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Teaching should help students of all backgrounds become life-
long learners and mentors to future generations, living by tenets 
of truth, gratitude, fairness, community, and honesty. The goal 
is to help improve lives in the community through knowledge, 
skills, ethical behavior, access to appropriate resources, 
relationships and social emotional behaviors. Teaching is a 
way to transfer life lessons and life needs to improve social and 
community welfare.

- TEACHING PHILOSOPHY – RENATO N. ESTACIO



Element 1-A.  Demonstrating Knowledge of Content

Applying Innovating

✓ Demonstrates sound knowledge and understanding of the content area and academic 

language demands at a grade-appropriate level, and consistently engages students in the 

learning experiences that enable them to acquire complex knowledge, skills, and 

vocabulary.

✓ Demonstrates knowledge of the developmental levels of students in this grade or subject 

by providing differentiated learning experiences that enable all students to exercise self-

management, make responsible decisions, and make significant progress toward 

intended learning outcomes.

✓ Lessons/units are directly aligned to all NM adopted standards and/or IEP goals for 

present levels of performance. 

✓ Lesson/units developed contain evidence of collaboration between general and special 

education teachers to ensure understanding and inclusion of IEP goals, modifications, and 

accommodations related to self-advocacy skills.

✓ Demonstrates extensive knowledge of the content area(s) to be taught, including 

academic language demands, and correlates the IEP objectives with lesson plans/unit, 

when applicable. 

✓ Adapts as needed and implements standard-based units comprising well-structured 

lessons with challenging tasks and measurable outcomes with appropriate student 

engagement strategies, pacing, resources, grouping, and purposeful questions and 

strategic use of technology and digital media. 

✓ Students are able to learn and apply authentic context to the knowledge and skills 

defined in the state standards. It contains evidence-based specialized instruction 

according to the IEP, when applicable.

✓ Creates opportunities for students to contribute to the lesson design and content; 

includes opportunities for modifications in the IEP or language proficiency levels to be 

implemented across content areas, when applicable. 

Indicators Include:

● Lesson and unit plans that reflect important concepts and academic language in the discipline 

and progress in a logical manner

● Lesson and unit plans that integrate a variety of strategies to help learners access information

● Lesson and unit plans that contain differentiation 



Element 1-A.  Demonstrating Knowledge of Content
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Applying

1. Demonstrates sound knowledge and 

understanding of the content area 

and academic language demands at 

a grade-appropriate level, and 

consistently engages students in the 

learning experiences that enable 

them to acquire complex knowledge, 

skills, and vocabulary.

2. Demonstrates knowledge of the 

developmental levels of students in 

this grade or subject by providing 

differentiated learning experiences 

that enable all students to exercise 

self-management, make responsible 

decisions, and make significant 

progress toward intended learning 

outcomes.

3. Lessons/units are directly aligned to 

all NM adopted standards and/or 

IEP goals for present levels of 

performance. 

4. Lesson/units developed contain 

evidence of collaboration between 

general and special education 

teachers to ensure understanding 

and inclusion of IEP goals, 

modifications, and accommodations 

related to self-advocacy skills.

3) NM 

standards

1) 

Knowledge 

of the 

content 

and 

academic 

language

2) Self-

management 

encouraged 

through personal 

contribution / 

participation 

which is weighted 

heavily

4) Expectation set 

– student with an 

IEP states 

expectations 

must be set



How it works / Cómo funciona: 

1. Use the following equation. / Usa la siguiente ecuación.

2. To use the equation, substitute the Xs first and then the Ys with 

the numbers from the chart. / Para usar la ecuación, sustituya las 

X primero y luego las Y con los números de la tabla.

A(x1 , y1)

B(x2 , y2)

x y x y

A(1 , 1)

5 This Distance Formula / Esta fórmula de distancia This Distance Formula / Esta fórmula de distancia4

1 1

B(5 , 4)4

5

Element 1-A.  Demonstrating Knowledge of Content

Innovating

1. Demonstrates extensive knowledge of the content area(s) to be 

taught, including academic language demands, and correlates 

the IEP objectives with lesson plans/unit, when applicable. 

2. Adapts as needed and implements standard-based units 

comprising well-structured lessons with challenging tasks and 

measurable outcomes with appropriate student engagement 

strategies, pacing, resources, grouping, and purposeful 

questions and strategic use of technology and digital media. 

3. Students are able to learn and apply authentic context to the 

knowledge and skills defined in the state standards. It contains 

evidence-based specialized instruction according to the IEP, 

when applicable.

4. Creates opportunities for students to contribute to the lesson 

design and content; includes opportunities for modifications in 

the IEP or language proficiency levels to be implemented across 

content areas, when applicable. 

This slide shows content from a lesson.   Shows 1) 
Knowledge of content áreas, 2) Challenging tasks
that engage students, and 3) Authentic content. 



How it works/ Cómo funciona: 

1. After substituting the numbers, 

you can solve. 

2. To get the distance, you need to 

subtract Xs and then square the 

result.  / Para obtener la distancia, 

debes restar X y luego cuadrar el 

resultado.

3. Then, subtract Ys and square the 

result. / Luego, resta Ys y eleva el 

resultado al cuadrado. 

4. Take the squares and add them 

together. Tome los cuadrados y 

júntelos.

5. Then find the square root. / Luego 

encuentre la raíz cuadrada.

? ?   ? ?

?

?        +   ?

?

?

?

Element 1-A.  Demonstrating Knowledge of Content

Innovating

1. Demonstrates extensive knowledge of the content 

area(s) to be taught, including academic language 

demands, and correlates the IEP objectives with 

lesson plans/unit, when applicable. 

2. Adapts as needed and implements standard-based 

units comprising well-structured lessons with 

challenging tasks and measurable outcomes with 

appropriate student engagement strategies, pacing, 

resources, grouping, and purposeful questions and 

strategic use of technology and digital media. 

3. Students are able to learn and apply authentic 

context to the knowledge and skills defined in the 

state standards. It contains evidence-based 

specialized instruction according to the IEP, when 

applicable.

4. Creates opportunities for students to contribute to the 

lesson design and content; includes opportunities for 

modifications in the IEP or language proficiency levels 

to be implemented across content areas, when 

applicable. 

4) Designed for 
kinesthetic learner to 
work on during class: 



Element 1-A.  Demonstrating Knowledge of Content – continued: 4) Innovating: Creates opportunities for students to contribute to the 

lesson design and content; includes opportunities for modifications in the IEP or language proficiency levels to be implemented across content 

areas, when applicable. 

7

Students create PowerPoints 

as a review of videos and 

class lectures; they present 

them to the class and receive 

live feedback as if they were 

on a corporate team.

Sample of slides created.

Summarize major concepts. Goal 

was to perform research and share 

what they found using learned 

vocabulary.  



Element 1-B.  Demonstrating Knowledge of Students 

Applying Innovating
✓ Uses formative assessments that explicitly support instructional outcomes in both content and 

language.

✓ Learning outcomes are explicitly stated as measurable and observable and reflect high expectations. 

✓ Checks for understanding throughout the lesson. 

✓ Establishes instructional processes and assessments that address the varying abilities of all learners. 

✓ Assessments address the language demands of the content by including differentiated language 

demands based on individuals students’ academic language proficiency levels. 

✓ Assessments contain modifications and are aligned to IEP goals, as required to ensure all students can 

complete the instructional outcomes.

✓ Consistently and explicitly informs students of the content and language objectives for the lesson.

✓ Includes a variety of assessments, both formative and summative, in the four language domains 

(Reading, Writing, Speaking, Listening).

✓ Include differentiated language demands based on individual student’s academic language proficiency 

levels. 

✓ Reflects high expectations that are clearly stated.

✓ Designs and administers a comprehensive system of informal and formal assessments, including 

common interim assessments and ongoing progress monitoring methods, to measure each student’s 

learning, growth, critical thinking, and progress toward achieving state standards.

✓ Assessments contain modifications, as required to ensure students can complete the instructional 

outcomes and address IEP goals. 

✓ Involves students in the process of developing learning goals, based on NM adopted standards.

✓ Provides opportunities for students to demonstrate and/or record where they are in their own 

learning.  Shares clearly aligned rubrics with students and supports students to monitor their 

academic and linguistic growth.

Indicators Include: 

● Formal and informal information about students gathered by the teacher for use in planning and 

instruction 

● Student interests, cultural and linguistic background, as well as needs, are learned by the teacher 

for use in planning 

● Teacher-designed opportunities for families to share their heritage 

● The teacher has listed the modifications or accommodations that a student needs to be successful 

in obtaining the learning goals of the lesson 



Element 1-B.  Demonstrating Knowledge of Students 

Applying

1. Uses formative assessments that 

explicitly support instructional 

outcomes in both content and 

language.

2. Learning outcomes are explicitly 

stated as measurable and 

observable and reflect high 

expectations. 

3. Checks for understanding 

throughout the lesson. 

4. Establishes instructional processes 

and assessments that address the 

varying abilities of all learners. 

5. Assessments address the language 

demands of the content by 

including differentiated language 

demands based on individuals 

students’ academic language 

proficiency levels. 

6. Assessments contain modifications 

and are aligned to IEP goals, as 

required to ensure all students can 

complete the instructional 

outcomes. (N/A)

7. Consistently and explicitly informs 

students of the content and 

language objectives for the lesson. 
Include differentiated language 

demands based on individual 

student’s academic language 

proficiency levels. 

1) Formative 

assessment & 

3) Check for 

understanding

2) & 7)

4) Varying 

abilities 

included 

through varied 

approach to 

grading:

5) Assessment 

in dual 

language.



Applying

1. Includes a variety of assessments, both formative and summative, in the 

four language domains (Reading, Writing, Speaking, Listening).

2. Include differentiated language demands based on individual student’s 

academic language proficiency levels. 

1) Shows summative assessment that is differentiated and using different 
domains

1) Part 1 of Test 

is written 

portion on 

Circles, Arcs, 

and Parallel 

lines. 

2) Part 2 of test 

is Verbal/ 

Speaking and 

listening. 

2) Quizzes in 

multiple languages 

to assist initial 

learning.

Element 1-B.  Demonstrating Knowledge of Students 



Element 1-C.  Setting Instructional Outcomes and Designing Student Assessment 

Innovating

1. Reflects high expectations that are clearly stated.

2. Designs and administers a comprehensive system of informal 

and formal assessments, including common interim 

assessments and ongoing progress monitoring methods, to 

measure each student’s learning, growth, critical thinking, and 

progress toward achieving state standards.

3. Assessments contain modifications, as required to ensure 

students can complete the instructional outcomes and address 

IEP goals. (N/A)

4. Involves students in the process of developing learning goals, 

based on NM adopted standards. 

5. Provides opportunities for students to demonstrate and/or 

record where they are in their own learning.  Shares clearly 

aligned rubrics with students and supports students to monitor 

their academic and linguistic growth.

1) Expectation

2) Designs and 

administers a 

comprehensive 

system of 

assessments.  

Final exam 

comprises 

aspects of what 

they were 

formally assessed 

on as well as a 

variety of areas.

4) & 5) 

Involves 

students in 

process and 

provides 

opportunities 

to record 

where they 

are in their 

learning



Element 1-C.  Demonstrating Knowledge of Students 

Applying Innovating
✓ Uses formative assessments that explicitly support instructional outcomes in both content and 

language.

✓ Learning outcomes are explicitly stated as measurable and observable and reflect high expectations. 

✓ Checks for understanding throughout the lesson. 

✓ Establishes instructional processes and assessments that address the varying abilities of all learners. 

✓ Assessments address the language demands of the content by including differentiated language 

demands based on individuals students’ academic language proficiency levels. 

✓ Assessments contain modifications and are aligned to IEP goals, as required to ensure all students can 

complete the instructional outcomes.

✓ Consistently and explicitly informs students of the content and language objectives for the lesson.

✓ Includes a variety of assessments, both formative and summative, in the four language domains 

(Reading, Writing, Speaking, Listening).

✓ Include differentiated language demands based on individual student’s academic language proficiency 

levels. 

✓ Reflects high expectations that are clearly stated.

✓ Designs and administers a comprehensive system of informal and formal assessments, including 

common interim assessments and ongoing progress monitoring methods, to measure each student’s 

learning, growth, critical thinking, and progress toward achieving state standards.

✓ Assessments contain modifications, as required to ensure students can complete the instructional 

outcomes and address IEP goals. 

✓ Involves students in the process of developing learning goals, based on NM adopted standards.

✓ Provides opportunities for students to demonstrate and/or record where they are in their own 

learning.  Shares clearly aligned rubrics with students and supports students to monitor their 

academic and linguistic growth.

Indicators Include: 

● Formal and informal information about students gathered by the teacher for use in planning and 

instruction 

● Student interests, cultural and linguistic background, as well as needs, are learned by the teacher 

for use in planning 

● Teacher-designed opportunities for families to share their heritage 

● The teacher has listed the modifications or accommodations that a student needs to be successful 

in obtaining the learning goals of the lesson 



Element 1-D.  Demonstrating Knowledge of Resources

Applying Innovating
● Uses existing resources—including support materials, textbooks, and supplementary 

materials—to enhance content knowledge for teaching and to differentiate instruction for all 

students. 

● Uses resources and supplementary materials—which may include those available through 

the school, district, community, and/or on the internet—in the language(s) of the students, 

when appropriate. 

● Uses information and strategies obtained through professional development to address 

students’ individual learning needs, styles, rates, and level of learning—including academic 

English language proficiency. 

● Seeks out and uses resources available beyond the school and district—including those 

from professional organizations, the internet, and/or within the community—to enhance 

content knowledge and to use in teaching all students and especially those who 

demonstrate need. 

● Strategically implements information and strategies obtained through professional 

development to address individual learning styles, rates, and levels of learning including 

students with disabilities, students’ cultural backgrounds, and/or English language 

proficiency. 

● Creates lessons that reduce barriers, optimize levels of challenge and support, meet the 

needs of all learners, and increase access to the grade-level curriculum. 

Indicators include:
● Materials provided by the district 

● Materials provided by professional organizations

● A range of texts

● Internet resources, community resources, and/or guest speakers (experts in the field)

● Ongoing participation by the teacher in professional education courses or professional 

groups



Resources and Materials
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Applying  & Innovating

1. Uses existing resources—including support materials, textbooks, 

and supplementary materials—to enhance content knowledge for 

teaching and to differentiate instruction for all students. 

2. Uses resources and supplementary materials—which may include 

those available through the school, district, community, and/or on 

the internet—in the language(s) of the students, when 

appropriate. 

3. Uses information and strategies obtained through professional 

development to address students’ individual learning needs, 

styles, rates, and level of learning—including academic English 

language proficiency. 

4. Seeks out and uses resources available beyond the school and 

district—including those from professional organizations, the 

internet, and/or within the community—to enhance content 

knowledge and to use in teaching all students and especially 

those who demonstrate need. 

5. Strategically implements information and strategies obtained 

through professional development to address individual 

learning styles, rates, and levels of learning including students 

with disabilities, students’ cultural backgrounds, and/or English 

language proficiency. 

6. Creates lessons that reduce barriers, optimize levels of 

challenge and support, meet the needs of all learners, and 

increase access to the grade-level curriculum. 

3) & 4) PD/resource in the 

community but not in the 

school or district

5) PD in 

action 

using 

Socratic 

method

1 & 2) & 3) Multiple 

sources: Khan, YouTube, 

Professional Journals, 

multiple textbooks 

across multiple  subjects 

in math, SAT prep, ACT 

prep.  Lesson in dual 

language.

6) Lesson to 

reduce barriers – 

visually, the 

numbers move to 

show where they 

go, and it is dual 

language).



Element 1-E.  Designing Coherent Instruction

Applying Innovating
● Learning activities are suitable and/or are research-based.

● A variety of learning strategies and individual student supports.

● Time allocations for learning activities that are reasonable and/or grade-level appropriate.

● Learning activities are differentiated by scaffolding content and academic language for all 

learners.

● Learning activities  create explicit connections between previous learning and new concepts 

and develop skills for all learners.

● Opportunities for all students to participate in flexible grouping.

● Challenging research-based learning tasks that are structured to progressively develop 

students’ cognitive abilities and academic language.

● Explicit use of students’ backgrounds to teach relationships among topics, concepts, and 

language.

● Pedagogical practices include flexible grouping and differentiated instruction, based on 

student level and IEP goals, as applicable.

● Questions to reinforce and extend student learning and engagement to include real-world 

and application-based experiences, while including purposeful scaffolding of questions 

based on students’ level of academic language.

● Learning activities that, when possible, incorporate students’ use of their first and second 

languages to make connections to real-world applications and include learning activities 

that progress coherently, are research-based, and are relevant to students and the 

instructional/IEP goals, as applicable.

● Opportunities to incorporate student-centered learning as an instructional tool.

● Research-based practices, including sheltered and differentiated instructional strategies, 

with a variety of specially designed instructional materials.

Indicators include:
● Lessons that support instructional outcomes and reflect important concepts

● Instructional maps that indicate relationships to prior learning

● Activities that represent high-level thinking

● Opportunities for student choice

● Use of varied resources

● Thoughtfully planned learning groups

● Structured lesson plan/unit



Applying

1. Learning activities are suitable and/or are research-based. (Research 

based)

2. A variety of learning strategies and individual student supports. 

(Supports using bilingual students and placing together)

3. Time allocations for learning activities that are reasonable and/or grade-

level appropriate. (Response to research is 12/10/21 – 1 month)

4. Learning activities are differentiated by scaffolding content and 

academic language for all learners.

5. Learning activities  create explicit connections between previous 

learning and new concepts and develop skills for all learners.

6. Opportunities for all students to participate in flexible grouping.

7. Challenging research-based learning tasks that are structured to 

progressively develop students’ cognitive abilities and academic 

language.

8. Explicit use of students’ backgrounds to teach relationships among 

topics, concepts, and language

Element 1-E.  Designing Coherent Instruction

6) Flexible groups – home groups based on 

level, knowledge, language.  They are flexible 

as well. 

Research question and response due 12/10/21:

You are asked to find 3 sources of information on a topic where you should be able 
to find articles and books on it using our library resources.

To be successful at this, you might want to become familiar with using the library 
catalogue, finding research articles, and knowing how to “summarize” a book (see 
the covers and the contents of books - they usually do this)

Using our “proof layout” (connect this to what you learned on setting up proofs)

1. Sample Problem statements (see below for all possible sample problems):

Geometry is used in almost every profession or used as a precursor to every 
profession (classes, reasoning, hands-on): what profession are you planning to 
pursue and how is it used?

Give 3 - 5 examples from 3 - 5 different resources. No Wikipedia.

1 bonus point for each source over 3 that you find and use- up to 5 bonus points on 
the 1 question assigned.

2. Provide why you chose the resources, what information is in the sources that you 
need (ie data, quotations, historical facts...) to show you can draw a conclusion 
based on a problem. ***in other words, show me what you know and how you know 
it***

3. Draw your conclusion

1) Researched based activity allows for 

Blooms Taxonomy of “Creating” and 

Level 3 of Costas Level of 

Understanding. 

3) allows time.

4) Activity is scaffolding by providing the 

framework.  

5) Connects to prior knowledge and current 

learnings.  

7) Challenging and involves a researched 

style of teaching, which is creating. 

8) Use background. 

2) 

Supports 

bilingual.



Element 1-E.  Designing Coherent Instruction

1) Flexible groups – home groups based on 

level, knowledge, language.  They are flexible 

as well. 

Research question and response due 12/10/21:

You are asked to find 3 sources of information on a topic where you should be able 
to find articles and books on it using our library resources.

To be successful at this, you might want to become familiar with using the library 
catalogue, finding research articles, and knowing how to “summarize” a book (see 
the covers and the contents of books - they usually do this)

Using our “proof layout” (connect this to what you learned on setting up proofs)

1. Sample Problem statements (see below for all possible sample problems):

Geometry is used in almost every profession or used as a precursor to every 
profession (classes, reasoning, hands-on): what profession are you planning to 
pursue and how is it used?

Give 3 - 5 examples from 3 - 5 different resources. No Wikipedia.

1 bonus point for each source over 3 that you find and use- up to 5 bonus points on 
the 1 question assigned.

2. Provide why you chose the resources, what information is in the sources that you 
need (ie data, quotations, historical facts...) to show you can draw a conclusion 
based on a problem. ***in other words, show me what you know and how you know 
it***

3. Draw your conclusion

2) Researched based activity allows for 

Blooms Taxonomy of “Creating” and Level 3 

of Costas Level of Understanding. 

3) Allows time.

4) Opportunities to incorporate student-

centered learning

5) Connects to prior knowledge and current 

learnings.  

5) Supports 

bilingual.

Innovating

1. Pedagogical practices include flexible grouping and differentiated 

instruction, based on student level and IEP goals, as applicable.

2. Questions to reinforce and extend student learning and engagement 

to include real-world and application-based experiences, while 

including purposeful scaffolding of questions based on students’ 

level of academic language. (Real world application)

3. Learning activities that, when possible, incorporate students’ use of 

their first and second languages to make connections to real-world 

applications and include learning activities that progress coherently, 

are research-based, and are relevant to students and the 

instructional/IEP goals, as applicable.

4. Opportunities to incorporate student-centered learning as an 

instructional tool.

5. Research-based practices, including sheltered and differentiated 

instructional strategies, with a variety of specially designed 

instructional materials. 

2) Costa’s is 

used, such as, 

evaluating 

whether two 

triangles are 

congruent.



Element 2-A.  Creating an Environment of Respect and Rapport

Applying Innovating
● Exhibits politeness and respect. 

● Supports students in managing disagreements. 

● Creates and maintains an environment in which students’ diverse backgrounds, languages, 

identities, strengths, and challenges are respected. 

● Displays respect and value for the languages and cultures of the school’s diverse community 

through classroom artifacts and interactions. 

● Exhibits a high degree of respect.

● Reflects warmth and caring. 

● Reflects a high degree of sensitivity to students’ cultures that may include purposeful 

teacher-student or student-student dialogue in multiple languages. 

● Reflects a high degree of sensitivity to students’ levels of development.

Indicators include:
● Respectful talk, active listening, and turn-taking

● Acknowledgment of students’ backgrounds and lives outside the classroom

● Body language indicative of warmth and caring shown by the teacher and students

● Appropriate physical proximity

● Politeness and encouragement

● Fairness and inclusivity 



Element 2-A. Creating an Environment of Respect and Rapport

19

Applying

1. Exhibits politeness and respect. (see communication)

2. Supports students in managing disagreements. (informal debates 

held every 3 – 4 weeks)

3. Creates and maintains an environment in which students’ diverse 

backgrounds, languages, identities, strengths, and challenges are 

respected. (Posters and translated texts)

4. Displays respect and value for the languages and cultures of the 

school’s diverse community through classroom artifacts and 

interactions. 

1) Communication with 

students showing respect 

and encouragement.

3) & 4) 

diversity 

welcomed

3) & 4) 

dual 

languag

e used.

4) Displays respect 

and value for the 

languages.



Element 2-A. Creating an Environment of Respect and Rapport
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Innovating
1. Exhibits a high degree of respect.

2. Reflects warmth and caring. 

3. Reflects a high degree of sensitivity to students’ cultures that may 

include purposeful teacher-student or student-student dialogue in 

multiple languages. 

4. Reflects a high degree of sensitivity to students’ levels of 

development.

1) Exhibits respect 

through 

communication.

1) Exhibits respect 

through “10 Great 

Ways to Treat 

Others”

4) I use other languages for students as we have 

WIDA ACCESS scores between 1 and 2 in our class.  

Also, level of development approach is given as each 

step is shown, which can be followed by clicking on 

the slide.



Element 2-B. Creating a Safe Learning Environment with 
Routines and Procedures

Applying Innovating
● Uses routines, and appropriate responses that create and maintain a safe physical and intellectual 

environment where students take academic risks and most behaviors that interfere with learning are 

prevented. 

● Ensures learning resources are accessible to all students.

● The physical arrangement encourages teacher-student and student-student interaction in a variety of 

settings and student groupings.

● Learning goals, such as content and language objectives, are posted and easily accessible during the 

lesson for the teacher and all students to reference.

● Visuals, graphics, anchor charts, and technology are readily accessible to enhance learning 

opportunities.

● Provides techniques to enhance learning opportunities, such as preferential seating, study carrels, 

quiet areas, etc.

● Uses routines, and proactive responses that create and maintain a safe physical and intellectual 

environment where students take academic risks and play an active role—individually and 

collectively—in preventing behaviors that interfere with learning. Models this practice and shares 

thinking with students.

● Learning resources are accessible to use and adapt to advance learning and engage students at 

varying levels of academic content including English language proficiency and supports for students 

with disabilities.

● Students internalize daily routines.

● Students taking the initiative and contributing to the seamless operation of the classroom, well-

organized transitions, and classroom procedures, including those that pertain to developmentally 

appropriate cooperative learning activities.

Indicators include:
● Pleasant, inviting atmosphere 

● Safe environment 

● Accessibility for all students including the posting of learning and language goals

● Furniture arrangement suitable for the learning activities and supports the student to student collaboration

● Effective use of physical resources, including computer technology, by both teacher and students

● The smooth functioning of all routines 

● Little or no loss of instructional time (smooth and efficient transitions) 

● Students playing an important role in carrying out the routines 

● Students knowing what to do, where to move 



Element 2-B. Creating a Safe Learning Environment with Routines and Procedures
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Applying

1. Uses routines, and appropriate responses that create and maintain a safe 

physical and intellectual environment where students take academic risks 

and most behaviors that interfere with learning are prevented. 

2. Ensures learning resources are accessible to all students. (posted to Google 

Classroom)

3. The physical arrangement encourages teacher-student and student-student 

interaction in a variety of settings and student groupings. (see picture)

4. Learning goals, such as content and language objectives, are posted and 

easily accessible during the lesson for the teacher and all students to 

reference. (see picture)

5. Visuals, graphics, anchor charts, and technology are readily accessible to 

enhance learning opportunities. (see pictures)

6. Provides techniques to enhance learning opportunities, such as preferential 

seating, study carrels, quiet areas, etc. (see picture of quiet area)

2) Google Classroom:

6) Preferential 

seating, quiet 

areas

1) Routines/Agendas 

& 4) Language

5) Visuals, graphics, anchor charts, technology

3) Physical arrangement encourages teacher-

student and student-student interaction:



Element 2-B. Creating a Safe Learning Environment with Routines and Procedures
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Innovating

1. Uses routines, and proactive responses that create and 

maintain a safe physical and intellectual environment where 

students take academic risks and play an active role—

individually and collectively—in preventing behaviors that 

interfere with learning. Models this practice and shares 

thinking with students. (Bell ringer is a writing exercise or 

review, material,  and exit ticket)

2. Learning resources are accessible to use and adapt to 

advance learning and engage students at varying levels of 

academic content including English language proficiency and 

supports for students with disabilities. (PowerPoint, books, 

internet, writing)

3. Students internalize daily routines. (Agenda posted)

4. Students taking the initiative and contributing to the 

seamless operation of the classroom, well-organized 

transitions, and classroom procedures, including those that 

pertain to developmentally appropriate cooperative learning 

activities. (Students will distribute materials, students take 

out laptops when they finish writing, writing goes first and 

exit ticket last)

1) Journaling / writing provides bell ringer 

and risk-taking ability – ungraded but 

used for participation points

2) Dual language is used; presentation is 

via PowerPoint and saved to Google 

Classroom.  Presentation includes 

class discussion and whiteboard 

clarification and writing

3) Agenda posted daily

4) Transitions and Procedures

2) Resources for learning include the text 

book, online, and worksheets. Additional 

resources posted to Google classroom.  



Element 2-C.  Establishing a Culture for Learning

Applying Innovating
● High expectations for all students.

● Norms and participant structures that are established with significant interaction by, and among, all 

peers, such as flexible student groups, student presentations, and structured student dialogue. 

● Supports all students to hold themselves to high standards of performance through instruction, 

including addressing foundational skills, as per the IEP goals. 

● Authentic and relevant use of research-based strategies to enhance the understanding of content and 

increase student engagement with the related academic vocabulary. 

● Student commitment to the subject and demonstration of pride in their efforts.

● Provides opportunities for students to learn in groups with diverse peers and facilitates meaningful 

academic discourse by developing individual student’s relationship and communication skills.

● Often creates learning experiences that guide students to identify their strengths, interests, and 

needs; problem-solve; ask for support when appropriate; take academic risks, and challenge 

themselves to learn.

● The tone is inclusive of cultural and linguistic differences. 

● High levels of enthusiasm for the subject by teacher and students is evidenced by student 

engagement.

● Students seek out support and initiate improvements to their efforts (may vary depending on the 

student group population, e.g., ID, ED). 

● Students being encouraged to reflect on their personal learning and growth. 

● Students regularly seek out their peers as resources. 

● Routinely supports all students to identify strengths, interests, and needs; set and pursue learning 

and language goals; ask for support when appropriate; take academic risks; problem-solve; challenge 

themselves, and monitor their own progress.

● The tone is set by the students and is inclusive of cultural and linguistic differences.

Indicators include:
● Belief in the value of what is being learned 

● High expectations, supported through both verbal and nonverbal behaviors, for both learning and participation

● The expectation of high-quality work by the teacher and internalized by the student 

● Expectation and recognition of effort and persistence on the part of the students 

● High expectations for expression and work products 



Element 2-C.  Establishing a Culture for Learning
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Applying

1. High expectations for all students. (Participation weighted high)

2. Norms and participant structures that are established with significant interaction by, and among, all peers, 

such as flexible student groups, student presentations, and structured student dialogue. (Debates based on 

deductive or inductive logic.  They also need to follow 3-step process of presenting a problem, support, and 

conclusion.)

3. Supports all students to hold themselves to high standards of performance through instruction, including 

addressing foundational skills, as per the IEP goals. (foundational math taught every lesson, and students are 

redirected to learning when needed)

4. Authentic and relevant use of research-based strategies to enhance the understanding of content and 

increase student engagement with the related academic vocabulary. (research due at end of term)

5. Student commitment to the subject and demonstration of pride in their efforts.(Student posted in-class 

project to window where passers-by can view).

6. Provides opportunities for students to learn in groups with diverse peers and facilitates meaningful academic 

discourse by developing individual student’s relationship and communication skills. 

7. Often creates learning experiences that guide students to identify their strengths, interests, and needs; 

problem-solve; ask for support when appropriate; take academic risks, and challenge themselves to learn.

8. The tone is inclusive of cultural and linguistic differences.

1) High 

expectations 

shown in 

participation 

grade.

3) Foundational 

math:

2) & 6) 

Norms and 

participant 

structures

4) Researched based 

activity allows for Blooms 

Taxonomy of “Creating” 

and Level 3 of Costas 

Level of Understanding. 

Research question and response

You are asked to find 3 sources of 
information on a topic where you 
should be able to find articles and 
books on it using our library 
resources.

To be successful at this, you 
might want to become familiar 
with using the library catalogue, 
finding research articles, and 
knowing how to “summarize” a 
book (see the covers and the 
contents of books - they usually 
do this)

Using our “proof layout” (connect 
this to what you learned on setting 
up proofs)

5) Student commitment to the subject and 
demonstration of pride in their efforts. Poster faces 
outside so others outside of class can see it (per 
student).



Element 2-C.  Establishing a Culture for Learning Innovating

1. High levels of enthusiasm for the subject by teacher and students is evidenced by student 

engagement. 

2. Students seek out support and initiate improvements to their efforts (may vary depending on the 

student group population, e.g., ID, ED). (Students journal about what they are not doing well in and 

what steps they are taking to improve; students request calls and e-mail)

3. Students being encouraged to reflect on their personal learning and growth. (Students journal daily)

4. Students regularly seek out their peers as resources. (Daily during class time and during class work)

5. Routinely supports all students to identify strengths, interests, and needs; set and pursue learning 

and language goals; ask for support when appropriate; take academic risks; problem-solve; 

challenge themselves, and monitor their own progress. (Students asked about what they could 

change or control more so they can set their goals)

6. The tone is set by the students and is inclusive of cultural and linguistic differences. (Teacher uses 

English and Spanish terms while speaking, giving instructions, as well as when testing.)

6) CLR – dual language 

presentation

1) Student 

Engagement:

2) & 3) Journaling – 

students come up with 

how they will improve.  

They reflect on topics 

and themselves.

4) Peer-to-peer interaction on projects, 

presentations, debates, in-class tasks.

5) Journaling on 

monitoring progress and 

needs.



Element 2-D.  Managing Student Behavior

Applying Innovating

● Evidence of a student behavior management plan with students’ knowledge of their roles.

● An atmosphere conducive to learning with a focus on student self-discipline, respect for the 

rights of others, and cooperation.

● Communication and modeling of said expectations for all students.

● Responses to student behavior are consistent, respect student’s dignity, sensitive to cultural 

and linguistic differences, and are in accordance with the student’s FBA/BIP strategies, when 

applicable.

● Allowing student ownership and creating opportunities for students to lead the 

implementation of the student behavior management plan.

● Evidence of students’ participation in setting conduct standards and monitoring their own 

behavior.

● Responds with sensitivity to the individual needs of all students including those with 

diverse linguistic and cultural backgrounds and identities while ensuring the FBA/BIP are 

being followed, when applicable.

Indicators include:
● Behavior Management plan or social contract posted

● Teacher acknowledging expected behavior and misbehaviors

● Teacher modeling student expectations for the classroom and/or activity

● Teacher prompting students of the expectations for each activity (proactive)
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Applying

1. Evidence of a student behavior management plan with students’ knowledge of 

their roles. (Participation requirement is detailed.)

2. An atmosphere conducive to learning with a focus on student self-discipline, 

respect for the rights of others, and cooperation. (See photos of tech “Please 

unplug”, “10 Ways to be a Great Student” and “10 Great Ways to Treat Others”)

3. Communication and modeling of said expectations for all students. (Syllabus 

outlines Norms, as well as behavior from teacher is modeled.)

4. Responses to student behavior are consistent, respect student’s dignity, 

sensitive to cultural and linguistic differences, and are in accordance with the 

student’s FBA/BIP strategies, when applicable. (Participation requirement is 

detailed in syllabus and reflected in grading when out of guidance.)

Element 2-D.  Managing Student Behavior

1), 3) & 4) 

adherence is 

part of grading

2) Atmosphere 

conducive to 

learning
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Element 2-D.  Managing Student Behavior

1) Allowing 

student 

ownership & 2) 

Participation

2) Participation

Innovating

1. Allowing student ownership and creating opportunities for 

students to lead the implementation of the student behavior 

management plan.

2. Evidence of students’ participation in setting conduct standards 

and monitoring their own behavior.

3. Responds with sensitivity to the individual needs of all students 

including those with diverse linguistic and cultural backgrounds 

and identities while ensuring the FBA/BIP are being followed, 

when applicable.

3) Responds with 
sensitivity to the 
individual needs of all 
students including 
those with diverse 
linguistic and cultural 
backgrounds 



Element 3-A.  Communicating with Students in a Manner that is 
Appropriate to their Culture, Language, and Level of Development

Applying Innovating

● Desired learning goals, such as content and language objectives, are posted, stated, 

and referred to during the lesson cycle. 

● Use of clear communication and a range of vocabulary with scaffolds to ensure 

learning goals are understandable, including the solicitation of feedback and allowing 

for clarification from all students by using multiple strategies such as wait time, 

visuals, methodical systems, and physical cues.

● Instructions and procedures are consistent.

● Teacher begins lessons by accessing students’ prior knowledge.

● Student misconceptions are anticipated, planned for and addressed. 

● Content  is delivered and differentiated by language proficiency levels and/or IEP 

goals, as applicable.

● Use of opportunities to connect to students’ cultural and linguistic background 

knowledge. 

● Strategies for students to interact with each other and offer feedback to peers. 

● Grade-level appropriate scaffolds that support students’ language and academic 

proficiency levels and IEP goals for content and explanation of academic tasks. 

● Ensuring understanding of idioms and figurative language by clarifying and 

rephrasing when necessary. 

● Opportunities for students to lead and direct lesson components.

● Intentionally creating connections to students’ cultural and linguistic background 

knowledge. 

Indicators include:
● Clarity of lesson purpose

● Clear directions and procedures specific to the lesson activities

● Absence of content errors and clear explanations of concepts and strategies, awareness 

of potential student misconceptions

● Utilizing opportunities to connect to students’ cultural and linguistic background 

knowledge
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Element 3-A.  Communicating with Students in a Manner that is 
Appropriate to their Culture, Language, and Level of Development 

1) Learning goal 

in terms of 

language 4) 

Writing uses 

prior knowledge 

and relates to 

lesson

2) Use of words 

as scaffolds

3) Instructions 

and procedures 

are consistent

Applying

1. Desired learning goals, such as content and language objectives, are posted, stated, 

and referred to during the lesson cycle. 

2. Use of clear communication and a range of vocabulary with scaffolds to ensure 

learning goals are understandable, including the solicitation of feedback and allowing 

for clarification from all students by using multiple strategies such as wait time, 

visuals, methodical systems, and physical cues.

3. Instructions and procedures are consistent.

4. Teacher begins lessons by accessing students’ prior knowledge.

5. Student misconceptions are anticipated, planned for and addressed. 

6. Content  is delivered and differentiated by language proficiency levels and/or IEP 

goals, as applicable.

7. Use of opportunities to connect to students’ cultural and linguistic background 

knowledge. 
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Applying

1. Desired learning goals, such as content and language objectives, are posted, 

stated, and referred to during the lesson cycle. 

2. Use of clear communication and a range of vocabulary with scaffolds to ensure 

learning goals are understandable, including the solicitation of feedback and 

allowing for clarification from all students by using multiple strategies such as 

wait time, visuals, methodical systems, and physical cues.

3. Instructions and procedures are consistent.

4. Teacher begins lessons by accessing students’ prior knowledge.

5. Student misconceptions are anticipated, planned for and addressed. 

6. Content  is delivered and differentiated by language proficiency levels and/or 

IEP goals, as applicable.

7. Use of opportunities to connect to students’ cultural and linguistic 

background knowledge. 

Element 3-A.  Communicating with Students in a Manner that is 
Appropriate to their Culture, Language, and Level of Development -
continued

4) Activating 

prior knowledge 

through a 

practice problem 

at beginning of 

class

5 & 6) 

Misconceptions 

are anticipated. 

Differentiated by 

using Spanish for 

our ELs who have 

WIDA ACCESS 

scores less than 

3.

7) Students local 

to Albuquerque 

are familiar with 

Chimichangas 

which are sold by 

the gas station 

named Allsups. 



33

Innovating

1. Strategies for students to interact with each other and offer feedback to peers. 

2. Grade-level appropriate scaffolds that support students’ language and academic 

proficiency levels and IEP goals for content and explanation of academic tasks. 

3. Ensuring understanding of idioms and figurative language by clarifying and 

rephrasing when necessary. 

4. Opportunities for students to lead and direct lesson components.

5. Intentionally creating connections to students’ cultural and linguistic 

background knowledge. 

Element 3-A.  Communicating with Students in a Manner that is 
Appropriate to their Culture, Language, and Level of Development

1,4) Students 

are participants 

in groups and 

critique each 

other’s work.

2) Grade-level 

appropriate 

scaffolds and 

explanation of 

tasks

5) Students local 

to Albuquerque 

are familiar with 

Chimichangas 

which are sold by 

the gas station 

named Allsups. 

3) Language 

clarified for 

democratic 

process. 



Element 3-B.  Using Questioning and Discussion Techniques to 

Support Classroom Discourse

Applying Innovating

● Provides frequent opportunities for interaction between teacher and student and student-

to-student 

● Uses scaffolds as appropriate for the developmental, cognitive and linguistic needs of the 

students. 

● Uses pre-planned questions or tasks throughout the lesson. 

● Employs systems that evoke responses from all students and are appropriate to students’ 

developmental, cognitive and academic language proficiency, including the use of wait-time. 

● Consistently engages students in high levels of thinking within the instruction and content.

● Allows students to respond in a variety of ways, including kinesthetic or visual 

representation, depending on their developmental, cognitive, and academic language 

proficiency.

● Models questioning and discussion approaches that lead students to access knowledge on 

their own.

● Allows consistent, analytical, and collaborative approaches to understanding. 

● Scaffolds for a deep understanding of concepts using academic language. 

● Create opportunities for student-led discussion and debate on key concepts. 

● Encourages students to take ownership or to lead, ensuring that all voices are heard in 

classroom and group discussions. 

● Incorporates student-generated, high-level questions that are within the instruction and 

are content-specific. 

● Integrates the use of discourse prompts to support students’ when engaging in the 

classroom and/or small group discussions and/or debate.

Indicators include:
● Questions of high cognitive challenge, formulated by both students and teacher

● Questions with multiple correct answers or multiple approaches, even when there is a single correct 

response 

● Effective use of student responses and ideas 

● Discussion, with the teacher stepping out of the central, mediating role 

● Focus on the reasoning exhibited by students in discussion, both in a give-and-take with the teacher 

and with their classmates 

● High levels of student participation in discussion 



Element 3-B.  Using Questioning and Discussion Techniques to 

Support Classroom Discourse

Applying

1. Provides frequent opportunities for interaction between 

teacher and student and student-to-student 

2. Uses scaffolds as appropriate for the developmental, 

cognitive and linguistic needs of the students. 

3. Uses pre-planned questions or tasks throughout the lesson. 

4. Employs systems that evoke responses from all students and 

are appropriate to students’ developmental, cognitive and 

academic language proficiency, including the use of wait-time. 

5. Consistently engages students in high levels of thinking within 

the instruction and content.

6. Allows students to respond in a variety of ways, including 

kinesthetic or visual representation, depending on their 

developmental, cognitive, and academic language proficiency.

2) Uses scaffolds 

3) Pre-planned 

questions/tasks

4) Employs systems 

that evoke responses.  

Students practice 

ahead of time of exams 

by responding in 

various ways (verbally 

and written) in class.  

During exams, they are 

given the same 

opportunity to respond 

verbally and via written 

work. 

1) Provides 

frequent 

opportunities for 

interaction & 5) 

Engages 

students in high-

level of thinking

6) Allows students to respond in a variety of ways. Small group interaction allows 

for verbal responses.  Problem solving also done on the board. The example to the 

right was a topic discuss in class in terms of a debate.  Later, students journaled 

on the topic.



Element 3-B.  Using Questioning and Discussion Techniques to 

Support Classroom Discourse

3) Scaffolds

2) 4) & 5) & 7)  Student led 

discussion and debate (see 

podiums that are used):  

Samples include debate on 

“Which is better? Inductive or 

Deductive Reasoning and why? 

Or creation of a poster where 

students have to decide what is 

the most important content 

based on the topic (i.e. slope = 

what will help someone 

understand from start to finish 

and how to show an example).  

Team lead can choose advisors 

and presenters.

1) Questioning 

and discussion 

approach

Innovating

1. Models questioning and discussion approaches that 

lead students to access knowledge on their own.

2. Allows consistent, analytical, and collaborative 

approaches to understanding. 

3. Scaffolds for a deep understanding of concepts 

using academic language. 

4. Create opportunities for student-led discussion and 

debate on key concepts. 

5. Encourages students to take ownership or to lead, 

ensuring that all voices are heard in classroom and 

group discussions. 

6. Incorporates student-generated, high-level 

questions that are within the instruction and are 

content-specific. 

7. Integrates the use of discourse prompts to support 

students’ when engaging in the classroom and/or 

small group discussions and/or debate.

6) Student-

generated, 

high-level 

questions.



Element 3C – Engaging Students in Learning

Applying Innovating
● The teacher explicitly connects the lesson to prior understanding by integrating students’ cultural and 

linguistic background experience. 

● Consistently uses instructional practices that are likely to motivate and engage most students in the 

content of the lesson.

● The lesson supports the active engagement of all students and maintains an awareness of the 

effective amount of student talk vs. teacher talk. 

● The teacher delivers lessons coherently with attention to scaffolding, pacing, sequencing, flexible 

grouping, student reflection, and closure. 

● The teacher incorporates cognitive, developmental, linguistic, and cultural experiences to support 

learning. 

● The teacher assesses student engagement and understanding and adapts methods for improved 

learning when needed.

● Students are strategically grouped to provide opportunities to practice speaking, reading, writing, and 

listening.

● The teacher provides opportunities for students to lead reading, writing, speaking, and 

listening activities throughout the lesson. 

● Consistently uses instructional practices that motivate and engage all students in the 

content for the lesson and independent work. 

● Students incorporate cognitive, developmental, linguistic, and cultural experiences to 

support learning. 

● The lesson incorporates multiple means of representation, expression, and engagement.

● The teacher encourages students to negotiate meaning and clarify understanding with their 

peers, which may be supported using a language other than English, as appropriate. 

● The teacher consistently assesses student engagement and understanding while adapting 

instruction for improved learning when needed. 

Indicators include:
● Student enthusiasm, interest, thinking, problem solving, etc. 

● Learning tasks that require high-level student thinking and invite students to explain their 

thinking 

● Students highly motivated to work on all tasks and persistent even when the tasks are challenging

● Students actively “working”, rather than watching while their teacher “works”

● Suitable pacing of the lesson; neither dragged out nor rushed, with time for closure and student 

reflection 



Element 3C – Engaging Students in Learning

2) Practices motivate student, and 3) Lesson supports active engagement, 5) Activity is student centric (using 

familiar places when measuring distances) and 6) teacher assess student engagement: “Prove you know” 

activity gets almost 100% engagement.  

1) Connect to 

prior knowledge 

and CLR 

(presented in 

English and 

Spanish

4) DCI with 

scaffolding

Applying
1. The teacher explicitly connects the lesson to prior understanding by integrating 

students’ cultural and linguistic background experience. 

2. Consistently uses instructional practices that are likely to motivate and engage most 

students in the content of the lesson.

3. The lesson supports the active engagement of all students and maintains an 

awareness of the effective amount of student talk vs. teacher talk. 

4. The teacher delivers lessons coherently with attention to scaffolding, pacing, 

sequencing, flexible grouping, student reflection, and closure. 

5. The teacher incorporates cognitive, developmental, linguistic, and cultural 

experiences to support learning. 

6. The teacher assesses student engagement and understanding and adapts methods 

for improved learning when needed.

7. Students are strategically grouped to provide opportunities to practice speaking, 

reading, writing, and listening.

4) Flexible grouping 

and 7)  Students 

strategically grouped

5) Incorporates 

cognitive, development, 

and linguistic and CLR 

Students from 

Albuquerque are familiar 

with the local 

Chimichanga from 

Allsups.



Element 3C – Engaging Students in Learning

In-class activity promotes: 1) The teacher provides opportunities for students to 

lead reading, writing, speaking, and listening activities throughout the lesson, and 

2) Instructional practices to motivate, 3) Students incorporate cognitive, 

developmental, linguistic, and cultural experiences to support learning through 

discussion and presentation, and 4) Lesson incorporates multiple means of 

representation, expression, and engagement.5) During activity, students need to 

decide answers and who will speak, and who will be in charge or how they will lead 

the group, and  6) The teacher consistently assesses student engagement and 

understanding while adapting instruction for improved learning when needed. 

Innovating

1. The teacher provides opportunities for students to lead reading, writing, speaking, and 

listening activities throughout the lesson. 

2. Consistently uses instructional practices that motivate and engage all students in the 

content for the lesson and independent work. 

3. Students incorporate cognitive, developmental, linguistic, and cultural experiences to 

support learning. 

4. The lesson incorporates multiple means of representation, expression, and engagement.

5. The teacher encourages students to negotiate meaning and clarify understanding with their 

peers, which may be supported using a language other than English, as appropriate. 

6. The teacher consistently assesses student engagement and understanding while adapting 

instruction for improved learning when needed. 

5) The teacher encourages students 
to negotiate meaning and clarify 
understanding with their peers



Element 3-D. Assessment in Instruction (Refers to both 

Formative and Summative Assessment)

Applying Innovating

• Students understand the performance criteria.

• The teacher systematically gathers and uses assessment data to inform and 

guide instruction.

• Aligns assessment with the learning goals. 

• Contains differentiated assessment strategies/instructions. 

• Teacher checks for understanding throughout the lesson and uses techniques 

that are based on students’ academic language needs and developmental level 

of readiness.

• The teacher provides descriptive and actionable  feedback in a timely manner. 

•

• Students approach assessment as an integral part of learning and comprehend 

how assessment is aligned to their development and growth by helping to 

establish assessment criteria.

• Students engage in setting and monitoring goals for learning and academic 

language development related to the content.  

• Students can articulate their level of performance using the criteria and 

scoring guidelines provided. 

• The teacher provides feedback that can be used by students in their learning. 

• Supports students in monitoring their progress towards mastery of content 

standards and/or specialized instruction, using informal and formal classroom 

assessments including strategies that include a combination of self and peer 

assessment. 

Indicators include:
● The teacher paying close attention to evidence of student understanding

● The teacher posing specifically created questions to elicit evidence of student 

understanding 

● The teacher circulating to monitor student learning and to offer feedback 

● Students assessing their own work against established criteria



Element 3-D. Assessment in Instruction (Refers to both 

Formative and Summative Assessment)

Applying

1. Students understand the performance criteria.

2. The teacher systematically gathers and uses assessment 

data to inform and guide instruction.

3. Aligns assessment with the learning goals. 

4. Contains differentiated assessment 

strategies/instructions. 

5. Teacher checks for understanding throughout the lesson 

and uses techniques that are based on students’ 

academic language needs and developmental level of 

readiness.

6. The teacher provides descriptive and actionable  

feedback in a timely manner. 

In class activity is allows teacher to review current progress, aligns to goals, and ability to respond.  Criteria met:

1) Students understand the performance criteria.

2) The teacher systematically gathers and uses assessment data to inform and guide instruction.

3) Aligns assessment with the learning goals. 

4) Contains differentiated assessment strategies/instructions. 

5) Teacher checks for understanding throughout the lesson and uses techniques that are based on students’ 

academic language needs and developmental level of readiness.

6) The teacher provides descriptive and actionable  feedback in a timely manner. 



Element 3-D. Assessment in Instruction (Refers to both 

Formative and Summative Assessment)

Innovating

1. Students approach assessment as 

an integral part of learning and 

comprehend how assessment is 

aligned to their development and 

growth by helping to establish 

assessment criteria.

2. Students engage in setting and 

monitoring goals for learning and 

academic language development 

related to the content.  

3. Students can articulate their level 

of performance using the criteria 

and scoring guidelines provided. 

4. The teacher provides feedback that 

can be used by students in their 

learning. 

5. Supports students in monitoring 

their progress towards mastery of 

content standards and/or 

specialized instruction, using 

informal and formal classroom 

assessments including strategies 

that include a combination of self 

and peer assessment. 

1) Students approach assessment 

as an integral part of learning and 

comprehend how assessment is 

aligned to their development and 

-growth by helping to establish 

assessment criteria. See sample:

2) Students engage in setting and monitoring 

goals for learning and academic language 

development related to the content.  

(Journaling)

3) Students can articulate their level of 

performance using the criteria and scoring 

guidelines provided. (Journals are not graded 

and there is no grade to be met, just 

participation)

5) Supports students in monitoring their 

progress towards mastery of content standards 

and/or specialized instruction, using informal 

and formal classroom assessments including 

strategies that include a combination of self and 

peer assessment. (Journaling)

4) The teacher provides feedback that 

can be used by students in their 

learning.  (all assessments and projects 

are reviewed) – see sample agenda:



Element 3-E.  Demonstrating Flexibility and Responsiveness 

Applying Innovating

• Modifies instruction according to applicable IEPs.

• Adjusts instructional plans and makes accommodations for student questions, 

needs, and interests, while taking into account the language demands and 

grade-level appropriateness of the content and instruction. 

• Adapts instructional plans by employing a variety of strategies and techniques 

that are responsive to students’ needs, proficiency, culture, and linguistic 

background. 

• Revises the lesson based on periodic checks for understanding and/or 

formative assessments of all students. 

• Seizes opportunities to enhance learning by building on a spontaneous event or 

student interests. 

• Creates opportunities for student-led instruction, discussion, and/or 

questioning. 

• Appeals to student interests and makes cultural and linguistic connections to 

learning goals. 

• Ensures the success of all students by using an extensive repertoire of 

instructional strategies in order to anchor instruction and help students make 

sense of content. 

Indicators include:
● Incorporation of student relevant events into a lesson 
● The teacher adjusts instruction in response to evidence of student understanding (or lack 

of it) 

● The teacher seizes teachable moments 



Element 3-E.  Demonstrating Flexibility and Responsiveness 

Applying

1. Modifies instruction according to applicable IEPs.

2. Adjusts instructional plans and makes accommodations for student questions, 

needs, and interests, while taking into account the language demands and 

grade-level appropriateness of the content and instruction. 

3. Adapts instructional plans by employing a variety of strategies and techniques 

that are responsive to students’ needs, proficiency, culture, and linguistic 

background. 

4. Revises the lesson based on periodic checks for understanding and/or 

formative assessments of all students. 

1) instruction 

according to 

applicable IEPs. 

Bonus 

questions to 

challenge gifted 

students. 

Specific 

instructions for 

student who 

needs to have 

expectations 

set.

3) Adapts instructional plans by employing a variety 

of strategies and techniques that are responsive to 

students’ needs, proficiency, culture, and linguistic 

background. See sample that is dual language 

(adapted) for class.

2) Adjusts instructional plans and makes 

accommodations for student questions, needs, and 

interests, while taking into account the language 

demands and grade-level appropriateness of the content 

and instruction. 

4) Revises the lesson based on periodic checks for 

understanding and/or formative assessments of all 

students. Students were supposed to complete a review 

PowerPoint but we did the percent poster. See percent 

poster to the right that was done due to student needs 

(they were struggling with percent changes). 



Research question and response due 12/10/21:

You are asked to find 3 sources of information on a 

topic where you should be able to find articles and 

books on it using our library resources.

To be successful at this, you might want to become 

familiar with using the library catalogue, finding 

research articles, and knowing how to “summarize” a 

book (see the covers and the contents of books - they 

usually do this)

Using our “proof layout” (connect this to what you 

learned on setting up proofs)

Element 3-E.  Demonstrating Flexibility and Responsiveness 

Innovating

1. Seizes opportunities to enhance learning by building on a spontaneous event or 

student interests. 

2. Creates opportunities for student-led instruction, discussion, and/or questioning. 

3. Appeals to student interests and makes cultural and linguistic connections to learning 

goals. 

4. Ensures the success of all students by using an extensive repertoire of instructional 

strategies in order to anchor instruction and help students make sense of content. 
1) Seizes opportunities to 

enhance learning by building on 

a spontaneous event or student 

interests. 3) Appeals to student 

interests and makes cultural and 

linguistic connections to learning 

goals. See research question due 

12/10/21.  Students must write 

which helps make linguistic 

connections. 

2) Creates opportunities 

for student-led 

instruction, discussion, 

and/or questioning. 

Occasional “debates” 

using podiums. 

4) Ensures the success of all students 

by using an extensive repertoire of 

instructional strategies in order to 

anchor instruction and help students 

make sense of content. 

See in class activity which helps with 

social learning and uses zone of 

proximal development seating chart 

and posters which means students 

need to create responses and use 

knowledge. 
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