirimlerinin de analiz edilmesi
onerilmektedir.

Ayrica, bu arastirmada yalnizca 1-3 yildiz arasi diisiik
derecelendirmeler incelenmistir. Gelecekte yapilacak ¢alismalar,
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yiiksek puanli kullanici yorumlarimi da dahil ederek, olumlu
deneyimlerin  hangi faktdrlerden kaynaklandigini  ortaya
koyabilir. Boylece kullanici memnuniyetini artiran unsurlar,
modelleme ¢alismalariyla desteklenebilir.

Nitel bulgularin nicel verilerle desteklendigi karma
yontemli  c¢aligmalar, kullanici memnuniyetini etkileyen
faktorlerin goreli Oonemini ortaya koymada yararli olacaktir.
Ozellikle yapay zeka destekli kisisellestirme, dgrenme analitigi
ve Ogrenen Ozerkligi kavramlari, gelecekteki arastirmalarda
derinlemesine incelenmesi gereken alanlardir.

6.3. Sonug

Genel olarak, bu c¢alisma mobil dil 06grenme
uygulamalarinda kullanici deneyiminin teknik, pedagojik ve
tasarimsal boyutlarini biitlinciil bicimde ele almistir. Bulgular,
kullanicilarin  beklentilerinin yalnizca teknolojik yeterlilikle
siirlt olmadigini; ayn1 zamanda 6gretimsel kalite, erisilebilirlik
ve reklam politikalar1 gibi unsurlarin da 6grenme siirecinin
basarisini belirledigini ortaya koymustur.

Dolayisiyla, gelistiricilerin kullanic1 geri bildirimlerini
sistematik bicimde analiz ederek uygulamalarmi kullanici
merkezli bir yaklagimla yeniden tasarlamalar1 hem kullanici
memnuniyetini hem de uygulamalarin siirdiiriilebilirligini
artiracaktir. Bu ¢alisma, mobil 6grenme ekosisteminde kullanici
temelli gelistirmenin Onemini vurgulayan oncii bir adim
niteligindedir.

Yazarin Notu

Bu ¢alisma, Uluslararasi Karadeniz Egitim Arastirmalari
Kongresinde (24-26 Ekim 2024, Sinop) sozel bildiri olarak
sunulmustur.
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TURIZM iSLETMELERINDE SERVIiS
CALISANLARINA YONELIK RUSCA DiL
EGIiTiMi: YENILENMIiS BLOOM
TAKSONOMISI ISIGINDA DiYALOGLARIN
BiLISSEL SURECLERE ETKIiSi !

Mahmut ONER?2

1. GIRIS

Turizm sektorii, farkl: kiiltlirlerden gelen bireylerin yogun
bicimde etkilesimde bulundugu, hizmet kalitesinin dogrudan
iletisim becerilerine bagli oldugu bir c¢alisma alamidir. Bu
baglamda, ¢alisanlarin yabanci dil yeterlikleri yalnizca bireysel
gelisimlerinin degil, ayn1 zamanda isletmelerin rekabet giiciiniin
de belirleyici unsurlarindan biri haline gelmistir. Dil 6gretiminde
biligsel hedeflerin davranisa doniistiiriilmesi, 6grenenin dili
iletisimde islevsel bigimde kullanmasini saglayarak hizmet
kalitesine katkida bulunur (Biger, 2019).

Yabanci dil 6grenimi, bireylerin kiiresel ortama uyum
saglayabilmeleri, kiiltiirler aras1 etkilesim kurabilmeleri ve
profesyonel yasamlarinda daha etkin roller iistlenebilmeleri
acisindan temel bir beceridir. Bu nedenle, turizm sektoriinde
gbrev yapan calisanlarin yabanci dil 6grenimi, sadece iletisimsel
degil, aym1 zamanda biligsel bir siire¢ olarak da
degerlendirilmelidir (Sultanova, 2019). Dil 6grenme siireci,
bireyin bilgiyi hatirlama, anlamlandirma, uygulama, analiz etme,

Bu ¢alisma, Uluslararasi Karadeniz Egitim Arastirmalari Kongresinde (24-26 Ekim
2024, Sinop) sozel bildiri olarak sunulmustur.

2 Ogr. Gér. Dr., Sinop Universitesi, Yabanci Diller Yiiksekokulu, ORCID: 0000-
0003-0156-4177.
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degerlendirme ve yaratma gibi ¢ok katmanl zihinsel etkinlikleri
kapsayan biligsel bir yapr icinde gerceklesir (Bloom, 1956;
Anderson & Krathwohl, 2001). Bu cercevede, Bloom
Taksonomisi’nin  Ogretim  hedeflerini  yapilandirmadaki
sistematik  yaklasimi, c¢agdas egitim anlayisinin  temel
dayanaklarindan biri haline gelmistir. Soltanbekova (2023),
Bloom temelli 0Ogretim siireclerinin 6grenme hedefleriyle
davraniglar arasinda tutarlibik  sagladigmi  ve  Ogretim
etkinliklerinin biligsel asamalara gdre planlanmasinin 6grenme
kalitesini artirdigin1 belirtmektedir.

Glinlimiizde yabanci dil 6gretimi yaklasimlari, salt bilgi
aktarimina dayali yontemlerden uzaklagarak, 6grenenin iist diizey
diistinme becerilerini gelistiren modeller lizerine
yogunlasmaktadir (Doroshka, 2012). Yenilenmis Bloom
Taksonomisi de o6grenmeyi sadece bilgi edinimi degil, ayni
zamanda bilgiyi isleme, yeniden yapilandirma ve yaratici bigcimde
kullanma siireci olarak ele almaktadir (Sukhareva, 2021).
Kabysheva (2023) da benzer bicimde, Bloom Taksonomisi’nin
iki boyutlu yapisimin (bilgi tirleri ve biligsel siirecler)
ogrencilerin elestirel diistinme becerilerini gelistirmede etkili
oldugunu ve Ogretmen egitiminde Dbilissel farkindalik
kazandirdigin1 vurgulamaktadir. Bu yaklagim, dil 6gretiminde
Ogrencilerin  yalnizca kelime veya dilbilgisi kaliplarim
ezberlemesini degil, bunlar1 yeni iletisimsel durumlarda anlamli
bicimde kullanmalarin1 da hedeflemektedir.

Son yillarda yapilan galigmalar, 6gretim materyallerinin
yalnizca dilsel igerikleriyle degil, ayn1 zamanda dgrenenleri hangi
diizeyde bilissel etkinlige yonlendirdigiyle degerlendirilmesi
gerektigini vurgulamaktadir (Alyabysheva & Veryayev, 2020).
Ogrenme gorevlerinin yapist ve kullamlan eylem fiilleri,
Ogrencinin hangi biligsel diizeyde diisiindiigiinii belirlemede
onemli bir gostergedir. Bu nedenle, yabanci dil 6gretiminde
kullanilan materyallerin Bloom taksonomisine goére incelenmesi,
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dil 6grenme siirecinin derinligini ve pedagojik etkinligini ortaya
koymada etkili bir yontem sunmaktadir (Ivanova, 2020;
Zabolotskikh, 2023).

Turizm sektorii calisanlarina  yonelik dil  6gretim
materyalleri, genellikle belirli hizmet baglamlarina dayal
diyaloglar, rol oyunlar1 ve pratik uygulama 6rneklerinden olusur.
Bu materyaller, c¢alisanlarin mesleki iletisim becerilerini
gelistirmeye ve Ogrendiklerini iy ortaminda dogrudan
kullanabilmelerine olanak tanir (Yazgan & Oktay, 2022). Ancak
bu tiir kaynaklarin etkili olabilmesi i¢in, yalnizca dilsel dogruluga
degil, aym1 zamanda O&grenenin biligsel siireglerine hitap
edebilmesine de 6zen gosterilmelidir.

Bu ¢aligmanin inceleme materyali, S. A. Havronina, L. A.
Harlamova ve 1. V. Kazmshkina tarafindan hazirlanan Servis
Calisanlart I¢in Pratik Rusca Kitabt (Ilpaxmuueckuii xypc
pycckozo  sA3bika 01 pabomuuxoe cepeuca) adli, turizm
sektoriinde gorev yapan calisanlara yonelik hazirlanmais, iletisim
temelli ve mesleki igerikli bir kaynaktir. Kitap, ¢alisanlarin is
ortaminda karsilagtiklar1 durumlara uygun diyaloglar araciligiyla
hem iletisimsel hem de bilissel gelisimlerini desteklemektedir.
Yenilenmis Bloom Taksonomisi’nin alt1 biligsel diizeyine dayali
olarak yapilan analiz, bu materyalin O0grenme siirecinde
hatirlama, anlama, uygulama, analiz, degerlendirme ve yaratma
gibi asamalar1 destekledigini gostermektedir (Alyabysheva &
Veryayev, 2020).

Ayrica gilinimiizde dil egitimi siirecleri giderek dijital
ortamlara taginmakta; bu durum, bilissel diizeylerin ¢evrim igi
platformlar araciligiyla daha sistematik bi¢cimde izlenmesine
imkan tanimaktadir. Hibrit 6grenme modelleri, geleneksel dil
Ogretimini ¢evrim i¢i degerlendirme yontemleriyle birlestirerek
o0grenme ¢iktilarimin daha nesnel bigimde Ol¢iilmesine olanak
tanimaktadir. Bu yaklasim, 6zellikle hizmet sektoriine yonelik dil
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Ogretiminde hem bireysel 6grenmeyi hem de kurumsal egitim
programlarinin kalitesini artirmaktadir.

Sonug olarak, bu calismada “Servis Calisanlari I¢in Pratik
Rusca Kitab1” Yenilenmis Bloom Taksonomisi 1s18inda
incelenerek, materyaldeki diyaloglarin ¢alisanlarin dil 6grenme
ve biligsel gelisim slireclerine katkilar1 degerlendirilmistir.
Bulgular, materyalin yalnizca temel iletisim becerilerini degil,
ayni zamanda st diizey biligsel siirecleri de destekleyen
yapistyla,  turizm  sektoriindeki  ¢alisanlarin  mesleki
yeterliliklerine ve isletmelerin hizmet kalitesine 6onemli katkilar
sundugunu gostermektedir.

2. LITERATUR INCELEMESI

Yabanci dil 6gretiminde Yenilenmis Bloom Taksonomisi,
o0grenme hedeflerini altt biligsel diizeyde yapilandirarak
(hatirlama, anlama, uygulama, analiz, degerlendirme ve yaratma),
egitimin yalnizca bilgi aktarimiyla siirli olmayan ¢ok boyutlu bir
stire¢ oldugunu vurgular (Anderson & Krathwohl, 2001). Bu
yaklagim, 6grenenlerin hem bilgiyi edinme hem de bilgiyi isleme
ve yeniden yapilandirma becerilerini destekleyen {ist diizey
biligsel etkinlikleri hedeflemektedir. Bloom’un (1956) klasik
taksonomisi bilgiye erisimi temel alan bir yapi sunarken,
yenilenmis versiyon Ogrenmeyi daha dinamik, uygulamaya
doniik ve ogrenci merkezli bir siire¢ olarak ele almaktadir
(Sultanova, 2019).

Dil 6gretimi literatiiriinde, 6zellikle yabanci dil egitiminin
biligsel temellerine iliskin calismalar, 6gretim materyallerinin
o0grenme siireclerindeki belirleyici roliinii agik bigcimde ortaya
koymaktadir (Biger, 2019). Doroshka (2012), dil 6gretiminde
Yenilenmis  Bloom = Taksonomisi’nin  uygulanmasinin,
Ogrencilerin yalnmizca dilsel yeterliklerini degil, ayn1 zamanda
elestirel dilistinme, analiz ve yaratict ifade becerilerini de
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gelistirdigini belirtmektedir. Benzer bigimde, Sukhareva (2021)
da Bloom Taksonomisi’nin dil dgretiminde sozel yaraticiligin
gelistirilmesinde etkili bir ara¢ oldugunu, 6zellikle “yaratma”
diizeyinde Ogrencilerin 6zgilin diyalog ve sdylemler olusturma
kapasitesini artirdigini vurgulamustir.

Yenilenmis Bloom Taksonomisi’nin dil 6gretimindeki
islevi, 6gretim materyallerinin biligsel boyutta analiz edilmesini
de miimkiin kilmaktadir. Ivanova (2020), bu modelin 6grenme
hedeflerinin tanimlanmasi1 ve 6lgme-degerlendirme siireglerinin
yapilandirilmasinda sistematik bir ¢ergeve sundugunu ifade
etmektedir. Alyabysheva ve Veryayev (2020) ise ders
materyallerinde yer alan soru ve goérev sistemlerinin Bloom
Taksonomisi diizeylerine gore simiflandirilmasinin, materyalin
biligsel derinligini belirlemede etkili bir yontem oldugunu
savunmaktadir. Arastirmacilar, oOzellikle eylem fiillerinin
sikliginin ve karmagsikliginin, 6grencilerin hangi bilissel diizeyde
diistinmeye tesvik edildigini gostermede temel bir gosterge
oldugunu ortaya koymustur.

Turizm sektorii calisanlarina yonelik dil 6gretimi alaninda
yapilan arastirmalar, baglama 0zgili materyallerin 6grenme
siirecini kolaylastirdigini ve 6grenenlerin is yasamina dogrudan
aktarabilecegi beceriler kazandirdigini gostermektedir (Yazgan &
Oktay, 2022; Zabolotskikh, 2023). Ancak bu materyallerin
biligsel siirecler iizerindeki etkisine iliskin ¢aligmalarin sinirh
oldugu goriilmektedir. Mevcut arastirmalar genellikle iletigimsel
yeterlige odaklanirken, Ogrenenlerin hangi biligsel diizeylerde
etkinlik gosterdigini degerlendirmeye yonelik analizlerin sinirl
kaldig1 anlagilmaktadir (Sultanova, 2019; lvanova, 2020).

Giliniimlizde dijital 68renme ortamlarinda (6rnegin
Moodle veya benzeri cevrim ici platformlarda), Bloom
Taksonomisi temelli gorevlerin uygulanmasi, O&grenme
sireclerinin ~ daha  etkin  bicimde izlenmesine  ve
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degerlendirilmesine olanak tanimaktadir. Bu yaklagim, dil
Ogretiminde bilissel siireglerin yalnizca siif i¢i etkinliklerle
degil, c¢evrim i¢i Ogrenme deneyimleri aracilifiyla da
gelistirilebilecegini gostermektedir. Karma (hibrit) 6grenme
modelleri, biligsel diizeylerin daha kapsamli bicimde
gbzlemlenmesini saglayarak, 6gretim materyallerinin Ol¢iilebilir
ogrenme  hedefleri  dogrultusunda tasarlanmasina  katki
sunmaktadir. Bu cercevede, Yenilenmis Bloom Taksonomisi
yalnizca bir pedagojik model degil, ayn1 zamanda dil 6gretiminde
biligsel gelisimin haritasini ¢ikaran bir analitik ¢erceve olarak
degerlendirilmektedir. Hatirlama, anlama ve uygulama diizeyleri
genellikle temel dil becerilerini kapsarken; analiz, degerlendirme
ve yaratma diizeyleri 6grencilerin elestirel diisiinme, problem
cozme ve yeni soylemler (Gretme kapasitelerini ortaya
koymaktadir (Anderson & Krathwohl, 2001; Sukhareva, 2021).

Sonug olarak, mevcut literatiir dil 6gretiminde Yenilenmis
Bloom Taksonomisi’nin Onemini acik¢a ortaya koymakla
birlikte, turizm sektoriine 6zgii 6gretim materyallerinin biligsel
stireglere etkisini dogrudan inceleyen ¢alismalarin azhigi dikkat
cekmektedir. Bu arastirma, s6z konusu boslugu doldurmayi
amaglayarak, “Servis Calisanlar1 I¢in Pratik Rusca Kitabi”ndaki
diyaloglarin bilissel diizeylere gore dagilimini analiz etmekte ve
dil dgretimiyle biligsel siirecler arasindaki iliskiye dair yeni bir
bakis agis1 sunmaktadir.

3. ARASTIRMANIN AMACI VE YONTEMIi
3.1. Arastirmanin Amaci

Bu arastirmanin temel amaci, Havronina, Harlamova ve
Kaznishkina tarafindan turizm sektoriinde gorev yapan
calisanlara yonelik olarak hazirlanmus “Servis Calisanlart Igin
Pratik Rus¢a Kitabi (IIpakmuueckuii Kypc pyccko2o sA3vlka 0
pabomnukog cepsuca)”’ adli 6gretim materyalindeki diyaloglari,
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Yenilenmis Bloom Taksonomisi perspektifinden analiz etmektir.
Calismada, materyalde yer alan diyaloglarin hangi biligsel
siireclere hitap ettigi belirlenerek, bu siireglerin ¢alisanlarin dil
O0grenme deneyimleri ve mesleki performanslar1 iizerindeki
etkileri degerlendirilmektedir. Arastirma, s6z konusu materyalin
yalnizeca dil 6gretimi araci olarak degil, aynm1 zamanda biligsel
becerilerin gelisimini destekleyen bir 6grenme ortami olarak islev
goriip gormedigini ortaya koymay1 amaglamaktadir.

Bu dogrultuda caligsma, dil 6gretimi ile bilissel siiregler
arasindaki iliskiyi agiklamayi ve turizm sektdriine 6zgi dil
egitimi materyallerinin biligsel katkilarin1  degerlendirmeyi
hedeflemektedir.  Ayrica, dil  6greniminde  kullanilan
materyallerin 6gretimsel etkinligini analiz etmek, gelecekte
hazirlanacak sektorel dil o6gretim kaynaklarinin pedagojik
temellerine katki sunmayi da amaclamaktadir (Anderson &
Krathwohl, 2001; Biger, 2019).

Bu amagla, arastirma, Bloom Taksonomisi’nin biligsel
alanina dayali icerik ¢Oziimlemesi yaparak, materyalin
calisanlarin 6grenme siireclerindeki roliinii bilimsel temelde
ortaya koymay1 hedeflemektedir. Literatiirde benzer nitelikte az
sayida ¢alisma bulunmasi nedeniyle, bu arastirmanin elde ettigi
bulgularin hem dil 6gretimi alanina hem de turizm egitimi
uygulamalarina katki saglayacagi 6ngoriilmektedir (Alyabysheva
& Veryayev, 2020; Sukhareva, 2021).

3.2. Arastirma Yontemi

Bu caligma, nitel arastirma yaklagimi benimsenerek
yuritilmistir. Nitel arastirmalar, olgular1 derinlemesine
anlamayi, yorumlamayr ve baglam icinde degerlendirmeyi
amagclayan bir paradigmaya dayanir (Yildirim & Simsek, 2021).
Bu cergevede, arastirmada dokiiman incelemesi ve igerik analizi
teknikleri birlikte kullanilmistir. Dokiiman analizi, mevcut yazili
materyallerin sistematik bicimde incelenmesini ve belirli temalar
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altinda anlamli bir sekilde siniflandirilmasini saglayan bir
yontemdir (Bowen, 2009).

Bu kapsamda, “Servis Calisanlar1 I¢in Pratik Rusca
Kitabi1”nda yer alan tiim diyaloglar inceleme birimi olarak ele
alinmis; her bir diyalog, Yenilenmis Bloom Taksonomisi’nin alt1
biligsel diizeyine gore kategorize edilmistir.  Bloom
Taksonomisi’nin egitim materyallerine sistematik bicimde
uygulanmasi, o6gretim  hedeflerinin  6lgiilebilir  biligsel
gostergelere  doniistliriilmesini  saglamaktadir. Bu  durum,
Altynbekova & Sabitova (2020)’nin Rusca ders kitaplari iizerine
yaptiklar1  caligmada da  goriilmektedir;  arastirmacilar,
materyallerdeki ~ gorevlerin ~ Bloom  duzeylerine  gore
yapilandirilmasinin =~ 6grencilerin - biligsel ~ farkindaligini
giiclendirdigini belirtmistir.

Bu diizeyler su sekilde tanimlanmustir:

1. Hatirlama (Remembering): Onceden ogrenilen
bilgilerin yeniden ¢agrilmasi.

2. Anlama (Understanding): Bilginin anlamlandirilmasi
ve yorumlanmasi.

3. Uygulama (Applying): Bilginin gercek veya simile
edilmis durumlarda kullanilmasi.

4. Analiz (Analyzing): Bilginin bilesenlerine ayrilarak
iliskilerinin incelenmesi.

5. Degerlendirme (Evaluating): Bilginin elestirel
bicimde yargilanmasi ve dogrulugunun test edilmesi.

6. Yaratma (Creating): Yeni bilgi, fikir veya trtnlerin
ortaya konmasi (Anderson & Krathwohl, 2001).

Diyaloglarin bu alt1 diizeydeki dagilimi, her birinin hangi
biligsel siireclere daha fazla vurgu yaptigini ortaya koymak
amactyla tablo haline getirilmis ve betimsel bi¢imde analiz
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edilmistir. Elde edilen veriler, icerik analizi yontemiyle temalar
halinde yorumlanmistir. Icerik analizi, nitel verilerin anlaml
kategorilere ayrilarak Oriintiilerin  belirlenmesini  saglayan
sistematik bir sirectir (Krippendorff, 2018).

Calisma kapsaminda herhangi bir katilimcidan veri
toplanmadigi i¢in etik kurul izni gerekmemektedir. Analiz stireci
yalnizca ~mevcut Ogretim  materyaline dayali  olarak
yiirtitiilmiistiir.

4. BULGULAR

Bu arastirmada, “Servis Calisanlar1 I¢in Pratik Rusca
Kitab1” adl1 6gretim materyalinde yer alan diyaloglar, Yenilenmis
Bloom Taksonomisi’nin alti biligsel asamasma (Hatirlama,
Anlama, Uygulama, Analiz, Degerlendirme ve Yaratma) gore
analiz edilmistir. Analiz sonuglari, materyalin agirlikli olarak
temel diizey biligsel siireclere (Hatirlama, Anlama, Uygulama)
odaklandigini, ancak iist diizey biligsel becerileri (Analiz,
Degerlendirme, Yaratma) de smirli Olglide destekledigini
gostermektedir. Bulgular, kitabin hedef kitlesi olan Al dlzeyi
turizm sektorii ¢alisanlari i¢in uygun bir Ogrenme yapisi
sundugunu ve mesleki iletisim becerilerinin gelistirilmesine katki
sagladigini ortaya koymaktadir.

4.1. Analizin Yontemi ve Kapsam

Kitapta yer alan tum diyaloglar, dokiiman ve igerik analizi
teknikleri kullanilarak incelenmistir. Analiz siirecinde Anderson
ve Krathwohl’'un (2001) gelistirdigi Yenilenmis Bloom
Taksonomisi modeli temel alinmistir. Her bir diyalog, igerdigi
eylem fiilleri, 6gretim hedefleri ve 6grenen davranislar1 dikkate
alinarak alt1 biligsel diizeyden birine atanmustir. Elde edilen
veriler frekans analizi yOntemiyle sayisallastirilmis ve
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diyaloglarin taksonomik diizeylere gore dagilimi asagidaki
tabloda sunulmustur.

Tablo 1. Servis Calisanlari icin Pratik Rusca Kitabi
Diyaloglarmin Yenilenmis Bloom Taksonomisine Gore Dagilimi

(Unite Bazinda)
Unite  Hatirlama Anlama Uygulama Analiz Degerlendirme Yaratma
Giris 15 12 8 7 4 3
Unite 1 10 9 14 5 3 3
Unite 2 8 15 12 8 4 5
Unite 3 12 13 10 7 5 4
Unite 4 11 14 12 8 4 3
Unite 5 13 10 9 6 3 3
Unite 6 9 10 11 5 4 3
Unite 7 10 9 10 6 5 3
Unite 8 8 11 12 7 5 4
Unite 9 7 14 13 8 5 3
Unite 10 12 8 10 9 5 4
Unite 11 10 10 11 9 6 4
Unite 12 11 9 9 7 6 5
Unite 13 9 12 12 9 7 5
Unite 14 10 11 13 8 6 5
Unite 15 12 13 12 7 7 6
Unite 16 11 12 10 9 6 5
Unite 17 10 13 9 10 5 6
Unite 18 8 11 12 8 7 7
Unite 19 9 10 11 8 6 4
Unite 20 10 8 12 9 6 5
Unite 21 11 10 10 7 7 5
Unite 22 10 9 8 6 8 4
Unite 23 9 11 11 8 6 5
Unite 24 8 10 9 7 5 4

Hatirlama Anlama Uygulama Analiz Degerlendirme Yaratma
Genel Toplam 245 232 212 138 92 57

Kaynak: Arastirmaci tarafindan “Servis Calisanlari I¢in Pratik Rusca Kitab1”
dokiimani tizerinde yapilan igerik analizi sonucunda olusturulmustur.
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4.2. Hatirlama ve Anlama Asamalari

Elde edilen verilere gore materyalin yaklasik %65’
Hatirlama ve Anlama diizeylerinde yogunlagsmaktadir. Bu durum,
kitabin temel bilgi edinimi ve anlamlandirma slreclerine
odaklandigini gostermektedir. Ozellikle kelime listeleri, kisa
diyaloglar ve tekrar alistirmalar1 ¢alisanlarin giinliik iletisimde
sitkca karsilagabilecekleri durumlara hazirlik yapmalarim
hedeflemektedir.

Ornek olarak:

e “Kto 310? (Bu kimdir?) — Oto rocogua Ky3Hemos.
(Bu Bay Kuznetsov.)”

e “Urto 310? (Bu nedir?) — D10 otenb. (Bu bir oteldir.)”

Bu diyaloglar, temel tanima ve bilgi ¢agirma becerilerini
(remembering) pekistirirken; “Ber 3naete, uro 310? (Bunun ne
oldugunu biliyor musunuz?) — 3to xypHain. (Bu bir dergi.)”
ornegi anlam ¢ikarma ve iliskilendirme (understanding)
becerilerini desteklemektedir.

Bulgular, Yenilenmis Bloom Taksonomisi’nin 6zellikle
alt diizey biligsel asamalarinin (hatirlama ve anlama) baslangic
diizeyi dil 6grenenleri i¢in kritik oldugunu ortaya koymaktadir
(Anderson & Krathwohl, 2001, s. 67; Bicer, 2019). Bu yapi,
calisanlarin temel sozciik dagarcigini gelistirmesine ve sik
kullanilan ifadeleri is ortaminda daha kolay hatirlamasina olanak
tanimaktadir. Kabysheva (2023), 6grenmenin ilk asamalarinda
biligsel siireclerin temellendirilmesinin, 6grencilerin daha sonra
ust duzey analiz ve degerlendirme gorevlerinde basarilarini
artirdigini vurgulamaktadir. Bu agidan bulgular, dil 6gretiminde
biligsel ilerlemenin asamali niteligini desteklemektedir.

4.3. Uygulama Asamasi

Diyaloglarin yaklasik %20’si uygulama (applying)
diizeyinde siniflandirilmistir. Bu boliimdeki etkinlikler, 6grenilen
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bilgilerin gercek yasam senaryolarinda kullanimi iizerine
odaklanmaktadir. Ozellikle otel ve restoran ortamlarinda sik
karsilagilan durumlar, 6rnegin rezervasyon yapma, siparis alma,
konuk karsilama baglaminda hazirlanmis diyaloglar, 6grenilen
bilgilerin islevsel olarak pekistirilmesini saglamaktadir.

Ornek olarak:

o “BrI xoTuTe 3akazatk Homep? (Oda siparis etmek ister
misiniz?) — Jla, na nBoux. (Evet, iki kisilik.)”

e “Bbr xorure moobOenats? (Yemek yemek ister
misiniz?) — Jla, moxanyiicra, mento. (Evet, litfen
meni.)”

Bu tiir 6rnekler, 6grencilerin dil bilgisini i ortaminda
iletisimsel ~ bicimde uygulamasma olanak tanimaktadir.
Dolayisiyla, Bloom Taksonomisi’nin uygulama dizeyi, mesleki
dil ogretiminde islevsel ogrenmeyi destekleyen Onemli bir
basamak olarak One g¢ikmaktadir (Alyabysheva & Veryayev,
2021).

4.4. Analiz ve Degerlendirme Asamalari

Kitaptaki iceriklerin yaklasik %10’u Analiz ve
Degerlendirme diizeylerine karsilik gelmektedir. Bu asamalar,
calisanlarin  sorgulama, karsilastirma ve problem ¢ozme
becerilerini kullanmalarin1 gerektiren etkinlikleri icermektedir.

Ornek olarak, Analiz diizeyinde:

o “Kakme y Bac mpobnemsi? (Sorunlariniz nedir?) —
Bona B nmymie xonognas. (Dustaki su soguk.)”

Gibi diyaloglar, hizmet Kkalitesine yonelik analitik
diisinmeyi tesvik etmektedir. Benzer bigimde degerlendirme
duzeyinde:

e “Uto Oynere 3aka3biBaTh? (Ne siparis vereceksiniz?)
— bopm u nensmenu. (Bors ve pelmeni.)”
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Gibi diyaloglar, bir se¢gme ve karar verme siirecine isaret
etmektedir. Bu tiir 6rneklerin sinirli sayida olmasi, materyalin tist
diizey biligsel siireclere geciste kismen eksik kaldigini
gostermektedir.

Ancak mevcut Ornekler, dgrencilerin hizmet kalitesine
dair farkindalik kazanmalarini, diisiinme ve degerlendirme
becerilerini gelistirmelerini  saglamaktadir (Sultanova, 2019;
Ivanova, 2020).

4.5. Yaratma Asamasi

Yaratma dizeyine (creating) ait icerikler materyalde
oldukca smirli olup, toplam etkinliklerin yaklasik %5’ ini
olusturmaktadir. Bununla birlikte, bu asamada yer alan gorevler,
Ogrencilerin yaratic1 problem ¢6zme ve yenilik¢i diisiinme
becerilerini desteklemektedir.

Ornek olarak:
o “IIpemnoxute au3aitH Homepa. (Oda tasarimi Onerin.)”

o “CocraBbTe MEHIO U1 pecTopaHna. (Restoran i¢in menii
olusturun.)”

o “Hamummre otBet kinuenty. (Miisteriye yanit yazin.)”

Gibi etkinlikler, yaratict dil liretimini tesvik eden 6zgiin
orneklerdir. Bu sonug, Bloom Taksonomisi’nin yaratma diizeyine
yonelik etkinliklerin  6zellikle turizm hizmeti baglaminda
gelistirilebilecegini  gdstermektedir ~ (Sukhareva,  2021;
Zabolotskikh, 2023). Ancak yaratici iiretime daha fazla yer
verilmesi, 6grenenlerin {ist diizey biligsel siirecleri daha etkin
kullanmalarini saglayacaktir.

4.6. Genel Bulgularin Degerlendirilmesi

Analiz sonuglari, “Servis Calisanlar1 Icin Pratik Rusca
Kitab1”’nin diyalog ve alistirmalarinin Bloom Taksonomisi’nin alt

30



Diinva Dilleri ve Edebiyvatlar:

diizey biligsel asamalarina agirlik verdigini, ancak orta ve iist
diizey stirecleri de kismen destekledigini gostermektedir.

Bilissel Diizey Y(L;/ZO‘;E Niteliksel Degerlendirme
Hatirlama ve Temel bilgi edinimi ve anlamlandirma
%65 . .
Anlama siirecleri baskin.
Gergek yasam senaryolari ve iletisimsel
0
Uygulama %20 kullanim odakl.
Analiz & Problem ¢6zme ve karar verme becerileri
- . %10 .
Degerlendirme siirli ancak iglevsel.
Yaratma %5 Yaratici liretim etkinlikleri az sayida,

gelistirilmeye agik.

Bu dagilim, Ogretim materyalinin Al dlzeyindeki
Ogrenenlere uygun bir yap1 sundugunu gostermektedir. Alt diizey
siireclerdeki yogunluk, dil 6grenme siirecinin temellerini
giiclendirirken; sinirli da olsa iist diizey etkinlikler, 6grencilerin
biligsel farkindaligini artirmakta ve gelismeye acik bir potansiyel
tasimaktadir. Benzer bicimde, Alyabysheva ve Veryayev (2020)
de 6gretim materyallerinin biligsel derinliginin, kullanilan gorev
tirleri ve eylem fiilleriyle yakindan iliskili oldugunu
belirtmektedir. Bu durum, Yenilenmis Bloom Taksonomisi’nin
dil 6gretimi materyallerinde biligssel derinlik ve islevsellik
dengesini degerlendirmede etkili bir ara¢ oldugunu bir kez daha
dogrulamaktadir.

Sonug olarak, kitabin genel yapisi, temel bilgi edinimi,
anlamlandirma ve pratik kullanim becerilerini 6n planda
tutmakta; buna karsin analitik ve yaratici diisiinme alanlarinda
gelismeye agik bir potansiyel tagimaktadir. Bu durum, materyalin
hedef kitlesine uygunluk agisindan giiglii, ancak bilissel ¢esitlilik
acisindan kismen sinirli bir yap1 sundugunu gdstermektedir.
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5. TARTISMA

Elde edilen bulgular, “Servis Calisanlar: Icin Pratik
Rusca Kitabi”nin turizm sektoriinde calisan baslangic diizeyi
(A1) Ogrenenler i¢in islevsel bir 6gretim materyali oldugunu
gostermektedir. Diyaloglarin yaklasik %65°inin Hatirlama ve
Anlama diizeylerinde yer almasi, kitabin hedef kitlesine uygun
bicimde temel bilgi edinimi ve anlamlandirma siireglerine
odaklandigin1 dogrulamaktadir. Dil 06gretiminde baslangic
asamasinda sézciik dagarciginin olusturulmasi, temel kalip ve
ifadelerin  edinilmesi ~ ve  bunlarin  baglam  icinde
anlamlandirilmasi beklenen bir durumdur; bu dagilim, Anderson
ve Krathwohl (2001) ile Biger (2019)’un bulgulariyla da
ortiismektedir.

Kitabin yalnizca dilsel envanter sunmadigi, ayni1 zamanda
uygulamaya dayali 6grenmeyi de destekledigi bulgusu dikkat
cekicidir. Diyaloglarin yaklasik %20’sinin Uygulama diizeyinde
yer almasi, 6grenenlerin edindikleri bilgileri is ortamina transfer
edebilme becerilerini gelistirmektedir. Rezervasyon yapma,
siparis alma, konuk karsilama gibi mesleki senaryolar, 6grenilen
dil kaliplarinin ger¢ek baglamlarda kullanilmasina olanak
tamimaktadir. Bu bulgu, Yazgan, |, & Oktay, K. (2022) ve
Zabolotskikh (2023) calismalarinda vurgulandigi iizere, sektore
0zgll baglamlarin 6grenmeyi kolaylastirdig1 goriisiiyle tutarlidir.
Bir bagka deyisle, materyal yalnizca “ne diyecegini bilme” degil,
“nerede ve nasil diyecegini bilme” becerilerini de kazandirmakta
ve Yenilenmis Bloom Taksonomisi’nin uygulama basamaginin
islevini basariyla yerine getirmektedir. Soltanbekova (2023),
ogretim hedeflerinin biligsel diizeylere gore dengeli bi¢cimde
dagitilmasinin  O6grenme silirecinde siirekliligi sagladigin1 ve
ogrencilerin ilerleyen asamalarda iist diizey becerilere daha kolay
gecis yaptigini belirtmektedir.
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Buna karsin, Analiz (%6), Degerlendirme (%4) ve
Yaratma (%05) diizeylerine ait icerikler daha sinirli sayidadir. Bu
diizeylerdeki etkinlikler genellikle sikayet karsilama, hizmetler
aras1 karsilastirma ve miisteri yanit1 olusturma gibi durumlara
odaklanmistir. Elde edilen dagilim, alt ve iist diizey bilissel
sirecler arasindaki farkin nedenlerine 1s1k tutmaktadir. Bu
siurlilik iki agidan degerlendirilebilir:

1. Hedef kitle gerekcesi: Materyalin Al diizeyine yonelik
olmasi, alt basamaklarin  (Hatirlama—Anlama-—
Uygulama) yogun olmasint pedagojik olarak dogal
kilmaktadir. Dil 6grenen birey, temel yap1 ve ifadeleri
edinmeden elestirel degerlendirme ya da yaratici iiretime
gecemez. Ornegin Ivanova (2020) da Bloom’un
basamakli yapisinda {ist diizey biligsel siireglerin alt
diizeylerin iizerine insa edildigini vurgulamaktadir.

2. Gelistirme potansiyeli: Alyabysheva ve Veryayev
(2021)’in ders kitabi analizlerinde belirtildigi gibi, bir
materyalin bilissel profili sayisal olarak
cikarilabiliyorsa, bu profil ayn1 zamanda gelistirme
alanlarinm da gosterir.
Burada da tablo, kitabin iletisimsel islevi gii¢lii olmakla
birlikte yaratict dil iiretimi ve elestirel durum ¢oziimii
acisindan  zenginlestirilebilecegini  gdstermektedir.
Bu sonug, Sukhareva (2021)’nin Rusca’y1 yabanci dil
olarak Ogretmede yaratict sozel iiretimi Bloom
gergevesinde gelistirme Onerileriyle de paralellik
gOstermektedir.

Ayrica, kitabmn son {initelerinde (Unite 20-24)
Degerlendirme ve Yaratma diizeylerine ait gorev sayisinin
artmasi, materyal tasariminda biligsel ilerleme bilincinin
bulunduguna isaret etmektedir. Turizm sektorii gibi hizli tepki
gerektiren ortamlarda, Ogrenenlerin miisteri memnuniyetine
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iligkin karar verme ve Oneri gelistirme gibi {ist diizey siirecleri
erken donemde kullanmalar1 beklenir. Bu nedenle materyaldeki
bu gecis, biligsel gelisim siirekliligini gostermesi bakimindan
onemlidir. Benzer bicimde, Alyabysheva ve Veryayev (2021),
ogretim materyallerinde gorev tdrlerinin ve eylem fiillerinin
sistematik analizinin, biligsel diizeyler arasi ilerlemenin tasarim
stirecinde izlenmesini miimkiin kildigim1 vurgulamaktadir. Bu
bulgu, iist diizey biligsel siireglerin materyal gelistirme siirecinde
bilingli bicimde artirilabilecegini gostermektedir.

Sonug olarak, bu ¢alisma, “Servis Calisanlar1 I¢in Pratik
Rusg¢a Kitabi”’nin biligsel derinligini sistematik bi¢imde
siniflandirarak literatiire iki yonden katki sunmaktadir: (1)
Materyalin biligsel profilinin Yenilenmis Bloom Taksonomisi
cercevesinde sayisallagtirilmasi, (2) Turizm baglamh dil
ogretiminde iletisimsel yeterlik ile bilissel farkindalik arasindaki
dengeye 151k tutulmasi. Bu baglamda, materyalin alt diizey
streclerdeki guct Al dizeyi igin yeterli olsa da; Ust dizey
stireglerdeki ~ siirlilik, ilerleyen  diizeylerde  (A2-Bl)
kullanilabilecek tamamlayict modiiller gelistirme gereksinimini
ortaya koymaktadir.

6. SONUC VE ONERILER
6.1. Sonug

Genel olarak degerlendirildiginde bu arastirma, “Servis
Calisanlar1 Igin Pratik Rusga Kitabi”nin turizm sektdriinde
calisanlarin  temel diizey Rusca iletisim  becerilerinin
gelistirilmesinde etkili bir 6gretim materyali oldugunu ortaya
koymustur. Yenilenmis Bloom Taksonomisi cercevesinde
yapilan analiz, materyalin biligsel diizeylere gore dengeli bir yap1
sundugunu gostermektedir:
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o Hatirlama, Anlama ve Uygulama basamaklarinda
gucludir (%65 + %20 = %85),

e Analiz, Degerlendirme ve Yaratma basamaklarinda
sinirli ancak mevcut drneklerle desteklidir (%15),

e Al diizeyi hedefleyen yapisiyla uyumludur,

e Turizm baglamma 06zgli (otel-restoran—miisteri
iligkisi) igeriklerle dilin islevsel kullanimini tegvik
etmektedir.

Materyal, turizm ¢alisanlarinin siklikla karsilastiklar
durumlarda iletisim kurabilme, temel ifadeleri hatirlama ve
uygun tepkiler gelistirme becerilerini giiclendirmekte; boylece
sektorel dil Ogrenimini islevsel ve pratik bir cercevede
sunmaktadir. Buna karsin, Analiz, Degerlendirme ve Yaratma
basamaklarina ait igeriklerin goérece az olmasi, calisanlarin
elestirel diisiinme, alternatif ¢6ziim liretme ve yaratici dil iiretimi
becerilerinin gelisimini sinirlamaktadir. Dolayisiyla materyal,
baglangic diizeyi icin yeterli; ancak ilerleyen duzeylerde
kullanilmak iizere gelistirilmeye agik bir yapiya sahiptir.
Altynbekova & Sabitova (2020) da benzer bicimde, Bloom
Taksonomisi’nin egitim materyali tasariminda biligsel hedeflerin
sistematik bi¢imde yapilandirilmasina olanak tanidigimi ve
Ogrencilerin  elestirel diistinme becerilerini  destekledigini
vurgulamistir.

Bulgular, Yenilenmis Bloom Taksonomisi’nin dil 6gretim
materyallerinin tasariminda etkili bir rehber islevi gorebilecegini
ortaya koymaktadir. Ayrica ¢alisma, sektore 6zgii dil 6gretimi
materyallerinin biligsel derinligini ortaya koyarak literatiirdeki
boslugu doldurmustur.

6.2. Oneriler

Bu calisma sonucunda elde edilen bulgular dogrultusunda
hem mevcut materyalin gelistirilmesine hem de gelecekteki
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sektorel dil 6gretimi materyallerinin tasarimina yonelik Oneriler

asagida sunulmustur:

1

(0]

w

SN

. Ust Diizey Bilissel Basamaklarin Giiclendirilmesi

Materyale Analiz ve Degerlendirme diizeylerinde

daha fazla icerik eklenmelidir.
Ornegin:  sikdyet yonetimi, hizmet kalitesi
karsilastirmast, miisteri memnuniyeti

degerlendirmesi gibi senaryolar.

Yaratma diizeyinde “miisteriye yazili cevap
veriniz”’, “yeni bir kampanya Onerisi olusturunuz”
veya “farkli miisteri profillerine gore uygun iletisim
bicimleri yazimiz” gibi agik uglu gorevlerin sayisi

artirilmalidir.

. Senaryo ve Simiilasyon Temelli Icerikler

Gergek turizm deneyimlerini yansitan rol oyunlari,
vaka temelli metinler ve diyalog tamamlama
etkinlikleri eklenmelidir.

Bu etkinlikler, 6grenenleri karmasik durumlarla basa
¢itkmaya hazirlar ve Degerlendirme-Yaratma
diizeylerini dogal bicimde devreye sokar.

. Dijital ve Gorsel Destekli Moduller

Kitabin dijital bir versiyonu veya 6grenme yonetim
sistemi (LMS) iizerinden kullanilabilecek destek
modiilleri hazirlanabilir.

Gorsel-isitsel materyaller, Anlama ve Uygulama
basamaklarinin hizlandirilmasina katki saglar.

. Diizeylendirilmis Siiriimler (A1 — B1)

Mevcut kitap Al diizeyine uygun yapidadir.
Ayn serinin A2 ve B1 diizeyleri hazirlanarak iist
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diizey biligsel stireclere (Analiz—Degerlendirme—
Yaratma) daha genis yer verilebilir.

Boylece 6grenenler aymi sektorel temalar {izerinden
giderek karmasiklasan bilissel gorevlerle
ilerleyebilir.

. Kurumsal Egitim Entegrasyonu

Otel ve restoranlarin hizmet i¢i egitimlerinde
materyal kullanilirken, egitmenler Bloom diizeylerini
temel alan kisa performans degerlendirme formlari

uygulayabilir.

Boylece calisanlarin yalnizea dili bilip bilmedikleri
degil, ayn1 zamanda duruma uygun ifade se¢imi
becerileri de izlenebilir.

. Alan Genisletme ve Karsilastirmah Calismalar

Bu c¢alisma Rusca’ya odaklanmistir; ayni yontem
Ingilizce, Almanca veya Arapga gibi turizmde sik
kullanilan diller i¢in de uygulanabilir.

Boylece sektorel dil Ogretiminde bilissel diizey
temelli karsilastirmali bir model olusturulabilir.
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ANNIE ERNAUX’NUN BOS DOLAPLAR
ROMANINDA BENLIiK ARAYISI

Cansu AVCI?

1. GIRIS

Edebi karakterlerin duygu diinyalarini en ince ayrintisina
kadar betimlemek edebiyati bir nevi belgesel niteligine
biirtindiirtir. Mutlu, sorunlu, empatiden yoksun, duyarli, comert
veya bencil gibi figiirler aracilifiyla yazarlar ve sairler
okuyucularina insani duygularin hangi asamalardan olustugunu,
bununla birlikte bu tiirden bireylerin ¢evreleriyle nasil iletisime
gectiklerini ve aile baglarinin nasil oldugunu gostererek genis
kitlelerde dikkat uyandirma amac1 giiderler. Bu baglamda, kendi
cevresinden tatmin olmayip, mutlugu, basariyr kendisine ait
olmayan cevrede arayan ve benlik arayisinda olan “sorunlu
kahraman” da romanlarda yazarlar nezdinde temel motif halini
alir.

Sorunlu kahraman, edebiyata ilk olarak 1920 yilinda 20.
ylzyilin en etkili Marksist diisiiniirlerinden biri olan Georg
Lukacs (1885-1971) tarafindan tamitilmistir. Hegel ve klasik
Alman felsefesinden esinlenen Georg Lukacs, modern edebiyat
diisiincesinin temel eserlerinden biri olan La Théorie du roman
(1989) kitabinda modern romanin diinyadan kopuk olan ve anlam
arayisindaki modern insanin durumunu nasil yansittigin
anlamaya calisir. Lukacs’a gore destan, diinyanin hala bir
biitiinliik icinde anlam tasidig1 donemlerin edebi bicimidir. Antik
diinyada insan, evren ve toplum arasinda dogal bir uyum bulunur;

L QOgr. Gor. Dr., Marmara Universitesi, Yabanc1 Diller Yiiksekokulu, Fransizca

Hazirlik Birimi, ORCID: 0000 0001-9336-8127.
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insan yagamin anlamimi sorgulamaz, c¢iinkii anlam, diinyanin
diizenine ickindir. Roman ise Lukdcs’a gore bu biitiinligiin
yitirildigi c¢agin destanidir. Modern insan i¢in anlam artik
diinyanin kendisinde verilmis degildir; anlam bir sorun héaline
gelmistir. Bu nedenle roman kahramani, siirekli bir arayis
icindedir. Lukécs’ya gore bu tirden “sorunlu kahraman”
modernitenin stereotip bir figiiriidiir. Artik kendisi ve diinya
arasinda birlik bulamayip, hayal kirikligina ugramis ve
par¢alanmis bir diinyada manevi degerler aramaktadir. Bu
kisilerin yolculugu genellikle i¢sel ve varolussaldir. Bu nedenle
de sadece hedefleri i¢in savasirlar. Basarisiz olsalar bile, idealleri
toplumun eksikliklerini agiga ¢ikarir; modern yasamin
gercekliginden kacip bir biitiinliik arayisina sigimirlar.

Lukacs’a gore roman, 6zne ile nesne, benlik ile dinya
arasindaki kopusu temsil eder. Bu kopus da kahramanin ¢eligkili
dogas1 ve yozlagmis karakteri aracilifiyla goriiniir hale gelir.
Lukacs, bu kopusu analiz etmek iginse U¢ eksen belirler. Bunlar;
kahramanin ge¢misiyle olan tutarsiz iligkisi, onun ge¢misle tiim
baglarin1 koparma egilimi ve son olarak geldigi toplumla
biitlinliigiinii yitirmis oldugundan buna O6zlem ve pismanlik
duymasidir (1989: 99-100). Siirekli bir benlik arayisina
hapsolmus olan sorunlu kahraman, anlamsiz bir gerceklikte
kendine yer edinmeye ¢alisir; ancak 0z-bilgiye ulassa bile,
belirsizlikler icerisinde varligimi siirdirmekten kurtulamaz
(Lukécs, 1989: 100). Sorunlu birey, aslinda liberal ve
somutlagmis kapitalizm ¢aginin bir {iriinii oldugunu savunur; bu
nedenle diinyayla saglikli bir bag kuramaz. Sahip oldugu
degerler, onu ¢oziimsiiz catismalarla karsi karsiya birakir ve
giderek toplumun disina iter. Bdylece, tim toplumsal yapiy1
kusatan yozlagma ve tiiketim degerleri karsisinda diisiincelerini
ve davraniglarin1 koruyamaz (Goldmann, 1964: 317).

Romanda sorunlu karakter i¢inden ¢iktig1 toplumsal ve
ahlaki biitline 6zsel olarak bagl degildir (Charbonnier, 2016:
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180). Dahas1 toplumsal s6zlesmeler, gelenekler ve yasalarla karsi
karstya kalarak ozerkligini ve oOzglrligiini kaybeder. Bu
burjuvalasma siireci, kahramana saldirarak onu zayiflatmay1 ve
yikmay1 basarmustir. Birey yalnizca kendi adina ve kendi
kisiligine uygun olarak hareket eder (Rafati ve Mohammadi,
2019: 133). Bu nedenle de yalnizca kendisine karsi sorumludur.
Goldmann’a gore, bu degerlere yonelenler, nesnelesmenin yikici
etkilerine karsi savunmasiz kaldiklari i¢in sorunludurlar (1964:
25). Sorunlu ve marjinal bir figiir olan bu kahraman da anlamsiz
bir toplumsal gergeklikle yiizlesir. Bu siirekli arayis da
nihayetinde basarisizliga yol agar. Romanin kahramaninin
“sorunlu kisiligi”, boylece aci1 verici ve degersizlestirilmis bir
gerceklikle iliskilendirilir. Buradaki insan tipi istedigi diinyay1
aramak icin zorluklar ¢eker ve ona ulasilabilmek icin bedeller
0demek zorunda kalir.

Bununla birlikte, sorunlu kahramanin fikirler diinyasiyla
iligkisi gevsektir, yani tutarli ve mantikli kararlar alma gibi bir
amact yoktur. Kendisini yalnizca digsal gergeklige rakip bir
varsayim ve varlik olarak sunar (Lukacs, 1989: 131-132).
Romanin kahramani, siirekli olarak mutlak degerleri aradigi,
onlar1 tam olarak deneyimleyemedigi ve bu nedenle onlara
yaklagamadig1 i¢in sorunlu bir figiir, bir deli veya sugludur. Bu
aray1s sonsuza dek ilerler; Lukécs’in: “Yol bitti, yolculuk basladr”
(1989: 176) ifadesiyle tanimladig: bir harekettir.

Ote yandan, modern Fransiz edebiyatinin énde gelen
yazarlarindan Annie Ernaux, kisisel hafizanin kokenlerini,
mesafelerini ve kolektif smirliliklarini cesurca kesfetmesi
nedeniyle 2022 yilinda “Nobel Edebiyat Oduline layik
goriilmiistir (Koroglu, 2025: 307). Ernaux, eserlerinde kolektif
bellek, politik ve sosyal olaylarin insan zihnindeki-6zellikle kadin
zihnindeki- etkileri, toplumsal utang, kadinlik durumu ve is¢i
siifi kokenleri ile burjuva kiiltiirli arasindaki miicadele olmak
Uzere iki diinya arasindaki direnisi ortaya koyar. Bu ¢caligmada ise
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Georg Lukacs’in modern romandaki sorunlu kahraman tanimlari
cercevesinde Annie Ernaux’nun ilk yapiti olan Bos Dolaplar’daki
(Les Armoires vides, 1974) sorunlu birey Denise Lesur
incelenecektir.  Yazarin hayatindan dogrudan esinlenen
otobiyografik ve toplumsal bir anlati olan Bos Dolaplar’dan
itibaren Ernaux, tim eserlerinin temellerini atar. Ona gore
kahramanin sorunu yalnizca psikolojik degil, aynt zamanda
toplumsal ve tarihseldir. Bu da modernitenin krizini, manevi veya
kolektif yonelimlerin kaybini ifade eder. Calisma baglaminda bu
sorunlu bireyin kim oldugu ile yasadigi diinya arasinda bir gerilim
yasadigina, ¢ogu zaman ulagilamaz bir 6zgiinliik arayisinda
olduguna, diinyadan yabancilagsmis, baskalarindan ve kendinden
kopmus hissettigine tanik olunacaktir.

2. BOS DOLAPLAR ROMANINDA SORUNLU
KAHRAMANIN KENDINi BULMA CABASI

Eserlerinde kisisel bellek ile toplumsal bellegin
birbirinden ayrilmaz bir biitiin oldugunu savunan bu dogrultuda
“bellek” ve “simif” kavramini eserlerinin temel 6gesi yapan Annie
Ernaux’nun kendisine 06zgii bir anlatim bigimiyle Fransiz
edebiyatinda 6nemli bir yeri vardir (Koroglu, 2025: 311).
Eserlerinin 6nemli bir kismi otobiyografik ozellikler tasiyan
Ernaux, aldig1 egitimle burjuva ¢evresine dahil olsa da isci sinifi
kokenlerini unutmamais, siif sorununu her zaman elestirel bir
perspektifle islemistir.

Edebiyatin temel konulari olan “zaman, hatirlama ve
unutma” ile ilgili nelerin yazilabilecegini gdsteren Ernaux’nun bu
konular1 segme nedenlerinden en Onemlisi ait oldugu siniftir.
Yazar, kolektif bellekte cok temsil edilemeyen is¢i smifinin
hikdyesini anlatmak ve onlarin hayatinin giindeminde bulunan
konular1 kitaplarina tagimak ister (Leyris, 2022). Ernaux’nun
yapitlarinin, Ikinci Diinya Savasi sonrasindan giiniimiize kadar
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uzanan donemde Fransiz toplumuna ve onun araciligiyla tim
diinyadaki toplumsal yasama; smif, cinsiyet ve kiiltiir
eksenlerinden 06zgilin bir bakis kazandirdigi, bu bakisin da
cOziimlemeye deger birgok 6ge icerdigi ifade edilebilir.

Bourdieu’nlin “sembolik siddet” olarak adlandirdigi
kavrama gore, egemen smif burjuva degerlerini dayatirken diger
smiflarin degerlerini gérmezden gelir; bu durum, alt siniflarin
strekli olarak kendi degerlerini kiiciimsemelerine, hatta
kendilerini agsagilamalarina yol agabilir (2015: 50). Bu siddet, dil
kullaniminda ve edebiyatta da hissedilir. Bu dogrultuda Ernaux,
eserleri araciligiyla is¢i smifi belleginin taninmasina araci
olmustur. Cevresinde gordigii detaylar1 is¢i sinift bir bireyin
g6ziinden ayrintilariyla betimleyen yazar, ¢ok fazla irdelemeyen
konulara, nesnelere ve anilara da 6zel bir ilgi gostermistir
(Koroglu, 2025: 319).

1974 yilinda ilk roman1 Bos Dolaplar’1 yayimlayan Annie
Ernaux, her ne kadar kurgusal 6geler kullansa da eser, yazarin
kendi hikdyesinden izler tagir. Bu durum, yazarin heniiz ilk
eserinde, sonradan benimseyecegi 6zglin otobiyografik anlatim
tarzina yatkin oldugu seklinde yorumlanabilir (Koéroglu, 2025:
310). Lukacsg1 sosyo-elestirinin ilk eksenini, yazar-anlaticinin
kendi yasam Oykiisii ve gecmisiyle kurdugu belirsiz iligki
olusturur. Annie Ernaux’nun Bos Dolaplar romani da bu ac1 dolu
atmosferi ve bunun farkina varmanin zorlugunu ustaca resmeder.
Ailesi de dahil olmak iizere ait oldugu toplumsal smifa dair
oldukca sert bir dil kullanan Ernaux’nun asagilayic1 ve ofkeli
tutumu, zaman zaman pigsmanlik ve siteme doniisiir. Ancak yillar
sonra, kimligini ve bellegini sekillendiren asil merkezin bu ¢evre
oldugunu fark eder ve onu goriiniir kilmak igin biiyiik bir ¢aba
gosterir.

Bos Dolaplar’da anlatic1 Denise Lesur’un aile yasantisi,
okul hayatinin ilk yillar1 ve ardindan iiniversite olmak iizere farkl
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donemlerde diinyast vardir. Hayatinin ilk asamasinda, ana
karakter ailesiyle birlikte kiigiik bir Norman kasabasinda, kafe-
bakkallarinin yanindaki miitevazi bir evde yasar. Yani Denise’in
ilkokul yillarinda gercek diinya algis1t memleketiyle sinirlidir:
“Bastan asagr mutlu Denise Lesur... Diikkan, kafe, babam,
annem, her sey benim etrafimda déniiyor” (Ernaux, 2022: 37).
Denise, her ne kadar dar bir ¢evrede yasasa da kendi diinyasinda
mutludur.

Denise, ailesi tarafindan 6zel okula gonderilir ve varlikli
burjuva ailelerin cocuklariyla egitim almaya baglar. Diger
ogrenciler ile arasindaki farki hemen hisseden kahraman, bu
farklilig1 ve bu farkliliktan dolay1 hissettigi yalmzhig1 “iki ayri
dinya” (Ernaux, 2022: 51) seklinde gorir. Bu iki diinya
arasindaki farklilig1 kapatmak icinse kendince bir ¢oziim iiretir:
O da derslerden yiiksek notlar almak ve 6gretmenlerin takdirini
kazanmaktir:

“Iste boyle basarili olma istegi duymaya basladim,
biitiin o kendini begenmis, suimarik, yapmactk, mizmiz
kizlara  karsu... Intikami  orada, dilbilgisinde,
deyimlerde, herhangi bir yere varmaksizin bir ¢olii kat
eden kivrimly, upuzun bir duvar gibi, bastan sona takip
edilmesi gereken tuhaf ciimlelerle alryordum” (Ernaux,
2022: 63).

Sorunlu kahraman tim bu degersizligin Ustesinden
gelmek icin kendisini edebiyata adar. Edebiyata olan bu ilgi, ayni
zamanda ona soylularin dilini ezberlemeyi gerekli kilar. Ornegin,
yazarlarin dil kaliplari1 benimseyip, 6gretmenlerinden dogru
telaffuzu Ogrenerek, yeni sozciiklerle zenginlesen bir dil
kullanmaya ve bdylece burjuva diinyasinin diline hakim olmaya
baslar: “/...] Oysa burada, 6gretmenin séyledigi hemen her seyi
anlyyordum, yine de o kelimeleri kendi kendime bulup soylemem
miimkiin degildi, annemle babam da benden farksizdi, yoksa bu
kelimeleri evde duymus olurdum. Tamamen farkli, bambaska
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insanlar (Ernaux, 2022: 48). Denise, bu dilleri konusarak kendi
ailesiyle arasindaki mesafeyi anlasa da {ist siniftan biri olmak igin
Onemli bir is bagarmustir.

Denise’in annesi neredeyse hic kitap okumaz. Yazar ve
sairler hakkinda da herhangi bir bilgiye sahip degildir. Dis
gorilinlisine ise hi¢ dikkat etmez bu yiizden okuldaki diger
annelerden ¢ok farklidir. Biitiin zamanmi Kirli Clopard
Sokagi’nda kafe-bakkalda ¢alisarak gegirir. Bu sokak ise Denise
icin utancin merkezidir: “Clopart mi? Orasi neresi? Merkezde
degil mi? Kiiciik bir diikkan o zaman... Derste aklimdan ¢ikmiyor
bu konusma, beni asagilayan kiza bakiyorum” (Ernaux, 2022:
54). Denise igin karanlik diinyanin kapisi o sokakta aralanir.
Egitim yoluyla bilin¢ kazandik¢a, kendi varligiyla ait oldugu yer
arasindaki mesafe biiyiir ve derin bir yabancilagsma hissi olusur.

Dahasi, Denise’in okul ile ailesinin diinyas1 arasindaki
farkliliklardan biri, 6gretmenlerin ve ebeveynlerin konusma
tarzlaridir: “Dil bile farkliydi. Ogretmen her zaman c¢ok uzun
kelimelerle, agiwr agwr konusuyordu, hi¢ acele etmiyordu, ¢ene
calmayt seviyordu ama annem gibi degil [...]” (Ernaux, 2022:
48). Ogretmenin ifadesindeki nezaket ile bagiran annenin gergin
tonuy birbirinden tamamen farklidir. Ogretmenin kullandig1
kelime dagarcig1 yabanci olmasa da anlatici kendine ait olmayan
bu dilin diinyasinda kaybolmus hisseder. Bu durum Eribon’a
(2018: 108) gore, isci sinif1 kokenlilerin kullandig: dil ile okulda
Ogrenilen dilin, iki dil seviyesi ve iki sosyal Uslup iceren bir
oyundan ibaret olmasidir. Romanin baskarakteri i¢in yabanci bir
dilin diinyasinda kaybolma hissi, nihayetinde kaygiya yol agar.
Bu dil farkliliklar1 kiz ile ailesi arasindaki kopusu tetikleyen
etkenlerden biridir.

Diger yandan, romanin gegtigi ortam Annie Ernaux’nun
da geldigi ortami yansitir. Denise, aile yasaminin elverissiz
kosullarin1 ayrintili bigimde anlatir. Kafenin ¢ok guraltli ve
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kalabalik olmasi, miisterilerin alt tabakadan insanlar olmasi ve
kaba davranislarda bulunmasi Denise’in mutsuz olmasina sebep
temel etmenlerdir. “[...] Gormezden gelmek istiyordum annemin
kusagimin alti ve iistii grilesmis, arkast “sirkedir o” dedigi pas
rengi, lekeli beyaz onliigiinii, kolilerin hisirtisimi, babamin
masanin kenarina iligip atistirmay: bitirdikten sonra c¢akisini
swrak diye kapatisini, ¢corba sapwrtilarini [...]7 (Ernaux, 2022: 72-
73). Denise, kokenlerinden ve sosyal ge¢misinden dolay1
ebeveynlerinden utanir. Bu utanci tetikleyen en temel etmen ise
yeni ¢evrenin kosullaridir (Annala, 2023: 27). Bu kisi baska biri
haline geldik¢e ve degistik¢e, daha mutsuz bir bireye dondisiir.

Diger yandan, Ozellikle kiz arkadaslariyla olan iligkisinde
siif farklariyla ilgili bir asagilanma hissetmeye baslayan Denise,
onlarin baslangigta i¢ten davraniglarmin ashinda kigumseme
niyetiyle yapildigin1 fark eder. Bu utanci da ailesi hakkindaki
gercekleri saklayarak, sinif arkadaslar1 gibi davranarak ve onlarin
yasam kosullarini ezberleyerek saklar: “Her seyi degistirebilirim.
Babam ¢ok para kazaniyor, muhtesem oyuncaklarim var. Benim
boyumda konusan, yiiriiyen, ipek elbiseli bebekler, odamdan
disart ¢ikaramayacagim kadar narin fincan takimlart [...]”
(Ernaux, 2022: 61). Dolayisiyla Denise, diger kizlarin sahip
oldugu 6zgiivenin, aslinda onlarin ait olduklar iist sosyal siniftan
beslendigini fark eder.

Bourdieu’ye (1984) gore, farkli toplumsal smiflar
birbirinden kilttrel ve sosyal alanlarda ayrilir. Birey de bu
secimleri ¢cocukluktan beri igsellestirdigi bir giidii ile yaptig1 i¢in
neden sectiginin farkinda degildir. Sinifsal yapilar bireylerin
giindelik yasam  pratiklerinde, zevk ve begenilerinde
gozlemlenebilir. Bu se¢imler de bireyin yasam alanini olusturur:
“Sizinki acayip bir evmis! Oteki kizlar doniip bakiyor,
fisldagsiyorlar. Giiliismeler, mutluluk ve bir anda, 1sitilinca
kesilen siit gibi, her sey aciga c¢ikiyor, kendimi gériiyorum,
kendimi gériiyorum ve onlara benzemedigimi fark ediyorum [...]”
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(Ernaux, 2022: 53). Denise’in 6rnek almaya calistigi tiim o kizlar,
ondan daha mutludurlar. Bu da Denise’in soylu olma
girisimlerinin basarisiz oldugu anlamina gelir.

Annie Ernaux’nun otokurgusal ve kadin1 merkezi bir 6ge
olarak ele alan yazilarin1 diger otobiyografik eserlerden ayiran
unsur, ge¢misinde yasadigi belirsizliklerdir. Bu belirsizlikler,
acikca ifade edilmesi giic ve ¢ogu zaman celiskili duygulardan
olusur. Ask ile nefret arasinda gidip gelme, ge¢misten kagma
arzusu ile tanidik ¢evreye donme 6zlemi, sosyal sinifina duydugu
utan¢ ve gurur gibi ikilemler, Ernaux’nun yapitlarinda
kahramanin ge¢misiyle kurdugu karmasik iliskiyi goriiniir kilan
temel etmenlerdir (Rafati ve Mohammadi, 2019: 137). Denise de
ailesinin ve sosyal sinifinin degerlerini kiiclimsedigi i¢in yalniz
kalmistir. Zaten amaci da ge¢misle baglarini koparmaktir. Evi
olan bu kafe-bakkal onun i¢in sadece barinma yeridir: “Tek ¢are
gormezden gelmek, otelde konakliyormusum gibi yemegimi yiyip,
kitabimi okuyup, yatip uyumak. Suast ¢irkinmig, burast kir pas
icindeymig, kurtk dokiikmiis aldirmamak™ (Ernaux, 2022: 88).
Ilgili baglamda Denise, hayatinin gergekligi ile olmak istedigi sey
arasinda kalmig durumdadir. Okudukc¢a da ge¢misle arasina
mesafe koyar ve kendi hayal diinyasin1 yaratmaya baglar.

Pamukc¢u’nun da vurguladigi gibi gergek yabancilagma
bireyin kendisinden, toplumdan ve diinyadan kopuk hissetmesidir
(2024: 144). Denise de burjuva toplumuna uyum saglamaya
calistig1 ve eski degerlere baskaldirdigi icin bir yabancilagsma ve
aidiyet sorunu ile kars1 karsiya kalir: “Cevreme de annemle
babama da yabancilagmistim, onlari gormek istemiyordum. Beni
onlara baglayan yalnizca nefret ya da su¢luluk patlamalariydr”
(Ernaux, 2022: 104). Heniiz on dort yasinda olan Denise kendisini
¢evreleyen diinyanin artik ona ait olmadigini diisiiniir.

Goldmann’a (1964: 25) gore giinlik yasamdaki cosku
diizeyini asan sorunlu kahraman, burjuva toplumunun
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materyalizmini de asabilir. Bagka bir ifadeyle sorunlu birey,
burjuva toplumunun c¢eligkili dogasini siklikla hisseder ve bir
burjuva yasantisi, hayatinin her alanina niifuz ettigi igin,
kagiilmaz olarak bu ¢eliskilerin baskis1 altina girer. Daha sonra
ise kendisini rahatsiz eden bu yikici gii¢ siddetle kars1 koymaya
devam eden bir isyana doniisiir. Denise’de de tiim bunlarin en
belirgin sebebi ge¢mige bagli gergek diinyasi ile hayal giiciindeki
cevresindekilerin diinyasi arasindaki dengesizliktir: “Ben onlar
gibi degilim, onlara benzemiyorum. Onlarla konusacak bir seyim
yok” (Ernaux, 2022: 84) ifadelerinde bulunan sorunlu kimlik,
gelencksel kiiltiirel degerleri  kiiglimseyerek ebeveynlerine
saygisizlik eder ve otoritelerini reddeder.

Jaquet’e (2014: 167-169) gore, utang hem gercek hem de
tamamen hayali bir seyden kaynaklanabilir. Sosyal konumu
yiikselen birey, hakli olsun ya da olmasin, bagkalarinin onu asag1
gordiiglinii hayal ettigi ve bu yargiyr igsellestirdigi igin
kokenlerinden utanir; tipki Denise 6rneginde oldugu gibi: “[...]
Nihayet otekiler gibi olabilirim, ayni dertler, ayni mevzular, ayni
sohbetler, aym kilik kiyafet... Etrafa sa¢ilan ucuz sarap, agzina
kadar dolu kenefiyle kafe-bakkalin izleri boylece silinebilmeli”
(Ernaux, 2022: 105). Sorunlu kahraman, iist tabakanin onu asagi
gordigiini varsayar boylelikle de gegmisinden utanir.

Ote yandan, romanda en onemli olaylardan biri de
Denise’in kiirtaj olmasidir. Universitede sevgilisinden hamile
kalan fakat bu durumu gizlemek zorunda kalan kizin yasadiklart
aslinda toplumsal tahakkiim altinda ezilen kadinlarin yasadiklari
zorluklardir. Bu baglamda Ernaux, smif ayrimini vurgular:
Ayricalikli gegmise sahip kizlar gizlice kiirtaj yaptirabilirken,
Denise  gibi fabrika is¢isinin kizi, asagilayici ve tehlikeli
yontemlere basvurmak zorundadir (Joseph, 2006: 138):
“Dogumdan diigiine, oliim dosegine kadar her duruma dair
mutlaka bir dua var, kacak bir kiirtajciya giden yirmi yasinda bir
kiz hakkinda, doniiste yolda yiiriirken, kendini atagina atarken
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aklindan gecenler hakkinda da bir tane olmaliydr” (Ernaux, 2022:
12). Boylece kiirtaj, anlatict Denise Lesur’un yasadigi toplumsal
yabancilasmanin sembolik bir etmeni olarak sunulur.

Lukécs’a gore kurgusal evreni yoneten tiim degerler ortiik
bir sekilde vardir ve bu degerlere gore tiim karakterlerin sadece
olumlu bir kahraman olmast miimkiin degildir. Dolayisiyla
sorunlu kahraman anlamsiz diinyada degerleri seytanice arar
(1989: 179). Denise de gergek diinyayr ve onun g¢eligkilerini
yansitir. Sorunlu kahraman, romanlarin sonlarma dogru ayni
gecmise dair bir tiir nostalji, hatta belki de pismanlik duyar: “[...]
kendimi ispatlama, farkli oldugumu gésterme ¢abam, ya biitiin
hikaye yalansa... Hamile kalmak, bir hig icin...”” (Ernaux, 2022:
160). Aile ideallerinden etkilenen geng¢ kadin, hamileligini bir
utang, kurtulmasi gereken bir agagilanma olarak deneyimler.

3. SONUC

Edebi eserler, belirli tarihsel, toplumsal ve politik
kosullarin {iriinii olarak ortaya cikar ve smif ile giic iligkileri
baglaminda incelendiginde 6nemli sonuglar sunar. Georg Lukaécs,
La Théorie du roman kitabinda modern romanin diinyadan kopuk
ve anlam arayist i¢inde olan modern insanin durumunu nasil
yansittigini incelemeye c¢alisir. Lukacs’a gore, antik cagda
insanlik diinyayla uyum icinde yasamig, bireysel ve kolektif
degerler arasinda bir birlik olmustur. Ancak modern dlinyada bu
uyum kaybolmus, insanlik diinyadan kopmus, kendine ve
topluma yabancilagmistir. Lukdcs’in “sorunlu karakter” olarak
tanimladigr modern romanin tipik kahramani tutarsiz ve hayal
kiriklig1 yaratan bir diinyada varolusunda anlam arayan, igsel
idealleri ile dis gerceklik arasinda bir uyum bulamayan kisidir.

Bos Dolaplar isimli otobiyografik romaninda Annie
Ernaux da belirli bir sosyo-kiiltiirel baglam iginde, toplumsal
yapilarin altiist olusunu, bunun sonucunda da travmayla bogusan
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modern insanin aile degerlerinde yasadigi kimlik bunalimimni ve
benlik arayisini sunar. Ilgili baglamda Ernaux, Lukacs’in
kuramlarmma gore sorunlu kahraman Denise Lesur karakterinin
kokenlerinden kopusunu dogrular. Ernaux, kendisine ait olmayan
bir sosyal ¢evrede yer bulmaya g¢alisan bunun icin de kaderini
degistirmeye ¢abalayan ve nihayetinde basarisiz olan bu sorunlu
kahramani ustaca resmeder. Kahraman giderek deger kaybeder,
gerceklesme olasiligi olmadigr sorunlu ve ¢eligkili bir diinyada
kendini var etmeye calisir. I¢ diinyasinda her zaman ikilimler
barindiran bu kisi, aileden nefret etme fakat ayn1 zamanda onlara
0zlem duyma gibi ideal ile gergeklik arasinda kalir. Sorunlu
kahramanin tek gergegi ise ait oldugu toplumsal tabakanin
kaderinin gerceklerine benzemesidir. Denise Lesur araciligiyla
Annie Ernaux’nun basarili is¢i smifinin temsilcileri olarak
sundugu ebeveyn imgeleri, gegmise donme ve yillar sonra bile
varligini siirdiiren kokleri yeniden kesfetme egilimini ima eder.

Ote vyandan, Annie Ernaux’ya gore toplumsal
farkliliklarin en belirgin sekilde hissedildigi alanlardan biri
egitimdir. Yazar, “egitimsiz is¢i smifi” ve “egitimli burjuva
sinifi” meselesi ekseninde bu iki diinya arasindaki farkliliklara
egitim temelinde dikkat ¢eker. Egitim; Ozgiirlestirici ama ayni1
zamanda yabancilastiricidir. Bu egitim Denise’e sosyal
hareketlilik imkdn1 sunmanin yaninda i¢inde bulundugu
kosullardan kagmanin bir yolunu sunar. Boylelikle Ernaux,
egitimin hi¢bir zaman tarafsiz olmadigini, bireyleri toplumsal
yapilara gore sekillendirdigini, ancak onlara bu yapilardan
kurtulma olanagi da sundugunu gosterir.

Sonug olarak Annie Ernaux, egitim yoluyla sinif atlamaya
calisirken kendini bir anda elit diinyasinda ve kendi diinyasinda
yabanci hisseden bir kadinin géziinden toplumsal hareketliligin
acisint ve karmasikligini ustaca isler. Dahasi Ernaux, kiirtaj,
utang, toplumsal kopus ve mahrem deneyimlerini edebi bir
anlatiya doniistiirerek de yalin ve hakikatli bir dil kurar.
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FRAGMENTED IDENTITY AND DISABILITY:
RECONCILING THE MULTIPLE SELVES IN
THE LONGEST JOURNEY BY E. M. FORSTER

Dilek TUFEKCI CAN?

1. INTRODUCTION

E. M. Forster’s second novel, The Longest Journey
(1907), is a bildungsroman that explores themes of disability,
identity, and morality in early twentieth-century England. The
novel delineates the social, economic, and cultural context of
England by analysing the relationship between individual and
class, with particular attention to prosperity and poverty. Rickie
Eliot, the protagonist, is depicted as an individual whose primary
objective is to discover his identity.

The narrative traces Rickie’s search for selfhood through
a series of interactions, interpretations, and relationships. The
three principal locations - Sawston, Cambridge, and Wiltshire -
each play a distinct role in shaping Rickie’s personal
development, collectively representing his progression from
immaturity to maturity. Sawston is depicted as a community
whose members prioritize self-interest. Similarly, Sawstonians
are generally characterized by their pride in English identity and
satisfaction with material success. In contrast, Cambridge is
presented as a setting where imagination and intellectual freedom
flourish, particularly in literary pursuits, without regard for their
impact on Englishness or imperialism. The Cambridge
philosophical community values creative imagination and

L Assoc. Prof. Dr. Dilek Tiifek¢i Can, Balikesir University, Necatibey Faculty of
Education, English Language Teaching Department, ORCID: 0000-0001-8067-6032.
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scholarly achievement. And Wiltshire represents traditional
England and emphasizes humane values, with its residents
seeking a connection with nature to escape the adverse effects of
urbanization. Accordingly, Rickie’s movement from Cambridge
to Sawston and then to Wiltshire is marked by his persistent
failure, dissatisfaction, and crisis. This study examines the
protagonist’s fragmented identity, including his disability and
possible motivations beyond heterosexuality. It further argues
that the protagonist’s fragmented identity attempts to reconcile
his multiple selves, which leads to his unhappiness, self-
destruction, and eventual death.

The Longest Journey (1907) is a thematically rich work
with unique themes such as journey, capital, and morality. It has
been regarded as “the least accessible, most flawed novel
published during Forster’s lifetime” (Royle, 1999, p. 20).
Whereas according to Colmer, The Longest Journey is Forster’s
“most personal novel” (1975, p. 5), to Forster, the novel is “[...]
the one | am most glad to have written [...] For all its faults, it is
the only one of the books that has come upon me without my
knowledge” (1960, p. xxi). In his own words, he acknowledges
the power of creative imagination, irrespective of time and place,
since the idea came upon him suddenly and by chance. The novel
reflects the man-woman relationship, emphasising sexuality as a
surface theme. However, in its deeper meaning, the novel’s story
can be said to be closely related to the theme of homosexuality. It
is significant to note that the posthumous publication of Maurice
in 1971 led many critics to reread all of Forster’s novels,
including The Longest Journey, with the intention of excavating
homosexual references within its main plot.

Subsequent re-readings of the novel have inevitably
prompted critics into new interpretations, with particular attention
to the theme of homosexuality. Several scholars argue that Forster
deliberately incorporates this theme: “Forster bridges two
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conditions that were increasingly conflated in eugenic and
sexological thought in the first years of the twentieth century in
The Longest Journey - the visible content of physical disability
and the submerged content of homosexuality” (Andree, 2018, p.
20). And for some others, the novel contains no references to
homosexuality. For instance, Sugate explicitly identifies the
novel’s theme, which highlights several themes while excluding
homosexuality as a central concern. To him, The Longest Journey
describes “the social, familial, spiritual, economic and cultural
cosmos of early 20th century England”, and he believes that the
prominent Victorian and Edwardian writers such as Thackeray,
Trollope, Conrad, Hardy, Shaw, Wells, and Lawrence attract their
attention to “the relationship between people and money, and
lastly, he adds, “Forster was not an exception to this. The Longest
Journey, therefore, tackles the theme of money and people (2012,
p. 105).

The Longest Journey, which may seem, at first glance, like
a modern bildungsroman, delineates the social, economic, and
cultural background of twentieth-century England. According to
Courtney Andree, “By twisting the conventions of the
bildungsroman [...] to suit the alienation, repeated failures, and
false starts of a young, physically disabled male protagonist
[Rickie Elliot], Forster reveals just how narrow the novel of
formation’s vision of success was” (2018, p. 20). Furthermore,
while disability is often overlooked as a theme in the modernist
bildungsroman, homosexuality constitutes an unspoken yet
pervasive element.

In the novel, Rickie Elliot, the protagonist, is widely
regarded as a semi-autobiographical representation of Forster. In
other words, it is significant to reveal that, according to Frederick
Crews, “Foster has more difficulty in achieving a necessary
degree of narrative distance from his semi-autobiographical hero,
Rickie Elliot”, and he goes further and elaborates that “It is not
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that he fails to maintain a consistent philosophical point of view,
but rather that he tries to embody that point of view in too
complex a narrative” (1959, p. 576). Accordingly, Rickie’s
perspective offers insight into Forster’s views, thoughts, and
emotions about the modern period. Compatibly, Andree notes,
“Forster drew upon his experiences at Tonbridge School and
Cambridge as he crafted an intentionally failed bildungsroman
around the figure of Rickie Elliot [...]” (2018, p. 27).

Homosexuality constitutes a significant theme influencing
identity formation in the novel. According to Nicola Beauman’s
biographical account, Forster sought to suppress his strong
desires for men, which he regarded as abnormal, until the late
1920s. To him, Forster subsequently acknowledged his lifelong
homosexuality (1994, p. 344). Forster appears to have confined
this admission to himself and a close circle of friends, likely due
to concerns about social ostracism if his sexuality became public
knowledge. Following his graduation from Cambridge in 1901,
Forster travelled to Venice, a city he had long wished to visit
because it was then associated with sexual freedom. As Tariq
Rahman notes, Venice was “notorious since the Renaissance as
the land where homosexual pleasure could be procured” (1991,
pp. 54-55). While Italy represented a place where male affection
was more accepted, it is significant to reveal that there is no
evidence that Forster engaged in homosexual relationships during
his stay.

In Muted Groups in E.M. Forster’s Edwardian Novels,
Jim McWilliams observes that Forster became aware of his lack
of sexual attraction to women during early adolescence and did
not comprehend the concept of “homosexuality” until he had
spent one or two years at Cambridge. McWilliams further notes
that Forster, upon encountering discussions praising love between
men, became convinced that other men shared the same feelings
(1996, p. 69). Furthermore, relationships between men such as
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Lytton Strachey and John Maynard Keynes, both friends of
Forster, are variously described as “higher sodomy,” “carnal love
affairs,” or “idealized platonic homosexuality” (Rose, 1986, p.
65).

The Longest Journey explores the theme of journey, as
indicated by its title. Forster’s treatment of this central theme is
deliberate. The title, The Longest Journey, conveys both
connotative and denotative meanings. According to the Oxford
Dictionary, the term “journey” is defined in its primary sense as
“[a]n act of travelling from one place to another,” encompassing
various types such as physical, economic, educational, and
geographical journeys. In its secondary, more symbolic sense,
“journey” refers to “[a] long and often difficult process of
personal change and development,” which includes
philosophical, spiritual, intellectual, and mental dimensions.
Forster incorporates both interpretations within the novel.

During the Edwardian period, technological and industrial
advancements facilitated greater mobility for the general
population. As a result, individuals could travel more easily in
pursuit of employment, education, and improved prospects. This
significant societal transformation and its effects on modern
individuals became a subject of interest for Forster, who observed
and depicted these changes in his writing. Yet, for Rickie, it is
debatable whether he is on a journey. Because Nicholas Royle
reveals that the novel is “most decisively concerned with the
shortest journey, with what is perhaps so short that it is not a
journey at all”, and at the same time, he questions, “even if it has
remained and will perhaps always remain so difficult to think of
death otherwise than a journey: broken up, breaking up every
journey?” (1999, p. 29).
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2. FRAGMENTED IDENTITY: RECONCILING
THE MULTIPLE SELVES

The Longest Journey narrates the life of Frederick
(Rickie) Eliot, a physically disabled young man who, at the age
of fifteen, loses both his father, whom he deeply resents, and his
mother, whom he greatly admires, within two weeks. The story
unfolds during Rickie’s time at Cambridge University,
highlighting his friendship with a student, Stewart Ansell, his
subsequent marriage to Agnes, whose previous engagement to the
athlete Gerald Dawes ends with Dawes’s death, and his
unsuccessful efforts to earn a living by writing short stories. The
narrative further explores Rickie’s growing relationship with
Stephen Wonham, whom he initially believes to be his aunt’s
adopted son but later discovers is his illegitimate half-brother.
Ultimately, Rickie separates from his wife, resolves to live with
Stephen, and dies while attempting to save Stephen, who is drunk
and unconscious on a railway line.

The novel contains ambiguous references to
homosexuality, while the theme of brotherhood is prominently
featured. According to Stoll, “In exploring Rickie’s attempts and
failures to locate what is frequently referred to in the novel as the
‘real’, and thus to gain a stable identity, the text itself implies the
need for precisely this questioning of phallocentric discourse”
(1987, p. 238). Accordingly, a closer analysis reveals that the
concepts of brotherhood and friendship are depicted from a
unique perspective. For instance, at the beginning of the novel,
set in Cambridge, Agnes perceives Rickie’s friends as brothers, a
perception that later proves inaccurate. Miracky underscores both
the heterosexual and homosexual aspects of Rickie’s
relationships with the following statement:

In The Longest Journey, the significant love triangle is
found not in the apparently heterosexual relations of
Rickie; his future wife, Agnes; and her first love, Gerald,;
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but in the suppressed homosexual links among Rickie; his
aesthetic classmate, Ansell (drawn from Forster’s own
homophile relationship with Hugh Meredith); and the

athletic Gerald, who is later replaced by Rickie’s equally
masculine half-brother, Stephen (2003, p. 136).

In the novel, Rickie is unable to establish meaningful
connections with Stewart Ansell and Stephen Wonham, both of
whom offer him companionship. Broadly speaking, “The surface
story of the novel [...] is set against a series of complex and
shifting interior relationships: Rickie/Ansell, Rickie/Stephen,
Stephen/Ansell [...] As the characters come together, they play
out a sexual drama which contains within it an intricate network
of concerns” (Herz, 1978, p. 260). However, rather than accepting
their offers, Rickie chooses to marry Agnes. Although he
experiences strong feelings for these two men and desires a close
personal relationship with them, he ultimately prioritizes a
heterosexual partnership. This decision leads to his unhappiness,
self-destruction, and eventual death. Forster skilfully depicts
Rickie’s internal struggles and failures, subtly suggesting that a
man who suppresses his thoughts and feelings toward other men
is likely to experience a tragic fate.

Rickie is unable to form meaningful connections with
Stewart Ansell and Stephen Wonham, both of whom offer him
companionship. Instead, Rickie rejects their offers and chooses to
marry Agnes. Although Rickie experiences strong feelings for
these two men and desires a close personal relationship with
them, he ultimately prioritizes a heterosexual partnership, which
results in his unhappiness, self-destruction, and eventual death.
Forster skilfully portrays Rickie’s struggles and failures, subtly
suggesting that a man who denies his inner thoughts and feelings
toward other men is destined for tragedy.

In the beginning, Rickie does not acknowledge his
physical and sexual differences, which are depicted as personal
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vulnerabilities. Following his engagement to Agnes, his closest
friend from Cambridge, with whom he shared a close and
romantic relationship, sends him a series of letters. Stewart
Ansell, who is characterized as queer, writes:

You are not a person who ought to marry at all. You are
unfitted in body: that we once discussed. You are also
unfitted in soul: you want and you need to like many
people, and a man of that sort ought not to marry. “You
never were attached to that great sect’” who can like one
person only, and if you try to enter it you will find
destruction (Forster, 1993, 87-88).

In this letter, Ansell explicitly reminds Ricky that he is
regarded as both sexually and hereditarily ‘unfit’ for marriage.
Both Ricky and Ansell demonstrate an awareness of Ricky’s
circumstances on physical and psychological levels. Initially
adhering to Edwardian doctrines, Ricky attempts to establish a
family but ultimately acknowledges his homosexual desires.
According to Miracky:

In The Longest Journey, the presence of an under-plot, in
which Ricky struggles with but never becomes conscious
of (and therefore never settles) his homosexual feelings,
strongly complicates the surface action and overtly
expressed themes of the novel. Rickie’s obsession with
creating a stable family, first through heterosexual union
with Agnes and then through half-blood brotherhood
with Stephen, is undermined by his homosexual desires
(2003, p. 135).

As indicated in the quotation above, Rickie forces himself
to marry and have children despite his aversion to heterosexual
marriage and discomfort with his physical disability. The
researchers, including sexologists and psychiatrists, examine the
congenital and hereditary basis of homosexuality, often
identifying disability as a condition closely associated with
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homosexuality. Despite these findings, the origins of
homosexuality remain contested. Some scholars assert that
homosexuality persists when disabilities exacerbate physical or
psychological abnormalities (Krafft-Ebing, 1999). In contrast,
others, such as Pierre Garnier, argue that homosexuality is an
innate characteristic and is “obviously the result of a [...]
congenital defect in the brain” (1899, p. 55).

As far as Rickie’s fragmented identity is concerned, it can
be said that Rickie’s identity is characterized by his position
outside the conventional boundaries of both heterosexuality and
homosexuality. This state of in-betweenness complicates his
search for self-identity. His movement from Cambridge to
Sawston and then to Wiltshire is consistently marked by failure,
dissatisfaction, and crisis. Ultimately, Rickie’s personal
development remains incomplete, as his journey concludes
abruptly with his death, a consequence of his self-sacrifice for his
half-brother. In other words, Rickie’s early death does not alter
the novel’s central theme, which focuses on the suffering of
modern individuals in the contemporary world.

Throughout Rickie’s adult life, Cambridge serves as the
primary environment for his personal and intellectual
development. His maturation is catalyzed by interactions with
peers such as Stewart Ansell, a cynical philosopher, and Agnes
Pembroke and Herbert Pembroke, siblings, as well as Gerald,
Agnes’s fiancé. Although Rickie experiences happiness at
Cambridge through forming friendships, engaging with classical
literature, and philosophical discussions, he perceives himself as
intellectually inferior to Ansell, particularly during their debate
on the “existence of a cow” in the context of existentialist
philosophy at the novel’s outset. Following this exchange, which
Ansell initiates, Rickie commits to enhancing his intellectual and
philosophical capacities. He begins to recognize his identity
within the Cambridge community and undertakes regular visits to
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the university library, symbolizing his progression from
ignorance to wisdom. Hence, philosopher G. E. Moore had a
significant influence on Forster, according to Forster’s authorized
biographer, P.N. Furbank. “The opening discussion about
whether the cow is there or not when no one perceives it is a fairly
direct allusion to one of the most famous early papers Moore
wrote” (Rosenbaum, 1979, p. 33).

The Longest Journey is a novel in which the protagonists’
primary aim is to find an identity. The narrative follows Rickie as
he searches for selfhood through a series of interactions,
interpretations, and relationships. The novel further explores
Rickie’s personal development and his struggle with “his
negative self-image in various contexts such as art, career,
romance, sexuality, marital life and his relation with his step-
brother, Stephen” (Sugate, 2012, p. 96). The plot becomes more
chaotic when Rickie is visited by two intellectually gifted yet
cynical friends, Agnes Pembroke and her elder brother, Herbert
Pembroke. It is important to note that, having been sent to a public
boarding school as an orphan, Rickie experienced persistent
bullying from his cousins during childhood due to his physical
disability, specifically a lame foot. In subsequent years, Rickie
becomes increasingly aware of his negative self-image during his
time at Cambridge, shaped by his experiences growing up with a
visible disability.

Rickie’s spiritual development encompasses both
intellectual and physical dimensions. For instance, his fear upon
encountering Gerald, due to traumatic memories from boarding
school, and the teasing he endures from his peers at Cambridge,
repeatedly drives him to seek refuge. In response, Rickie often
isolates himself in his room, intentionally distancing himself from
others. Initially, Rickie shares the common perception of
Cambridge as a center of knowledge and intellectual growth.
However, his interactions with Agnes and Herbert gradually alter
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this view. Agnes, in particular, challenges Rickie’s assumptions
and demonstrates that Cambridge is, in fact, limited in scope.
Collectively, Agnes, Herbert, and Gerald reveal that Sawston
offers a more realistic and less restrictive environment than
Cambridge. During one intellectual discussion, Ansel at
Cambridge attempts to elucidate the concept of “narrowness” to
his peers as follows:

There is no great world at all, only a little earth, forever
isolated from the rest of the little solar system. The earth
is full of tiny societies, and Cambridge is one of them.
All the societies are narrow, but some are good and some
are bad— just as one house is beautiful inside and
another ugly. [...] To compare the world to Cambridge
is like comparing the outsides of houses with the inside
of a house. No intellectual effort is needed, no moral
result is attained (Forster, 1993, p. 68).

Rickie’s spiritual journey commences with his aspiration
to write stories as a Cambridge undergraduate, and he perceives
that his imaginative abilities are strengthened by immersion in
nature. Because Rickie “senses that nature represents a password
to life” (Rosenhan, 2018, p. 276). However, during this period, he
falls in love with Agnes. Although he intends to travel into nature
to cultivate his creative potential, he ultimately fails to fulfill this
intention and does not set out on his journey. “Rickie’s cultivation
at Cambridge is portrayed largely as rejecting the materiality of
his body, an endeavour that results in his deterioration and death.
His understanding of the world is determined by boundaries,
which stand in the way of lived experience” (Rosenhan, 2018, p.
278). In the novel, the depiction of a “dell” holds significant
symbolic value in the development of Rickie’s identity as he
recalls it at Maddingley. “The dell to which Rickie retires on the
skirts of Cambridge, when his inner life begins to expand, is
another such microcosmic symbol of a macrocosmic reality: in its
delimited beauty and inherent mystery the dell concentrates the
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beauty and the mystery of the universe outside” (McDowell,
1961, p. 47). During his first visit, the dell leaves a negative
impression on Rickie, as his immaturity prevents him from
recognizing its sacredness. Upon his second visit, the dell, serving
as a symbolic representation of Rickie’s spiritual journey, is
transformed into a divine space. Rickie expresses the importance
of the dell, which functions as a kind of church for him, in the
following passage:

[...] a church where indeed you could do anything you
liked, but where anything you did would be transfigured.
Like the ancient Greeks, he could even laugh at his holy
place and leave it no less holy. He chatted gaily about it,
and about the pleasant thoughts with which it inspired
him; he took his friends there; he even took people whom
he did not like (Forster, 1993, p. 21).

During the journey to Cambridge, Gerald dies in a football
match accident. When Agnes arrives at the scene by bicycle, she
is left alone with Gerald’s body for several minutes, resulting in
a “strange, lamentable interview” that leaves her unable to
comprehend the situation. She reflects, “[i]t must be a joke that
he chose to lie there in the dust, with arug over him[...]” (Forster,
1993, p. 55). Gerald’s death marks the beginning of Rickie’s
spiritual journey, providing him with experiences that foster a
heightened sense of identity. For example, as Agnes sits at the
foot of the stairs, Rickie attempts to empathize and express deep
sympathy for her: “It’s the worst thing that can ever happen to
you in all your life, and you’ve got to mind it you’ve got to mind
it. They’ll come saying, ‘Bear up trust to time.” No, no; they’re
wrong. Mind it” (Forster, 1993, p. 58). The impact of Gerald’s
death extends beyond Agnes, profoundly influencing Rickie as
well. This event prompts Rickie to feel sympathy for Agnes and
ultimately contributes to his internal struggles with sexual desire.
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Rickie’s spiritual journey in the novel reflects Edwardian
society, situating the wounded self in an intolerable state as it
seeks salvation. For example, when Agnes calls Rickie into the
dell, his heart beats “louder and louder,” and he believes he is
metaphorically on the verge of death due to his intense
excitement. Nevertheless, he remains convinced that he cannot
fill the void left by Gerald in her life: “‘I prayed you might not be
a woman’, he whispered. ‘Darling, I am very much a woman. |
do not vanish into groves and trees. | thought you would never
come to me’” (Forster, 1993, p. 80). In the dell scene, Rickie
covertly displays that he is, indeed, attempting to reconcile his
multiple selves:

Inside the dell it was neither June nor January. [...] She
bent down to touch him with her lips. He started, and cried
passionately, ‘Never forget that your greatest thing is over.
I have forgotten: | am too weak. You shall never forget.
What | said to you then is greater than what | say to you
now. What he [Gerald] gave you then is greater than
anything you will get from me’ (Forster, 1993, p. 80).

In his later years, Rickie frequently consoles Agnes by
encouraging her to grieve rather than suppress the memory of her
former lover, Gerald. In doing so, Rickie becomes Agnes’s
primary supporter, despite recognizing that he differs from Gerald
in every respect. After several years, Rickie and Agnes become
engaged and visit the estate of Rickie’s aunt, Emily Failing, a
wealthy and eccentric widow of a distinguished essayist, located
near the Cadbury Rings in Wiltshire. Aunt Emily greets them with
insensitivity, remarking, “l feel twenty-seven years younger.
Rickie, you are so like your father. | feel it is twenty-seven years
ago, and that he is bringing your mother to see me for the first
time. It is curious- almost terrible- to see history repeating itself”
(Forster, 1993, p. 99). She continues, “My dear boy, don’t look
so shocked. Your father and I hated each other. He said so, I said
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so, | say so; say so too” (Forster, 1993, p. 100). During their
second visit to Aunt Emily’s estate, both Rickie and Agnes are
confronted with the revelation that Stephen, a handsome and
semi-educated nineteen-year-old previously believed to be the
son of a shepherd, is in fact Rickie’s half-brother. Aunt Emily’s
long-concealed confession profoundly affects both characters.
However, Agnes is particularly impacted by this disclosure, as
illiteracy and “extra-marital child-bearing” were widely
considered “immoral acts” in eighteenth and nineteenth-century
England (Reid et. al., 2006, p. 101).

E. M. Forster illustrates the fragmentation of identity
through multiple characters in his novel. These fragmented
individuals struggle to adapt to the evolving structures of modern
society, and the novel directly reflects these societal challenges.
Capaz identifies three levels at which fragmentation occurs:
“[firstly,] among the classes as a result of changing values;
[secondly,] within the family as a result of loss of faith in
relationships, and [thirdly,] in the individual as a result of fear and
anxiety for the future” (2010, p. 23).

In modern society, the fragmentation of the self, which
results in a breakdown of communication at multiple levels, from
individuals to groups, has emerged as a more significant issue
than in previous periods, affecting interactions between social
classes. Therefore, class conflict intensifies, as social classes
become increasingly unwilling to make concessions due to
heightened intolerance. Efforts to bridge class divisions are
rendered ineffective by the alienating effects of capitalism, which
prioritizes monetary gain, hierarchical rank, and social status over
humanistic values.

Morality is a central theme in The Longest Journey,
reflecting a common focus among Edwardian novelists. British
society during this period was notably conservative.
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Consequently, the novel serves as a socio-cultural document of
Edwardian England. Forster, acting as an independent observer
of his own culture, examines the impact of materialism on
individuals’ lives. For instance, Rickie is depicted as a Cambridge
student who scrutinizes menu prices and frequently discusses his
family’s financial difficulties with his mother. Notably, after
receiving a substantial inheritance following his father’s death,
Rickie becomes the subject of conversations centered on his
newfound wealth.

The novel portrays the middle class as materialistic. The
Pembroke family, symbolizing the middle class, is depicted as
preoccupied with issues of imperialism and national identity.
Forster deliberately argues that money should not be considered
the primary source of fulfillment, but rather a means to an end.
He distinguishes between characters who lack a balanced
perspective on wealth, such as the Eliots and the Pembrokes, who
are depicted as unhappy and dissatisfied, and those who
demonstrate kindness and happiness through strong interpersonal
relationships, such as Ansell, Stephen, his parents, and the Silts.

Agnes, portrayed as a representative of Sawstonian
society, embodies selfishness and materialism, consistently
prioritizing material gain over philosophical pursuits. In contrast,
Rickie values nature, while Agnes places the greatest importance
on public image and exhibits significant self-assurance in social
contexts. She is further depicted as seeking personal advantage
by exploiting those around her. The marriage between Agnes and
Rickie endures primarily for societal approval rather than genuine
affection or respect, due to their respective shortcomings.
Initially, Rickie values spiritual ideals above material concerns;
however, under the strain of familial challenges, his commitment
to these ideals diminishes. Ultimately, Rickie acquires the
characteristics of a typical Sawstonian, becoming increasingly
intolerant and selfish. This transformation is demonstrated by his
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gradual estrangement from his Cambridge friends, his avoidance
of social interactions with them, and his disdain for his half-
brother, all of which indicate his shift from a natural disposition
to a Sawstonian identity. Though Rickie struggles to reconcile his
multiple selves, every attempt he makes turns out to be a failure
in the novel.

The relationship between Agnes and Rickie is defined by
their mutual efforts to alter one another and their inability to
accept each other’s actual identities. Thus, the resulting
fragmentation of individual identity becomes a central concern in
a society where even family members struggle to maintain
meaningful relationships. Similarly, Rickie attempts to resolve
his own dissatisfaction by creating an illusory world that allows
him to reconnect with his childhood memories, particularly those
involving his deceased mother. John Magnus elucidates Rickie’s
so-called relationship with his dead mother,

The prophecies of his mother’s voice in the night and of
the flaming rose are fulfilled at once in two crescendo
chapters. The plea of the voice is satisfied when Rickie
sacrifices his own life to save Stephen’s. The mystery of
the flaming rose is realized when Stephen marries and
fathers a child which he gives the name of their mother
(1967, p. 200).

His efforts to maintain this imaginary world, whether by
carrying his mother’s photograph or continually recalling her
image, ultimately result in a fragmented sense of identity.
According to Jeffers, “Rickie’s Edenic period is exceptionally
brief, in large part because his mother is distracted by a hateful
husband and a soon-lost lover, and because the suburban box his
family lives in is stuffed with objects no one likes” (1988, p. 180).
Consequently, Rickie exists in a state suspended between past and
future. Furthermore, his physical disability, which causes him to
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stumble as he walks, metaphorically reflects his difficulties in
sustaining relationships with those around him.

Rickie’s behavior towards Stephen changes markedly
after learning that Stephen is his late mother’s son. Rickie’s
persistent anxiety and fear inhibit his ability to engage with reality
and form meaningful connections. Forster consistently depicts
Rickie’s psychological fragmentation throughout the novel,
employing his circumstances to underscore the importance of
human connection. Although Rickie is unable to establish a
reciprocal relationship with Stephen, Stephen similarly struggles
to connect with Rickie from the beginning of their relationship.

By the end of the novel, Stephen attains happiness through
cultivating strong interpersonal relationships in the modern
world. The birth of Stephen’s daughter operates as a symbolic
reward, signifying his achievement in establishing meaningful
connections. In contrast, Rickie’s ongoing attempts to revive his
mother ultimately prove futile, indicating that he remains
confined to an imaginative rather than a realistic mode of
existence. As the offspring of a middle-class woman and a
peasant man, Stephen finds self-fulfilment within modern society.
Since Forster’s central objective is to underscore the significance
of connection, Stephen’s daughter symbolizes the potential for
reconciliation between two distinct social classes. Forster
illustrates that the fragmentation of identity can be resolved
through the power of human connection and the acceptance of
individuals in their authentic forms, as exemplified by Stephen.

3. CONCLUSION

As this study suggests, social environments play a
significant role in shaping individual identity. In the novel, three
locations - Cambridge, Sawston, and Wiltshire - function as key
sites influencing the characters’ development. Rickie, the
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protagonist, exhibits different aspects of his identity depending
on his environment. In Cambridge, he is portrayed as an
intellectual and a man of free will. In Sawston, he adopts a
materialistic, conventional lifestyle, as exemplified by his
marriage to Agnes. Additionally, Rickie abandons writing short
stories and devotes himself to work, as Agnes Pembroke
undervalues imagination. In Wiltshire, he is associated with
nature and rural life, resisting the forces of urbanization.

The novel portrays the suffering of modern individuals
through disillusioned characters. These anxious and fearful
figures are unable to form or maintain meaningful relationships,
even within their families. Rickie, for example, repeatedly adopts
new identities in response to rapid societal changes, borrowing
multiple selves to reconcile them. However, he is even unable to
define his sexual identity, and his fragmented sense of self
remains unresolved by the novel’s conclusion. Metaphorically,
Rickie’s exploration of the boundaries of homosexuality, most
probably, is linked to his non-normative body, specifically his
disability, a lame foot.

During the Edwardian period, family life was publicly
regarded as sacred. However, middle-class characters such as the
Pembrokes are observed to have treated marriage and family as
commodities for personal gain. Herbert is incapable of love and
marriage, while Agnes, though engaged, is initially unable to
marry. Ultimately, Herbert and Agnes maintain their sibling
relationship primarily for materialistic reasons. Although
Rickie’s parents are deceased, it is later revealed that both were
unfaithful. Additionally, Stephen Wonham is unaware of his
parentage. These fragmented family relationships contribute to
the development of fragmented and disillusioned identities.
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SELF-REALISATION IN A ROOM WITH A VIEW
BY E. M. FORSTER

Dilek TUFEKCI CAN!
NURTEN BIiRLIK?

1. CLASS CONSCIOUSNESS AS A BARRIER TO
SELF-REALISATION

E. M. Forster’s trip to Italy with his mother in the fall of
1901 inspired the initial draft of a story titled “The Lucy novel,”
which later developed into A Room with a View (1908). Forster’s
third novel revolves around Lucy Honeychurch, a young woman
from the English upper-middle class, who travels to Italy and
immerses herself in Italian life and culture with her cousin,
Charlotte Bartlett. It is structured into two parts: the first is set in
Italy, while the second is set in Surrey, England. This shift in
setting highlights Lucy’s transformation as she navigates two
distinct cultures, classes, and societies. In Surrey, Lucy feels at
home in the materialistic English society, and becomes more rigid
and judgmental, whereas in Italy, she can express her authentic
self, free from the norms.

Lucy and Charlotte interact with other English tourists in
Italy, and Lucy undergoes a metamorphosis in this process. In
their encounter with the Italians and their culture, the English
tourists establish a collective hierarchy between themselves and
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the Others. They approach the Italians with a sense of superiority,
even while they admire the art they generated, that is, it is on the
Others’ culture and art they spend a lot of time and energy.
However, they still look down on them. Due to this cross-cultural
encounter and their attempts to establish hierarchy, the narrative
is also about “the dynamics of Britain’s imperial culture in
conflict with other world cultures it seeks to dominate”
(Gunderson, 2009, p. 39). By highlighting instances of
intolerance in these tourists, the novel demonstrates how
“England’s imperial arrogance resulted in an intense xenophobia”
(Borchardt, 2013, p. 56). Likewise, Sehgal contends that the
novel primarily examines the “insular attitudes” of English
bourgeois characters during a period of transition, contrasting
these with the Christian humanism found in Italy (1973, p. 143).

Forster illustrates English cultural arrogance, in its
sharpest form, through the character of Miss Lavish, a bohemian
and controversial writer who believes she has established a
genuine connection with the local population. Her interactions
with the locals are described as “insultingly diminutive”, and she
demonstrates “no real respect for Italian culture” (Borchardt,
2013, p. 58). The novel presents her manner in the following way:

‘One doesn’t come to Italy for niceness...one comes for
life. Buon giorno! Buon giorno!” [Good morning] bowing
right and left. ‘Look at that adorable wine-cart! How the
driver stares at us, dear, simple soul!” So Miss Lavish
proceeded through the streets of the city of Florence [...].
Though | am a real Radical as well. There, now you’re
shocked!” (Forster, 1976, p. 21).

Borchardt also argues that A Room with a View implicitly
reveals the dominant aspects of cultural imperialism as embodied
by the English, while simultaneously highlighting its negative
consequences:
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While A Room [with a View] expressed a light-hearted
view of English people’s inflated sense of importance and
cultural imperialism, Forster had gained a much deeper
understanding of the ugly side of the Empire and had
personally grappled with issues of intolerance and racism
by the time he began writing A Passage [to India] (2013,
p. 59).

Set in Florence, which represented the Italian Renaissance
for most Victorians and Edwardians, the first half of the novel
provides an authentic portrayal of the tourist experience through
detailed historical context. As a result, in A Room with a View,
Forster also subtly critiques the underlying assumptions of
Edwardian tourist literature. According to Borchardt,

Mocking the stereotypically fussy and humourless British
tourist had already become a common Victorian literary
trope by the time Forster wrote A Room with a View. In
keeping with Forster’s subtly subversive methods, he uses
the image of the ‘red nosed’ British tourists with red
guidebooks to probe the boundaries between tourists and
natives instead of merely lampooning British mannerisms
(2013, p. 9).

The sense of superiority and hypocrisy, in fact, dominates
the time these tourists spend in Italy and serves as a touchstone
for measuring the characters against universal ethical values.
However, some of these tourists, like the Edwards, are immune
to the ills of the English attitude: “Compared to other guests, Mr.
Emerson seems vital and interesting to the reader. He speaks
frankly with purpose and good intent, unlike the other silent,
judgmental, and thoroughly English guests” (2013, p. 11).

Mr. Emerson, a liberal journalist, and his son George, a
railway clerk, occupy positions that are not considered acceptable
by the upper middle classes. George has had an unorthodox
education, including “Byron... A Shropshire Lad... The Way of
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All Flesh... Gibbon... Schopenhauer, Nietzsche” (Forster, 1976,
p. 133) and his father is a Socialist, atheist, or agnostic. As neither
the father nor the son belongs to the upper middle class, their
values diverge from conventional norms in a distinctly
individualistic manner. For example, during the bathing scene,
George, Freddy, and Mr. Beebe are swimming and enjoying their
time when Lucy, Mrs. Honeychurch, and Cecil arrive. George’s
informal greeting to Lucy, “[h]ullo!”, nakedly demonstrates his
rejection of societal conventions and regulations. This scene
further illustrates that Mr. Emerson and George do not adhere to
the values and rules of middle-class society, which limit their
ability to act freely. Their resistance to the established social
order, rooted in principles such as “sexual equality, recognition
of man’s physical nature... and freedom from conventional
restraints” (Land, 1990, p. 121), reflects a strong commitment to
liberal humanism.

The theme of class consciousness, which shapes the
characters’ identities, is primarily depicted in the novel through
the perspectives of the upper-middle-class characters. The
residents of the pension exhibit varying degrees of hostility
toward the Emersons due to class distinctions. Although Mr.
Beebe, described as “almost the only person who remained
friendly to them,” makes a “gentle effort to introduce the
Emersons into Bertolini society” (Forster, 1976, p. 42), this
attempt ultimately fails. Miss Lavish, who “represented intellect,”
is “avowedly hostile” (Forster, 1976, p. 42) to the Emersons.
Similarly, Miss Alan believes that the Emersons did not receive a
proper upbringing. Charlotte also asserts that “[The Emersons] do
not understand our ways. They must find their level” (Forster,
1976, p. 43) and expresses her aversion by stating she feels
“dreadful to be entangled with low-class people” (Forster, 1976,
p. 78). The pension’s inhabitants consistently perceive the
Emersons as belonging to a different social stratum. These
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assertions regarding the Emersons’ lower status underscore the
pervasive class consciousness among the characters. The
Emersons are thus confronted with the more negative aspects of
the English society, by which property and propriety are highly
valued. Consequently, these individuals, who oppose the
Emersons, believe that “the Emersons ought to be resisted
because they could infect the surroundings with dangerous ideas
of socialism” (Sehgal, 1973, p. 133).

2. LUCY AND THE ROLE OF WOMEN IN
ENGLISH SOCIETY

As stated above, the narrative reveals social conventions
in English society, particularly those related to class. For
example, in the opening pension scene, individuals from higher
social classes appear prudish and prejudiced. In contrast, the
socially marginalized Emersons, who embody positive values, are
more inclined to follow their conscience, act independently, and
pursue happiness. It is due to the Emersons that Lucy begins to
see things differently. Martin too observes that “Lucy, has no
experience of love and little of reality, and it is these concepts
whose existence is strange and new to her. It is the direct
encounter with the unconventional and somewhat unlikely
Emersons that brings Lucy to self-knowledge” (1974, p. 76).

The first chapter of the novel, titled The Bertolini,
primarily centers on the Emersons’ offer regarding the room and
depicts the exploration of the city with the aid of Baedeker. In
contrast, the second chapter, In Santa Croce with no Baedeker,
emphasizes exploring the city without such guidance. By
distinguishing between the chapters “with Baedeker” and “with
no Baedeker,” Forster presents two modes of exploration: one
through authentic and attentive personal observation, and the
other through the perspectives imposed by external authorities
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and norms. The former approach fosters greater independence
and self-determination in the tourists, while the latter encourages
dependence and external guidance. Accordingly, in the chapter In
Santa Croce with no Baedeker, Lucy ventures out alone on her
first morning in Florence without a guidebook. She becomes
confused in Santa Croce and declines assistance from a persistent
Italian guide. Meanwhile, Charlotte and Miss Lavish, despite
their reliance on Baedeker, become lost in the narrow streets.
They lack clear visibility of their route in Italian culture. Their
attitude to the guidebook while exploring the city is metaphorized
in the novel to their readiness (or lack of it) to see Italian culture
and the lack of restraints in human relations with their naked eyes.

In this cross-cultural encounter and coming together of
different classes, the novel also puts under scrutiny the role of
women in English society, the distinctions between female and
male identity, gender relations, the institution of marriage during
the period, the hypocrisy of the Anglican Church, and the
influence of religion in modern life (Gunderson, 2009, p. 39).
Gunderson also indicates that “[i]n writing the story of a young
woman, Lucy Honeychurch, as she makes her entrée into
provincial British society, Forster at the same time reads the
British Modern identity” (2009, p. 32). Lucy’s realization that she
should pursue “something quite different, whose existence she
had not realized before” (Forster, 1976, p. 5) leaves her feeling
“in a state of spiritual starvation” (Forster, 1976, p. 6). Her
psychological need for something “new” arises from the
constraints of the oppressive British culture to which she belongs.
In such a context, her journey to Italy, a common middle-class
pursuit, is depicted as a means of self-discovery and identity
formation. According to Madran, “the search for identity” is
integral to the novel, along with “the internal quest” or “the
personal internal journey”:
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Lucy’s quest toward self-knowledge is the central theme
of the novel. Lucy’s ultimate goal is to achieve a state of
selfhood and self-realization. Self-knowledge is the path
to self-realization. It is at the root of individual
enlightenment and maturity. This is not a simple
undertaking, but a very lengthy, difficult and complicated
task. To step outside her known world is to face the
unknown, to discover the dark corners of her unconscious
(2004, p. 76).

At the outset of the novel, Lucy faces significant challenges
in liberating herself from the constraints imposed by her society
and cultural background. For example, her initial refusal of Mr.
Emerson’s offer to exchange rooms suggests a deep-seated
prejudice. However, after Mr. Emerson’s persistence, Lucy
accepts the room with a view, which may symbolize her transition
from a constructed identity to a more authentic self. Or this view
to the Italian culture might also be taken as a metamorphosis
towards a different site of being. The Emersons’ proposal to Lucy
and Charlotte to exchange rooms, as their original room lacks a
view of the river Arno, implies an invitation to see things
differently. Still, in the beginning, Mr Emerson’s words fall on
deaf ears. Borchardt illustrates their behaviour on the first day in
Italy as follows: “Even though Lucy and Charlotte are far from
home, British manners and sensibilities still dictate their
behavior” (2013, p. 11).

In the beginning of the narrative, Lucy explores the city
with her Baedeker guidebook and unexpectedly encounters Mr.
Eager, a chaplain from the British expatriate community. These
experiences restrict her ability to discover Florence
independently, as both figures dictate how she should perceive
and navigate the city. As a member of a conventional Victorian
upper-middle-class family, Lucy is restrained by the norms she
was taught, but the early pages of the novel also hint that she has
the capacity to go beyond her limitations.
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As stated above, the pension community generally regards
the Emersons as disagreeable. However, Lucy remains uncertain
about the nature of the father-and-son relationship. She asks, “Mr.
Beebe - old Emerson, is he nice or not nice? | do so want to know”
(Forster, 1976, p. 42). As a young woman transitioning from
adolescence to maturity, Lucy is motivated to categorize
individuals as either acceptable or unacceptable within her social
group. This categorization enables her to maintain appropriate
communication. Without adherence to a strict social code of
conduct, she struggles to form proper relationships and
experiences social uncertainty. Despite hearing many negative
remarks about the Emersons, Lucy concludes that “the Emersons
were nice” (Forster, 1976, p. 43).

Lucy encounters the elder Mr. Emerson at the church of
Santa Croce shortly after being left alone by her cousin and tour
guide, Miss Lavish. Observing Mr. Emerson’s kindness toward
an Italian child, Lucy’s attitude shifts: “In her chastened mood,
she no longer despised the Emersons. She was determined to be
gracious to them, beautiful rather than delicate...” (Forster, 1976,
p. 26). Nevertheless, she soon concludes, “She was no theologian,
but she felt that here was a very foolish old man [Mr. Emerson],
as well as a very irreligious one. She also felt that her mother
might not like her talking to that kind of person, and that Charlotte
would object most strongly” (Forster, 1976, p. 31).

In the initial part of the novel, Lucy is described as “a
member of the conventional world manifesting discontent,” and
she repeatedly “attempts to escape the protective English
atmosphere of the pension and to seek reality in the streets and
countryside of Italy” (Land, 1990, pp. 116-117). By setting his
characters in England or Italy, Forster ingeniously points to two
different ways of looking at life. For instance, in the first part of
the novel, Lucy’s disapproval of her kiss with George reveals her
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Puritan ideological self. This self, undeniably, masks feelings of
freedom, sincerity, and authenticity. According to Sugate:

The English characters have always the notion of false self
due to strong impact of Puritanism on the one hand and
materialism on the other hand. For instance, Cecil Vyse,
Charlotte and Lucy represent the Puritan materialistic
ideas of Edwardian English society. As a result, they
regress towards medievalism. On the contrary, George
Emerson, Mr. Emerson, Miss. Lavish and Mr. Beebe
exemplify the renaissance ideology of true self without
any hypocrisy or pomp (2012, p. 132).

In the Piazza Signoria, Lucy undergoes two distinct
experiences. First, she acquires what Pierre Bourdieu terms
“cultural capital” (1986) through cultural transmission, a process
typically accessible to individuals with specific educational or
social backgrounds. Exposure to visual arts and music prompts
Lucy’s sexual awakening; surrounded by nude art and
Michelangelo’s David, she begins to appreciate Cecil’s
masculinity, perceiving him as “healthy muscular” (Forster,
1976, p. 30). Graham Smith contends that Forster’s references to
Michelangelo evoke “male homoerotic as well as heterosexual
connotations” (2007, p. 57) within the novel. The second one is
when Lucy overhears two Italians arguing over money and sees
one stab the other; she is unexpectedly thrown into confusion.
Upon witnessing the blood streaming from the victim’s mouth,
she notices George Emerson observing her, which causes her to
faint. Her subsequent encounter with George Emerson,
culminating in a passionate kiss in a field of violets, compels her
to reconsider her engagement to Cecil.

2.1. The Emersons

Lucy’s move towards a different site of being with a
broader perspective is also objectified by Mr Emerson’s request
of her. Mr. Emerson, recognizing his son George’s unhappiness,
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confides his concerns to Lucy and encourages her to befriend
George. Mr. Emerson’s underlying motive in encouraging Lucy
to befriend his son is to enlist her assistance in helping him
overcome his melancholy:

Now don’t be stupid over this. | don’t require you to fall
in love with my boy, but I do think you might try and
understand him. You are nearer his age, and if you let
yourself go | am sure you are sensible. You might help me.
He has known so few women, and you have the time. You
stop here for several weeks, | suppose? But let yourself go.
You are inclined to get muddled, if I may judge from last
night. Let yourself go. Pull out from the depths those
thoughts that you do not understand, and spread them out
in the sunlight and know the meaning of them. By
understanding George you may learn to understand
yourself. It will be good for both of you (Forster, 1976,
pp. 31-32).

Mr Emerson’s suggestions run counter to what Lucy was
indoctrinated in her education as a young woman. He openly
invites her to open her horizon to a different kind of
understanding, not only of his son but also of herself. His words
fall on deaf ears in the case of other English tourists, but the
muddle he observes in Lucy seems to have given hope to Mr.
Emerson. He seems to function as Forster’s suggestion of an
alternative or antithesis to the selfhood suggested by English
modernity, which is shaped by bourgeois epistemology and which
is Cartesian in spirit, foregrounding rationalism. To this selfhood,
which is shaped by the activities of the mind rather than emotions
or acknowledgement of the corporeal, Mr. Emerson suggests the
opposite form of being, which is shaped by the acknowledgement
of the feelings and the corporeal site. He also offers the
perspective from which we should read the other characters and
events. There is the extra-diegetic third person omniscient
narration in the novel, but the perspective through which we
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should judge the other characters and the intersubjective
dynamics taking place between them is Mr. Emerson’s. He seems
to be the metonymic extension of Forster himself in the narrative,
revealing the stale, normative, and at times oppressive attitude of
the other English characters. It is because of the central role
assigned to Mr. Emerson’s perspective that the reader is invited
to take on a more active role while reading the novel. Duplessis
attempts to reveal Forster’s intention in imagining the
relationship among the narrator, reader, and characters in A Room
with a View as follows:

Forster makes the reader conscious that the status of
‘reader’ is a privileged position in relation to the characters
in the novel, particularly Lucy. Rather than commenting
directly on the action of the story, as a traditional
‘intrusive’ narrator would do, Forster’s narrator comments
on the inferences that the reader should make from the
action and narrative of the text. Specifically, the narrator
reveals how the reader should understand Lucy’s actions
and psychological response to her engagement to Cecil
and encounters with George Emerson (2008, p. 93).

George and his father, who are considered socially inferior,
are portrayed as well-read intellectuals. George, in particular,
seeks his raison d’étre. Mr. Emerson emerges as the most
culturally reasonable member of the British group, despite being
characterized as spontaneous, sincere, emotive, and humorous.
His open expression of thoughts directly contradicts Edwardian
society’s expectations of politeness. This becomes evident when
a young woman is kissed by a carriage driver, resulting in the
separation of two lovers: “It is not a victory... It is defeat. You
have parted two people who were happy,” Mr. Emerson responds
to Mr. Eager’s exclamation, “Victory at last!” (Forster, 1976, p.
69). This scene illustrates the vulnerability of British sensibilities,
as the intimacy of an Italian couple is deemed unacceptable in
British society, except for Mr. Emerson. He protests against the
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others in the carriage, stating, “the lovers must on no account be
separated” (Forster, 1976, p. 69). Mr. Emerson stands alone in his
response to injustice, while the other pension residents do not
regard him as a gentleman with refined manners. Instead, they
perceive him as a political and social outsider and isolate him.

2.2. Cecil Vyse

The novel portrays British identities as intellectuals,
particularly through their engagement with books. However, the
motivations behind their reading activities might become ironic.
For example, Cecil, who reads Under A Loggia, finds the “novel
he was reading ... so bad that he was obliged to read it aloud to
others” (Forster, 1976, p. 167). While others participate in games
such as tennis, Cecil chooses reading not for enjoyment or self-
improvement, but primarily to display his intellectual superiority
to Lucy. In contrast, Lucy reads to educate herself and to raise her
intellectual level to Cecil’s. As the narrative states, “[Lucy] no
longer read novels herself, devoting all her spare time to solid
literature in the hope of catching Cecil up. It was dreadful how
little she knew, and even when she thought she knew a thing, like
the Italian painters, she found she had forgotten it” (Forster, 1976,
p. 159). The narrative also attributes significance to reading for
George, suggesting that the book’s influence led him to kiss Lucy
who: “for the second time, was kissed by [George Emerson]”
(Forster, 1976, 171). This is later confirmed by George, who
admits that the book prompted his action.

Despite Italy’s liberating influence, Lucy experiences
internal conflicts and seeks resolution for her contradictory
feelings. For example, she faces a dilemma about whether to
accept her fiancé, Cecil Vyse’s, marriage proposal, who embodies
judgmental, narrow-minded Victorian attitudes. Although Cecil
is not an obvious outsider with naive views, particularly
concerning women, he perceives himself as an intellectual. His
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superficiality and ignorance about suburban life become evident
during his visit to Lucy’s family home. His factual errors
regarding the advantages of country living serve as a source of
comic effect in the novel:

He praised the pine-woods, the deep lakes of bracken, the
crimson leaves that spotted the hurt-bushes, the
serviceable beauty of the turnpike road. The outdoor world
was not very familiar to him, and occasionally he went
wrong in a question of fact. Mrs. Honeychurch’s mouth
twitched when he spoke of the perpetual green of the larch.
‘I count myself a lucky person,” he concluded. “When I’'m
in London | feel I could never live out of it. When I’m in
the country | feel the same about the country. After all, |
do believe that birds and trees and the sky are the most
wonderful things in life, and that the people who live
amongst them must be the best. It is true that in nine cases
out of ten they don’t seem to notice anything [...]" (Forster,
1976, p. 107).

As this particular scene reveals, Cecil, portrayed as
sophisticated and desirable in terms of rank and class, is
characterized by his disdain for rural society. He consistently
delivers critical judgments and disparaging remarks about others,
often targeting their taste in furniture, music, or hobbies. Cecil’s
buoyant, exaggerated manner, which renders him a comic figure
throughout the novel, represents the English upper-middle class.
He frequently adopts a condescending tone, especially when
expressing his materialism and desire for control over others.

Cecil also demonstrates a pronounced disregard for women,
consistently ignoring them due to his belief that “all women are
ornamental, one-dimensional figures without individual
personalities” (Borchardt, 2013, p. 15). His attitude reflects the
pervasive influence of Victorian conventions regarding
womanhood. During this era, “it was generally thought that
women were naturally predisposed to certain traits, qualities, and
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abilities, in turn dictated their proper role and sphere in life”
(Owen, 1990, p. 6). Cecil has not embraced the concept of New
Womanhood that emerged in the Edwardian era. A case in point
is when Lucy expresses her intense dislike of a haughty English
pastor in Italy, Cecil perceives this as an unfeminine trait and
finds it unappealing.

Cecil is depicted as lacking desire for women and
demonstrates little interest in women. Details in his relationship
with Lucy may suggest latent homosexuality. Ironically, Cecil
embodies the normative attitude to women in Victorian society.
His views on women point at a masculine energy in him but as an
avid reader who isn’t transformed by what he reads and as
somebody who refrains from outdoor sports, he doesn’t fit into
the ideal image of Victorian man. His living practice reveals a
‘feminized” soul who accepts the norms of the time with an
unquestioned obedience. In this sense, Cecil leads a double life
unlike the Emersons who can connect how they look and who
they really are. The narrator introduces Cecil in a manner that is
neither positive nor promising, both in terms of his spiritual
disposition and physical appearance:

He was medieval. Like a Gothic statue. Tall and refined,
with shoulders that seemed braced square by an effort of
the will, and a head that was tilted a little higher than the
usual level of vision, he resembled those fastidious saints
who guard the portals of a French cathedral. Well
educated, well endowed, and not deficient physically, he
remained in the grip of a certain devil whom the modern
world knows as self-consciousness, and whom the
medieval, with dimmer vision, worshipped as ascetism. A
Gothic statue implies celibacy, just as a Greek statue
implies fruition (Forster, 1976, p. 93).

Cecil Vyse, described as a “well-educated and well-
endowed” son of an upper-middle-class family, remains “in the
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grip of a certain devil whom the modern world knows as self-
consciousness, and whom the medieval, with dimmer vision,
worshipped as asceticism” (Forster, 1976, p. 93). He falls in love
with Lucy, perceiving her “like a woman of Leonardo da Vinci’s,
... She did develop most wonderfully day by day” (Forster, 1976,
p. 95). Although Lucy rejects Cecil’s first two proposals, she later
accepts his most recent proposal after returning to her family
home in Surrey, England. The second half of the novel, set in
England, thus begins with the announcement of Lucy and Cecil
Vyse’s engagement.

2.3. Charlotte Bartlett

Charlotte Bartlett, Lucy’s cousin, is depicted as an
indifferent, narrow-minded, and scrupulous character. As a
religious figure and chaperone - a term historically referring to an
older woman responsible for supervising an unmarried young
woman in social settings - Charlotte assumes responsibility for
monitoring Lucy’s behaviour in society. Her persistent
surveillance is motivated by the fact that Lucy’s mother covers
some of her expenses. Barbara Rosecrance critiques Miss
Bartlett’s attitude, noting her obsession with acting in Lucy’s best
interest and highlighting her selfishness (1982, p. 192) in
situations such as locking herself in a room and fastening the
shutters as a result of her sexual hysteria, as follows:

Miss Bartlett is a portrait of sexual hysteria, from her
fascinations with keys, locks and secret passages to her
voyeuristic obsession with Lucy’s sexual life, the details
of which she recounts to her friend, the lady novelist...
The cousin’s effusive affection for Lucy appears
essentially a deflection of her repressed sexuality (1982, p.
100).

In the novel, Miss Bartlett reveals the norms regarding the
status of women as the second sex in society by upholding
Puritanical codes. She challenges the unladylike norms of her era:
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It was not that ladies were inferior to men; it was that they
were different. Their mission was to inspire others to
achievement rather than to achieve themselves. Indirectly,
by means of tact and a spotless name, a lady could
accomplish much. But if she rushed into the fray herself
she would be first censured, then despised, and finally
ignored. Poems had been written to illustrate this (Forster,
1976, p. 45).

3. THE DIVISION BETWEEN NATURE AND
CULTURE

The novel frequently references the technological
advances of the late nineteenth century, particularly the societal
impact of trams. The introduction of trams allowed individuals
from lower socioeconomic backgrounds to access areas
previously reserved for the wealthy, thereby reducing class
distinctions and altering patterns of material prosperity. This shift
enabled the working class to participate in leisure activities such
as weekend sports, encouraged women to engage in more
extravagant shopping, and facilitated family excursions to
museums and parks. These lifestyle changes illustrate the
interplay between nature and technology.

A Room with a View vividly depicts the tension between
nature and technology in the nineteenth century. As technological
advances reduce physical barriers in society, certain characters,
such as Otway and Cecil Vyse, maintain a conformist stance
regarding class separation. They perceive nature as a resource to
be controlled for personal gain and to accumulate wealth through
the privileges of landownership. In contrast, the Emersons
embody liberal values, demonstrating respect for individual
rights, democratic institutions, and the natural world. While the
Emersons sustain themselves through their own labour, Otway
and Cecil Vyse enjoy prosperity without personal effort. The
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novel suggests that material prosperity and technological
advances across all social classes erode the boundaries between
the rich and the poor. The ensuing anxiety is articulated through
Sir Harry Otway, who expresses the wealthy’s concerns and fears
to Mr. Vyse.

4. CONCLUSION

Lucy’s surname, Honeychurch, symbolizes her divided
identity in a normative society; “honey” represents nature,
sweetness, and femininity, while “church” connotes institutional
constraints and emotional restraint. Lucy faces a dilemma
between conforming to societal norms and pursuing personal
autonomy, resulting in indecision. She serves as a character who
contrasts her bourgeois upbringing in England with her journey
toward self-recognition in Italy. She demonstrates the courage to
alter her life at an unconscious level, yet acknowledges the
complexity of such a change. This internal conflict arises from
her struggle between public expectations and private inclinations.
In such a context, the exchange of rooms between Mr. Emerson
and Lucy serves as a metaphor. The act of exchanging rooms,
particularly one lacking a scenic view, symbolizes the exchange
of perspectives, or more broadly, her differing worldviews. Lucy,
depicted as a fatherless young woman from a suburban
background, is positioned between binary oppositions such as
adolescence and adulthood, intellect and emotion, politeness and
rudeness, England and Italy, and traditional and modern values.
This positioning leaves her confused, and her journey to Italy
represents a genuine search for personal identity. Metaphorically,
then, her desire for a room with a broader view reflects her
aspiration for a far more expansive experience of the world.

In the final chapter, titled The End of the Middle Ages,
Lucy decides to end her engagement with Cecil and marry
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George. The chapter’s title signifies the conclusion of a figurative
Middle Ages for Lucy, marking her transition to a new
understanding and a new form of enlightenment. She is
fundamentally changed from the person who began her journey
in Florence, as “she experiences a renaissance of her own,
emerging from the darkness of her adherence to convention into
the light of understanding of herself and her place in society”
(Edwards, 2002, p. 79). The novel portrays Lucy’s journey
toward autonomy and individuality as a deliberate process rather
than a matter of chance. By situating the narrative in Italy rather
than England, where Lucy’s sense of metamorphosis is
foregrounded, the text highlights her detachment from her native
society.

Through Lucy’s search for a stable identity and meaning
free from the norms, the novel also explores the themes of class
and the status of women in marriage. Set in the late Victorian and
early Edwardian periods, the narrative depicts stereotypes of
British culture generated by their class background and explores
cross-cultural dynamics between Italy and England through
English characters who embody the period’s restrained social
norms and for whom Italy acts as a touchstone to reveal their
normativeness. They seem to have double consciousness in their
practice of life or some of them lead double lives like Charlotte
Bartlett, who acts like a normative person on the one hand but
who can sympathize with Lucy in her transgressive attitude. This
point of double lives indicates that the normative discourse
imprisons all these individuals particularly women and forces
them to look for ambivalent ways of being and expression.
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MAKING THE IMPLICIT EXPLICIT: THE SEX-
UALISATION OF MALE CHARACTERS IN
JANE AUSTEN’S PRIDE AND PREJUDICE AND
ANDREW DAVIES’S 1995 BBC ADAPTATION

Muhammed Metin CAMELI*

1. INTRODUCTION

The topic of sexuality in the Romantic period is known to
have been addressed using very indirect terms. Unlike the En-
lightenment, which emphasised reason and physicality, the Ro-
mantics concentrated upon the soul, making sexual overtones less
explicit. The persistent attitude toward sex in the early nineteenth
century can be said to have framed it as something rigid or con-
cealed, from which authors of the period are believed to have
turned away. Therefore, in Romantic-period literature, the themes
that come to the fore in novels and poems tend to be closely in-
tertwined with topics such as nature, marriage and individual con-
sciousness rather than sexuality. Among the novelists of this era,
Jane Austen stands out as England’s first truly significant female
novelist. Her works, especially Pride and Prejudice (1813), con-
sistently revolves around marriage, while merely offering subtle
cues regarding sexuality, which reflects the prudish sensibilities
of the Georgian period. As Morrison points out that “Pride and
Prejudice clearly combines bourgeois aspirations with conserva-
tive mythmaking and it carefully avoids any explicit mention of
sex” (2013, p.4).
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In Austen’s novel, male and female sexuality is implicitly devel-
oped through nuanced hints embedded in the characters’ commu-
nication. Screen adaptations, however, such as Andrew Davies’s
1995 BBC adaptation, displays sexuality and physicality openly.
In line with the aforementioned points, the present study aims to
analyse the cues that designate the sexualisation of male charac-
ters, first in Austen’s Pride and Prejudice and then in the 1995
BBC adaptation. In doing so, the study seeks to clarify how ad-
aptation renders implicit sexual elements more explicit on screen.

2. TRACING MALE SEXUALITY IN PRIDE AND
PREJUDICE AND ITS 1995 BBC ADAPTATION

In studying the sexualisation of male characters in Pride
and Prejudice, it is crucial to note that Austen’s characters, both
male and female, do not provide direct or explicit signals pertain-
ing to their sexual drives. Their dialogues are predominantly
shaped by the social conventions of the period. Within the patri-
archal environment portrayed in the novel, men are associated
with power, wealth, and status whereas women are largely re-
stricted to the domestic sphere with limited access to cultivation.
This social structure allows no space for using sexually explicit
language for both sexes. Nonetheless, nuanced tones and subtle
hints of sexuality are present in Pride and Prejudice, rendering it
possible to delve more into the issue at stake. The female protag-
onist, Elizabeth Bennet, captures readers’ attention through her
intelligence and pragmatic outlook on life unlike her sister, Jane.
Elizabeth’s interactions with key male characters such as Mr. Col-
lins, Mr. Wickham, and Mr. Darcy yield valuable insight into the
portrayal of male sexuality. Elizabeth’s pursuit of an ideal partner,
basically someone who is wealthy, handsome, emotionally sensi-
tive and cultivated, frames her views upon and reactions to the
male characters in the novel. Her rejection of Mr. Collins” mar-
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riage proposal, the first proposal in the narrative, can be consid-
ered the starting point for a discussion of male sexuality from her
perspective. Mr. Collins is depicted as an unsuitable match: Eliz-
abeth finds him farcical and ludicrous. In her view, a gentleman
ought to possess several qualities: including charming appearance,
speech style, strong educational background and demeanour. Mr
Collins, however, does not match with the man who seems to pos-
sess the referred qualities for Elizabeth and fails to court her in a
genuinely romantic manner.

Balls and dances in Pride and Prejudice are very important
in that the balls are known to be the most appropriate social events
for women characters to find their matches. The ways in which
men dance and move at the balls are indicatives of how romantic
they are on the side of women. Hence, it can be stressed that the
first-time readers witness Mr. Collins’ lack of sexual tendencies
Is when he hesitates to dance at the Netherfield Ball and the scene
is described as follows:

The two first dances, however, brought a return of distress;
they were dances of mortification Mr Collins, awkward
and solemn, apologizing instead of attending, and often
moving wrong without being aware of it, gave her (Eliza-
beth) all the shame and misery which a disagreeable part-
ner for a couple of dances can give. (Austen, 1999, p. 62)

It is self- evident that his indifference to dancing and his failure
to court Elizabeth cause him to be titled as the least romantic male
figure from the outset. Furthermore, when the reasons he enumer-
ates while proposing to Elizabeth are considered, it would be fit-
ting to argue that he does not utter anything which indicates his
real interest in Elizabeth or his sexual attraction to her as Mr. Col-
lins explains himself saying that:
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My reasons for marrying are, first, that | think it a right
thing for every clergyman in easy circumstances (like my-
self) to set the example of matrimony in his parish. Sec-
ondly, that I am convinced it will add very greatly to my
happiness; and thirdly — which ought to have mentioned
earlier, that it is the particular advice and recommendation
of the very noble lady whom I have the honour of calling
patroness (Lady Catherine de Bourgh). Twice has she con-
descended to give me her opinion on this subject. (Austen,
1999, pp. 73-74)

His perception of marriage is obviously shaped under the
assumption that marriage is like a business transaction that every
clergyman in his position has to sign to verify his conformity to
social norms. As McMaster likewise maintains: “Mr. Collins’ pro-
posal is similar to a mental checklist. His explanation of the ben-
efits of marriage looks like a list of things that you have to do in
order to obtain something” (1996, p.85). Yet, when Elizabeth’s
perception of marriage is compared to that of Collins, it is seen
that she thinks she needs to marry a man whom she views not only
as her lover but also as an impressive and charismatic man in
terms of his demeanour and personality. This being the case, the
rationale behind Collins’s preference for getting married which
becomes clear by means of his utterances in the aforementioned
part supports the view that he is seemingly the least sexual man
in the novel.

Mr. Collins’s awkwardness, his empty heart and mind as
essential reasons of his being labelled as the least sexual male in
the novel are also accompanied by his use of language in peculiar
ways. His use of exclamation points in his speeches can be viewed
as a language device peculiar to women in Pride and Prejudice.
Namely, it is only Mrs. Bennet’s or Lydia’s speech in which read-
ers encounter such outbursts of emotions. As Moler contends that:
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Miss Mary Bennet’s character was used very originally in
the novel. Her speeches are filled with so much exaggera-
tion and pompousness that every reader can see that her
role in the novel should be discussed. Miss Mary often
uses metaphors the wrong way and her sentences refer to
great writers, although the situation is not so important
and there is no need to refer to great people of the world.
Mr Collins behaves in the same spirit in order to impress
other people. And, like Mary Bennet, he often uses meta-
phors. (Austen, 1999, p.74)

Given the patriarchal society in which Mr. Collins is be-
lieved to have been raised and other male characters that surround
him, he does not give the impression of a tough and masculine
figure. Moreover, when his marriage proposal is analysed with
such a perspective in mind, it can be underlined that the exclama-
tions which he makes use of in his speech call into question how
well he takes on the role of a gentleman who endeavours to court
a beautiful woman.

Elizabeth’s attraction to Wickham and the nature of the re-
lationship between them is another integral part of the analysis of
the issue of the sexualisation of male characters in Pride and Prej-
udice. Wickham is the first male character whose appearance and
personality make a good impression upon Elizabeth in the novel.
His attractiveness coupled with his being a good talker make Eliz-
abeth think that he could be the one to get wedded in the future.
As has been stated, what is meant by finding an ideal husband in
the world of the women such as Elizabeth Bennet, has to do with
being able to find the man whose physical charm, mode of com-
munication and intelligence arouse feelings of admiration. Thus,
Elizabeth assumes that all these come together in Wickham’s
identity. These pleasing qualities can be deemed as the ones that
are likely to seduce women completely. To start with the initial
one, “physical charm”, it must be stressed that Elizabeth’s first
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impression of Wickham is constructed in relation to her being at-
tracted to his good looks as it can be clearly understood from the
description as follows:

Mr. Wickham was the happy man towards whom almost
every female eye was turned, and Elizabeth was the happy
woman by whom he finally seated himself; and the agree-
able manner in which he immediately fell into conversa-
tion, though it was only on its being a wet night, and on
the probability of a rainy season, made her feel that the
commonest, dullest, most threadbare topic might be ren-
dered interesting by the skill of the speaker. (Austen, 1999,
pp. 52-53)

Based on the depiction of Wickham, it can be claimed that
Elizabeth’s happiness of being closer to him is stressed thereby
calling into question the implicit nuances of sexuality hidden in
the novel. In other words, the stress laid on Wickham’s physical
charm can be regarded as one of the most important but also in-
direct cues about the particulars of what might be defined as a
sexual quality in a man. Furthermore, what lies behind the signif-
icance of the quote is that it finalises with the emphasis upon
Wickham?’s capability of impressing women with his words. As
mentioned earlier, apart from being handsome, a gentleman’s way
of communicating with the opposite sex is also an indicative of
intelligence and another determining factor of the analysis bent
on examining implicit male sexuality in Pride and Prejudice.

Wickham’s trait of being a good talker is certainly appreci-
ated by Elizabeth who is in pursuit of a hero. Trapped by the lure
of his convincing language, she believes that she has fulfilled her
need of being beside a handsome and intelligent man who man-
ages to capture her attention thanks to his word plays. His utter-
ances impress her deeply, particularly when he talks about his past
and his relationship to Mr. Darcy. Without being aware of the fact
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that he just blackens Darcy, his explanations cause Elizabeth to
think that Darcy has given away Wickham’s share of an estate
from Darcy’s late father when the dialogue between them goes on
as follows:

Wickham: | have a warm, unguarded temper, and | may
perhaps have sometimes spoken my opinion of him, and
to him, too freely. | can recall nothing worse. But the fact
is, that we are very different sort of men, and that he hates
me.

Elizabeth: This is quite shocking! - He deserves to be pub-
licly disgraced.

Wickham: Some time or other he will be- but it shall not
be by me. Till I can forget his father, | can never defy or
expose him.

Elizabeth honoured him for such feelings, and thought
him handsomer than ever as he expressed them. (Austen,
1999, p. 55)

However, later in the novel, Elizabeth comes to notice that
Wickham is an excellent liar who uses words to trick people
around him. More importantly, the situation makes her dwell
upon the fact that the suitable match for her is indeed Mr. Darcy,
not Mr. Collins or Mr. Wickham at all. Whereas Mr. Collins is
already eliminated from her mind with his awkwardness and fool-
ish attitude, she also turns her head away from Mr. Wickham who
can be said to be a chauvinist with his disrespect for women.

What incorporates the study of the sexualisation of the male
characters in Pride and Prejudice is definitely a scrutiny of the
relationship between Mr. Darcy and Elizabeth as well. Having a
better insight into the relevance of this relationship to the discus-
sion of male sexuality initially requires considering the first time
Mr. Darcy is introduced to readers at a public assembly. From the
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first moment, he is established as a questionable character whom
people find repulsive in view of his refusal of dancing with any
women around. In spite of the fact that his physical attractiveness
strikes all the ladies who describe him as incredibly handsome,
his reluctance to dance is interpreted as a sheer contempt for the
possible matches at the assembly. The scene is depicted in the
novel as below:

Mr. Darcy soon drew the attention of the room by his fine,
tall person, handsome features, noble mien; and the report
which was in general circulation within five minutes after
his entrance, of his having ten thousand a year. The gen-
tlemen pronounced him to be a fine figure of a man, the
ladies declared he was much handsomer than Mr. Bingley,
till his manners gave a disgust which turned the tide of his
popularity; for he was discovered to be proud, to be above
his company, and above being pleased. (Austen, 1999, p.
8)

At this point, it must be emphasised that when a male char-
acter is presented to readers in the novel as in the case of Mr.
Wickham, his physical features count as the most important ele-
ments to enumerate thereby confirming the validity of the as-
sumption that male sexuality in Austen’s account aligns with a
man’s being handsome enough or not. Without this quality any
young man might be perceived as incomplete as the conversation
between
Jane (Elizabeth’s sister) and Elizabeth about Jane’s admiration for
Mr. Bingley (Mr. Darcy’s best friend) makes it explicit as follows:

“He is just what a young man ought to be,” said Jane, “sen-
sible, good humoured, lively; and I never saw such happy
manners! - so much ease, with such perfect good breed-
ing!” He is also handsome,” replied Elizabeth, “which a
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young man ought likewise to be, if he possibly can. His
character is thereby complete.” (Austen, 1999, p. 10)

The importance Elizabeth attaches to physical charm in
her relationship with Mr. Collins who does not have that quality
sufficiently and with Wickham who has it but is known as a liar
can be said to be the reason of her attraction to Mr. Darcy at first
sight too. Yet, Darcy’s lack of ability to dance and Elizabeth’s
emphasis on her astonishment at this fact which is expressed in
her question to Colonel Fitzwilliam, “Shall we ask Mr. Darcy
why a man of sense and education, and who has lived in the world
is so ill-equipped to recommend himself to strangers?” (Austen,
1999.p. 119), foregrounds the importance of dancing ability in
social evaluation. Observing men’s ability to dance through a fe-
male perspective in Pride and Prejudice can therefore be said to
be intertwined with the purpose of the present study.

The implicit male sexuality Austen develops through Mr.
Darcy can be examined in relation to the significance of social
conventions such as balls, which serve as Austen’s primary means
of sexualised social interaction, as similarly observed in the case
of Mr. Collins. To clarify, Austen’s ballrooms are spaces in which
the characters’ dance performances allow for mutual observation
of their bodies. In the society depicted by Austen, visuality is in-
extricably linked to sexuality; hence, the dance performances of
male characters, as visual displays, are appraised by women, and
vice versa. When a man willingly offers to dance with a woman,
this gesture is likely to be regarded as a sign of his polished man-
ners and romantic sensibility, which implicitly calls his sexuality
into question. To demonstrate, when Darcy really feels attracted
to Elizabeth and offers to dance with her, the dialogue between
them is quite important to examine and it is as follows:

After playing some Italian songs, Miss Bingley varied the
charm by a lively Scotch air; and soon afterwards Mr
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Darcy, drawing near Elizabeth, said to her- “Do not you
feel a great inclination, Miss Bennet, to seize such an op-
portunity of dancing a reel?”

“Oh!” said she, “I heard you before; but I could not im-
mediately determine what to say in reply. You wanted me,
| know, to say “Yes” that you might have the pleasure of
despising my taste; but | always delight in overthrowing
those kinds of schemes, and cheating a person of their pre-
meditated contempt. | have therefore made up my mind to
tell you, that I do not want to dance a reel at all.” (Austen,
1999, pp. 35-36)

Darcy’s use of the word ““reel”” calls for attention to the
way a man’s mode of communication, made explicit through his
vocabulary choices, functions as an essential indicator of implicit
sexuality in the novel. Jones similarly argues that “Alice Chandler
reads a sexual innuendo here: The word the reel, the phrases “the
reels o Bogie “, “the reels of Stumpie”, and “dance the Millers’
reel” are all slang terms of sexual intercourse” (2004, p.109). That
being said, the language of Darcy and his request to dance with
Elizabeth contribute to a deeper inquiry into the question of sex-
ualisation on the part of male characters. To add, Elizabeth’s re-
fusal of dancing does not totally show her feelings as it is later
indicated in the novel, “Elizabeth, having rather expected to af-
front him, was amazed at his gallantry; but there was a mixture of
sweetness and archness in her manner which made it difficult for
her to affront anybody” (Austen, 1999.p. 36). It is evident that
Elizabeth conceals her true sentiments until she is certain that the
qualities she seeks in a man—mboth in terms of sexuality and char-
acter—are embodied in Mr. Darcy, who has already become the
hero in her mind by the end of the novel.

Elizabeth’s relationships with Mr. Collins, Mr. Wickham,
and Mr. Darcy highlight the sexualisation of male characters in
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Pride and Prejudice. Her interactions with this trio serve as a
guideline for the objective of the present study. Based on the
premise that the implicit nature of male sexuality in the novel is
explored by means of a closer look at appearance, language skills
and cultivation level of three major male characters, the study
helps to clarify how Elizabeth evaluates the sexuality and roman-
tic qualities of her potential matches. Finding neither character
nor sexuality in Mr. Collins, and being misoriented by Mr. Wick-
ham’s apparent sexuality while uncovering his underlying wick-
edness, Elizabeth ultimately regards Darcy as the most suitable
husband, having resolved all doubts about their future together.

Analysis of the 1995 BBC six-part adaptation, written by
Andrew Davies, provides markedly different perspectives on the
sexualisation of male characters, as it emphasises a more explicit
sexual chemistry between Elizabeth and Mr. Darcy. Notwith-
standing its being a faithful adaptation of the novel in terms of
many aspects, it explores sexuality in much greater depth, taking
advantage of the visual medium’s capacity to highlight physical-
ity. It endows Mr. Darcy with a physicality which is implicit and
only revealed through careful reading of some certain dialogues
or physical depiction of him in the novel. However, the adaptation
puts his body before viewers’ eyes in a way the novel cannot do
as Hopkins suggests: “The 1995 Pride and Prejudice is una-
shamed about appealing to women—and in particular about fet-
ishizing and framing Darcy and offering him up to the female
gaze” (1998, p.112). Therefore, it can be argued that while the
sexual qualities of male characters are imagined by readers in the
written text, they are made visually explicit in the screen adapta-
tion, which highlights the more sensual aspects of classic litera-
ture. Studying how the 1995 adaptation illuminates male sexual-
ity requires examining the significance of the added scenes,
which serves to better endorse the argument.
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The adaptation opens with a scene that is entirely absent
from the novel. Audiences are introduced to Darcy and Bingley
who ride horses and discuss Bingley’s intention to settle at Neth-
erfield. In the first episode of the screen adaptation, the invented
scene of “riding horses” signals to audiences that male characters,
especially Darcy, possess a physical and sexual presence, render-
ing their sexuality more readily observable than in Austen’s text.
More strikingly, Darcy’s horse is consistently shown in the lead,
which may be associated with his power and intelligence. Given
the symbolic aspect of horses in literature and cinema, it must be
noted that horses are mostly believed to be standing for strength,
status, sharp mind, wealth, and sexual potency. As LaRubia-
Prado highlights as regards the symbolic role of horses:

The horse has been a privileged symbol promoting biophi-
lic balance. They are central characters in excellent works
of art where their presence generates equilibrium between
nature and culture, an equilibrium that helps humans to
make sense of the world and of themselves. Horses have
been traditional symbols of libido and energy as well.”
(2017, p.14)

The mention of the word ““libido’” is highly significant for
the sexualisation of male characters in the adaptation, as the pres-
ence of horses with male characters in the opening scene provides
the audience with explicit cues regarding this aspect. Moreover,
another symbolic element from the first scene onwards is the gaze
of women as a determining force in the establishment of male
sexuality. Audiences first encounter Elizabeth as she observes
Darcy and Bingley while riding horses in the opening scene. Eliz-
abeth’s first sight of Darcy highlights the role of the female gaze
in evaluating male traits, as Hopkins also remarks that:

Bingley and Darcy, on horseback, galloping toward a
viewpoint of Netherfield. Meanwhile, Elizabeth, quiet and
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unseen on a hilltop, is watching them. This offers an un-
derstated but still powerful prefiguration of the extent to
which women’s views, both literally and figuratively, will
be privileged throughout. (2017, p.112)

The scene positions Elizabeth as a silent observer of Darcy
and Bingley, subtly pointing towards their physicality and sexual
presence. By foregrounding her gaze, the adaptation signals that
male sexualisation is mediated through female perception, mak-
ing audiences aware of male desirability as situated within her
perspective.

In addition to foregrounding two symbolic motifs from the
outset, the adaptation portrays the characters’ bodies in movement
and heightened physicality, signalling their sexual presence from
the very first episode. The visual medium’s capacity to focus the
audience’s attention on the essential nature of sexuality is exem-
plified in the depiction of Darcy’s body in a bath scene. Namely,
the adaptation presents a more sexualised Darcy to the audience,
emphasising the intensity of his passion. Akin to the opening
scene of the first episode, the bath scene is an addition to the orig-
inal novel and it provides crucial insight into the adaptation’s use
of male physicality much more explicitly than the novel does. In
the scene, audiences see parts of Darcy’s body for the first time
as Hopkins states that:

Darcy is seen in the bath. Chastely, we are shown only his
back and shoulders before a servant covers him with a
robe, and he then gazes down from the window to where
Elizabeth plays with a Great Dane. Once again, he looks
at her, and we look at him. (2017, p.114)

Hence, he can be said to be positioned as a physically de-
sirable male object to the audience. More importantly, in the same
scene, Elizabeth’s playing with a dog and Darcy’s gaze to them at
that moment signifies something about Elizabeth’s sexual needs
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or her need of a man like Darcy. Indeed, the main reason why the
scene can be interpreted in this way is linked to the fact that Eliz-
abeth is trying to pull an object like a cane out of the mouth of the
dog with all her force and the dog keeps it inside its mouth firmly.
The cane that she is trying to pull can be viewed as a phallic met-
aphor that reveals the sexual aspects reflected through symbolism
in the adaptation. Viewed in this way, Elizabeth’s struggle to take
the cane from the dog marks a moment in which the audience
perceives her sexual interest in Darcy, with the dog and its clasped
cane serving as visual symbols of his latent sexuality.

The notion that the 1995 BBC adaptation of Pride and Prej-
udice offers audiences more explicit clues than the novel provides
to readers becomes clearer when Davies’ additional scenes in ep-
isode four are examined critically as well. The study of these
scenes is of paramount importance, as they depict Darcy’s body
in a manner designed to associate his physical presence with erot-
icism. The first one of these scenes is showing Darcy while writ-
ing a letter to give a true account of the past experience between
him and Mr. Wickham to Elizabeth. During this writing process,
Darcy enables audiences to catch clear hints about sexuality of
men. At night time, following writing process, he takes off his
jacket and presents himself with only a shirt and breeches which
is another indicative of the erotic tones the adaptation contains. In
other words, the scene suggests something about highlighted sex-
uality of Darcy with his shirt thrust open. Additionally, analysing
the adaptation in relation to the sexualisation of male characters
becomes more conspicuous when the following scene is exam-
ined closely. In the scene, Darcy dives into the pond at Pemberley
and later encounters Elizabeth who feels obviously embarrassed
on seeing him with his unbuttoned wet shirt on. This iconic lake
scene reveals Darcy’s flesh since the camera does not include any
other person at that moment but just focuses on his drenched body.
At this point, it is important to note that, similar to the symbolic
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roles of the horses, cane, or dog in the adaptation, water can also
be considered highly symbolic, serving as a key element in pre-
senting Darcy as a sexualised male figure. In all of the added
scenes mentioned before, water comes to the surface as the ele-
ment that helps his body to be seen as more sexual to the viewer
as Demory maintains that:

Probably the most influential- and most controversial —
extra-textual element of the 1995 BBC Pride and Preju-
dice has to do with water, which has, as far as I can tell,
no source in Austen’s novel. There are three distinct wet
scenes in the film. (2010, p.139)

The integration of these water scenes into the adaptation
amplifies the sexualisation of male characters, particularly Darcy,
whose physicality is displayed through these visually striking mo-
ments. By introducing a motif absent in the novel, the adaptation
intensifies audiences’ awareness of male desirability to a large ex-
tent. Furthermore, the kissing scene between Elizabeth and Darcy
at the end of episode six can be seen as the final sexualised mo-
ment, suggesting that the theme of sexual attraction in the TV ad-
aptation may be more prominent than the wealth, status, and mar-
riage concerns that dominate the novel. This scene also legiti-
mizes the couple’s sexual chemistry through the subsequent mar-
riage ceremony.

3. CONCLUSION

To conclude, the question of representation of male sexu-
ality which is indisputably subtle in Austen’s Pride and Prejudice
is made more explicit in the 1995 BBC adaptation with additional
scenes by Andrew Davies. The presentation of Mr Darcy’s body
to the viewer, especially by means of the significance of the sym-
bolic element “water” from the very first episode renders it pos-
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sible to have a mental exercise upon the adaptation’s preoccupa-
tion with the notion of sexuality on the part of men. Exposing
Darcy’s wet body in several instances, the added scenes also en-
able the audience to hold the view that what drives the love story
between Darcy and Elizabeth might stem from the potent sexual
attraction between them. Moreover, the adaptation’s use of ani-
malistic symbols, such as dogs and horses, alongside phallic sym-
bols like the cane in episode four, especially in scenes that fore-
ground Darcy’s body, endorses the view that the erotic dimension
of these scenes is impossible to ignore. In line with the present
study’s aim, it is important to reemphasise that, although male
sexuality in the novel is largely implicit, it can be analysed
through a critical examination of three key male characters—Mr.
Collins, Mr. Wickham, and Mr. Darcy whose physical traits, per-
sonality, discourse, and social refinement serve as indicators of
the work’s underlying sexual dynamics. That being said, while
the novel provides only limited clues to male sexualisation, re-
quiring careful analysis to interpret them, the adaptation presents
these clues more directly. In the added scenes, Darcy’s physical
attractiveness functions as a catalyst for Elizabeth, facilitating her
awareness of his charm.
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FAMILY ACROSS BORDERS: MOTHERHOOD
AND THE REBUILDING OF FAMILY IN
INFINITE COUNTRY BY PATRICIA ENGEL

Aybike KELES?

1. INTRODUCTION

In Infinite Country, Patricia Engel illustrates the economic
and social effects of migration on individuals and emphasizes the
transnational resilience of family relationships. By focusing on
Elena, her husband Mauro, and their children, the novel , the
novel explores the hardships of a Colombian family divided by
borders, undocumented life, and emotional dislocation between
Colombia and the United States. By depicting Elena’s
communication between her life in the United States and her
family in Colombia, the novel highlights how migrant families
maintain ties and form transnational social networks.
Transnationalism is shaped by the connections migrants keep
across borders. These connections can create transnational
experiences, but not every interaction leads to them. As Nowicka
(2020) notes, the effects of these encounters depend on social
contexts, including nationalism, local economic conditions,
universal values, and family histories. Unlike hybridity, which
focuses on new cultural forms, transnationalism draws attention
continuity and shows how identities form before fixed cultural or
ethnic categories (Nowicka, 2020, p. 10-11). This notion of
continuity in transnationalism also echoes in the material and
emotional realities of separated families. The case of migrants
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from Benin City, for instance, illustrates how distance reshapes
both family ties and economic security. As Akhigbe and
Effevottu (2023) observe, many migrants from Benin City are
driven abroad by poverty and economic instability, leaving loved
ones behind with hopes of returning someday. However, strict
European migration laws and the absence of legal documents
make return nearly impossible. Families depend on online
communication, which provides only limited emotional
connection. Over time, this separation causes both emotional
strain and material insecurity, as families face loss of income,
property, and access to education. (2023, p.105). Another
illustrative case, discussed by Ismail (2019), highlights similar
dynamics in Sudan emphasizing the concrete material
consequences of irregular migration. In one Sudanese case,
Ismail (2023) reports that a child’s irregular journey to Europe
forced the family to sell assets and pay a ransom, which lead to
financial stress and educational disruptions for the remaining
children (2023, p.121).

In transnational families, the connection between parents
and children holds a unique significance. These ties often involve
unequal duties and expectations. For many migrants, ensuring a
better future for their children becomes a primary reason for
migration, yet separation creates challenges for parenting.
Migration therefore forces individuals to make difficult choices
about different aspects of family life (J. Carling et al., 2012,
p.192). In transnational families, physical separation does not
erase emotional or social bonds. These relationships are often
constrained by time, space, and unequal gender expectations.
Migration can therefore transform traditional family roles, as
mothers or fathers take on new forms of responsibility (2012,
192). In this sense, migration frequently alters family structures,
empowering women to have a stronger voice in transnational
household decisions. As Castellani and Martin-Diaz (2019) note,
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“there is a change in the role of the woman that sometime derieve
in questioning traditional gender roles both in the society of origin
and destination” (p.13). This shows how migrant women take a
central role in supporting their families across borders. According
to Castellani and Martin-Diaz (2019), Ecuadorian migrant
women adapt the way they manage economic and social resources
to meet the the changing needs of their transnational households.
Initially, they send financial support to family members in the
country of origin to secure their social protection. Once they
obtained legal residence in the host country, they redirect
resources toward household reunification and integration in the
host society. Later, their support shifts to bringing family
members together and supporting them in the host country (2019,
p. 13). This transformation in women’s economic roles is also
evident in other transnational contexts. The experience of
Philippine migrant women reflects this redefinition of gender
roles. Through joint bank accounts with relatives at home, they
perform caregiving at a distance while retaining control over
spending decisions. This financial practice grants them greater
autonomy and control within the family network (Parrefias, 2005,
p.325). A similar situation appears among Moroccan women who
migrate after divorce. Dalouh et al. (2019) explains that many
divorced women leave Morocco because of economic hardship
and due to financial difficulties and the full responsibility of
family maintenance. At first, they leave their children behind, and
take on new responsibilities as independent breadwinners. They
have an opportunity to gain personal autonomy although they
usually face discrimination and limited support in the host
country (Dalouh, et al.; 2019, p.51-52). This experience of
managing both distance and responsibility is reflected in
Parrefias’ study of Filipino transnational mothers. She notes that:

To achieve some semblance of intimacy, migrant mothers, in
addition to micro-managing household finances from a
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distance, also make regular communication part of the weekly
routine of transnational family life (2005, p.326).

This highlights how regular communication is central to
sustaining emotional bonds with their children, even from afar.
Similarly, the experiences of young migrant mothers reveal how
crucial digital communication has become in preserving family
bonds across distances. These mothers, identified as “digital
natives,” make frequent use of social media’s multimedia features
to keep in regular touch with their children to support their
mothering roles. Their motivation to communicate stems from
concern for their children’s well-being and the uncertainty of
family reunification due to legal and job constraints. By staying
constantly connected, they can support their children emotionally
and practically, even from afar (Ortiz Cobo, et al.; 2024, 151-
152).

2. METHOD

This study adopts the framework of transnational
migration theory as developed by Schiller, Basch, and Szanton
(1992). Transnationalism, in this context, refers to the social,
economic, cultural, and emotional processes by which migrants
maintain and develop multi-layered relationships across national
borders. These relationships not only encompass economic and
political ties but also extend to familial, social, and cultural
connections, which together form a web of interconnections that
transcend geographical boundaries (1992, p.1). Schiller, Basch,
and Szanton define transmigrants as individuals who actively
engage in these cross-border relationships, developing and
maintaining complex links with both their country of origin and
their country of settlement (1992, p.1). According to their theory,
transmigrants create a "social field" in which they continually
negotiate their identities, resources, and social positions in
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multiple national contexts (Schiller, Basch, and Szanton, 1992).
In the case of Infinite Country, the protagonist Elena exemplifies
this process of transnationalism as she navigates her migration
journey from Colombia to the United States, shaping her identity
and familial bonds across borders.

Through the lens of transnationalism, Elena’'s migration is
not only an economic necessity but also a reconfiguration of
familial and emotional ties. As Schiller (1995) asserts,
transnational families use flexible extended family networks to
maximize labor and resources, providing both economic security
and emotional support across borders (p.54). Elena’s story
highlights how these strategies of familial solidarity, which span
national boundaries, are essential for maintaining family unity
and securing a better future, despite the physical separation
between family members.

Transnationalism, as a methodological lens, also
illuminates how families function as adaptive structures within
neoliberal global economies. Schiller (2009) argues that
neoliberal restructuring of global labor markets has created
flexible and controllable forms of migrant work. Migration has
become a strategy for survival rather than mobility. Short-term
contracts and the commodification of “global talent” limit
migrants’ rights to family life and settlement. This leads to
emotional and social instability (Schiller, pp. 15-16). Infinite
Country shows this reality through Elena’s forced separation
from her family, which is both a sacrifice and a sign of her
strength. The family, in this context, becomes a source of strength
that transcends national borders. With this framework, the study
connects the characters’ experiences to transnational family
strategies. It shows how families maintain bonds and
responsibilities across borders even when faced with migration
difficulties.
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3. FINDINGS

Elena’s journey in Infinite Country begins with a dream
of a better life for her family. Together with her husband Mauro,
she decides to travel to the United States, believing it will only be
a temporary stay. As Engel writes, they “did not consider
themselves immigrants” but rather “travelers discovering new
frontiers” (p.31). Their goal was simple—to work, earn money,
and return home to Colombia to support their loved ones.
However, their stay soon turns into a long and uncertain struggle
for survival. The reality of undocumented life in America forces
them into low-paying, unstable jobs, revealing the harsh truth
behind the promise of the “American dream. This struggle
connects to what Schiller describes as the “depersonalization of
labor” in global capitalism, where workers’ separation from home
and family becomes normalized as sound economic policy
(Schiller, 2009, p.15).

This fragile balance collapses when Mauro is detained and
deported after a violent dispute with his employer. Engel narrates:
“They looked up Mauro in the system and discovered his previous
misdemeanor in Delaware, the hearing he skipped, his
undocumented status, and took him away... She did not yet
understand that Mauro would never be returned to them and was
already marked for deportation” (Engel, 2021, p. 47-48). With her
husband deported, Elena remains in the United States as an
undocumented mother, raising two children alone while her
youngest daughter, Talia, stays in Colombia.

This forced separation turns Elena’s motherhood into a
transnational practice. In her husband’s absence, Elena bears a
heavy emotional and financial burden. As Glick Schiller, Basch,
and Blanc-Szanton (1992) note, “Transmigrants take actions,
make decisions, and feel concerns, and develop identities within
social networks that connect them to two or more societies
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simultaneously” (p.1). Elena navigates her responsibilities across
both her home and work environments. In one example, in a novel
she goes door to door in wealthy neighborhoods offering cleaning
services, which is a sign of the physical and mental challenges
she faces. Wearing shoe covers, removing shoes, and enduring
the effects of harsh cleaning chemicals all demonstrate the
considerable sacrifices Elena makes for her family (Engel, p.94).
Enduring long walks, hand and foot injuries, and sleepless nights,
she demonstrates the depth of her commitment to keeping her
family united.

Beyond her economic challenges, Elena devises strategic
solutions to ensure the safety and education of her children. Elena
rented an apartment in the town where she worked and enrolled
her children in school. She arranged for someone to pick them up
and look after them until she returned home, This helps her to
keep working while making sure her children were cared for each
day. Elena carefully uses her limited resources, like money, time,
and energy, to manage her family’s needs. According to Glick
Schiller, Basch, and Blanc-Szanton (1992), migrants often keep
their options open by turning what they gain in one place into
opportunities in another (p.12). Elena does this by turning her
small possibilities into many forms of support for her family.
These deliberate actions highlight how a mother’s resilience can
transcend both physical boundaries to preserve family unity.

What’s worse the sexual assault incident Elena
experiences at the restaurant deepens her sense of protecting her
familyand resilience. Abused by her employer, Elena is torn from
her own identity and thrown into the depths of trauma. The trauma
is so intense that Elena loses all sense of time; as expressed in the
passage, “minutes maybe, but she was already gone, soul
departed, searching for remnants of who she’d been just minutes
before” (Engel, 2021, p.85), suggesting her complete
disconnection from her sense of self. Despite the assault, Elena
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gets up almost automatically, straightening her clothes and trying
to pull herself together. It symbolizes the resilience and
determination of immigrant women enduring to hold their
families together. Even in the face of profound trauma, she tries
to suppress their own pain. The scene underscores that Elena’s
responsibility for her family involves not just material effort but
also emotional resilience in the face of trauma.

Despite the challenges and distances of migration, Elena
remains a mother who continually sustains contact with her
family. Being a migrant mother means supporting children and
family while living far away. Remote mothering requires a
migrant mother to balance physical seperation with emotional
presence. Elena stays involved in her childrens’ lives, offering
guidance, support, and care even at a distance. Occasionally, in
her short conversations with her mother, Perla, Elena is
compelled to mask her suffering. She hides the truth to prevent
her mother from worrying. Likewise, the phone call from her
husband Mauro on Christmas Eve represents a moment when
Elena effort to sustain a transnational sense of family with her
children. Although she hesitates to show her own sadness to her
children when his voice comes through the phone, Elena unites
them on the call, helping them feel the presence of their distant
father (p.86). Elena maintains this role in subsequent phone calls
with Mauro. these interactions provide a crucial bridge that
preserves her family’s sense of cohesion. Elena resists the
distance of migration, sustaining her family’s closeness through
calls and conversation.

Elena’s video calls with her daughter Talia, who lives
across the border with her father, are another example of her
efforts to maintain family bonds despite physical distance.
Despite being apart, Elena uses video calls to share the warmth of
home and family with her daughter. The phrase “When phone
calls came with video—that is until the signal weakened and the
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picture froze or went black” illustrates that Elena and Talia
maintained their communication through technology. Frequent
disruptions in video calls did not hinder Elena’s commitment to
her maternal role. By taking the camera and walking through the
house, Elena allows Talia to virtually experience her mother’s
rooms, her siblings’ faces, and the surrounding environment.
Through details such as “tendrils of snow on their windows” or
“siblings sun-blushed, hair slick from swimming in the pool,”
Talia closely experiences the everyday life of her home and
surroundings. Vicariously experiencing home life allows Talia to
remain close to her family’s daily life. By doing so, Elena serves
as a bridge between physical separation and the family’s
emotional unity. Her efforts show that family life relies on love
and solidarity, not just shared space.

In the same way, Elena’s children who reside with her
engage in this communicative process. Each call ends with Elena
having her children send their love to their father, and they
respond together on the screen. These lines in the novel
effectively convey this particular moment. “Tell your father you
love him, she mouths to us before we hang up. We love you, we
say in English. Los adoro, he answers back” (2021, p.127). These
lines reveal that the family’s emotional connection is not
constrained by geography; rather, each endeavors to uphold it
from their own place. Thus, Elena’s deliberate efforts show her
children that love and connection can transcend distance. Thus,
the family manages to remain united, transcending geographic,
spatial, and technological divides.

In addition, Elena’s dedication to her family is not limited
to everyday interactions, but is also driven by hope for what lies
ahead. The imagined future she maintains for her family
reinforces her strength to cope. Constrained to “sporadic contact”
and “stiff conversations” with Mauro in real life, Elena finds
reunion with him and their children in her dreams. In these
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dreams, Elena envisions her children as being “safe and grown
with families of their own,” imagining them secure and
independent. Such imagery highlights Elena’s endurance,
devotion, and determination to preserve family bonds. Through
visions like “returning with her children to Colombia, possibly on
the day they’d spent years wishing for, when they were each
granted permission to travel freely,” (p.138) she holds onto the
hope that one day she can move freely with her children despite
the limitations imposed by migration. Furthermore, she passes on
to her children both her determination to maintain family unity
and her hope for reunion. This is clearly manifested in the way
her children understand and experience the family as a whole.

I hope when Talia arrives she’ll tell us about our father. Our
mom’s stories are limited to fifteen years ago... But | know
your even bigger wish is to have our dad in front of us, included
in all our corny family photos. Learning his habits as well as
we know our mother’s. How she stirs her co ee with her nger
instead of a spoon so she can tell how hot the water is before it
touches her tongue, she says, how the sight of rain makes her
release a long, whistly breath, or how on chilly days she’ll
always say it feels just like Bogota (Engel, 2021, p.128)

This passage reflects Karina’s desire to include her father
in their perception of family. She hopes that one day she can
really meet her dad and learn about him the way she knows her
mom. She wishes she could know everything about him such as
his routines, the way he moves, his small gestures. Even though
he’s far away, her mother helps her feel their family is still whole.
Elena nurtures her children’s sense of belonging by preserving
memories of the past and sharing stories about their father. For
this reason, Karina perceives Talia’s coming not merely as a
sister’s return but also as the the return of the father’s presence to
their family. The sentence, “Having Talia return to us feels like a
piece of our father is coming too,” (p.128) marks the high point
of the belief Elena nurtured in her children. Consequently, the
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hope and sense of unity Elena instilled in her children serves as a
foundational bond that maintains the family throughout the novel.

4. CONCLUSION

This study explores how Patricia Engel’s Infinite Country
portrays the dynamics of family in the context of transnationalism
theory. The findings reveal that migration is not just about
economic or spatial movement; it also reshapes the meaning and
boundaries of family through the role of a mother. Elena
exemplifies how a mother negotiates family bonds in the middle
of the physical, economic, and emotional difficulties caused by
migration. This shows that her maternal role surpasses spatial
limits, taking on emotional and moral dimensions.

These findings suggest that a migrant mother’s struggles
are not limited to her own livelihood, but also affect her family
members. Elena’s motherhood, in this sense, represents border-
crossing resilience and sacrifice. The present study contributes to
the literature by offering a transnational reading of Infinite
Country, with a particular focus on the transnational analysis of a
family. These results provide fresh insights into the ways
migration shapes and influences family structures. These findings
pave the way for future studies, emphasizing the need for deeper
investigation into how migrant women sustain transnational
family structures.
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ANADOLU’NUN EN UZUN FARSCA MANZUM
TEFSIRi: EDIRNE MUFTUSU FEVZi
EFENDI’NIN KUDSU’L-MESNEVI’Si

Cetin KASKA!

1. GIRIS

Kur’an ayetlerini izah etmek icin kaleme alinan eserlere
tefsir denilmektedir. Tefsir, sozlikte “izah, serh ve beyan/
Kur’an’1 izah eden kitap” seklinde tarif edilmektedir (Toven,
2023: 656). Tefsir kelimesi “fesr” kelimesinden tiliretilmistir
(Karagoz, 2015: 640). Tefsir ilminin konusu Allah’in kelami1 olan
Kur’an-1 Kerim’in ayetleridir ve gayesi ise Kur’an’in hakikatini
anlamak, stire ve ayetlerin yanlis anlasilmasini 6nlemektir (Geng,
2006: 67). Kur’an’1 ilk tefsir eden kisi Hz. Peygamber’dir. Tefsir
ilmi Hz. Peygamber’e sorulan sualler veya kendisine inen ayetleri
yorumlamastyla baslamistir (Tiirk Dili, 1998: 293). Sahabeler
ondan tefsir metodunu Ogrenmis ve daha sonraki nesillere
aktarmustir (Ozel, 2023: 617). Kur’an’da genel kaideler, yiiksek
edebi sanatlar, en Ustin belagat, cok yonli ve cok zengin bir
icerik bulundugu i¢in Islamiyet’in ilk yillarindan itibaren tefsire
ihtiyag duyulmustur. Bu yilizden sahabe ve tabiinden itibaren
giiniimiize kadar alim ve mutasavviflar ¢ok sayida eser kaleme
almistir (Cigek, 2020: 2). Miifessirlerin Kur’an’1 tefsir etmeleri
icin fikih, siyer, belagat, hadis, kelam, Arap dili ve grameri gibi
ilimlere sahip olmasi gerekmektedir (Geng, 2006: 67). Tefsir
kitaplar1 igerisinde edebi ilimler, hadis, tarih, fikih, kelam
mevzulart yer almistir (Geng, 2006: 67). Rivayetleri ele alan
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tefsirlere rivayet tefsiri, dil, edebiyat, dinler tarihi, diisiince ve
ilmi meseleleri isleyen tefsirlere dirayet tefsiri, tasavvufl
mevzular1 6ne ¢ikaran tefsirlere isari tefsir, modern bilimler ve
yeni problemler arasinda baglanti kuran tefsirlere ilmi tefSir
denilmistir (Tiirk Dili, 1998: 293).

Hz. Peygamber’den giinlimiize kadar yiizlerce tefsir kitab1
yazilmistir. Tefsirde en 6nemli husus dogru olan agiklamalar ile
dogru olmayan agiklamalarin ayrilmasidir (Kirca, 1997:681).
Kur’an-1 Kerim, Arap¢a yazildig i¢in bu konudaki en mithim
eserler Arapca kaleme alinmistir. Arapga yazilan en 6nemli tefsir
kitaplart sunlardir: Cami’u’l-Beyan (Taberf), Bahru’l-‘Ulim
(Semerkandi), el-Kesf” ve’l-Beyan (Sa’lebt), el-Basit (Vahidi),
Me’alimu’t-Tenzil (Begavi), el-Muharreru’l-Veciz (Ibn Atiyye),
Zadu’l-Mesir (Ibnu’l-Cevzi), et-Tefsiru’l-Kebir (Razi), el-Cami’
li Ahk&mi’l-Kur’an (Kurtub?), Lubabu’t-Te’vil (Hazin), el-
Bahru’l-Muhit (Eb( Hayyén), el-Cevahiru’l-Hisan (Sa’leb), ed-
Dirrd’l-Mensdr (Suyuti), Fethu’l-Kadir (Sevkani), Fethu’l-
Beyan (Siddik Han) (Muhammed, 2022: 38). Kur’an-1 Kerim,
klasik Tiirk edebiyatinin en temel kaynagi olmasi hasebiyle Tiirk
edebiyatinda manzum ve mensur tefsirler kaleme alinmistir (Tas,
2015: 101-103). Ilk Tiirkge tefsirlerin ne zaman kaleme alindig
bilinmemektedir. Ancak yazma eser kituphanelerinde bulunan
niishalara nazar edildiginde ilk yazilan tefsirler sunlardir: Fatiha
Saresi Tefsiri, Thlas Siresi Tefsiri (Mustafa b. Muhammed), Yasin
Tefsiri (Mustafa b. Muhammed), Miilk Saresi Tefsiri (Mustafa b.
Muhammed), Amme Culziu Tefsiri (Mustafa b. Muhammed),
Vesiletd’I-Muliik (Ahmed-i D&’7), Cevahir(’l-Esdaf, Enfesi’l-
Cevahir (iznik?), Terctime-i Tefsir-i Hazin (Ebu’l-Fazl Musa)
(Tas, 2015: 105-108). Tiirk edebiyatinda sinirlt sayida olsa da
manzum tefsirler bulunmaktadir. Bunlardan bazilarinin adlari
soyledir: Letdyifndme (Hatiboglu), Livayi Tefsiri (Livayi),
Tuhfeti’’l-Islam (Merdumi Abdusselam Celebi), Cami’u’n-
Nesayih (Hiseyin b. Ahmed Sirozi), Cami’u’l-Envar (Huseyin b.
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Ahmed Sirozi), Riyazu’l-Gufran (Sehsiivaroglu Ali), Tenviri’l-
Ebsar (Revahi), Nazmii’l-Miibin fi’l-Ayati’l-Erba’in (Okguzade
Mehmed Sahi Bey), Bdg-i Behist (Kuloglu Seyh Haci Ilyas) (Tas,
2015: 109-113). Tiirk edebiyatinda Fars¢ga mensur ve manzum
yazilan tefsirler de bulunmaktadir. Farsca mensur yazilan en
onemli tefsir ibrahim-i Buhari’nin VeziriAzam Semiz Ali Pasa
icin kaleme aldigi Tefsir-i  Sdreti’l-Kadr adli eserdir
(Siileymaniye Ktp. Ayasofya, nr. 00411). Fars¢ca manzum yazilan
tefsir ise Edirne Muftisi Mehmed Fevzi Efendi’ye ait olan
Kudsi’l-Mesnevi’dir. Kudsi’l-Mesnevi, Anadolu’daki en uzun
manzum Farsca tefsirdir. 344 beyitten olugan bu eser ve miiellifi
hakkinda detayli bilgi verilecektir.

2. EDIRNE MUFTUSU MEHMED FEVZi EFENDI
VE ESERLERI

Osmanli’nin son devir alimlerinden olan Fevzi Efendi’nin
asil adi Mehmed Ali, lakab1 Kureysizade ve siirlerindeki mahlasi
Fevzi’dir (Uzun, 1995: 506). Denizli’nin Tavas ilgesinde
1242/1826 yilinda dogan Fevzi Efendi, Edirne’de yirmi yil
miiftiilik yaptigir i¢in “Edirne Miiftiisii Fevzi Efendi” adiyla
meshur olmustur (Erdogan, 2014: 1; Uzun, 1995: 506). Edirne ve
Manisa’da Hadimli Hac1 Said Efendi, Evliyazdde Ali Riza Efendi
ve Erzincanli Mehmed Efendi’den ders almistir (Yigiz, 2020:
367; Uzun, 1995: 506). Babasinin adi Ahmed Sakir Efendi,
annesinin adi ise Fatma Abide Hanim’dir (Yilmaz, 2023: 4).
[zmir, iskenderiye, Edirne ve Mekke’de dersler vermis; hacca
gitmis ve 1841-1843 yillar1 arasinda Mekke’de bulunmustur
(Uzun, 1995: 506). Tahsilini tamamladiktan sonra Manisa’dan
ayrilarak Istanbul, Edirne, Antalya, Filibe, Ankara, Balikesir,
Halep, Kayseri, Kudiis ve Bitlis gibi sehirleri dolagmis; buralarda
dersiamlik, miiftiiliik, naiplik, niyabet ve Rumeli kazaskerligi gibi
gorevlerde bulunmustur (Yigiz, 2020: 367; Sentiirk, 2022: 63).

128



Diinva Dilleri ve Edebiyvatlar:

Fevzi Efendi, Mesnevi, Menasiki’l-Hac, Sahth-i Buhdri, Sifd-i
Serif, Kaside-i Blrde ve Envari’t-Tenzil gibi eserleri okutmus,
ancak 1864 yilinda, hakkinda ¢ikan dedikodular sebebiyle Edirne
miiftiligli gorevinden azledilmistir (Sentlirk, 2022: 63; Uzun,
1995: 506). Naksibendi seyhlerinden Abdullah Efendi ve Ali
Efendi’ye intisap etmistir (Yilmaz, 2023: 4). 25 Agustos 1900
tarihinde Karagumrik’te vefat eden Fevzi Efendi’nin kabri, Fatih
Camii haziresindedir (Erdogan, 2014: 1; Uzun, 1995: 506).
Arapca ve Farsca’y: eser telif edecek derecede iyi bilen, hem
dersler veren hem de ¢ok sayida eser kaleme alan Fevzi
Efendi’nin yetmisten fazla eseri bulunmaktadir. Bunlardan
Tiirkge olarak yazilmis olanlarin bazilar1 sunlardir: Divan,
Hediyye-i Fevzi, Tevessulati’l-Fevziyye, Mecmdati’t-Terciat,
Kudsiyyeti’’l-4hbdr, Iemali’l-Kelam, Kudsiyyi’s-Sirac, Tuhfe-i
Fevzi, Revayihu'l-Fevayih, Envaru’l-kevakib, Kevaib-i Si‘r ii
Insd, Miintehabdt-1 Divan-1 Fevzi ve Terci-i Bend (Erdogan,
2014: 1) Kurka yakin Arapca eser? kaleme alan Fevzi Efendi’nin
tic Farsca eseri bulunmaktadir. Bu eserler sunlardir: 1-
Bilbilistan: 1980°de tamamlanan manzum ve mensur karigik bir
eserdir ve II. Abdiilhamid’e takdim edilmistir. Bir mukaddime,
sekiz bab ve bir hatimeden olusan bu eser, Gilistan (Sa‘di-i
Sirazi),  Nigaristan  (Kemalpasazade) ve  Baharistan
(Abdurrahman Cami) eserlerine nazire olarak kaleme alinmistir
(Fevzi Efendi, 1312: 1-10). 2-Tenviru’l-Ma’nevi Tanziru’l-
Mesnevi: Bu eserin giiniimiize ulasan herhangi bir niishasina
rastlanamamustir. 3-Kuds(’l-Mesnevi: Kur’an’mn 114 siresinin
her birini Uger beyitle izah eden bu manzum eserde toplam 344
beyit bulunmaktadir. Bu eser hakkinda asagida detayli bilgi
verilecektir.

2 Ry acerlorle i1oili avrnil hilod iein bl - Meohtan Frdosan “Mehmed Fevr:? Tii

Edebiyat: Isimler Sozligii, 1: 2014; Mustafa Ismet Uzun, “Edirne Miiftiisii Mehmed
Fevzi Efendi” TDV Islam Ansiklopedisi, Ankara: 506-509: 1995.
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3. KUDSU’L-MESNEVI’NIiN ONSOZU

Maarif Nezareti izniyle basilan bu manzum Kur’an
tefsirinin miiellifin otuzuncu eseri oldugu belirtilmistir. Miiellif,
bu eseri serh etmek amaciyla EI-Unsi’l-Ma’nevi fi Serh-i
Kudsi’l-Mesnevi adli bir risale de kaleme almistir (Aydin, 2024:
44-45). Baski tarihi ve yeri belli olmayan Kuds(’l-Mesnevi’nin
onsoziinde, miiellifin hayat hikadyesi ile eserlerinin sayisi
hakkinda Osmanlica kisa bilgiler verilmistir:

Jus

2 (Bl 5 )3 (sl () e S A glaie 4 ) Al sand

L) o zlalloal Sl gl (uride Lugine Lill 5 (5238) dmas o san jall (28 Y )
O (i3S (Sldaa )y A A 5Sol S s Gl asle 3 G B s s
G ) 5oy aalas (5l 5y GBIl 03 e ) ol il gy 0213y ) 50
Gula pday 5 OB ) o P50 jand 02y 15 aala 4l 5 02 4y paiSul (Alias
83 4 Sa 4Sa 38 Ais Al ) gila (N U (i i g (A a0 Jlaa

Vsl o Sa o jlai rlaa odins o8 8 lay (S ) 00 dedara daS ) uma | glaae
e Selia gl o (S5 8 L LG 5 pd el e B L
g ol 5@l ) oo (Adasle 5 Case luiie 4y sany 5 o0 Q)X
O 5psle i G Ay din e S0l 5 Caay de 4g 4 )2 A g e (A )
ala 4di ja (NI g8 g asle dady SO 5 Gl ) ) o) Al Siida ) HA e g 4Lyl
53 LtV (o) o S (53830 51 (38 g 45l < jlal (glae ) dale (Y )

(S S g oal guilins) (S € 5o 4i 3 (S S 04y aad 5 el o yad Abdlans
Db (e S0l aele (42 (3 4 s (53 5 asle 0ajllae il gy alils
OY o) liali) s 5 L 4 ye gz 5) ea 40l 5l 5 il Jila ) 5 S
slia JS ) iy 5 ol dll Jsha o (5258 (5558 dana grlad) anside 43 30 Gilas
e sadde i dll Gl clibias 5 4us 3

Thsanehu ve nes’elii

Bismihis-Siibhanehu
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Isbu risdle-i Farisiye-i manz(menin ismi Kudsi’l-
Mesnevi'dir ve nazmi dahi evveld hdadimii’[-merhtm Said Efendi
ve saniyen Manisa muftust Evliyazade el-Hdc Ali Riza Efendi
hazretlerinden ahz-i uliim eyleyen ve bin iki yiiz elli alti
Ramazan’i kendisi on dort yasinda bulundugu halde Izmir’de
Balik  Pazari Camii serifinde ve elli yedi Ramazan’i
Iskenderiye’de Tirbdne Camii serifinde tefsir-i serif okutan ve
ba’de canib-i Hicaz’a gidip elli yedi senesinden ta elli dokuz
senesine kadar Mekke-i Mukerreme’de miicavera-i huzdr-i Kabe-
I Muazzama’da rikn-i yemdni karsisinda sabah namazindan
sonra evvela ba takrir-i Arabi tefsir-i serif ve saniyen ba takrir-i
Tarki ale’l-Kari Menasik-i Hac it tedris eden ve ba’de yine
Manisa’ya avdet ve ulim-i settadan ahz-i icazet ve altms ii¢
tarihi mahrase-i Edirne 've azimet ve tam yirmi seneye karib nesr-
i uldm ve findn ile ve mu’ahharan maftilik ile orada ikamet ve
iki defa ulim ve fiiniindan dersine hazir olan ulemdya i’td-yi
icazet etmeye muvaffak olunduktan sonra iftdden bi’l-istifa
Dersaadet’e hicret etmis ve simdiye kadar gerek Edirne’de ve
gerek Istanbul’da ve gerek niyabetle bulundugu mahallerde uliim
ve fundn-i mutenevviadan bundan ma’ada tam yirmi dokuz kitib
ve resail tasnif ve te’lif ve Edirne’de ¢ medrese bina ve te’sis
eylemis olan sdabik Edirne miiftiisii el-Hac Mehmed Fevzi
Efendi dir. Tavvelallahu bekdhu ve belegahu ila kiilli miindhu bi-
hirmeti habibihi ve Mustafahu sallallahii teala aleyhi ve sellem
(Allah, habibi ve Mustafa’st Hz. Peygamber hiirmetine onun
omriinti uzatsin ve onu diledigi / temenni ettigi her seye nail
kilsin).

4. KUDSU’L-MESNEVIT

Cok iiretken bir mutasavvif sair olan Fevzi Efendi’nin
Kudsi’l-Mesnevi adli eseri, 344 beyitten olusmaktadir. Eserde,
Kur’an’in 114 siresi licer beyitle tefsir edilmistir. Fevzi Efendi

131



Diinva Dilleri ve Edebiyvatlar:

bu eserinde, kisa stirelerin tamamini; uzun sirelerin ise yalnizca
baslangi¢ kisimlarini iiger beyitle tefsir etmistir. Fevzi Efendi
eserin adinin Kudsii’l-Mesnevi oldugunu, manzum olarak kaleme
alindigin1 ve her ii¢ beytin bir siireye isaret ettigini belirtmis;
eserin ragbetinin istenilen ve muradinin arzulanan olmasin
temenni etmistir:

dﬁu\aﬁuﬁbmeh* 5 shiall (ol Caaiyl 13 ey
G 1)@t e di b (R ) ¥ Ga Jesm So el Cinan »

Bundan sonra bu gordiigiin Kudsii’I-Mesnevi’dir. Kudret
sahibi Allah i liitfu ile nazmedilmigtir.

Her ii¢ beyti Hak’tan gelen bir sireye igaret etmekte.
Ragbeti istenilen ve muradi arzulanan olsun.

Eser, Mevlana’nin Mesnevi’si gibi “failatiin failatin
failiin” vezniyle yazilmistir. Fevzi Efendi, eserini Mesnevi’den
etkilenerek kaleme almistir. Her bir ayetin agiklandigi bu Kur’an
tefsirinde tasavvufi remiz ve ifadelere yer verilmis, ancak eserin
sebebi-i telifi ve ne zaman kaleme alindig1 belirtilmemistir. Fevzi
Efendi bu eserini egitici bir amagla kaleme aldigi i¢in siirlerinde
anlamay1 giliglestiren girift tamlamalara ve sik kullanilan s6z
sanatlarina yer vermemistir. Oldukga sade bir dille yazilan eserde
nasihat 6n plandadir. Eserde tefsiri yapilan streler ¢ogunlukla
kismen iktibas edilmis ve beyitlerde stre isimleri agikca
zikredilmistir. Matbu niishada manzumelerin kenarina mutlaka
ilgili sGrelerin isimleri ve bu manzumelerin slirelerin tamamina
mi1 yoksa sadece ilk kismina mui isaret ettifi Arapga olarak
kaydedilmigtir. Uzun ve kisa slreler arasinda beyit sayisi
bakimindan bir degiskenlik bulunmamaktadir, eserin tamaminda
her siire icin ii¢ beyit tercih edilmistir. Klasik donem tertip
usuliine uygun bir bicimde baslamayan eserde, istifade edilen
sahis ve kaynaklara da yer verilmemistir. Kur’an-1 Kerim’in
bastan sona manzum olarak tefsir edildigi bu eserde Arapca
kelimeler, terkipler ve ibareler kullanilmis; ancak sairane bir
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sOyleyise Oncelik verilmemistir. Fevzi Efendi, séz konusu
eserinde A‘raf Sdresi’nin adm “Elif-Lam-Mim-Sad”, Fatir
Stresi’nin adim1 “Melaike”, Fussilet Stresi’nin adini “Secde”,
Sara Stresi’nin adini “Ha-Mim-Sin-Kaf”, Kalem Siresi’nin adini
“NOn”, MUO’minlin Sdresi’nin  adin1  “Mi’minin”, Tebbet
Stiresi’nin adin1 “Mesed” seklinde kaydetmistir. Matbu niishanin
kenarinda Kureys Stresi’nin adi ise yer almamaktadir. Eser, su
iki ibare ile son bulmaktadir:

il sl Sl gy SN s

el o) aoda aliiad j S alida 3 jUal (o jlas

Cok bagislayan yiice Allah in inayetiyle kitap hitama erdi.
Madarif nezdreti celilesinin ruhsatiyla tab olunmustur.

Kelam, hadis, siyer, tefsir ve hadis gibi Islami ilimlere
vakif olan Fevzi Efendi’nin Kudsi’l-Mesnevi’de tefsir ettigi
sreler ve bu sirelerin kisimlar1 soyledir: 1-Fatiha Sdresi
(Tamami). 2-Bakara Stresi (Baslangig Kismi). 3-Al-i imran
Stresi (Baslangic Kismi). 4-Nisa Siresi (Baslangic Kismi). 5-
Maide Stresi (Baslangig Kismi). 6-En’am Saresi (Baslangig
Kismi). 7-A’raf Siresi (Baslangic Kismi). 8-Enfal Sdresi
(Baslangi¢ Kismi). 9-Tevbe Siresi (Baslangi¢ Kismi). 10-Y{nus
Stiresi (Baslangi¢ Kismi). 11-Had Stresi (Baslangig Kismi). 12-
Yisuf Siresi (Baslangig Kismi). 13-Ra’d Stresi (Baslangic
Kismi). 14-Ibrahim Stresi (Baslangic Kismi). 15-Hicr Slresi
(Baslangi¢ Kismi). 16-Nahl Stresi (Baslangic Kismi). 17-Isra
Stresi (Baslangic Kismi). 18-Kehf Siresi (Baslangi¢ Kismi). 19-
Meryem Stresi (Baslangig Kismi). 20-Taha Sdresi (Baslangig
Kismi). 21-Enbiya Sdresi (Baslangic Kismi). 22-Hac Sdresi
(Baslangi¢ Kismi). 23-Mii’'mintn Stresi (Basglangi¢ Kismi). 24-
Nar Stresi (Baslangic Kismi). 25-Furkan Siresi (Baslangic
Kismi). 26-Suara Sdresi (Baslangic Kismi). 27-Neml Sdresi
(Baslangig Kismi). 28-Kasas Siresi (Baslangic Kismi). 29-
Ankebiit Stresi (Baglangic Kismi). 30-Rim Siresi (Baslangic
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Kismi). 31-Lokman Siresi (Baslangi¢c Kismi). 32-Secde Sdresi
(Baslangi¢ Kismi). 33-Ahzab Saresi (Baslangig Kismi). 34-Sebe’
Stiresi (Baglangig Kismi). 35-Fatir Stiresi (Baslangic Kismi). 36-
Yasin Stresi (Baslangic Kismi). 37-Saffat Saresi (Baslangig
Kismi). 38-Sad Siaresi (Baslangig Kismi). 39-Zimer Sdresi
(Baslangig Kismi). 40-Mii’min Sdresi (Baslangic Kismi). 41-
Fussilet Stresi (Baslangic Kismi). 42-Strd Stresi (Baslangic
Kismi). 43-Zuhruf Siresi (Baslangig Kismi). 44-Duhan Sdresi
(Baslangi¢ Kismi). 45-Casiye Saresi (Baslangic Kismi). 46-
Ahkaf Sdresi (Baslangig Kismi). 47-Muhammed Sdresi
(Baslangigc Kismi). 48-Fetih Siresi (Baslangic Kismi). 49-
Hucurat Stresi (Baslangic Kismi). 50-Kaf Sdresi (Baslangig
Kismi). 51-Zariyat Siresi (Baslangic Kismi). 52-Tar Sdresi
(Baslangi¢ Kismi). 53-Necm Siresi (Baslangic Kismi). 54-
Kamer Siresi (Baslangi¢c Kismi). 55-Rahman Stresi (Baslangi¢
Kismi). 56-Vakia Siresi (Baslangigc Kismi). 57-Hadid Sdresi
(Baslangi¢ Kismi). 58-Miicadele Stresi (Baglangic Kismi). 59-
Hagr Stresi (Baslangi¢ Kismi). 60-Miimtehine Stresi (Baslangig
Kismi). 61-Saff Siresi (Baslangig Kismi). 62-Cuma Sdresi
(Baslangi¢ Kismi). 63-Miinafikiin Stresi (Baslangic Kismi). 64-
Tegabiin Stresi (Baslangic Kismi). 65-Talak Siresi (Baglangig
Kismi). 66-Tahrim Sdresi (Baslangic Kismi). 67-Mulk Sdresi
(Baslangig Kismi). 68-Kalem Siresi (Baslangic Kismi). 69-
Hakka Stresi (Baslangi¢ Kismi). 70-Meéaric Stresi (Baslangic
Kismi). 71-Nah Sdresi (Baslangic Kismi). 72-Cin  Sdresi
(Baslangi¢ Kismi). 73-Miizemmil Stiresi (Baslangic Kismi). 74-
Middessir Saresi (Baslangic Kismi). 75-Kiyamet Sdresi
(Baslangic Kismi). 76-Insan Stresi (Baslangic Kismi). 77-
Miirselat Stresi (Baslangic Kismi). 78-Nebe Stresi (Baglangig
Kismi). 79-Naziat Stresi (Baslangic Kismi). 80-Abese Sdresi
(Baslangic Kismi). 81-Tekvir Stresi (Baslangic Kismi). 82-
Infitar Stiresi (Baslangic Kismi). 83-Mutaffifin Stresi (Baslangic
Kismi). 84-insikak Siresi (Baslangic Kismi). 85-Buric Sdresi
(Baslangi¢ Kismi). 86-Tarik Stresi (Baslangic Kismi). 87-A’l4
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Stresi (Baslangic Kismi). 88-Gasiye Stresi (Baslangic Kismi).
89-Fecr Suresi (Baslangi¢c Kismi). 90-Beled Suresi (Baslangic
Kismi). 91-Sems Sdresi (Baslangic Kismi). 92-Leyl Sdresi
(Baslangi¢ Kism1). 93-Duha Stresi (Baslangig Kismi). 94-Insirah
Sdresi (Tamami). 95-Tin Sdresi (Tamami). 96-Alak Sdiresi
(Baslangi¢ Kismi). 97-Kadir Stresi (Tamami). 98-Beyyine Siresi
(Baslangi¢ Kismi). 99-Zilzal Stiresi (Tamami). 100-Adiyat Siresi
(Tamami). 101-Karia Stresi (Tamami). 102-Tekasur Sdresi
(Tamami). 103-Asr Sdresi (Tamami). 104-Humeze Sdresi
(Tamami). 105-Fil Siresi (Tamami). 106-Kureys Stresi
(Tamami1). 107-Matin Sdresi (Tamami). 108-Kevser Sdresi
(Tamami). 109-Kafirin Sdaresi (Tamami). 110-Nasr Sdresi
(Tamami). 111-Tebbet Shresi (Tamami). 112-Ihlas Sdresi
(Tamami1). 113-Felak Stresi (Tamami). 114-Nas Sdresi
(Tamamu).

5. KUDSU’L-MESNEVIT VE TURKCE
TERCUMESI

Bu bolimde 344 beyitten olusan Kudsi’l-Mesnevi’nin
Farsca metni yazilmig ve Tirkge terciimesi yapilmistir. Bu
vesileyle Fars¢a bilmeyen arastirmacilarin Kudsi’l-Mesnevi’nin
nasil bir eser olduguna dair bilgi sahibi olmalar1 amaglanmistir.

s siiall (e
Kudsi’I-Mesnevi
) e Sl sy
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(e 221030 O jike * (paiie a e S 5,5k

(Fatih’a suresine isarettir). 1-Kitabin basinda “Elhamdiilillah”
diyen o yuce zata ¢okca hamdolsun. 2-Yani O, Tevvab, Rahman
ve Rahim’dir. Dogru yola ileten Hadi’dir. 3-Yardim isteyen
herkese ugrasinda yardim eden, af dileyenlere ise magfiret
edendir.

(3l 5 5 ) o L)
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(Bakara Suresi’nin baglangi¢ kismina isarettir). 1-Allah'in pak
dostunun ruhuna her vakitte sayisiz salat ii selam olsun. 2-Yani o
yiice himmetli Peygamber, kiyamet giiniinde dcizin elinden tutar.
3-Elif-Lam-Mim’in swrina vakif olan ve biitiin yaratilmiglara
yvardimi dokunandir.
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(Al-i Imrdn Siresi’nin baslangic kismina isarettir). 1-Allah’in
rizasi O ’nun dlinin tizerine olsun, onlarin hali daima O 'nun razi
oldugu sekilde oldu. 2-Al-i Imran i baglangici bu yiicelikle geldi

ve O nun ugruna nurlar sa¢ti. 3-Yani onlar hamd ve 6vgu yoluna
gitmisler ve her sozleri tevhid sanatindan gelmistir.
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Diinva Dilleri ve Edebiyvatlar:

(Nisa Stiresi’nin baslangi¢ kismina isarettir). 1-Bundan sonra bu
gordiigiin Kudsii’l-Mesnevi'dir. Kudret sahibi Allah’in litfu ile
nazmedilmistir. 2-Her ti¢ beyti Hak’tan gelen bir siireye isaret
etmekte. Ragbeti istenilen ve muradi arzulanan olsun. 3-Takva ile
kudret sahibinin fermanimi uygula, ciinkii Allah, ey insanlar
takvali olun diye buyurdu.
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(Mdide Siresi’nin baslangi¢ kismina isarettir). 1-Her kim
Kur’an’t kendine rehber edinmezse, cennet nimetlerinden
nasipsiz kalwr. 2-Eger konusacaksan, sozii dogru soyle, biitiin
davramisun seriata gore diizenle. 3-Ahitlere vefa gostermek senin

icin zaruridir, ¢unkd Allah, akitlerinize vefa gosterin diye
buyurdu.
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(En’am Sdresi’nin  baslangic kismina isarettir). 1-GOkteki
vildizlara bakarak Allah’in sanatindan ibret al. 2-Mahliklar
varatan Allah’in, gokleri ve yerin seklini nasil tasarladigini gor.

3-Nur ve zulmet nimet verenin nimeti oldu ve o nimete binaen
En’am Sdresi geldi.
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Diinva Dilleri ve Edebiyvatlar:
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(Elif-LAm-Mim-Sdd (A ’rdf) Suresi’'nin  baslangic  kismina
isarettir). 1-Daima dogru yolun yolcusu ol. Elif~Lam-Mim-Sad
harfleriyle baglantili olan yola gir. 2-Eger o yoldan gidersen,
rehberin Allah olur ve O, seni amacina ulasmaktan alikoymaz. 3-
Seyr-i sullkta mutlu ve miireffeh olursun. Hiikiimdarlarin emri
senin emrine ram olur.
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(Enfal Suresi’nin baslangi¢ kismina isarettir). 1-Seriati kabul
etmekle inattan vazgeg¢ ve nefsinin iilkesinde savasmaya ¢alis. 2-
O biiyiik savasin ganimetini elde et ki, cennet ehli seni kiskansin.
3-Ger¢i bu savas senin igin zordur, ancak o, Allah katinda
dostlugu artirir.
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(Tevbe Suresi’nin baglangi¢ kismina igarettir). 1-Sakin, cananin
dostu igin can yakan olma, Tevbe Stiresi 'nin baslangici gibi olma.
2-Her kim dostunun c¢ehresinden uzakta olursa, iki alemde de

kesinlikle hiisrandadwr. 3-Daima din sultanimin haddimi ol ki,
pisman olanlardan dolayr azap iginde olmayasin.
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Diinva Dilleri ve Edebiyvatlar:
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(Yiinus Siresi’nin baslangi¢ kismina isarettir). 1-Nimet veren O

hazretin kudreti tizere Elif ve Lam’in manasini tefekkiir et. 2-

Sakin peygamberlerden siiphe duyma, yani o uyarilart ve

mujdeleri ciddiye al. 3-Clnkl onlar asla yalan s6z séylemediler.
Stkintiya diigmemek igin onlara inan.

(JJA By g \.J.u\‘;\ C'.I)Lﬁz\)

s 3 Gl p8a S8 F kGl IS B aS Ol

e gl s o) Jean Coallas da FaSa sl s 5l 30 iz

358 Ga @A all u jo* oy o o S o8 Sa )

(Hud Sturesi’nin baslangi¢c kismina isarettir). 1-Allah’in senin

islerinden tamamen haberdar oldugunu bil. Zor islerini O kolay

kilar. 2-O hikmet sahibi oldugu icin O’ndan asla kotiiliik sadir

olmaz. Her seyi bildigi icin O’nun cahil olmas: yiizlerce kez

imkansizdir. 3-Hud Stiresi hakkindaki ilk ayetlerde ¢ok sevilen
Allah bu hikiimlerden seni haberdar etti.
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(Yiisuf Stiresi 'nin baslangi¢ kismina isarettir). 1-Yusuf Sresi’nin
bagsini oku, riiya tabirinin onda nasil oldugunu bil. 2-Ayrica onda
Arapga kelimelerin bir sekli var ve sana edep ilmini ogretir. 3-

Ondan nimetlerin icinde oldugu bir ilim 6gren ki, bagin, bostanin
ve giil bahgen gelissin.
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Diinva Dilleri ve Edebiyvatlar:
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(Ra’d Siresi’nin baslangi¢ kismina isarettir). 1-Ey Peygamber,

gok giiriiltiisiiniin laneti iizerine olmasin. De ki: Kur’an terbiye

edici Allah’in menzilidir. 2-Ey gok giiriiltiisii, sakin istisna altina

girme, ta ki orada vadedilen nimetlerden mahrum kalmayasin. 3-

O kitap ne buyurmugsa onu kabul et ve o uyaricinin seni menettigi
seyden kagin.
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(Ibrahim Stresi’'nin baslangic kismina isarettir). 1-Allah séyle
buyurdu: Biz kitabi sen insanlart azaptan kurtarasin diye
gonderdik. 2-Bu hitap resul icin sadwr olmustur. Ciinkii O nun
makami, kavugsma ehlinin miirsididir. 3-Hig siiphesiz O dlemlere
rahmettir ve agzini bos seyler séylemek i¢cin hi¢ agmadi.
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(Hicr Sturesi’nin baslangi¢ kismina isarettir)

1-Giin gelecek inat¢i kdfirler, inatlarindan dolay: yiizlerce kez
pismanlik duyacaklar. 2-Yani séyle diyecekler: Keske Miisliiman
olsaydik ve en hayirli iimmetin arasinda bulunsaydik. 3-Hicr
Stiresi’nin bu haberi getirdigini bil, bu mesaja inan ve asla siiphe
etme.
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Diinva Dilleri ve Edebiyvatlar:
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(Nahl Stiresi’nin baslangi¢ kismina isarettir). 1-Alemlerin rabbi
hikmeti geregi bazen kerem sahibi meleklerini génderir. 2-
Onlarin baslarinda Cebrail bulunur, ondan sonra tekrar goklere

dogru giderler. 3-Biitiin bunlar O’nun hikmetinin iktizasidir.
O ’nun kudretinden olan biitiin isler bu kadar degildir.
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(Isra Siresi’nin baglangic kismina isarettir). 1-“Allah her turli
noksanliktan uzaktir” buyurdugu bir gece, O’nu korkusuzca ve
zorluk ¢ekmeden ulastirdi. 2-O en kamil kulunu, Mekke’deki
Mescid-i Haram’dan Mescid-i Aksé tarafina kusursuzca gotiirdii.

3-0, o makamdan goklere dogru yolla ¢ikti, siiphe gotiirmeyecek
sekilde “sen olmasaydin” hitabini isitti.
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(Kehf Siresi’nin baslangic kismina isarettir). 1-Inci sacan kitab
indiren yuce Allah’a ¢okga hamdolsun. 2-Resuliine indirdigi bu
kitap ile diismana korku ve dosta miijde verir. 3-Allah diismanina
yiizlerce sikinti verir, buna karsiik miimine giizel bir miikafat
litfeder.
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Diinva Dilleri ve Edebiyvatlar:
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(Meryem Siiresi 'nin baslangi¢ kismina isarettir). 1-Bil ki Kaf-Ha-

Ya-Ayn-Sdad, Allah’wn ismidir. Bu bes harften her biri bir manaya

sahiptir. 2-Yani oglu ile mutlu ve mesut olmus olan Yahya

Peygamber’in babasindan haber verdi. 3-Allah hem gizliyi hem
de agsikari isitendir. Bu sebeple muradin bulutunu asikar eder.
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(Tahad Stiresi’nin baslangi¢ kismina isarettir). 1-Yice Allah, Taha

Suresi’'nde soyle buyurdu: Ey habib, ben Kur’dn’i bu kadar
zorlanasin diye indirmedim. 2-Vahset ehli Kur’dn’dan uzaktir.
Hagsyet ehli Kur’dn’dan hidayet bulur. 3-Sonug olarak Allah,
ahlaki oviilmiis olan Peygamber’e merhamet ve liitufta bulundu.
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(Enbiyd Suresi’nin baglangi¢c kismina isarettir). 1-Allah soyle

buyurdu: Hesap giinii yaklasti ve insanlar uyku gibi gaflet
icindedirler. 2-Gergekten biz bu pak ferman geregince kiyametin

dehsetinden hi¢ korkmadik. 3-Allah bizi bu olaydan haberdar

etsin ki, tevazu ve husi tizere olalim.
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Diinva Dilleri ve Edebiyvatlar:
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(Hac Sdresi’nin baslangi¢c kismina igarettir). 1-Yice ve hakim
Allah soyle buyurdu: Kiyamet sarsintisi gercekten ¢ok biiyiik bir
seydir. 2-Ciinkii o giin ¢agirma giiniidiir ve kullarin cezalarinin
tertip edildigi giindiir. 3-O gunl dil ile vasfetmek mumkin
degildir. Kesinlikle her vasfi temsili olarak bil.
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(Mii 'miniin Siresi’nin baslangi¢ kismina isarettir). 1-Iki dlemde
miiminler iki kanatli olan namaz ve zekat ile kurtulusa ererler. 2-
Eger cennete gitmeye niyet edersen, iki tarafina o iki kanadi
bagla. 3-Ragbet edilen hurilerin sana gelmesi igin o iki giizel ise
bir ziynet daha eklendi.
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(Nur Siiresi’nin baslangi¢ kismina isarettir). 1-Pak kandilin NOr
Sturesi gibi parlaktir. Ondan dolayr génliin daima huzur bulur. 2-
Ey sevap yolunda gitmek isteyen kimse, kitabin hiikmii geregince
amel et. 3-Ciinkii o, sana islerin i¢ yiiziinii gosterir, bu sayede
kotiiliigii terk edip iyiligi elde edersin.
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Diinva Dilleri ve Edebiyvatlar:

(Furkan Sdresi’nin baslangi¢ kismina isarettir). 1-Git, daima
Furkan Saresi’ni oku, her kelimesini rahmet vesilesi bil. 2-Onun
kutlu samindan tefekkiir et, ¢iinkii onun fermani sana niifuz
edecektir. 3-Bu siire sadakat ¢ekirdegi olarak gelmistir. Onun
hiikiimlerini kabul et ki, makbul olasin.
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(Suard Siuresi’nin baslangi¢ kismina isarettir). 1-Ta-Sin-Mim
Stresi’nden ders al, ciinkii zikvinin kabulii hikmet sahibi Allah’in
hikm iledir. 2-Eger Allah teblige kudret nasip etse, halk

cevherini kabul eder. 3-Halkin nefretinden sorumlu degilsin.
Kullukta gayrisina bagh degilsin.
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(Neml Sdresi’nin baslangic kismina isarettir). 1-Serefli Neml
Siiresi ogiit verdi. Miiminleri sevap ile miijdeledi. 2-Vadedilen
seyin tamami Allah’in vaadidir. O’nun kendi ahdine vefa
gostermesi uygundur. 3-Oyleyse sen her zaman Allah’in kulu ol.
Onun hazinelerinden ihsan sahibi ol.
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Diinva Dilleri ve Edebiyvatlar:

(Kasas Sturesi’nin baglangi¢ kismina isarettir). 1-Allah soyle
buyurdu: Sana bir mesaj okuyalim, yani Firavun 'un ve Musa’'nin
hikdyesini bastan sona dinle. 2-Allah bu hikdyeleri yardimi
istenen pak resuliine anlatti, 3-O’nun kalbine teselli vermek igin.
Zira diismanlart O’nu her seyden mahrum etmek istiyorlardi.
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(Ankebiit Stiresi’nin baslangi¢ kismina isarettir). 1-Bu sdrenin
basinda su gergek beyan edildi: Miimin mutlaka imtihana tabi
tutulacaktir. 2-Yani miiminim diyen kimse, ben biitiin kusku ve

stiphelerden eminim demesin. 3-Allah onun cevherini ortaya
¢ctkarmak igin ona nice agirliklar yiikler.
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(Rum Stiresi’'nin baslangi¢c kismina isarettir). 1-Bu siire Riumlarin
durumu hakkinda bir mesaj verdi. Yani onlar intikami ve hakareti
tadacaklar. 2-Yani onlar bazen maglup ve bazen de galip
olacaklar. Miilkleri alinacak ve tekrar galip gelecekler. 3-BUtln
bu peygamberler, ilahi kitapta yiice Peygamber’i tasdik etmistir.
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Diinva Dilleri ve Edebiyvatlar:

(Lokman Stiresi’nin baslangi¢ kismina isarettir). 1-Hikmet dolu
Lokman Saresi’ni dinle ki, gonliindeki derde yeni bir can bulasin.
2-Basinda, Allah’in yemini bulunmakta ve orada kitap imanin
ana yolu olarak zikredilmekte. 3-Her kim onun yoluna tabi
olursa, yaraticinin cemali onun giil bahcesi olur.
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(Secde Sturesi’nin baslangi¢c kismina isarettir). 1-Secde SUresi
sana bir haber verdi ki, Allah’in emrinden asla siiphe
duymayasin. 2-Yani o, senin rabbinin pak fermamdir. Oyleyse
ona karst siiphe duyman asla uygun degildir. 3-Onun sevki ve

sevki dyle pak bir fermandir ki, cennete kadar senin kurtulusun
olur.
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(Ahzab Siresi’nin baslangi¢ kismina isarettir). 1-Allah soyle
buyurdu: Ey Peygamber Allah’tan kork. Asla ahmak kafirlerin
pesinden gitme. 2-Bu ¢agri her ne kadar Peygamber’e gelmisse
de icindeki her hiikiim iimmet icin de farz kilinmistir. 3-Oyleyse
Peygamber’i  onder kabul edin ki, arzu ehlinin pesinde
olmayasiniz.
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Diinva Dilleri ve Edebiyvatlar:
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(Sebe’ Saresi’nin baslangi¢ kismina isarettir). 1-Gokleri yaratan,
daglari diken ve yeryiiziinii yayan Allah’a hamdolsun. 2-O mucize
ve act olan her seyin malikidir. Oyleyse O’nu inkdr etmek
inkdrcilik haletidir. 3-Hikmet sahibi O’dur ve her gizliden
haberdar olan O’dur. Eger cennetleri istersen, O’ na kul ol.
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(Meldike (Fatir) suresinin baglangi¢ kismina isarettir). 1-Ugan ve
uzun vyollar kat eden meleklerden elciler edinen Allah’a
hamdolsun. 2-Allah onlara kanat verince, “ey kurtulus ehli bu

mesaji tasdik edin” dedi. 3-Kanatlarin ikiser, iiger ve dorder
yaratti ve akil bu hakikati anlamakta ¢aresiz kaldl.
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(Yasin Stiresi nin baslangi¢ kismina isarettir). 1-Yasin Saresi’nin
duru suyundan i¢ ve manasini anlamak icin kulak ver. 2-0O,
Kur’an’in kalbidir ve ¢ok sereflidir. O gergekten yiice dinin
kalesidir. 3-Baslangici, Peygamberi tasdik etti ve biitiin akil
sahipleri ondan ders ald..
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Diinva Dilleri ve Edebiyvatlar:

(Saffat Suresi’nin baslangic kismina isarettir). 1-Saffat Siresi
gazilerin vasfi hakkindadir. Bu sebeple kadilar ona nazar ederek
hikdm verir. 2-Yani Allah gazilere ve onlarin dine yardim ederek
kazandiklart kutlu makama yemin etti. 3-Onlarin riitbeleri elbette
daha yiiksektir. Her biri iman makaminda uludur.
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(Sad Siresi’nin baslangi¢c kismina isarettir). 1-Sad SQresi soyle
buyurdu: Kafirler ihtilaf igindedirler, yani kibir ve inat
konusunda ittifak halindedirler. 2-Her kim mimin olursa,
Allah’in nurundan istifade eder ve sirrint O 'nunla mutlu kilar. 3-

Yarmmin kederinden kurtulmak igin bize lazim olan sey sebat
etmektir.
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(Ziimer Stresi’nin baslangi¢ kismina isarettir). 1-Allah soyle
buyurdu: Kitabi ben indirdim, o baskalarina degil, yiiceler yiicesi
bana aittir. 2-O halde namazi ihlas ile kiln ki, her seferinde
sizden gelen niyazi kabul edeyim. 3-Ben Allah 1m, ben azizim, ben
hakimim. Her ne isteyecekseniz kerim olan benden isteyin.
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Diinva Dilleri ve Edebiyvatlar:

(MU’min Saresi’nin  baslangic kismina isarettir). 1-MU’min
Suresi’'nde Allah soyle buyurdu: Ben daima giinahlar
bagislayamim, 2-TOvbeleri kabul eden de benim, tovben
yvakilmadan once tovbe et. 3-Kerem sahibi Allah’in kétiiliigiin
silinmesi icin yol gostermesi ne blyuk bir nimettir.
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(Secde (Fussilet) Saresi’nin baslangi¢ kismina isarettir). 1-Allah
baska bir sirede de soyle buyurdu: Kuran akli basinda olana
seslenir. 2-Ancak sdreleri “bilen bir kavim igin” ayetindeki
miiminler icin aciklamistir. 3-Iman devleti ne yiice bir devlet,
nimet, minnet ve rahmettir.
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(H&-Mim-Sin-Ka (Sura) Siresi’nin baslangi¢ kismina isarettir).
1-Ha-Mim-Ayn-Sin-Kdf Siiresi 'ni oku, ¢iinkii o cennet kapilarinin
anahtaridir. 2-Onda Allah’in ¢ok esrari vardwr. Gafiller o
esrardan habersizdirler. 3-Her kim resuliin vahyi gullnden
koklarsa, vuslatin parlayan zevklerini bulur.
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Diinva Dilleri ve Edebiyvatlar:

(Zuhruf Stiresi 'nin baslangi¢ kismina isarettir). 1-Zuhruf Sresi
sana miirsit olsun. Her kim onu inkdr ederse, miilhit olur. 2-
Allah’in emir ve yasaklarini yaymak icin Arap¢a kelimelerle yeni
indirilmistir. 3-Haramdan ve atesten sakinmak icin akil sahibi
kimse onun emrini akleder.
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(Duhdn Siresi’nin baslangi¢ kismina igarettir). 1-Bundan sonra
Berat Gecesi’'nin faziletini ders al. O gece kurtulus kapisini
acarlar. 2-O mubarek geceyi ihya etmek sana elzemdir ki, cennet

ehli ile dost olasin. 3-O gece defterin yenilenir ve basina gelecek
her sey belirlenir.
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(Cdsiye Suresi’nin baslangi¢c kismina isarettir). 1-Allah soyle
buyurdu: Gékte ve yerde miiminler igin nice ayetler vardir. 2-Akil
sahipleri ziimresinden olan kimse soyle dedi: Allah mevcuttur ve
el¢isi vardrr. 3-Yani Kur’an’a iman eden kimse, emri gonilden
kabul eder.
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Diinva Dilleri ve Edebiyvatlar:

(Ahkdf Siiresi’nin baslangi¢ kismina isarettir). 1-Allah, Ahkaf

Saresi’ni saf gonli suslesin diye gonderdi. 2-O, her yeri ve gogii

yaratti. Her ikisinin faydasi gozlerden wrak degildir. 3-O ikisi ve
var olan her sey bir zaman sonra yok olacaktir.
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(Muhammed Stiresi’nin baslangi¢ kismina igarettir). 1-O hukim
koyucu Allah, bizim icin yol gosterici olan pak kitapta soyle
buyurdu: 2-Allah yolundan sapan kimseler, helak olmaktan
dolayr eyvah diyenlerdir. 3-Bu apacik hiisran iki dlemde de
vardir. Bundan dolayr yardimini esirgemeyen Allah’a siginirim.
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(Fetih Sturesi’nin baslangi¢ kismina igarettir). 1-Allah soyle
buyurdu: Ey nebi, biz sana fetih nasip edince yardim nuru her
geceyi sabah gibi parlatti. 2-Allah, o anahtarla fetihler
gerceklestivir ve Hakk’in kandili cennetlerin nuru olur. 3-Ey
kendi isini yapmakta aciz kalan kimse, kendi yardimcilarindan
yardim iste.
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Diinva Dilleri ve Edebiyvatlar:

(Hucurat Stiresi’nin baslangi¢ kismina isarettir). 1-Allah soyle
buyurdu: Ey iman ehli kararli olun! Allah ve resuliiniin
huzurunda mahcup olun. 2-Ctinkii Allah senin bedenini ve canini
yaratti ve yokluk perdesini ywtt. 3-O Muhammed, can
Muhammed sefaatcindir. Senin bedenine ve ruhuna ilagtir.
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(Kaf Sdresi’nin baslangi¢c kismina isarettir). 1-Kaf Shresi vahyin
inisi hasebiyle insanlarin hayrette diisecegini haber verdi. 2-
Giinesi ve ay1 inkar eden kimseler akilsizdir ve zillet ig¢indedir. 3-
Hakk’t kabul etmek ne biiyiik bir nimettir. Bu, kisinin Hakk’
gormesine vesiledir.
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(Zariydt Suresi’nin baslangic kismina igarettir). 1-Her esen
riizgar Allah in bir ayetidir. Onda yiizbinlerce hikmet gizlidir. 2-
O estigi zaman gemi hareket eder. Onun fermant toplumun

hikmiinden daha ustundir. 3-Barekallah! Hikmet sahibi rab,
O’dur. Biiyiik isleri sanatli yapan yaratict O dur.
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Diinva Dilleri ve Edebiyvatlar:

(Tiir Stresi’nin baslangi¢ kismina isarettir). 1-Allah, pak Tar
Dagi’na yemin etti. Ardindan satir satir yazilmusg kitabi zikretti. 2-
Sen kitaptan ma 'mur Kabe'yi dinle. Sayiz melek onu tavaf
etmektedir. 3-Biitiin bunlar Allah’in en biiyiik ayetlerindendir.
Ibadet edenler icin onda biiyiik nimetler vardir.
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(Necm Siiresi’nin baglangi¢ kismna isarettir). 1-O kerem sahibi
Allah séyle yemin etti: Ahmed’in sozii hikmetten hali degildir. 2-
Kimsenin haddi degildir O’na sapmis desin, ¢iinkii o Peygamber
kendi arzusundan hi¢chir sey sdylemedi. 3-O’na bir¢ok ikram
tahsis edildi, ¢iinkii O, Allah’'in manevi cemalini gordii.
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(Kamer Siresi’nin baslangi¢ kismina isarettir). 1-Dostun pak

bahgesinde meyve topla. O bahgede “ayin yarilmast” dersini oku.

2-Ey goklerde kalbi ay gibi parlayan, Tir Dagi gibi olan basin

ilahi kudretin tecelli yeri oldu. 3-Her kim Allah’a kavusmak
isterse, Allah, onu ondan énce ¢agirir.
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Diinva Dilleri ve Edebiyvatlar:

(Rahmén Sdresi’nin baslangi¢ kismina isarettir). 1-Daima pak
olan Rahman Siresi’ni oku, ¢iinkii onda parlak ismin manasi
vardir. 2-Yani surede sayisiz nimetler ve vaatler vardwr. Onlar
ayiplamayan Rahman’dan husiile gelmistir. 3-Insan olan kimse
nankorliik etmez, akilli ve bilgili kimse ekmegin degerini bilir.
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(Vakia Stresi’nin baslangi¢ kismina igarettir). 1-Kiyyamet
kacinilmaz bir sekilde gerceklesecektir. Onu iki alemde de
engelleyecek gi¢ yoktur. 2-Kime ezelden saadet nasip olursa, o
kiymet giinti Allah’in litfunu bulur. 3-Kiyamet giinii “eyvah”
dememek icin bedbahtliktan Allah’a siginirim.
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(Hadid Stresi’nin baslangi¢c kismina isarettir). 1-GOklerde ve
yerde her ne varsa, asikar olan Allah 1 tesbih etmektedir. 2-Kimin
kulag varsa tesbihi isittir, ancak inat¢t adam ondan mahrum
kalwr. 3-Yaratilmiglarin zikrini isit ve kulak ver. Ey akilli kisi, ben
sana dogru soyledim.
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Diinva Dilleri ve Edebiyvatlar:

(Miicadele Stiresi’nin baslangi¢ kismina igarettir). 1-A¢ik ve gizli
ne her soylenirse, Allah onu eksiksiz bir bicimde isittir. 2-Bak,
karanliktan aydinlik isteyen kadina nasil karsilik verdi. 3-Hemen
onun ardindan ¢oziim yolu bulmast i¢in Cebrail’i gonderdi.
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(Hasr Suresi’nin baslangi¢ kismina isarettir). 1-Miibarek, Hasr
Siiresi’ni dinle, ciinkii o sirede ilging ogiitler vardir. 2-Izzet ve
hikmetten olusan bu sire, diismanlara yiizlerce zillet ve korku

vermektedir. 3-Her kim daha akilliysa Allah’in kulu olmugstur.
Her kim daha cahilse Allah’1 reddetmistir.
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(MUmtehine Sdresi’nin baslangi¢ kismina isarettir). 1-Benim
diismanlarimi dost edinmeyin ki, sizden akilsizlar ¢ikmasin. 2-
Benim diismanlarim size de diismandir ve daima sizi yok etmeye
kastetmekteler. 3-Allah, kitapta kulu azaptan korumak icin bize
boyle buyurmustur.
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(Saff Sdresi’nin baslangic kismina isarettir). 1-Saff Siresi,
Allah’tan bir haber verdi ve O kullarina soyle seslendi: 2-
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Diinva Dilleri ve Edebiyvatlar:

Yapmadiginiz seyi neden soyliiyorsunuz, zira biz daima ondan
nefret ederiz. 3-Gergekten bu nifak alametidir. Ondan dolay:
diinyada ugursuzluk ve ihtilaf hasil olur.
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(Cuma Stresi’nin baslangi¢ kismina isarettir). 1-Cuma SUresi

sana ders vermektedir. O dersi oku ve hi¢ kimseden korkma. 2-

Yani, dert ve keder icin sifa olan Peygamber’in gonderilisinden

bahsetti. 3-Allah, kendisinden her isin esasini 6grenmemiz igin
giivenilir bir el¢i géndermistir.
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(MUnafikan Saresi’nin baslangi¢ kismina isarettir). 1-Allah soyle

buyurdu: Ey Muhammed, sahidim ol, hi¢cbir ortagim yok ve ben

tekim. 2-Kuskusuz ve siiphesiz sen de hak Peygambersin. Benim

emrimle gaipten haber verdin. 3-Ancak nifak sahipleri yalan
soylemekteler, bu yiizden onlarn yiizlerinde hi¢cbir nur yoktur.
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(Tegdbiin Stresi’nin baslangi¢c kismina isarettir). 1-Tegabiln
Stiresi’nde Allah séyle zikredilmistir: Bazist O 'nun katinda kabul
goriir, bazist ise reddedilir. 2-Dlnyada mulk ve hamd sadece
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Diinva Dilleri ve Edebiyvatlar:

O’na mahsustur. O’nun zikri hem lisan ile hem de lisansiz
vapilmaktadir. 3-Sakin Allah bizden haberdar degildir demeyin,
clinku gercekten O bizi gormektedir.
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(Talak Siuresi’nin baglangi¢ kismina isarettir). 1-Allah geceyi ve
giindiizii yaratti, kadinlardan bosanma usuliinii ogretti. 2-Soyle
buyurdu: Ey Peygamber, eger bosarsaniz, kadinin iddetini stiphe
gotiirmeyen sekilde sayin. 3-Bil ki o, Allah’in hiikiimlerinin
simwrlaridir. Her kim o sinwrlarin disina ¢ikarsa zarar goriir.
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(Tahrim Stiresi’nin baslangi¢ kismina isarettir). 1-Allah maksadi
bildirmek icin soyle buyurdu: Ey Peygamber, sen neden haram
kildin? 2-Yani benim helal kildigim seyi haram kilmak, yiicelik
sebeplerinden degildir. 3-Bunun hemen ardindan, Allah’in elgisi
ve mahbubu bu vahyiyi ag¢ikladi.
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(Miilk Stiresi’nin baslangi¢ kismina igarettir). 1-Mulkin sahibi,
Miilk Stiresi’ni verdi, ta ki dogru yolda olanlara miirsit olsun. 2-
Soyle buyurdu: Miilk benim elimdedir, boyle bilin. Kiifiirden
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Diinva Dilleri ve Edebiyvatlar:

vazgecin, muminlerden olun. 3-Hanginizin daha giizel ameller
yapacagini gérmek i¢in oliimii de hayati da ben yarattim.
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(NUn/Kalem Saresi’nin baslangi¢ kismina isarettir). 1-NUn SQresi
“nun” zikriyle gelmistir ve Allah’in kudretinden bir nisanedir. 2-
Allah, kaleme ve yazdiklarina yemin etti. Boylece O’na atfedilen
deliligi reddetti. 3-Yani dedi ki: O, Peygamber’e karsi bir
iftiradir. O 'nun akli inen vahiyle noksansizdir.
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(Hdkka Siuresi’nin baslangi¢ kismina isarettir). 1-Hakka Saresi,
Ad ve Semid kavimlerinden bahseder. Yani ahitlerini bozan o
kavimlerden. 2-Allah, her biri kiyamet giinii yoktur diyen o
kavimlerin hepsinin yalanct oldugunu haber verdi. 3-Ondan
sonra korkung bir ugultu ve gsiddetli bir riizgarla her birine
hakkettigi cezay verdi.
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(Mearic Siresi’'nin baslangi¢ kismina igarettir). 1-Baska
bir siirede o inkarcimin kiifiir ve nifak yolunda asirihiga gittigini
haber verdi. 2-Eger bu kitap ve peygamber dogru ise, bize kendi
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Diinva Dilleri ve Edebiyvatlar:

katindan azap goénder dedi. 3-Hemen ardindan Allah soyle
buyurdu: Sabret, diismanin istedigi o azap yakindur.
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(Nih Siresi’'nin baglangic kismina isarettir). 1-Allah, N0Oh
Stiresi’nde soyle buyurdu: Ey resul, biz Nith 'u belli esaslar iizere
gonderdik. 3-O’na “kavmini uyar ve onlara yolunu agik¢a
goster” dedik. 4-Allah’in azabi size gelecektir ve O’nun azabi
gelmeden 6nce tovbe edin.
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(Cin Siresi’nin baslangi¢ kismina isarettir). 1-Cin SUresi sana
dogru mesaj1 verdi: Muhammed hem havasa hem de avama
peygamber oldu. 2-Yani sadece insanlara degil hem insanlarin

hem de cinlerin tamamina goénderildi. 3-Cinler, O’nun pak
huzuruna gelip O 'nun parlak tebliginden ders aldilar.
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(Miizzemmil Sturesi’nin baslangi¢ kismina isarettir). 1-Allah,
kereminden  Peygamber’ine  soyle  buyurdu: — Varligin
baslangicinda seni biitiin timmetlere peygamber olarak
gonderdim. 2-Ey ortistune birlnen, geceleyin kalk ve yuce
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Diinva Dilleri ve Edebiyvatlar:

Allah’in dergahinda niyazda bulun. 3-Yiice Allah in tecellisinden
ve nidasindan kalbinin titremesi hemen yok oldu.
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(Miiddessir Suresi 'nin baslangi¢c kismina igarettir). 1-Muddessir
Suresi de yiice Allahin pak iltifatt hakkindadir. 2-Allah,
Peygamber’ine hitaben soyle buyurdu: Ey Peygamber, kalk ve

elbiseni temizle. 3-Uyarida bulun ve Hakk 1 tekbir et ki, Hakk in
tedbiri sana yardimci olsun.

(Al 3y gua iyl I 1 LEY)
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(Kryamet Stiresi 'nin baslangi¢ kismina igarettir). 1-Her seyin ve
her halin yiice yaraticisi soyle buyurdu: Ben kiyamet giiniine
yemin ettim. 2-Daima cennetin gil bahgesinde bulunan kendini

kinayan nefse de yemin ettim. 3-Hicbir insan, kemiklerinin
kiyamette bir araya getirilmeyecegini sanmasin.

(O 3 gmn Ji) ) LEY)
OUS 4 (3a Ca 03 90 j A (* (s e 3 0152 1) Gl 8 ) 5
S gy S S ® i ey Ul o]
lae & He0an j0 S B* ad Slae) g ol oS g laiul
(Insdan Siresi’nin baslangi¢ kismina isarettir). 1-Insan Siresi ni

oku ve ders al, Hak, wuyarict olarak ne buyurmus gor. 2-
Varligindan bir eser kalmayan insanin iizerinden ¢ok mu uzun bir
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zaman gecti? 3-Bu nasihatleri Allah’tan dinle ki, dehgsetli
cehennem ¢ukuruna diismeyesin.
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(Miirselat Siresi’nin baslangic kismina isarettir). 1-Allah,
meleklerin tesrifi i¢in yemin etti, ¢tinkii melekler o 6zel siirenin
vahyini kulaklara ulagtirdi. 2-O melekler ki, gokten yerytizundeki
isleri gormek igin inerler. 3-Bu, Allah’in yiice kudretinin bir
numunesidir. Bize buna inanmak farz ve borgtur.
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(Nebe Stiresi 'nin tamamina isarettir). 1-O pak Nebe Shresi’nden
ders al, onun anlamint ve tefsirini acik¢a oku. 2-O, imandan yiiz

cevirmis olan diigmant susturmak igin gelmistir. 3-Sonra o
diisman azap ¢ukuruna diistii ve “keske toprak olsaydim” dedi.
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(Naziat Saresi’nin baslangi¢ kismina isarettir). 1-Her giin ve her
gece iyi amellere yonel ki, can cekip alan meleklerin can

alisindan kurtulasin. 2-O, cam kolayca alan meleklerin eliyle
ruhumu alsin da cennet bahgesinde yer bulayim. 3-Yani Hak’tan
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acgtk¢a dilegini talep et, ¢iinkii O, inleyen kulun duasim kabul
eder.
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(Abese Stresi’nin baglangi¢ kismina isarettir). 1-Alni yeni ay gibi
parlayan Ibn Ummii Mektiom 'un kiymetini dinle. 2-Allah, onun
kiymetini nasil da ortaya koydu. Onun dolunay 15181, ileri

gelenlerin dniine gecti. 3-Kitapta “ama’ diye bahsedilmesi onun
ovgtisiidiir, ¢clinkii dostun anilmasi hesapsiz bir sereftir.

(sl 5 gas i) ) L)

Cida g5 lie b (L Gl 0% Gl an il 1) psSS e se
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(Tekvir Stresi’nin baslangic kismina isarettir). 1-Tekvir
Sturesi 'nin ne dedigini dinle, dinlerken de aklini basina al. 2-0O,
kiyametin durumundan haber verdi. Ne soylediyse dogrudur,

ondan gstiphe etme. 3-O séyle dedi: Giines yok olacak ve yildizlar
da hasmetten dolay: dagilip sac¢ilacaktir.
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(Infitar Siiresi’nin baslangic kismina isarettir). 1-Diger bir
alamet de yerden denizlerin cosmasi, giindiiz vakti kabir ve
topraktakilerin disart firlamasidir. 2-Biitiin bu ikaz ve uyarilar
Allah’tandir. O nasihat alman igin bunlar: soylemistir. 3-Gece ve
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glindiiz teyakkuz ile nasihat dinle ki, viicudun ates ve alevle
yanmasin.

(U:\SSLA” B g lai) I AL\JLZ\)
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(Mutaffifin Siiresi 'nin baslangi¢ kismina isarettir). 1-Ol¢ii ve tarti
ehline yaziklar olsun, onlar mahser meydanminda zelil
olacaklardir. 2-Yani onlar mahserde hiisrandadirlar, ruhlar

tizerine sayisiz yaralar a¢ilacaktir. 3-Zira onlar Hakk in nimetini
tam olarak alirlar, ancak halka noksan olarak verirler.
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(Insikak Siresi’nin baslangi¢ kismina isarettir). 1-Allah sana
baska bir ayet daha buyurdu, bu ayet inanilmast en uygun
olamidir. 2-Gégiin katmanlart yarilacak ve ondan bu sebepten
Oturd dumanlar yukselecektir. 3-Ta ki her millet dirilene kadar
yerytiziindeki daglar ve tepeler de yok olacaktir.
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(Buriic Stiresi’nin baslangi¢ kismina isarettiv). 1-Hak, bur¢larin
sahibi tizerine yemin etti, ¢tinkii yiikselis O 'na dogru vaki oldu. 2-
Hem vaad edilmis giin iizerine hem de sahit olunan sey iizerine

163



Diinva Dilleri ve Edebiyvatlar:

yemin etti. 3-Bu yemin hem yiiceltme hem 6giit hem de idrak
ettirmek i¢in gelmistir.
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(Tarik Stiresi’nin baslangi¢ kismina isarettir). 1-Parlak yildiz
olan Tarik’a bak. Ibret almak isteyen ona meyletsin. 2-Var olan
her camin iizerinde bir gozetleyici vardir. Ne yukart ne de asagt

gozetimden hari¢ degildir. 3-Her vakit al¢akliktan sakin ki,
suirekli rezillik i¢inde olmayasin.

(Y8 gm i) ) e LAY
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(A°la Stiresi’nin baslangic kismina igarettir). 1-Yuceler yucesi
Allah’in ismini tesbih et. O ’nun sayisi belli olmayan nimetlerini
sOyle. 2-Ciinkii O her seyi belli bir él¢ii ve gaye ile yaratti ve
miiminlere dogru yolu gosterdi. 3-O halde bize ve sana her
zaman, Allah’1 zikretmeye ragbet gostermek farzdur.
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(Gasiye Stiresi’nin baslangi¢ kismina igarettir). 1-Sana Gagiye
haberi geldi mi? O giin birtakim yiizler dehgetten boyun
egecekler. 2-Allah sana ogiit olsun diye soyle buyurdu: Goliinii,
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Mevld’'nmin temiz nasihatine bagla. 3-Kim Allah’in fermanina
goniil verirse, siiphesiz o, Allah in ihsanini bulur.
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(Fecr Sturesi’nin baglangic kismina isarettir). 1-Allah, gece
karanligint yaran pak Fecr vakti iizerine yemin etti. 2-Ondan
sonra on geceye yemin etti, ¢iinkii o onuncu gecede hacilar
Arafat'ta toplanir. 3-Ondan sonra da cifte ve teke yemin etti.
Biitiin bunlar haktir, hakk: gizleme!
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(Beled Stiresi’nin  baslangic  kismina isarettir). 1-Serefli
Mekke 'nin kadrini ve kyymetini bil. Her beldenin en sereflisinin O
oldugunu bil. 2-Ciinkii Allah, onun tizerine yemin etmig ve Cibril-
i Emin orada inmeye basladi. 3-Orada hem pak resuliin dogumu
gergeklesti hem de kutlu vuslatinin baglangict vuku buldu.

(uwﬂ\ 5y gt \33.\\ ‘51\ kil)m\)

A5 L2 Sy (el iy % 4S5 ) 258 Gl ) 2S4S
ey 1 e Gl OS s * Dl 50 3 (sl Sl dlaay B
Laila 2 50 s el oy * Ladi S (i jaghali 43 Gy

(Sems Stresi’nin baglangi¢ kismina isarettir). 1-Kim nefsini
tezkiye ederse, yani gozyasi dokerek temizlerse, 2-Allah, onun iki
cihanda da felaha kavusacagina dair séz verdi. Bu soze inan ve
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asla siiphe etme. 3-O halde siz de nefsinizi temizlemeye ¢alisin ve
daima “rabbim, nefsimi temizle™ deyiniz.
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(Leyl Stiresi’nin baslangi¢ kismina isarettir). 1-Allah soyle
buyurdu: Her kim ihsanda bulunursa ve gonulden guzeli tasdik
ederse, 2-Biz ona cenneti kolaylagtiririz ve onun kanadini huzur
ve rahatliga kavustururuz. 3-O halde siirekli iyi isler yapma
gayret edelim ki, Allah bizi her tiirlii korkudan kurtarsin.
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(Duha Saresi’nin baslangi¢ kismina isarettir). 1-Sadakatle o pak

Duhd Stiresi’ni  oku, ¢iinkii o yasaklardan sakinanlarin

rehberidir. 2-Kitabin temiz anlami onda toplanmistir, ¢iinkii

biitiin emirler ve biitiin yasaklar ondadir. 3-Gergi zahirde onun
hacmi kisadwr, ancak batinda onun maksadi ¢ok yiicedir.
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(Insirdh Siresi’nin tamamina isarettir). 1-Allah soyle buyurdu:
Biz senin gogstinii agtik, aynan cilali ve parlaktir. 2-O aynada ne
toz ne de pas var, ¢linkii baskalari ondaki kusurlar
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gidermektedir. 3-Her iki kolayligin ortasinda bir zorluk var,
clinkii Allah her zorlugun ve kolayligin yaraticisidir.
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(Tin Suresi’nin tamamna isarettir). 1-Allah incir ve zeytin
lizerine yemin ettigi icin kendisine hamd edeni daha fazla
memnun eder. 2-Seni en miikemmel bi¢cimde yaratti. Liitfundan
sana ylz binlerce ikramda bulundu. 3-Iisan sahibi ve liitufkar
olanin kulu ol. Bir ve hesaba ¢ekenin zikredeni ol.
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(Alak Siresi’nin baslangic kismina isarettir). 1-Ikrd ve Rabbuke

Stiresi’ni oku, ¢tinkii Hakk in vahyinin baslangict ondadir. 2-0,

Allah’in  habibine indirdigi vahyidir. Alemin nimeti o swr

sayesinde elde edilmistir. 3-Iste Allah’in apacik litfuna
stikretmek icin bu stirenin sonunda secde edersin.
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(Kadr Stiresi’nin tamamina isarettir). 1-Allah soyle buyurdu:

Kadir Gecesi bin aydan daha hayirlidir, serefli ve 6viing doludur.
2-Kadir Stiresi onun iistiinltigiinii bildirmekte, onun tenzili
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hepimizin iizerine farzdwr. 3-O halde git ve o sireye basvur.
Kendini onun igine daldirip yolculuk et.
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(Beyyine Sdresi’nin baslangic kismina igarettir). 1-Tertemiz
“Lemyekun’ soziinden ders al, onun ezeliyetine dair sirk kogma.
2-Daima o gsirkten kacgin ki, kiyamette yakasi ywrtiklardan

olmayasin. 3-Icten bir samimiyetle Hakk’a iman et ki, Hakk’n
sana verdigi soz yerine getirilsin.
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(Zilzal Suresi’nin tamamina isarettir). 1-Sen daima yerin
sarsmtisint diistin, o giin yer agwrliklarint disart atar. 2-O halde,
o azametli giiniin dehsetinden kork ki, cemal ve liitfa mazhar

olasin. 3-Ciinkii su, Allah’in kadim adetlerindedir: Kendisinden
korkan kimseyi katindan ayirmaz.
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(Adiyat  Siiresi’nin  tamamina isarettir). 1-Allah, gazilerin
tertemiz atlart tizerine yemin etti, zira biitiin bu atlar gazilerin
voldaslaridir. 2-Atlar seref kazandiklar: gibi binicileri igin de
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sevilen seyler vardir. 3-Temiz amellerin en biiyiigii cihattir, ¢iinkii
gazinin kalbi vuslat ile mutlu olur.
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(Karia Stiresi 'nin tamamina isarettir). 1-Kryamet giinii olaylarini

tefekkiir et ki, nefsin giinahlardan arinsin. 2-Kiyamet giinii,

feryatlarn yiikseldigi giindiir. O gln insanlar, ¢ekirgeler gibi ¢cok

olacaklar. 3-Daglar ve tepeler toz duman olacak. Biitiin bunlar
Allah’in kudretinin korkusundan vuku bulacaktir.
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(Tekdstir Suresi’'nin tamamina igarettir). 1-Allah séyle buyurdu:

Neslin ¢okluguyla iftihar etmek sizi aldatip oyaladi. 2-Mali ¢ok

istemek de oyledir, oliimden ve akibetten gafil olmaktir. 3-O halde

akil ve basiretle adalet dagitalim. Sen de benim gibi sug¢ ve
glinahla ugrasma.
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(Asr Stresi’nin tamamina isarettir). 1-Allah, ikindi namaz
tizerine yemin etti, ¢tinkii o, nimetleri celbeden zamandir. 2-Onun
adi kitabin bagka bir yerinde “giinah ve azabin bagigslanmasina
vesile olan orta namaz” olarak gecmekte. 3-Oyleyse ey azik
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isteyen ve ey adalet talep eden kimse, ona karst dikkatli ol ki,
Allah’in litfunu bulasin.
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(Hiimeze Stiresi’nin tamamina isarettir). 1-Allah soyle buyurdu:
Arkadan ¢ekistiren ve kinayan kimse helak olacak ve yarin onun
vakasti yirtilip par¢alanacaktir. 2-Zira bu ikisi ugursuzluk ve fitne
sebebidir. Bunlardan daima ser ve bela hasil olur. 3-O halde sen

bu iki koti ahlaktan kac ki, o atesin azabwna siirekli maruz
kalmayasin.
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(Fil Stiresi’nin tamamina isarettir). 1-Yiice Allah’in ne yaptigini

gormedin mi? Yani, o fil sahiplerini helak etti. 2-Clnku onlar

Kdbe'yi yikmak istediler ve dillerinde tévbe emaresi yoktu. 3-

Allah her birine hakkettigi cezayr verdi, boylece Kabe nin
diismanmindan intikam aldl.
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(Kureys Siiresi’nin tamamina isarettir). 1-1af Slresi, Allah’a

itaat etmeyen bitln bir kavmin daveti icindir. 2-O kimseler,
namaz kilmayan Kureys kavmidir. Hi¢bir zaman niyaz kapisina
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yonelmediler. 3-Buyurdu: Oyleyse Kabe’nin rabbine kulluk
etsinler ki, cananin dostuna diisman olmasinlar.
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(Matin Suresi’nin tamamina isarettir). 1-Allah séyle buyurdu:
Sen kufriyle dini yalanlayan o hakiri gérmedin mi? 2-Tefsirde
onun, iman cevherine sahip olmayan Ebui Cehil oldugu séylendi.
3-Ayrica o, zulmiinden dolayt yetimi itip kakti. Onun yeri
cehennem atesinin ortasi oldu.
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(Kevser Siresi’'nin tamamina isarettir). 1-Allah, Kevser

Havuzu’nu Peygamber’ine verdi ve ibadet ehlinin tamami o

sudan icecektir. 2-Allah soyle buyurdu: Ey Peygamber, sana

Kevser’i verdik, o halde biitiin gece ve giindiiz namaz kil. 3-Ayrica

benim i¢in kurbanlar kes ki, Ummetinle birlikte nimetlere
kavusasiniz.
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(Kdfiran Suresi’'nin tamamina isarettir). 1-Allah soyle buyurdu:

Ey peygamber de ki, ey kafirler! Ben o aciz putlara tapanlardan
degilim. 2-Oyleyse bil ki senin bu gayen kékiinden sokiilmiistiir.
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Bil ki, o da kokiinden kazinmistir. 3-O halde biz daima
“Elhamdulillah™ diyelim, ¢unki Allah bizi bu musibetlerden
korudu.

(Jmﬂ\ﬁ)y&wuj\ﬂ‘)u\)
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(Nasr Suresi’nin tamamina isarettir). 1-Baskasinin yardimi
Allah’in yardimi gibi degildir. Zira O’nun yardiminda yiiz
binlerce fetih vardir. 2-Oyleyse seckin Nasr Stresi’ni okuyun ki,
ondan tafsilatlh dersler ¢ikarasimiz. 3-Ayrica onda Allah’t

kusurlardan tenzih etmek ve giinahlardan bagislanma dilemek de
vardir.
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(Mesed/Tebbet Siiresi 'nin tamamina isarettir). 1-Tebbet SGresi’ni
istiaze ile birlikte oku ki, diismanin serrinden siginacak yer
bulasin, 2-Koruyucularin en haywlisinin temiz liitfuna kavugasin.
O’nun ilmi, gozetleyenlerden daha yakindir. 3-“Allah’im, daima

ayaklarimi sabit kil” diye dua et ki, cehennemin dibi yerin
olmasin.

(=AY 5 ) g & sana N L))
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(Ihlds Siiresi’nin tamamina isarettir). 1-Ihlds Siresi’ni gece ve
glindiiz oku ki, Allah’wm Litfu nazil olmus olsun. 2-CUnkil
Kur’dn’in nuru odur, ondan siiphe etme. Ben sana tefsirden bu
haberi verdim. 3-Edep ehlinin tamaminin mutabakatiyla bu sire
Allah’in birligine dairdir.

(G 3 5 & sana (N L)
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(Felak Suresi’nin tamamina igarettir). 1-De ki: “Ben sabahin
rabbine siginirim,” ta ki daima esenlik ve selamet bulasin. 2-
Felak Sturesi’nin inisiyle birlikte, safak aydinligi gibi bu ise

memur kilindi. 3-Bir biiyiicii ona sihir yaptigi zaman, zehir dolu
bir testi i¢mig gibi oldu.
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(Nds Stresi’nin tamamina isarettir). 1-Insanlart yaratan Allah,
daima siginagimdir. Bize vesvese verenin gserrinden O’na
siginirim. 2-0O, insanlarin rabbi oldugundan bizi korur. Oyleyse
O’na siginmamiz gerekir. 3-Ben: “Rabbim! Bizi belalardan koru.
Kalbimizi nimetlerle mutlu eyle”” derim.

syl llas 23l gl o * sy op b Ela m 8 Gl 2
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1-Dua edenlerin dualarina icabet eden ve merhamet edenlerin en
merhametlisi Allah’a hamdolsun. 2-O’ndan sonra resule salat ve
selam olsun, zira O’nunla ancak dilekler gergeklesir. Cok
bagislayan yiice Allah’in inayetiyle kitap hitama erdi. Maarif
nezareti celilesinin ruhsatiyla tab' olunmustur.

6. SONUC

Kur’an-1 Kerim’i agiklama ve yorumlamaya tefsir
denilmektedir. Anadolu’da bircok mutasavvif Arapga, Farsca ve
Tiirk¢e manzum ve mensur tefsir kaleme almistir. Tefsir kaleme
alanlardan biri de Edirne Muftlisu Mehmed Fevzi Efendi’dir.
Mehmed Fevzi’'nin Kudsi’l-Mesnevi adli Farsca manzum
tefsirinde 114 sare tiiger beyitle agiklanmistir. Mevlana’ nin
Mesnevi’sinin  vezniyle yazilan bu eser, 344 beyitten
olugsmaktadir. Bu beyitlerin 342’si 114 sirenin agiklamasini
icermektedir; kalan sondaki iki beyit ise Allah ve peygamberin
methi hakkindadir. Akici ve sade bir iislubun hakim oldugu
eserde filolojik izahlara, tarihi olaylara, kissalara, felsefi ve
kelami tahlillere yer verilmemistir. Herhangi bir devlet biiyligline
ithaf edilmeyen eser, genis bir tefsir literatiiri okunarak
yazilmamustir. Eserde Fatiha, Insirah, Tin, Kadir, Zilzal, Adiyét,
Karia, Tekasiir, Asr, Hiimeze, Fil, Kureys, Main, Kevser,
Kafirn, Nasr, Tebbet, Thlas, Felak ve Nas adli kisa sirelerin
tamamu ii¢ beyitle izah edilmistir. Geri kalan diger uzun sirelerin
ise sadece baslangi¢ kisimlari tiger beyitle agiklanmistir. Genel
olarak eserin kapsamli, ilmi ve derinlikli bir tefsir oldugunu
sOylemek miimkin gorinmemektedir. Eserdeki dil ve Uslup
Ozellikleri metnin tamaminda biitlinliik arz etmektedir. Daha ¢ok
yuzeysel ve basit yazilan eserde sireler sirayla yazilmis ve
sirelerin uzunluk ve kisaliklarina gore beyitlerin sayilar
degismemistir. Eser kisa hacimli bir dirayet tefsir O6rnegidir.
Didaktik bir iisluba sahip olan bu kisa hacimli eserde tevhid,
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munacat, naat ve sebeb-i telif boliimleri bulunmamaktadir. Fevzi
Efendi eserin adinmi ifade etmis, iceriginden bahsetmis, ancak
yararlandig1 kaynaklar1 zikretmemistir.
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