Policy

Canaan Community Academy
Board of Directors

Charter School

Policy FY 2022-23 : Annual Evaluations for all Certified Staff
At CCA, we believe:
Together we can do more for our students by giving them effective teachers, capable of driving
student learning outcomes. Teachers are professionals whose expertise is valued as they educate
the whole child; academically, physically, socially and emotionally. The Eduacator Evaluation Plan
differentiates teacher performance i order to provide applicable support and recognition for
excellence. The Educator Evaluation Plan will make a positive difference for teachers by
providing detailed, constructive feedback, tailored to the individual needs of their classrooms and
students.

Professional Practice

Utilizing the Indiana RISE 3.0 Evaluation Plan for measuring Professional Practice, the RISE
Teacher Effectiveness Rubric provides an in-depth description for four performance levels:
Highly Effective, Effective, Improvement Necessary, and Ineffective.

What is professional practice?
e The assessment of instructional knowledge and skills, including performance in Planning,
Instruction, Leadership, and Core Professionalism

How is professional practice measured in RISE?
e By conducting classroom observation and studying other evidence (such as lesson plans,
assessments, etc.)
e By utilizing the Indiana Teacher Effectiveness Rubric to organize information and assess
performance

Domain 1: Purposeful Planning (10%)

Teachers use Indiana content arca standards to develop a rigorous curriculum, relevant for all
students. This builds meaningful wnits of study, continuous assessment and a system for tracking
stadent progress. It also plans for accommodations and changes in response {0 4 lack of student
progress.

1.1 Utilize Assessment Data to Plan

{ 2 Set Ambitious and Measurable Achievement Goals

1.3 Develop Standards-Based Unit Plans and Assessments

1 4 Create Objective-Driven Lesson Plans and Assessments

1.5 Track Student Data and Analyze Progress



Domain 2: Effective Instruction (75%)

Teachers facilitate student academic practice so that all students are participating and have the
opportunity to gain mastery of the objectives in a classroom environment that fosters a climate of
urgency and expectation around achievement, excellence and respect.

2.1 Develop Stodent Understanding and Mastery of Lesson Objectives

2.2 Demonstrate and Clearly Communicate Content Knowledge to Students

2.3 Engage Students in Academic Content

2.4 Check for Understanding

2.5 Modify Instruction as Needed

2.6 Develop Higher Level Understanding through Rigorous Instruction and Work
2.7 Maximize Instructional Time

7.8 Create Classroom Culture of Respect and Collaboration

7.9 Set High Expectations for Academic Success

Domain 3: Teacher Leadership (15%)
Teachers develop and gustain the intense energy and leadership within their school community to
ensure the achievement of all students.

3.1 Contribute to School Culture

3.2 Collaborate with Peers

3.3 Seek Professional Qkills and Knowledge
3 4 Advocate for Student Success

3.5 Engage Families in Student Learning

Core Professionalism
The final of the four domains that contribute to the professional practice rating, illustrate the
minimum competencies expected (n any profession.

e Attendance

e Op-time arrival

e Following policies and procedures

e Respect

1€ 20-28-11.5-4 (¢) (5), 1C 20-28-11.5-4 (d)



Beginning of each school year
Staff will be provided a copy of RISE 3.0 and board approved Educator Evaluation Plan

At the first public school board meeting in August, the Chief Administrative Officer will share
the updated RISE Evaluation Plan with the school board and other stakeholders. After this
information is shared, the cvaluation process (observations and evatuations) will begin. The
Chief Administrative Officer will share the observation process, rubric and evaluation process
with teachers.

Timing and Frequency of Observations

RISE Chief Administrative Officer will conduct a minimum of observations as noted below for
all certified teacher staff and support certified staff that obtained a summative score in the
Effective or Highly Effective categories the previous year.

e Observations will be spaced appropriately through the year.

o Feedback will be provided to teachers after every observation.
e More observations and feedback will be provided for new and struggling teachers.

Continuing Teachers

Extended 40 min. | 1/ yr. min Yes Within 5 business days No
Semester 1

Extended AQ min. | 1/ yr. min. Yes Within 5 business days No
Semester 2 ‘

New Teachers

Extended 40 min. | 1 /yr. min. Yes Within 5 business days No
Semester 1

40 min |1/ vt min. No
Extended
Semester 2

At the end of the school year, evaluators will use the weighted scores from observations, along
with the Core Professionalism requirements, to determine the summative evaluation score. ifa



teacher fails to meet a standard in the Core Professionalism component, one (1) point will be
deducted from the final sammative score.
The Core Professionalism domain has four criteria:
Attendance
On-Time Atrival
Policies and Procedures
Respect

Categories of Performance

Highty Effective Effective Tmprovement Necessary Ineffective
4.0-3.5 3.49-3.0 2.99-2.0 <2.0
Evaluation Feedback

1C 20-28-11.5-1, IC 20-28-11.5-5 (b), IC 20-28-11.5-8 (a) (1) ()

All evaluators have been assigned by the superintendent and trained using the evaluation model
outlined.

Feedback and Remediation Plans
1C 20-28-11.5-6

Canaan Community Academy will utilize the PIVOT application for providing feedback to
teachers. Evaluator will deliver coptinuous, actionable and timely feedback. For teachers scoring
below ‘Bffective Rating” during an observation, a remediation plan will be developed.

Remediation Plans should include:
e Identification of development areas: Work together to define one or two areas for
development.
e Action plan: Develop cleat, measurable steps the teacher can take 1o improve.
e Timeline: Establish when and how the teacher will show the action has been
accomplished.

Remediation Plan Action Steps
e All action steps should be implementable in 1 - 3 weeks.
e Coaches/mentors, and administrators can support this teacher
e Professional development, linked to strategies for improvement, can be offered.

Professional growth points earned toward license renewal may be used to document
participation in such opportunities. Professional development nsed for PGPs for license
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renewal must be pre-approved and must be directly relaied to the improvement plan.
e The teacher will submit by paper ot email, items specific 10 action steps (lesson plans,
assessments, lc.)
e Evaluator will return to the classroom for an observation during the 1 - 3 week period.

Canaan Community Academy teachers may request a confidential meeting with the Chief
Administrative Officer (a trained RISE Evaluator) to discuss the findings in any observation.

Instruction Delivered by Teachers Rated “Ineffective’
IC 20-28-11.5-7

RISE is a support system, Dot just a summative tool, While all teachers benefit from frequent and
actionable feedback, the professional development plan formalizes support for teachers who need
it. The following teachers may benefit from professional development plans:

& Teachers receiving summative evaluation ratings of ‘Improvement Necessary oOr
‘Tneffective’ (mandatory by law - max. 90 day timeline)

e New teachers in their first few years of teaching

e Teachers who struggle throughout the year

Student rosters of ‘Ineffective” or ‘Needs Improverent’ rated teachers will be managed by the
Chief Administrative Officer (or thetr designee) to ensure ihat no student will have any
‘Tneffective’ or ‘Needs Improvement’ rated teachers for two consecutive years. If due 10 cOUTses
offered or space restrictions, students have assignments 10 consecutive teachers rated as
“Tneffective," parents will be potified by US mail. 1C 20-28-11.5-7

Far teachers rated as ‘Needs Improvement’ or ‘Ineffective,” hold end-of-year conferences with
these employees. Canaan Community Academy will counsel those who are eligible for not to
receive a letier of employment for the following school year due to reductions in force,
probationary statute, or incompetence. Although summative ratings will likely not be available,
the evaluator will use the most complete and accurate information that paints a picture of teacher
effectiveness for the year. Any decisions should be based on a body of evidence collected over

time, as well as on the evaluator's best professional judgment.

e If a teacher is in danger of dismissal and all evidence collected thus far points to a poor
rating, it 18 recommended that the evaluator have these conversations with teachers n the
spring, counsel out employees, OF notify them of non-continuance. Evaluators will not
have symmative ratings at this point, but they will have evidence collected throughout the
year and ostablished patterns of poor performance from the previous year. This may
inchude (but not fimited to) the following: Observation notes, student data (formative and
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summative), stadent work, lesson plans, and other assessments.

e To maintain strong instructional teams for the school, it is critical for the Chief
Administrative Officer to make tough employment decisions in the spring, even in the
absence of summative ratings. Given that the best pool of applicants for new teachers is
available in the spring, the Chief Administrative Officer cannot afford to wait until
August to make those decisions and risk hiring from a weaker pool of applicants.

IC 20-28-7.5-1 (e)(4) permits a corporation to immediately terminate a teacher contract for
“incompetence.” Incompetence includes (but is NOT limited to) a teacher’s receipt of ineffective
designations on two consecutive performance evaluations (IC 20-28-7.5.1e)(4)}(A)) or an
ineffective designation or improvemert necessary rating in three years of any five year period (IC
20-28-7.5.1e)(4)B)).

Note that nothing in the law restricts evidence of incompetence to performance evaluation
designations. Thus, it appears that the references in IC 20-28-7.5.1(e)(4) to performance
evaluations, supplements rather than replaces, existing meanings of mcompetence.

Legal reference

IC 20-28-11.5

IC 20-28-11.5(c)(5)

1C 20-28-11.5-4(d)

1C 20-28-11.5-1

IC 20-28-11.5-5(b)

IC 20-28-11.5-8(a)(1)(D)
IC 20-28-11.5-6

IC 20-28-7

IC 20-28-7.5-1(e)4)

Approved: September 12, 2022
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RISE

oramree it

DOMAIN 1: PURPOSEFUL PLANNING
Teachers use Indiana content area standards to develop a rigorous curriculum relevant for all students: building meaningfut units of study, continuous assessments and a
system for tracking student progress as well a¢ plans for accommodations and changes In response fo a fack of student progress.

e

¥ Bffect ary (2 M) ool
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f. At Lavel 4, a teacher Tulflils the criterla for Level | Teacharuses prior asspssment date to Teacher uses prior ass Teacher raraly or never us
Agsessment 3 anid addiionally: formulate: formuiale: aszsssment data when planning-
Data to Plan - Incorporaies differentiated Instrctonat sirategies - Achtevement goals, unlt plans, AND lesson plans | - Achlavement goals, unit plans, OR lesson plans,

. in planning te Feach every stadent at hisfher ievel of but not all of the above
understanding
1.2 | Bet At Level 4, a teacher fuifilis the criterla for Level Teacher develops an annual student Teacher develops an annual student Teacher rarely or never develups
Ambitlous 3 and additlonally: mn:_oﬁz_m_: goal that Is: achlevement goal that Is: achlevement goals for the class OR
and - Plans en ambilious anmual student achlevement - Measurable; - Measurable goals are developed, but are
Measurable goal - Aligned o content stendards; AND The goal may nof: extremely general and not helpful
Achilevement - Includes benchmarks to help monitor leaming and | - Align {o content standards; OR for planning purposes
Inform Inerventions fhroughout the yesar _ include benchmarks to help monitor leaming and
Goals inform Interventions [hroughout the year
1.3 | Develop Al Lavel 4, a teacher Tuifiiis the criterla for Level Hased on achlevement goals, teacher plans Based on achlavemant goals, teacher plans Toacher rarely or naver plans unlts
Standards- 3 and additionally: units by: unite by: by Identifying content standards
Based Unit . Creates well-designed unit assessments thatallgn | - \dentifying conlent standards thal students will - 1dentifying content standards that students will that students will master in each
Pians and with an end of year gummative assessment (elther master In each unit master In aach unit unlt OR there Is litfle to no eviderce
bmwmmw:..m..;m stale, district, or \sacher created) -Creating assessmants before sach unit begine for that leacher pians unils aiall.
- Anticipales student reaction to content; eligcation backwards planning Teacher may nof:
of lime per unitIs flexible andior reflects level of - Aflocating an Inetructionally appropriate amount of | -Creals pesessments before sach unlt begins for
difficulty of each unit tlme for each unif backwards planning

- Allocate an metructidnally spproprlate amount of
lme for each unit

.w__.wmAmm



RISE

oyt Birte

Create

Atlevel 4,8 feacher fulfllis the criteria for Level Based on unil plan, tencher plans dafly lessons Based on unit plan, {zacher plans daily less0NE Tencher rarely of naver pians daily
Objectlve- 3 and additionaliy: by: by: lessons OR dally lessons are
Driven _ Plans for a variety of differentiated instructional _ |dentifying tesscn objectives that are allgned to _ 1denlifying lesson objeclives that are aligned to Em::mg. but are thrown together at

stala content slandards.

- Malching Instructionsat siralegies Bs weli a8
meaningful and relevant mo=<ﬁ_mm._mmm._n:3m:_hm to
lhe fessan objeciives .

- Designing formallve assessmants thal measure
progress {owards mastery and |nform Instruction

sirategles, anticipating where these wiil be needed
to enhance Instruction

- incorporates a variety of Informal
assessments/checks for understanding 8% well as
gummative gseessments where necessary and Uses
gll assessments to directiy inform instruction

state content standards
- Matching Instrucilons strategles and
actvilies/assignments {0 the lesson objectives.

the last minute, thus lacking
meaningful objectives. instrucilonal
sirategles, or asslgnments.

Lesson Plans
and
Assessments

Teacher may nof:
- Deslgn aeeignments that are meaningful or
relevant

- Plan formative assessmenis lo Measlre progress
{owards mastery of inform instruction.

Teacher uges AN efiective data tracking system
for:

- Recording student assegsment/ progiass ala

- Malntalning a grading gyslem

Teacher uses an affective data iracking system
for:
- Recording student assessment/ progress data

- Anaiyzing gludeni progress towards maslery and
planning future lessonsfunits accordingly

_ Maintaining e grading system aligned 1o student

{eaming goals

Track fis tha criteria for Level
student Data
and Analyze

Progress

At Laval 4, a teacher Fultl
3 and additionally:

_ Uses dally checks tor understanding tor additional
data polnis

- Upteles {racldng syslem dally

- Uses data analysis of student progress lo drive
1egson planning for tha following day

Teacher rarely of never uses A
data tracking syslem to record
sfudent assessment/progress dala
and/or has no dlscernable grading
syslem

Teacher may noi:
- Use data to analyze student progress \owards
mastery or lo plan future lessonsfunits

- Have grading gystern that mv?aﬂ_‘_mﬁm:. aligns with
sludent learming goals

alpage



UOZ:y_Z 2: EFFECTIVE INSTRU CTION

Teachers facilitate student academic practice sa that all sludents are

Competency 2.%:

Develop student
understanding and
mastery of lesson
objectlves

Notes:
1. Ona way In which an obse
2. In some siuations, ftmay nol be approptiate fo stale the objectiva for the
of nol students are engaged In activities that will ead them lowerds mastery of an objectiva, even 1f It s nol stated.

expectation around achlevement, excellenca and raspsact.

“Highly Effectiva 14y
Teacher s ghly mzm.m_?m al
daveloping student understanding and
mastery of lesson objectives

1.1.|3l..|1t|.|ﬁl1\|1\|:\||1||.]||1l||!1|||.||1||i\|1

Eor Level 4, much of ffe Level 3
evidence Is observed during the year,
as well as some of the following:

. Gtudents can explain what they are
lesming and why It s Important,
beyond Tepealing the staled objeciive

_ Teavher eflactively engages prior
knowledge of studenls In connecting to
jesson. Sludenis demonsliate through
work or comments that thay
understand (his connection

rver could effectively gather information lo score (his slandard s through briel convers

parlicipaling and have the apportunity to gain mastery of lhe objeclives i

Improvamer t Nanessary {2)

Teacher Is effecllve at develeping student
understanding and mastery ol lesson cbjeclives

T Legson objective [s specific, measurable, and
glignad lo slandards. It conveys what students are
learning ant what they will be able to do by the end
of the lesson

- Objective Is wrilten In 8 sludeni-riendly manner
andfor explained to students In easy- fo-
undersiand lerms

- Importance of the objective is wxv_m_:mm so that
studanls understand why they are ieamning what
they are fearning

- Lesson butids on students’ prior knowledge of key
concepts and skiils and mekes this connestion
avidenl lo studenls

_ Lesson Is well-organlized lo move sludents
towards mastery of ihe objactive

..,._.mm.o.r.m..ﬂ needs _Bnaéa..m:w at developing
student understanding and mastery of lesson
objeclives

\Il‘llullllal\ll\:lllt\lill.\i\ll!l!‘l]l

_Lesson uvhjeciive conveys what students are
lsarning and what hey wil be ghle (o do by lhe
end of the lessen, but may not be allgned lo
standards or measurabie

- Oblective is stated, but not in a studenl-friendly
manner that feads 1o ynderstanding

- Teacher attempls explanation of Importance of
objective, but students fail o understand

. Lesson generally doas not buiid on prior
knowledge of studenis or students fall to make
this connection

- Organtzation of the lesson may not always be
copnected to mastery of the objeclive

atlons with students (when appropriate}.
tesson (mullipte cbjeclives for various "centers”, eary-chitdhocd inquiry-based lese

RISE

ik K

n a classroom environment that fosters a climale of urgency and

Teacher |5 inefiactive at devetoping
student understanding and mastery of
lesson objeclives

TLasson vbjective is missing more than
one component, [E may not be clear aboul
what students are learning of will be able
1o do by the end of the lesson,

- There may not be a clear connaction
between the objestive and lesson, ot
leacher may fail to make {his connection
for studenis.

- Teacher may fall to dlscuss Importance
of objective or there may not be & clear
understanding amongst studerts as fo
why the objecilve Is Impoertant.

- There may be no effort to connect

objective to prior knowledge of studenls

- Lesson ls disorganized and does not
lead to mastery of oblective.

on, efc). In these sltuations, the observer should essess whether

.m__ummm



Competency 2.2

Demonstrate and
Clearly Communicate
Content Knowledge to
Studenis

Hiahly Effective

.

MNotes:

Teacher Is highty effective at demanstrating and
elearty communicating content knowtedge to
sludents

Eor Level 4, much of the Level 3 evidence Is
observed during {he year, 8§ well as sorite of the
following:

- Teacher fully explalns concepts In as direcl and
afficient 2 manner 88 possible, whila stfik
achleving student understanding

_ Teacher effectively connects conlent to olher
conlen! areas, students’ oxperiences and
|nleresls, or current avanls In order 1o malke
conlent relevani and bulld interest

- Explanations spark sludent excitement and
lnterest in the content

. Studenis participate in each athers’ leaming of
conlent through collaboration during the lesson

. Btudents ask higher-order questions and maks
conneclicns Independenlly, demaonstrating that
they understand the content al a higher level

1. Conlent may be communlcaled by elther direct Instruction or gulded nquiry depe
2. If the leacher presents information with any mistake thet would 1eave sludenis wi

4. Instructional strategles leamed vla professlonal d

;| Effective (3)

evelopment may include Information learmed during instructional coaching

Tencher Is efieclive at demonstrating and
clearly communicaling content knowledge Lo
studenls
I e —
- Teacher demonsiratas conlent knowledgs

and delivers content that is factually correct

. Conlent Is clear, conclse and well-organized

- Teacher reslates and rephrases instruclion
In muitiple ways lo Incraase understanding

- Teacher emphasizes key points or maln
idess In content

- Taacher uses developmentally gppropiiale
tanguage and explanations

- Teacher implemants relevant instructional
slirategies jearned via professional
developmant ’

nding on the context of the classroom or Jesson.
th a signlficant misunderstendini at the end of the

sessions a5 well as mandatory of opt

Imiprevei
Teacher neads Improvemsn
and cleatly communicating content knowledge
lo sludents
e

“Teacher dellvers content that is factuatly
correcl

- Content oceasionally lacks olarity and is nol
as well organized as it could be

_ Teachsr may fall to reslate or rephrase
mmstrugtion In muftiple ways fo Increase
understanding

- Teacher does not adequately emphasize
main ideas, and sludenls are sometimes
confused aboul key takeaways

- Explanations sometimes lack
davelopmentally appropriate langusge

_ Teacher does not always implement new
and lmproved instructional strategies learned
vin professional developmant

lesson, the teacher sh

RISE

Pranpiton bt

ineffestive (1)
Jeacher Is Ineflective at demonsiraling
and clearly communioating content
knowledge to students
]
~Tencher may deliver conlent thal Is
factually Incorrect

- Explanations may be unelear of
Inooherent and fall to bulid student
understanding of key concepts

- Teacher vonfinues with planned
mstruction, even when 1t Is obvlous thal
students are not underslanding conlent

- Teacher does not emphastze maln
Ideas, and students are often confused
about cortent

- Teacher fails lo use developmenially

appropriate language

- Teacher does not implement new and
improved instructional stralegies learnad
vie professlonal development

ould be scored a Level 1 {or this corhpetency.
ional echool or district-wide PD eesslons.

6lPage



RISE

et e

“[Highly Efféctive {4 .
Teacher iz highly effective at engeging
students In academic content

| Effective (3). .

._.mmn:mﬂ._m offactive al engaging students In
academic content

inipfovement Ne¢ gary(
Teacher needs Improvement at engaging

sludents In academic content

ptive (1)

Toacher s ineffeclve al engaging sludents
In academic contenl

Competency 2.3:

Ei\l‘:\ll\\‘?{\\l\l‘

For Level 4, much of the T evel 3 svidence | -3/4 or more of sludents are aclively engaged In ~ Fewer than 34 of studenls are engaged in
is observed during the year, as well as content at ail fimas and not off-lask content end many are off-lask
some of the following: :

_Fewar than 1/2 of students are engaged In
content and many are offi-task

Engage siudents In
academic content - Teacher provides mullple ways, 88 appropriale,
of engaging with content, all allgned 1o the lesson

objeclive

. Teacher may provide multiple ways of
engaping siudents, but perhaps nol aligned 1o
|lesson objective or maslery of content

- Teacher may only provide one way of
engaglng with content OR leecher may
provide multiple ways of sngaging sludents
that ave not allgned to the lesson ob)aciive
or maslery of content

- Teacher provides ways to engage with
content that significanily promotes student
mastery of the objecilve

- Teachar may miss opportunilles to provide
ways cf differentialing content for student
angagemsnt

- Teacher provides differentiated ways of
engaglng with content speciiic lo
Individual student needs

- Ways of engaging wih content reflect different
leaming modaiitles or intelligences - Teacher does not differsntiate Instruction
1o targst different learning modalites

_ Teacher adjusis lesson accordingly to
- The lesson progresses at an appropriate accommedats for sludent preregulsite skils and

- Bome studenis may not have the prevequisile - Most atudents do not have the

Notes:

1. The most imporiant indicator of succeas here Is that

parl of {he lesson.
2. Some observable

pace so that students are naver
have something else meaninglul 1o do
_ Teacher effectively Inlegrales

tachnology as a fool lo engage studenis
In scaderlc content

evidance of engagement may Include (but [s net lim

participallon in hands-on taghsfactivilles,

3. Teachers may provide multipla ways of engaging with content via different learming modshities {auditory, visual, Kineslheficiactie) or via mulllple Inleligences

elc). It may slso be effeclive lo engage students via two or mare slrategles largeling the same muodslity.

disengaged, and students who finish early

sludenis are actively engaged In the co

knowledge so thal all sludents afe engaged

- ELL and |[EP shudenis have e appropriale
accommodalions lo be engaged 11 content

- Btudents work hard and are desply getlive rether
than pessivelrecepllve (See Notes below for
spacillc evidence of engagement)

lted to}: {a) ralsing of hands o ask and answer questions as well s

nlent. For a teacher o recelve cradit or p

skiils necessary le fully engage n conltent and
teacher's allempt to modify Instruction for these
gtudents Is lImited or not always effective

- ELL snd 1EP students are somelimes glven
appropriale accommodatlons lo be engaged In

content

- Sludents may appear lo actively listen, but

whan Il comes llms for participation gre

. | distnterested In engaging

prerequislie skills necessary to fully enpage
in conlent and teacher makes nNo effort to
adjust instruction for these sludents

- ELLfand [EF students are not provided
wlih the necessary accommodations to
engage in content

- Sludants do nol actively listen and are
overily disinterested in engaging.

roviding students a way of engaging wilh conltent, gtudents must be engaged In that
o shara Ideas: (k) active fistening (not off-task) during tesson; or (e} active

(spatial, lingulstic, musleal, interpersonal, logical-mathematical,

u__um.mm
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4mmo:mﬂ nesds improvement st checking —.o,m

“Teacher somelimes checks for understanding of
content, but misses several key moments

_ Teacher may use more than one type of check for
understanding, but is often unsuccessful In capluring en
aceurale "pulse” of e class's understanding

- Teacher may not provide enough wait ime aller
posing a question for students to think and respond
hefore helping wilh an answer or moving forward with

- Taacher sometimes allows sludents to "opt-out” of
checks lor understanding wilhout cydling back to these

- Teacher may occasionally assess sludent mastery at
iha end of the fesson through formsi or Informal

hly Effective.(4); - fective (3), Iy
Teacher |s highly effective at Tencher Is efieclive at checking for
Competency 2.4 checking for understanding understanding understanding
For Level 4, much of the Level 3 “Teacher checks for understanding at almost
evidence is ohserved during the all key momenls (when cheching 1s necessary
Gheck for year, as well as soms of it to Inform Instruction going forwerd}
Understanding foflowing:
_Teacher uses a varisly of mslhods o check
- Teacher chacks for undarstanding for understanding that are successful In
sl higher levels by asking pertinent, | cepturing en accurale "pulse” of the class’s
scallold gquestions that push underslanding
{hinking; accepls enly high quality
student responses (those thal
reveat undersianding or lack - Teacher uses wall time effecively both after
lhareof) posing a question and before helping studenls
think through & response content
- Teacher uses opsn-ended
questions to surfaca common
misunderstandings and BsEess - Toachsr doesn't allow studamis lo "opl-oul”
sludent mastery of malerial ata of chacks for undersianding and oycles back
range of both Jower and higher- 1o thesa sludents students
order thinklng )
. Teacher systemallcally assesses every
sludenl's mastery of the objactive(s) al the
end of each Jeeson through formal or Informal
gesessments (see nole for sxamples) gssessments.
[
Noles:

4. Exarnples of imas when checkin
2. Examples of how the teacher may sase

. Checks for Undersianding: thumbs up/down, cold-calling

+ o Nows, Turn and Talkf Pair Share, Guided or indepen

dent Praclice, Exlt Slips

g for understanding may be useful are; before moving on 1o the next step of the lesson, of patwaY through Independent praclice.
gs student understanding and mastery of objeclives:

Teacher Is Inefiective at checking for
understanding

“Teacher rarely or never checks for

understanding of content, or misses nearly a¥

key momenis

_Teacher does not check for understanding, or

uses only one inefactive mathod repetitively o
do so, thus rarely capturing an accurate "pulse”
of the class's understanding

- Teacher fraquently moves on with content
balore studenls have & chance lo respond (o
queslions or frequently gives students tha
answer ralher than helping them think through
the answer.

- Teachsr frequently allows studenis to "opt-oul”
of chacks for understanding and does not cycle
back to these studenls

- Teacher rarely or never assesses for mastery
at the end of the lesson

I
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Jiighly Bifective (4)
Teacher is hghly effective at modifylng
Inetruction as needed

For Leval 4, much ofihe Level 3
evidence Is observed during the year,
as well as some of the folfowing:

T Efepil
Teacher
needed
“Teacher males edjusiments to Instruclion
based on chacks for understanding that lead o
Increased understanding for most students

Tprovatnant Necessary (2 1
T aacher needs improvement at modifying instruction
as needed .
~Teacher may allempl lo make adjusiments lo
instruclion based on checks for undersianding, but
{hese atlempts may be misguided and may not
increase understanding for all sudenls

_%ﬁﬁ.ﬁ._@_
Teacher Is ineffective 8
needed

~ Teacher rarely or never atternpts lo adjust
Instruction based on checks for understanding,
and any attempls at doing so frequently fall 1o
Increase understanding for studenls

t :.Sa_«ﬁ:u __:m:_._c___.o: as

Competency 2.5

Modify instruction
As Needed

- Teacher anlicipates student
misunderstandings and praemptively
addresses them

- Teacher responds lo misunderstandings with
effective scallfoiding technlques

- Teacher may primarlly respond to
misunderstandings by using teacher-driven
seaffolding technlgues (for example, re-explalning a
concept), when student-driven technlques could have
been more effeclive

- Teacher only responds 1o misunderstandings
by using teacher-driven seaffolding techniques

-~ Teacher Is able to modify Instruclion
to respond to misunderstandings
without taklng away from the fiow of 1he
lesson or Josing engagament

- Teacher doesn't give up, but ponlinues fo try
to nddrass misunderstanding with different
technigues If the first try s nat successtul

- TencHer repeatedly uses tha same lechnlque
to respond to misunderstandings, sven when It
i not succeading

_ Teacher may persist In uslng a parilcular technlgue
for responding lo a misundsrstanding, even when itls
not suceeeding

Noles:

1. In order lo be effeclive at lhle compelency, 8 teacher must have at jeast scorad a 3 on compalency 2 4 - in order fo modify instruction as needed, one must First know how to check for underslanding.
2. Ateacher can respond to misunderstandings using ~gcaffolding” lechnigues guch as: activaling background knowiedge, asking leading questions, breaklng the task Into small paris, using mnernonic devices or anaiogles,
weing manipulallves or hands-on models, using “lhink alouds”, providing visual cues, ale.

m?uamm



Fighly Effective (4) -
Temcher je highly effective at developing &
Mgher level of understanding through rigerous

Ay

Competency 2.6
Instruction and worlk

Develop Higher

Level of observed during the year, as well as some of the

Understanding fotiowing:

through Rigorous

Inst 9 i g d - Lesson is accessible and challenging to all

nstyuction an students

Work
_ Studente are able fo answer higher-level
questions with meaningful responsas
- Students pose higher-level questions to the
teacher and lo each other
- Teacher highlights examples of recent studant
wark that meels high expectallons; insists and
motivetes students fo do it agailn [f not great
- Teacher encourages students’ inlerest In
learning by providing siudents with additional
opporiuniiies to apply and bulld skills beyond
expecled lasson elements (e.g. extra credit or
anrichment assignmenis}

Noles:

1. Examples of lypes of questlons that can develop higher-level underslanding:

« Activatlng higher levels of Inguiry on Bloom's taxeniomy (uslng words such e "analyze”,

« Asking sludents lo axplain their reasoning

Effective (3]
Teacher Is effeciive at developlng e higher -
Jevel of understanding through rlgerous
instruction and work

[
For Level 4, much of [he Level 3 ovidence is ~Teason s accessivle and chaltenging fo

almost ali students

- Teacher frequenlly develops higher-level
understanding through effactive
guestioning

. Lesson pushes almost il sludents
forward dus (o differentlation ol instructlon
based on sach sludenl's tevel of
understanding

- Students have opportunities to
meaningfully praclice, apply. and
demonstrate that they are leaming

- Teacher shows pallence and helps
sludents lo worl hard loward maslering the
obleclive and lo persist even when faced
with difflcult tasks

»ow

+ psking students to explain why they are Jearming semething or to summarlze the mair Idea

« Asking students to apply B new kil or concept In a diferent context
« Posing a questlon {hat Increases the Tiger of the lesson content

- Prompling studants to make connections to previous materlal or prior knowledge

2. Higherlevel questioning should result in higher-level student understanding. 1F It doss not, eredlt should not be given.

3. Chaflenging tasks rather than guestions may he used io creale a higher-tevel of understand|
4. The Irequency whh which a teacher should use quastions to develop higher-lavel understanding

ﬁ,.m.mm:mq needs improvemant at am<m_mw5u a

- Gveinani Necessary (2).

higher fevel of undersianding through rigorous
tnstruction and work

“Tesson Is not aiways accessfble or
challenging for students

- Some questions used may pot be effective n
developing higher-level understanding (foo
cemplex or confusing)

- Lesson pushes some students forward, but
misses cther students due to lack of
differentiafion based on students’ level of
undersianding

- While students may have some opportunity
to meaninghaly practice and apply concepls,
instructlon 1s more teacher-directed than
appropriate

- Teacher may ancourage students (0 work
fard, bul may not persist In efforts 1o have
students keep trying

classily", "eompare’, *declde”, "evaluale”, "explain’, or *represent’)

ing, and If successi, should be cradiled in (his competency
will vary depending on the tople and type of lesson.

RISE
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ingfrective ﬂ: s -
Teacher Is Ineffectlve at developing a higher
level of understending through rigorous
nstruetlon and worl

“Tesson Is not aligned with developmental level
of students (may be too chalienging or too easy)

- Teacher may not use questloning &s &an
effactive too! to increase understanding.
Students only show a surface understanding of
concepls.

- { esson rarely pushes any students forward.
Teacher does not differentiate instruction based
on students' tavel of understanding.

- Lesson is almost always teacher diracted.
Students have few opportunities to meanlingfully
practice or apply concepls.

- Teacher gives up on students easlly and doss
not encourage them to persist through difficult
tasks

101p
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Tiighty Effective (4)
Teacher Is highly effective at maximlzing
Instructionat fime

Eor Level 4, much of the Level 3 evidence Is
obsarved during the year, 8s welf a5 some
of the following:

Feciive (3
sachar is efleclive at maximizing instructlo

time

_Gidents arive on-time and are aware of the

consequences of ariving iate funexcused}

. .E_ﬂwcﬁig‘ Netessary. (2}
Teacher needs improvement at maximizing
Instructional tme

-~ Some students consiglently arrive lale
{unexcused) for class withou! conseguences

. {1
Teacher Is ineflective
Instructionat ime

T Sludents may frequently arrive 1ate
(unexcused) for class without consequences

.& Bmaa_u_;m

nal

Competeney 2.7:

Maximize
Instructional Time

- Class starls on-tims _ Class rmay consistenily siart 8 fow minutes fale - Teacher may frequently start class late.

_ Routinas, transltions, and uaoma:qmm are
well-execuled. Studenls know what they
are supposed lo be dolng and when without
prompting from the teacher

- Routines, transilions, and procedures are well-
execuled Students know what they are
supposed lo be dolng and when with minimal
prompling from the leacher

- There are few or no avident roullnes or
procedures n piace. Students are unclear
about what they should ke dolng and requlre
significant dlrection from the teacher al all
imes ’

- Roulines, iransitions, and Ecnmacam are in
place, but require significant teacher direction or
prompling 1o be followed

- Students are always angaged in
meaningiul work while walting for the
teacher (for exampie, during aftendance)

_ students are only ever not engaged in
meaningful work for prlef pariods of ima (for
axample, during allendance)

_There |s more than a prlel perled of tme when
students are left without meanlingful work lo keep
tham engaged

- There ars signiflcant periods of lme I
which students sra not engaged in
meaningful work

- Students share responsbltity for
operations and routines and work well
iogether to accomplish these {asks

- Teacher delegates time belween parts of the
lesson appropriately so as best to lead sfudents
towards maslery of objeclive

- Teacher may defegale fesson time
inapproprlately petween parts of the lesson

- Teaoher wasles significant time belween
parts of the lesson due fo classroom
managament.

- Al sludents are on-lask end follow
Instructions of feacher without much
prompling

. Aimost all students are on-tasl and follow
instructions of teacher without much prompting

- Significant prompling from the teacher is
necessary for students to follow instructlons and
ramaln on-tesk

- Digruptive behaviors and off-task
conversations are rare; When thay ocour,
they are always addressad without major
Interruption lo the lesson

- Even with glgnificant prompting, siudents
frequently do not foliow directions and are off-
lask

- Disruplive behaviors and ofi-task
conversatlons are rare; YWhan lhey occur, they
are almosl always addressed without major
interruplion to Lhe lesson.

_ Disruptive behavlors and ofi-ask conversations
sometimes ocour; they may not ba addressed in
the mos! effecilve manner and teacher may have
1o stop the lesson frequently lo address the
problam.

- Digruptive behaviors and off-task
conversations are comman and fraquently
cause lha leacher to have lo make
adjustments to the lesson.

Notes:

1. The overall Indlcator of surcess here Is that opserallonally, the classroom runs smoothly s0 that lime ¢an be spenton valuable Instruction rather than logistics and disclpline.
2. 1t should be understood hata teacher can have disruptive students no matier how effeclive hefshe may be. However, an affective teachet should be able to minlmize disruptions amongst {hese students and when they do
oceur, handle them without delriment Lo the Jearning of other students.
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Effeetive. (4) &
Teacher is :6::. aftective at cres
classroom cutture of respect and
coflaboration

TtV (8) i Tmprovemant Necsss
Toacher s effective at grealing a classroom
cullure of raspact end collaboration

vems @
Teacher needs improvement at crealing a
classroom culture of respect and collaboration

Ineffective (1) -

Foacher Is insffective at .n.dmz.:m‘m n.m,m.
culiure of respect and collaboratlon

ling 8 aronm

Competency 2.8:

For Level 4, much of the i gvol 3 wvidence I3 cliul of their leacher and
observed during the year, 88 well as some

of the following:

~Siudenls are Tespe
peers

“Giudents are generally respaciful of thelr teacher
and peers, but may occaslonally act out or need
10 be reminded of clagsroom nerms

T Sludenis are frequently dicrespsacilul of
{pacher or peers as evidenced by
discouraging remarks or disruptive behavior

Create Classroom
Culture of Respect
and Coliaboration

_ students are lnvested In the academlic
succass of thelr peers as avidenced by
unprompled collaboration and pssistance

- gludents are given opporlunities to collaborate,
bul may nol always be supportive of each other or
may need slgnificant assistance from the leacher
i work logether

_ 5tudenis are nol given many opportunities
to collaborate OR during these limes da not
work well together even wilh teacher
Interventlon

- Sludants are given opportunities io coliaberale
and support each other in the lsaming process

_ Sludents relnforce posliive character and
behavlor and discourage negetive behavior
amongst themselves

- Teacher may praise positive behavior OR
snforce consa(uences for negative pehavier, but
not both

- Teacher reinforces posliive characler and
behavior and uses consequances mﬂu.du:m_ﬂm@.
[c discourege negrltive behavior

_Teacher rarely or never pralses posillve
behavior

- Yescher has a good rapport with studenis, and
shows genuine nterest In thelr thoughts and
opintons

- Teacher may focus on Ihe behavior of a few
sludents, whiie lgnoring {he behavior {posilive or
negalive) of others

_ Teacher rarely or never addresses negative
behavlar

Notas:

1. If there }s one oOr MO Instances of disrespect by the teacher {oward students, the teacher shoutd be scored 8 Level 1 for Ihis sterdard.
2. Elemenlary gehool teachers more frequently will, and are sometimes requlred 1o heve, expeclations, rewards, and cONsBqUEnces pusted visibly In the classroom. yhether or not thess are visitly posted, It should be evident
within the culiure of the dlassroom that studenis understand and abide by a setof astablished gxpectations and are aware of the rewards and consequences of thelr actlons.

.H.m __u age
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THighly Effective (4)
Teacher Is highly sffective at selting high
expectations {or academic SUCCESs.

frective (1), :
Tesacher is Ineffective at seliing high
expactations for student success.

Teacher I8 mzao?m st seiling hlgh expectalichs
for academlc SUCCESSE.

expectalions for acadeimnlc BUCCESS.

Competency 2.9:

For Level 4, much of the Lavel 3 evidernice Is
observed during ihe yeal, 85 wall a8 some
of the following:

“Teacher sefs high expectations for students of
alllevels

_Teachar may sel high expectations for some, but
not others

“Feacher rarely of never sels high
expectations for studenis

set High
Expectations for
Academlc Success

- students are invested In thelr work and value
academic SUCCESE BS avidenced by thelt effor
and quafity of thelr work

- Sludents are generally Invested n their worl, but
may occasionally spend lime off-task or give up
when work is challenging

- Budents may demonstrate diginierest or
Jack of Investment In thelr work. For
axampie, students might be unfocused, off-
lask, or refuse o attempt asskgnments

- Students partcipate in forming academic
goals for themselves and analyzing thair
progress

- Students demonstrate high ecademic
expectaiions for themselves

- The classroom |s A safe place to take on
challenges and risk fallure (students do not feel
shy aboul asking questions or bad about
answering incorrectly}

_ gome sludents may be afraid o take on
challenges and risk failure {hesttant lo ask for help
when needed or give-up easlly)

. Bludents are generally alrald o lake on
chatlenges and 1isk failure dus to frequenily
dlscouraging comments from the teacher or
peers

- gtudent comments and aclions
demenstrate that they are exclled about
thelr work and understand why [t is
Important

- Teacher celebrates and praises poademic
worl.

_ Teacher may praise Ihe scademic work of
gome, but net others

- Teacher raraly or never pralses academic
work or good behaviar

- High quallity work of & Tew, but not all students,
may be digplayed In the claggroom

- High quallty work 1s rarely or never
displayed in the classtoom

- High quality worle of all students 1s displayed
In the classroom

Note:
1. Thare are several ways for & leacher o dermonstrale high axpectallons - through encouraging gomments, higher-level questioning, mnuqoﬂ_._m_m:. rigorous assignments, axpeclations wrilten and posted in the classroom,
indlvidual student work plang, elc.
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DOMAIN 3: Teacher Leadership

Teachers devetop and sustaln the intense energy an

d leadership wilthln their school

community.lo ensure the achievement of all students.

RISE

e b

3.3

‘Competericies

3.2

Filghly Efteetive @

Effpctive-(3)

| limproy

b ive (1)

Contribute to
School Cuiture

At Lovel 4. a ﬁmmnsmq.ﬁ::___u the criterla for
Leval 3 and additionally may:

- Seek oul leadership rales

- Go sbove and beyond n dedicating time for
students and peers outslde of class

Tancher whi:
- Contrlbule Ideas and experllse 1o furiher
the schools’ mission and InlHatives

- Dadicale lime efficlently, when needed, to
helping sludents and peers putside of class

Teachar will:
- Conlribuls ocoasional Idees and expertise to further
the schools misslon and Inlllatives

Teacher pray nol:
- Freguently dedlcates time lo help sludents and peers
efficlently outslde cf class

Teacher rarely or never contributes
ideas almed at Improving school efforts,
Teacher dedicaies [itle or ne time
oultsids of class towards helping
studenis and peers.

Coliaborate with
Peels

Seek
Professlonal
Skifis and
Knowledpge

At Lavel 4, a teacher fulfiils the criteria for
Level 3 and additlonally may:

- Go above and beyond In saeking out
opportunities lo collaborale

- Conch peers through difficult sltuations

- Take on leadership roles withln collaborallve
groups such as Professional Learning
Communlties

Teacher wiil:

- Beek out and participate in regular
opportunities to wark wilh and learn from
others

- Ask [or asslstance, when needed, and
provide assistance to cthers In need

Teacher wiii:

- Parlicipals In cocasional opportunitiss to worlk with
and learn from olhers

. Ack for assistance when needed

Teacher may netf:

- 5aek to provide other teachers with essistance when
nesdad OR

- Regularly seek out opportunities to work with olhers

At Level 4, a teacher fulfills the criterla Tor
Level 3 and additionally may:

- Regularly share newly leamed knowledge
and practices with others

- Baek out opporiunitles fo lead professional
development sessions

I

Taacher will:

- Achively pursue opportunities to lmprove
knowledge end practice

- Seek out ways to Implement new
practives Inle Instruction, whers applicable
- Welgome conslructiva feedback to
Improve praclices

Teacher rarely or never participates In
opporiunities 1o work with cthers.
Teacher works In Isolalion and Is not a
team player.

Teacher wiil: ,
- Attend all mandalery professional development
epporluniles

TYeacher may not:

- Aclively pursue oplional professional development
opporlunilies

- Beek out ways o implement naw practices Into
Instruction -

ES@E construclive leedback well

TFeacher rarely or never aitends
professlonal deveiopmant opporlunities.
Teacher shows litle or no Inferest In
new ldeas, programs, or classes 1o
fmprove leaching and learning
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are given ample opportunity to pariicipate In
student learning

_Is avallable to address concerns In a timely
and positive manner, when necessary, oulside
of required outreach evenls

learning

- Reepond prompily lo contacl from parents
- Engage in all forms of parent cutreach
required by the schoot

3.4 | Advocate for J At Level 4, a teacher fulfilis the eriterla Tfor Teacher will: Teacher will: Teacher rarely o never displays
Student Success Level 3 and addionaliy may: _ Display commitment lo tha stucation of - Digpiay commitment (o the sducation of alt hisfher commitment lo the education of his/her
- Display commitment to the sducation of all afl hisfher studenls siudenls students. Teacher accep!s failure as
tha students In the school - Atlempt [0 remedy obstacles around par for the course and does not
_ Make changes end iake 1igks lo ensurs student achievement Teacher may nof: advoeale for students’ needs.
student success - Advocate for students’ indlviduatized - Advocate Tor sludents’ needs
needs
3.5 | Engage Families | Atlevel 4, a feacher Tuifilis the criterla for Teacher will: ' Teacher will: Teacher raraly of never reaches out to
in Student Level 3 and additionally: - Proactively reach out to perents In a - Respend to contact from parents parenis andior frequently does not
Learning - Sirives lo form relationships in which parents variely of ways lo engage them in sludent - Engage In =l forms of parent outreach reguired by the respond {o contacts from parents.

school

Teacher may nol:
- Proactively reach out to parents to engage them in
student learning
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Core Professionalism Rubric

-[hdigator

Doos Not Megt Staridard

Mests Standard °

1 Vﬂm:nm:nm

Individuzal demonstrates a pallern
of unexcused absences *

[ individual has not demonsirated =
paltern of unexcused absences”®

2 | On-Time Arrival

Indlvidual demonsirates a pattern
of unexcused late arrivals (lale
arrlvals that are In viclation of
procadures set forih by local
school pollcy and by the relevant
colleclive bargalning agreement}

Individugl has no! demonstraled a
paltern of unexcused lale arrivals
{Tale arrivals that are In violallon of
provedures el forth by local
school policy and by 1he relevant
collective bargaining egreement)

3 | Policies and
Procedures

Individual demonstrales a pattern
of Ialling lo foflow state,
cerporation, and school policies
and procaedures (e.g. procedures
for submitiing discipline referrals,
pollcies for appropriate alilre, elc)

Individuai demonstrates a patlen
of following slate, corporafion, and
school polleles and procedures
{e.g. procedures for submitling
discipline referrals, policies for
approprlate atlire, elc)

4 | Respect

Individual damonsirales a patterny
of falling 1o Interact wilth students,
colleagues, parenls/guardians, and
communlty membets In a
respecliul manner

indlvidual demonslrales a pattern
of interacting with students,
colleagues, parentsiguardians, and
communlty members In a
respactful manner

* |t shouid be left to the discration of the corporation o define “unexcused absence” in lhis context

RISE

Erstnabre et

These indicators fllustrate the minimumn competencies expected in any profession. These are separate from the other sections in the rubric bacause they have little to do with

teaching and learning and more to do with baslc employment practice. Teachers are expected to meet these standards, If they do not,

it wilt affect their overall rating negatively.
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