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Preface and Acknowledgements 

The Fall 2020 edition of the M-PBEA Journal brings together the current trends and best practices of our 

business education classroom.  From learning about supply chain management and e-commerce to 

teaching social entrepreneurship and cooperative learning, the journal takes us through various 

components of today’s learners and educators.  This edition continues to expand the walls of our 

classrooms to include the world. 

As editor of the 2020 edition, I would like to thank all individuals who submitted manuscripts for 

consideration in the journal.  The time and effort spent researching, writing, and revising articles shows a 

true commitment to the education profession and to the professional growth of fellow educators. 

Sincere appreciation and gratitude are extended to all those who played a role in the publication of the 

journal.  The expertise that each shared in reviewing, proofreading, and general support was invaluable.  

Thank you to those members who donated time from their busy schedules to review manuscripts and offer 

their expertise and advice to our authors. 

If you are interested in participating in the next M-PBEA Journal, the call for papers will be posted on the 

Mountain-Plains Business Education Association’s website, www.mpbea.org.  Potential reviewers may 

contact the M-PBEA Journal Editor directly. 

It does not matter how long you have been teaching.  It is always a good idea to explore new ideas and try 

innovative approaches to teaching business subjects.  We must not forget that we continue to be students 

ourselves.  The journal authors provide insights that allow us to grow personally and professionally. 

 

Carol Wright, Editor 

Stephen F. Austin State University 

Nacogdoches, Texas 
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Introducing Supply Chain Management as a 

Career Option for Introductory Business 

Students 
 

 Daniel Pellathy Catherine G. Jones-Rikkers James Sanford 

 Grand Valley State University Grand Valley State University Grand Valley State University 
 Allendale, Michigan Grand Rapids, Michigan Grand Rapids, Michigan 
 pellathd@gvsu.edu Jones-rc@gvsu.edu sanfordj@gvsu.edu 

 
 

In recent years, business courses have expanded discussions of ethics, sustainability, and 

globalization in an effort to enhance student understanding of these critical topics.  This paper 

will explore why business students should also have a basic understanding of supply chain 

management. Supply chain management has a direct impact on many of the today’s most 

pressing business issues. As a result, supply chain management has become a fast-growing field 

that provides students with opportunities to substantially improve a broad range of social and 

economic outcomes. This paper will discuss some of the basics of supply chain management, 

including current trends and best practices, that instructors can present to their students as well 

as provide resources for additional information. 

 

 

Introduction 

 

Pick up any issue of the Wall Street Journal and you will read headlines on prices, production, 

and trade. But dig just below the headlines and you will encounter discussions of supply chain 

management (herein after referred to as SCM). Take for example the recent trade tensions between the 

United States and China. Headlines typically highlight the political dimensions of tariff negotiations. 

Underlying these negotiations, however, is the fundamental fact that the supply chains that link producers 

and consumers have become far more globally integrated over the last several decades. News of the 

recent personal protective equipment (PPE) shortages related to the CoVid-19 pandemic have also 

highlighted these issues.  In other words, businesses today rely heavily on imported materials and services 

to satisfy a growing, global consumer base. One of the main effects of tariffs is to shift these supply 

chains by shifting economic calculations on the most profitable way to source, produce, and transport 

goods for customer markets (Lund et al., 2019).  Thus, it is supply chain managers – those who oversee 

the planning and operations of global supply chains – who, more than anyone else, are on the frontlines of 

the “trade war” (“Impact of the US-China trade war,” 2019). This is just one of many examples where 

social and economic forces are played out in the management of supply chains. 

 

What Is Supply Chain Management? 

 

mailto:pellathd@gvsu.edu
mailto:Jones-rc@gvsu.edu
mailto:sanfordj@gvsu.edu
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Before we can define SCM, we first need to define a supply chain. A supply chain is a set of three 

or more entities linked by the flow of goods, services, information, and funds (Mentzer et al., 2001). By 

this definition, a clothing manufacturer selling its products in a retail store to customers represents a 

supply chain. Materials and services flow “downstream” from the manufacturer and retailer to the 

consumer and funds flow “upstream” from the consumer to the retailer and manufacturer. While this type 

of “goods dominant” supply chain offers a ready example, it is critical to note that many supply chains are 

“service dominant” (Vargo & Lusch, 2004).  Thus, a university where faculty and staff provide 

educational services to students can equally be represented as a supply chain. The critical aspect of a 

supply chain is that there are flows of goods, services, information, and funds across multiple entities, 

typically suppliers, producers, and consumers. 

 

SCM, then, is the process of proactively managing this flow of goods, services, information, and 

funds between suppliers, producers, and consumers (Mentzer et al., 2001). Given this definition, it is clear 

that SCM encompasses a wide range of activities. Let’s start with the three areas that traditionally make 

up the core of SCM: purchasing, operations, and logistics. Purchasing involves all those activities 

involved in acquiring the input goods and services an organization needs to produce the output goods and 

services it provides customers. Operations are all the activities involved in creating those output goods 

and services an organization provides customers. Logistics involves all those activities related to the 

storage and shipment of goods inbound from suppliers to an organization, across organizational units, and 

outbound to customers. In other words, SCM has traditionally focused on proactively managing flows 

related to “buying things, making things, and moving things” (“SCM definitions,” n.d.). While this 

traditional view of SCM still holds for many organizations, especially in manufacturing, substantial 

growth in the services sector (e.g., consulting, education, healthcare), underpinned by rapid technological 

advances, suggest that data analysis and customer service are current trends that might also be included as 

core supply chain activities (“The services powerhouse,”  2018). However, we choose to define core 

supply chain activities, it is clear that SCM encompasses a wide array of decisions and processes. Some 

best practice examples might help to illustrate what is meant by the term. 

 

Perhaps the most famous example of a SCM company in action is Amazon. Amazon transformed 

itself from a simple online bookseller to an ecommerce giant by combining cutting edge data analytics 

with outstanding logistical services (Wyman, 2017). Using sophisticated forecasting techniques, Amazon 

is able to appropriately position products in over 175 fulfillment centers (warehouses) worldwide. 

Fulfillment center employees then use advanced automation to pull together customer orders at record 

speed and with astonishing accuracy. Finally, orders are delivered by a fleet of Amazon trucks or through 

a third-party logistics provider (e.g., FedEx) to customers all over the world – in many cases within 24 

hours of the customer order (Pisani, 2019). Another impressive example is the drug maker Merck. Nearly 

every supply chain runs on forecasts that try to predict the level of inputs needed to meet customer 

demand. Merck, by contrast, uses integrated planning technologies that allow production facility 

managers to adjust how much they order based on actual customer demand and thereby provide suppliers 

with up-to-date requirements for material volumes and delivery schedules. The result is a far more 

accurate flow of materials across the supply chain and ultimately more timely delivery of medicines to 

consumers (“How Merck is building,” n.d.).  

 

Amazon and Merck give us some idea of the activities that fall under the term SCM. These 

activities can include collecting and analyzing information, managing orders from suppliers, producing 

goods and services, and managing the warehousing and distribution services that get products to 

customers. In fact, this is only a small subset of all the various activities that companies engage in as they 

attempt to manage their supply chains. Given the complexity involved, it may be reasonable to ask – why 

do companies even attempt to manage their supply chains? As we discuss in the next section, the benefits 

of SCM are multiple. 
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What is the Impact of Supply Chain Management? 

 

Most companies tend to begin their journey on the road to SCM for strictly economic reasons. 

Companies that manage how goods, services, information, and funds “flow along a supply chain” tend to 

be far more efficient in utilizing resources and far more effective in delivering value to customers. It is no 

accident, for example, that Amazon has grown from a market capitalization of roughly $20 billion in 2006 

to over $1 trillion in 2020 (“Amazon market Cap,” n.d.).  Nor is it surprising that after Apple founder 

Steve Jobs passed away, the man responsible for creating and managing Apple’s global supply chain, Tim 

Cook, was promoted to CEO (Kahney, 2019).  

 

By managing their supply chains, companies can lower costs while increasing customer value, 

which means they tend to be more profitable (Ellinger et al., 2012). Economics is not the only reason to 

engage in SCM. SCM also impacts some of the most pressing social and environmental issues facing 

companies today (Scott, 2019). Consider just a few examples: 

 

 Companies produce millions of tons of landfill waste each year, but it doesn’t have to be that way 

(“National overview,” 2020). Consumer goods producer, Unilever, sends zero waste to landfill 

across more than 600 sites, in 70 countries, including factories, warehouses, distribution centers, 

and offices (“Unilever announces,” n.d.)  How? By integrating sustainability across its entire 

supply chain: from the raw materials it buys to how it manufactures products on through to how it 

packages and delivers goods for customers (Handfield, 2012).  

 Supply chain management has the potential to transform healthcare (Ebel et al., 2013). According 

to a recent survey, over 80% healthcare executives said supply chain management could improve 

their hospital’s quality of care and profitability (“63% of Hospital leaders,” 2019). Indeed, 

estimates suggest that US hospitals could save as much as $25.4 billion annually by streamlining 

their supply chain practices (“Hospitals’ supply chain savings,” 2018).  

 Supply chain management plays a critical role in promoting women and minority owned small 

businesses. By implementing supplier diversity programs, companies build a supply base that 

reflects their employees, customers, and communities (“Top supplier diversity programs,” 2017). 

Such programs help buying companies engage a  diverse pool of often overlooked innovators and 

entrepreneurs while at the same time help supplier companies grow their businesses (“The 

Growing Business Imperative,” n.d.).  

 Supply chain management is central to maintaining the safety of food supplies. Traceability 

technologies originally designed to help warehouse managers protect against counterfeit products 

are now being used to track foods as they travel across the globe (“Understanding traceability,” 

2016). These technologies allow regulators to quickly identify where a food came from – and 

where it went – in case of contamination.  Beyond implementing traceability technologies, supply 

chain managers have also helped to shape food safety policies (Wiltse, 2016).  

      

 SCM, then, is far more than shipping a package from Point A to Point B. Rather, it involves 

fundamentally rethinking how a company manages every step of the value creation process so as to 

maximize the economic, social, and environmental benefits of its goods and services. 

 

Integrating Supply Chain Management into the Classroom 

 

 There are numerous ways that instructors can integrate SCM into their classrooms. For high 

school or introductory undergraduate courses, instructors may wish to assign readings or videos that 

explain basic concepts in advance of a class discussion on the how’s and why’s of SCM. Several online 

resources exist, including a series of highly engaging introductory videos from the University of 

Arizona’s Carey School of Business (see for example: 
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www.youtube.com/playlist?list=PLzguNSA5L2yrpLdaKOMFrveNKyz12ZQPb). For upper level 

undergraduate or graduate classes, instructors might wish to utilize the extensive video library at 

SupplyChainBrian.com or other such sites, which cover more advanced topics in SCM through interviews 

with practitioners and thought leaders (see for example: www.supplychainbrain.com/media/videos)  

These resources can be used to introduce a “supply chain perspective” on an already scheduled course 

topic or used to create a stand-alone discussion on SCM. 

 

 Alternatively, instructors may wish to integrate SCM topics through an in-class activity. Several 

well-developed classroom activities exist and many are free online. We focus here on just one such 

activity provided by the Association for Supply Chain Management (ASCM-APICS) called The Cell 

Phone Game (see for example:  www.apics.org/apics-for-individuals/apics-for-academics-and-

students/supply-chain-stem/cell-phone-game). The Cell Phone Game involves breaking students into 

groups of retailers, distributors, and suppliers. Play happens in rounds. During a round, retailers provide 

distributors with sales orders for cell phones. Distributors must then make decisions on how to best 

purchase cell phones from suppliers in a way that fulfills these orders. Suppliers operate in different 

countries, offer different delivery times and prices, and are subject to different capacity constraints. 

Retailers must “pay” distributors for cell phone deliveries; likewise, distributors must “pay” suppliers for 

purchases. Teams are penalized for having too many cell phones on-hand (excess inventory) or too few 

(missed sales). The team with the highest profit at the end of a predetermined number of rounds wins. 

 

 The Cell Phone Game can be used at any level to illustrate important points about SCM. At an 

introductory level, the game can be used to reinforce basic concepts about the structure of a supply chain 

and how it operates. Requiring students to exchange chips (representing cell phones), paper order forms, 

and play money can reinforce ideas about the flow of goods, information, and funds across the supply 

chain. At an intermediate level, the game can be used to generate discussion about the trade-offs involved 

in holding too much or too little inventory. The game also highlights operational issues related to sales 

forecasting and lead-time management. Finally, at an advanced or graduate level, the game raises several 

important strategic questions about the best way to structure a supply chain to maximize cash flows and 

achieve a competitive advantage.  In short, instructors have numerous resources they can draw on to 

incorporate SCM topics into their courses. 

 

What to Tell Students About A Career in Supply Chain Management 

 

 As the previous sections suggest, an instructor could spend an entire class period talking about 

career opportunities in SCM. However, if an instructor has only a few minutes, we suggest emphasizing 

four main points:  first, SCM is a broad field; second, SCM accommodates a diverse set of skills; third, 

SCM positions are in demand; and fourth, students should not hesitate to seek additional information by 

talking to professors or local business executives who specialize in SCM. 

 

 SCM provides bountiful career opportunities including: project manager, supply chain strategist, 

international supply chain specialist, supply chain systems analyst, distribution manager, route 

optimization specialist, director of supplier development, technical buyer, supplier quality engineer, 

supply chain planning manager, plant finance manager, production manager, safety and environmental 

manager, director of continuous improvement, quality systems auditor, and sustainability specialist. This 

is just a small sampling of the positions falling within SCM. Differences in industry and across companies 

only add to the mix. Most importantly an incredible amount of options exist in SCM, which means 

students are likely to find something that interests them. 

 

 Such a broad field also accommodates a diversity of skills. Antidotal evidence suggests that many 

students have never heard of SCM – and among those who have, there often exists a misconception that 

only people with strong quantitative skills can succeed in the field. While true, many SCM positions rely 
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heavily on quantitative analysis – it is far from true that all supply chain managers need to be “quant 

jocks.” Indeed, research suggests the need for interpersonal skills to manage relationships, build 

consensus across groups, and effectively present ideas may be just as important (Scott et al., 2015).  

Especially for those students who progress in their supply chain careers, soft skills become ever more 

vital for bridging divides existing between internal supply chain departments and external supply chain 

partners around the globe (Harrington, 2017). Students should be encouraged to see their unique skills 

sets as assets when starting a career in SCM. 

 

 SCM is an increasingly prominent feature of company strategies (“Rise of the supply chain 

executive,” 2011). At the same time, the previous generation of supply chain managers continues to retire, 

and the skills needed to manage today’s digitized supply chains continue to shift (Leonard, 2019).  The 

result is a substantial labor gap in the field that has left companies scrambling to find the right talent 

(Holcomb, et al. 2015). For students, this leads to abundant opportunities in the supply chain field. They 

can enter the field knowing they will be well compensated for their talent, have opportunities for 

advancement, and will play an important role in driving outcomes for their company and beyond. Overall, 

the dynamism and diversity of SCM make it an exciting field for students to explore. 

 

Conclusion 

 

 SCM is a dynamic and fast-growing field that directly impacts a broad range of economic and 

social outcomes. Supply chain managers play a vital role in the profitability of a business enterprise and 

lead efforts to create more sustainable business practices. Examples in this paper discuss SCM’s 

contribution to everything from reducing waste to landfills, managing health care costs, and improving 

the safety of food supplies, to promoting women and minority owned businesses. Not surprisingly, then, 

students seeking careers in supply chain management are in great demand. 

 

SCM is far more than shipping a package from Point A to Point B.  Rather the SCM business 

leader is challenged daily to fundamentally rethink how a company manages every step of the value 

creation process so as to maximize the economic, social, and environmental benefit of its goods and 

services. Students who are creative thinkers, like challenges, and want to make the world a better place 

will enjoy a career in SCM. Instructors who discuss this classroom topic will provide valuable 

information that is unknown to many students. 

 

SCM is a fast-growing field that directly impacts a broad range of social and economic outcomes. 

We hope this paper is useful for instructors seeking to provide students with a brief introduction to the 

field – and sparks their interest in exploring it further. 
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Appendix A  

Associations 

 The Council of Supply Chain Management Professionals (CSCMP): cscmp.org 

 Institute for Supply Management (ISM): www.instituteforsupplymanagement.org  

 Association for Supply Chain Management (ASCM/APICS): www.ascm.org 

Industry Publications 

 Supply Chain Brain: www.supplychainbrain.com 

 Supply Chain Dive: www.supplychaindive.com 

 Supply Chain Quarterly: www.supplychainquarterly.com 

 Supply Chain Management Review: www.scmr.com 

 

https://eclass.aueb.gr/modules/document/file.php/ODE129/%CE%86%CF%81%CE%B8%CF%81%CE%B1%20%CE%BA%CE%B1%CE%B9%20%CE%B1%CE%BD%CE%B1%CE%B3%CE%BD%CF%8E%CF%83%CE%BC%CE%B1%CF%84%CE%B1/Vargo%26Lusch2004_S-Dlogic_Evolving.pdf
https://eclass.aueb.gr/modules/document/file.php/ODE129/%CE%86%CF%81%CE%B8%CF%81%CE%B1%20%CE%BA%CE%B1%CE%B9%20%CE%B1%CE%BD%CE%B1%CE%B3%CE%BD%CF%8E%CF%83%CE%BC%CE%B1%CF%84%CE%B1/Vargo%26Lusch2004_S-Dlogic_Evolving.pdf
https://eclass.aueb.gr/modules/document/file.php/ODE129/%CE%86%CF%81%CE%B8%CF%81%CE%B1%20%CE%BA%CE%B1%CE%B9%20%CE%B1%CE%BD%CE%B1%CE%B3%CE%BD%CF%8E%CF%83%CE%BC%CE%B1%CF%84%CE%B1/Vargo%26Lusch2004_S-Dlogic_Evolving.pdf
https://eclass.aueb.gr/modules/document/file.php/ODE129/%CE%86%CF%81%CE%B8%CF%81%CE%B1%20%CE%BA%CE%B1%CE%B9%20%CE%B1%CE%BD%CE%B1%CE%B3%CE%BD%CF%8E%CF%83%CE%BC%CE%B1%CF%84%CE%B1/Vargo%26Lusch2004_S-Dlogic_Evolving.pdf
https://www.forbes.com/sites/oliverwyman/2017/08/07/logistics-innovators-like-amazon-
https://cscmp.org/
https://www.instituteforsupplymanagement.org/index.cfm?SSO=1
https://www.ascm.org/
https://www.supplychainbrain.com/
https://www.supplychaindive.com/
https://www.supplychainquarterly.com/
https://www.scmr.com/
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While 95% of Indian leaders of small- and medium-sized enterprises (SME) have not adopted an e-

commerce platform, the few SME leaders having adopted such platforms reported 64% higher sales and 

65% higher profits. The purpose of this qualitative multicase study, guided by the diffusion of innovation 

(DOI) theory, was to explore the strategies that Indian SME leaders used to adopt e-commerce platforms 

to expand their businesses to increase profit. Data analysis for this study followed Yin’ (2018) five 

recommended chronological steps that researchers use in the qualitative data analysis process, which are 

compile, disassemble, reassemble, clarify, and conclude. Four major themes emerged: using the 

marketplace model prior to launching e-commerce platforms, difficulty in finding well-trained staff to 

support an e-commerce platform, excessive governmental requirements hinder the growth of e-commerce, 

detrimental impact of product returns infused with fraudulent practices. 

 

 

Introduction 

 

 The National Business Education Association [NBEA] (2013) developed national standards 

regarding “what America’s students should know and be able to do in business” (p. i). Brown and Finnell 

(2020) stated that “many states use the NBEA standards as the foundation on which to develop the state 

curriculum and pathways” (p. 133). The NBEA mandated that students must be able to “design e-

commerce solutions” (p. 85) and “identify forms of business ownership and international business 

opportunities” (p. 92). Following the NBEA’s mandate, this study may be useful to business teachers to 

instruct their students in the effective adoption of e-commerce platforms at the domestic and international 

levels to expand their businesses to increase profit. The purpose of this qualitative multicase study was to 

explore the strategies that Indian small and medium enterprises (SME) business leaders in the 

manufacturing sector use to adopt e-commerce platforms to expand their businesses to increase profit.  

 

 While 95% of Indian SME leaders have not adopted an e-commerce platform (Federation of 

Indian Chambers of Commerce and Industry [FICCI], 2013), the few SME leaders having adopted such 

platforms reported 64% higher sales and 65% higher profits (FICCI, 2013). In 2014, the online retail 

market in India was $1.6 billion, which was a very small fraction of India’s overall $500 billion retail 

industry (Rawat, 2015). With access to the fourth largest Internet user-base in the world, e-commerce in 

India is poised to go from $10 billion in 2012 to $100 billion by 2022 (PwC Network, 2018). However, 

many Indian small- and medium enterprises (SME) in the manufacturing sector have an inability to adopt 

e-commerce platforms to expand their businesses (PwC Network, 2018; Rawat, 2015).  

 

 Diffusion of innovation (DOI) theory was used in this study. Rogers (1961, 2003) introduced the 

DOI theory to explain how innovation propagates over time among a segment of society. Expanding on 

the DOI theory, Rogers suggested that individual character, internal attributes of organization structure, 

and external qualities of the organization are predecessors of innovativeness in an organization. DOI 

mailto:neeraj.parikh@ashford.edu
mailto:jagaytan@ncat.edu
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theory is a popular model used when studying information technology innovation adoption (Stieninger, 

Nedbal, Wetzlinger, Wagner, & Erskine, 2014).  

 

Background 

 

 E-commerce facilitates buying and selling of products and services on the Internet with the help 

of interconnected computers (Agarwal & Dixit, 2017). Many SME leaders are investing in e-commerce 

related technologies (Hussein, Baharudin, Kiumarsi, & Hilmi, 2020). Business leaders using e-commerce 

have achieved faster execution of business transactions, offering cost savings, reducing operating costs, 

and enabling contact with a broader customer base (Hussein et al., 2020). E-commerce platform adoption 

can be helpful to businesses of all sizes. While e-commerce adoption can help increase profits for larger 

organizations, e-commerce can also benefit small and medium sized companies by empowering them to 

reach a broader customer base and bolster customer relationships (Hussein et al, 2020). Business 

individuals consider e-commerce innovative because it enables business leaders of SME to gain 

unprecedented opportunities to compete globally and integrate uniquely with their suppliers, customers, 

and stakeholders (Kitukutha & Oláh, 2018).  

 

 Customers using e-commerce sites gain numerous advantages including access to a variety of 

products at reduced rates, the convenience of round-the-clock shopping, enhanced physical privacy, and 

improved customer service (Hussein et al., 2020). E-commerce has interconnected the global 

marketplace, reduced the delivery time for goods, increased the transaction speed, and improve customer 

service. The cost of doing business on the Internet is cheaper compared to traditional outlets (Hussein et 

al., 2020). In summary, e-commerce has changed the way businesses sell their products and services and 

consumers buy their products (Kitukutha & Oláh, 2018). SME leaders can capitalize on e-commerce if 

they generate niche products and services that cater to geographically scattered markets (Hussein et al., 

2020).  

 

Research Method and Design 

 

 This study used qualitative research methodology because, as several scholars (Pietersen, 2018; 

Yin, 2018) suggested, qualitative research methodology focuses on understanding participants’ 

perspectives, experiences, decision-making processes, and phenomena. The qualitative method consists of 

applying multiple techniques to collect data, such as personal interviews, focus groups, observations, and 

review of documentation (Daniel, 2018). Regarding the research design, this study used the case study 

design. Researchers use the case study design to explore the what, how, and why questions of a 

phenomenon in its natural setting (Yin, 2018). This study used the case study design because the purpose 

of this study was to explore a phenomenon in its natural setting, which is the adoption of e-commerce 

platforms to generate more profit.   

 

Population and Sampling:  Selecting the appropriate sampling method is critical for improving the 

trustworthiness of the study (Bodenhorn, Guinnane, & Mroz, 2017). The purposive sampling method is 

well suited for qualitative studies in which a researcher is interacting with participants possessing 

knowledge about the research topic (Peregrine, 2017). Data for this study emerged from conducting face-

to-face, semistructured interviews with Indian SME leaders with successful experience in adopting e-

commerce platforms to generate more profit.  

 

Data Analysis, Reliability, and Validity:  Data analysis for this study followed Yin’ (2018) five 

recommended chronological steps that researchers use in the qualitative data analysis process, which are 

compile, disassemble, reassemble, clarify, and conclude. Researchers conducting case studies address 

reliability and validity by meeting the four widely accepted criteria that Lincoln and Guba (1985) 

established, which are dependability, credibility, transferability, and confirmability. Researchers consider 
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these four criteria as trustworthiness, which is a parallel term to rigor (Schwandt, Lincoln, & Guba, 2007). 

Methodological triangulation involves using multiple sources of data to provide confirmation of study 

findings (Fusch, Fusch, & Ness, 2018). Conducting semistructured interviews and reviewing 

organizational documentation and artifacts were the various data sources for data collection used in this 

study. Data analyses continued until data saturation occurred. Data saturation is the point where additional 

data collection and analyses can no longer provide any new, meaningful information (Saunders et al., 

2018). 

 

Findings 

 

 The findings of this study highlight challenges study participants faced to establish an online 

presence, generate higher revenue, and expand their geographical reach. After conducting coding and data 

analyses with the NVivo software package, four themes emerged. A discussion of these four themes is 

presented below. 

 

Theme 1: Using the Marketplace Model Prior to Launching E-Commerce Platforms 

 

 Study participants emphasized the need to begin with the marketplace model when getting started 

with e-commerce. Participants mentioned that online marketplaces, such as Amazon or eBay, offer quick 

access to e-commerce without investing in a dedicated e-commerce platform. Participants mentioned that 

it is better for SME leaders to start with a marketplace model because there is no upfront cost for 

marketing. Marketplaces, such as Amazon, can facilitate web hosting, storage, infrastructure, marketing, 

technical support, and payment processing activities for SME leaders, allowing them to reach millions of 

potential customers (Shokeen & Singh, 2019). Once customers make an initial purchase from a 

company’s virtual storefront on a marketplace, the SME leaders can entice them with additional discounts 

to buy directly from their own website, instead of going to the marketplace. SME leaders can implement 

this strategy by emailing or physically including a discount coupon to a customer with their shipments. 

Such actions can result in a direct sale from an SME owner to a customer, eliminating the need for the 

SME leader to pay for any commission to the marketplace.   

 

 Participants indicated that while a marketplace is a great way to start selling online, SME leaders 

using the marketplace may end up paying more in the form of commissions and fees to marketplace 

operators. SME leaders that use their own e-commerce platform can service their customers directly and 

offer them additional discounts. Referring to a consignment model, participants indicated that using a 

marketplace in the early stages to store inventory helped them focus on marketing and employee training 

efforts. In a consignment model, a marketplace operator stores the entire inventory for the retailer and 

payment is made to the retailer based on sales (Shokeen & Singh, 2019). Once a retailer starts to sell 

many products, using the marketplace can become expensive because of commissions and potential 

product returns. SME leaders can begin their e-commerce presence using a marketplace presence to 

experiment with e-commerce without making any commitment or large-scale investment. SME leaders 

can also take advantage of learning seminars offered by marketplace providers.  

 

 Once a product is sold through the marketplace, the selling SME leaders receive the net amount, 

which is directly deposited into SME’s bank accounts on a predetermined schedule. This is a major shift 

from the traditional business model where manufacturers have to give out their products to distributors on 

credit and then continuously follow-up to check on the inventory and collect their monies. Participants 

believe that many marketplaces do not charge anything until a product is sold and, consequently, SME 

leaders should use an e-commerce channel because it can be a cost effective way to showcase their 

products in front of millions of potential buyers.  
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 Massive amounts of data from the marketplaces in the form of logs, reports, trends, and charts 

can help SME leaders optimize their product description, category, and images, catering to their 

customers’ browsing patterns while identifying the most and least sold products (Shokeen & Singh, 

2019). Participants added that those leaders of SME who are looking to build their own e-commerce 

platforms could get a better idea on how to architect their platforms by reviewing marketplace reports on 

server usage, memory utilization, storage, and other Internet traffic-related data. Many small companies 

are founded by an individual with a singular focus on a specific product but they may lack broader 

business prospective (Pangboonyanon & Kalasin, 2018). The marketplace model can be beneficial for 

such individuals where all the backend processes are fulfilled by a third party. The marketplace model has 

a greater chance of adoption by SME leaders because it offers more appealing advantages than traditional 

technology.  

 

Theme 2: Difficulty in Finding Well-Trained Staff to Support an E-Commerce Platform 

 

 Participants in this study mentioned that finding well-trained staff to support their e-commerce 

platform was difficult. Participants felt that there was not a sufficient number of trade schools in the 

location to produce qualified employees for the technology industry. Participants indicated that the lack of 

qualified staff and the retention of qualified employees were the most important reasons limiting their 

capabilities to innovate. Most of the IT-related business organizations are concentrated in south India, 

making it easy to find tech-savvy employees in the South. However, participants indicated that the same 

level of quality and quantity of technology talent is not available in the rest of India.  

 

 Participants indicated that once an employee is hired, the employee becomes productive in 45 to 

60 days. Participants expressed their fears by indicating that as soon as employees undergo training to 

learn how to work effectively on an e-commerce platform, they are more likely to leave the organization 

for either larger companies or more money. The e-commerce channel in India is not sufficiently profitable 

to allow SME leaders to hire a large number of tech-savvy employees and pay them well. Participants 

indicated that qualified employees may not come from local areas and, consequently, SME leaders could 

make all the arrangements to relocate these hard-to-find employees, just to find out that these employees 

are more likely to leave their jobs within a short period of time due to a lack of a support system, 

unfamiliar culture, and/or a lack of challenging work. While two participants mentioned that other sets of 

qualified employees would like to earn more money than SME leaders can afford to pay, one participant 

mentioned that qualified employees can be well-compensated because an effective e-commerce business 

model can eliminate a retail presence, removing the need for traditional employees, delivery vehicles, and 

other administrative and overhead costs. Participants mentioned that companies from Saudi Arabia hire 

many Indians, creating a vacuum of technical talent in the local market. 

 

 SME leaders may play a key role in developing India’s economic future (Agarwal & Dixit, 2017). 

Not having qualified employees hinders SME leaders’ abilities to expand their businesses. Participants 

suggested that the solution to this problem is to hire candidates with basic computer knowledge and then 

train them to perform various tasks specific to the business. Participants agreed that finding a good 

candidate can be challenging and it may take a few months before discovering if an employee is a good 

match for the organization. Participants indicated that paying a little more than market salary can help 

SME leaders to retain their employees.  

 

Theme 3: Excessive Governmental Requirements Hinder the Growth of E-Commerce 

 

 SME are more vulnerable to the external environment due to their smaller size (Pangboonyanon 

& Kalasin, 2018). Participants mentioned that e-commerce is still a fairly new phenomenon in India and, 

therefore, state government officials are not aware of all the e-commerce related nuances. For instance, 

many government officials are enforcing the same traditional rules on every intrastate, interstate, and 
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international shipments. This process includes filling out a declaration form on the government’s website, 

obtaining a unique barcode, and including that barcode on every shipment. Participants mentioned that 

they had to hire additional employees to comply with this requirement and indicated that many times the 

states’ websites are down, hindering the departure of their shipments. Delayed shipments can result in 

higher costs to SME leaders. Participants indicated that they had met with other leaders of SME and had 

held a meeting with the municipal tax commissioner to explain the challenges they are facing. While there 

are no clear solutions in place, both parties came up with a workaround to avoid some of the 

disadvantages of the bureaucratic process.  

 

 Participants claimed that the government should clearly publish the guidelines for shipping, taxes, 

and duties for the benefit of SME leaders. The Indian government should enact dedicated e-commerce 

laws to form an e-commerce specific legal and regulatory framework. Offering educational seminars to 

SME leaders can also assist in promoting e-commerce in the various areas. Participants indicated that 

interpreting e-commerce laws and associated tax codes is becoming increasingly difficult, making 

compliance an ongoing challenge for tax and legal professionals. Incorrect advice from tax professionals 

is costing SME leaders significant losses. 

 

 Participants indicated that the enforcement of intellectual property laws in e-commerce is very 

difficult to administer in India. Any kind of litigation can take decades due to inefficient processes and an 

extensive backlog of other cases. Participants stated that many individuals assume that just because 

content is available on the Internet, they can use it freely. This lack of enforcement of intellectual 

property laws reduces the benefits and levels of innovation of new designs, products, or solutions, 

negatively affecting SME and the overall economy.  

 

Theme 4: Detrimental Impact of Product Returns Infused with Fraudulent Practices 

 

 Participants stated that within an e-commerce model, online purchases involve two steps. In the 

first step, a company lists its products on a website with pictures, product information, usage, and other 

related information. The second step involves a customer reviewing product information, evaluating the 

seller’s credibility, and committing to the purchase. SME business leaders must understand that while 

purchasing products online is convenient, customers are not able to experience the product until receiving 

it. For this reason, the rate of product return can be higher for online sales than in traditional retail. 

Participants argued that many consumers are not aware of the characteristics of the products they are 

buying. Many customers are only driven by cheaper prices and are unable to differentiate between 

original and counterfeit products. This can trigger more unnecessary product returns for organizations 

engaged in e-commerce practices.  

 

 While the use of credit cards is the most popular method of payment for online transactions 

around the world, Indian consumers use the COD method for 80% of online transactions (Agarwal & 

Dixit, 2017). Participants claimed that the lack of credit cards and trust in the e-commerce organization 

has fueled the use of the COD method in India. In the COD method, consumers pay cash after the product 

is delivered to them. Knowing that there is nothing at stake, Indian consumers are ordering products 

without reading the product descriptions. Participants argued that when the product arrives, many 

consumers return the item because either they do not need the product or they realize that they ordered the 

wrong product. Participants indicated that many times consumers are intentionally ordering a product, 

such a clothing, for a one-time use and, then, returning it. In some cases, consumers order an item and 

intentionally send back another product, committing fraud and increasing the cost for SME leaders. 

Participants shared the images of products that were returned to them. Resource-strapped SME leaders 

usually write off these incidents as a business loss without taking any legal actions. 
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 Unfortunately, COD is not available in many parts of India due to legal, security, and logistic 

reasons. The COD method is also not streamlined because courier companies have to coordinate with the 

buyer and find a suitable time to coordinate the delivery (Agarwal & Dixit, 2017). Participants are using 

third-party companies to facilitate order delivery and manage the COD method. In such cases, the third 

party will ensure the delivery, consolidate all the cash, take out their commission, and deliver the cash to 

the merchant. This process is lengthy and inefficient. To overcome this challenge, delivery representatives 

are providing an option to customers to pay via credit card after delivering the product. Several 

customers, skeptical of not receiving the order, may decide to pay using a credit card after receiving their 

product.  

 

Implications for Business Teachers 

 

 The implications of this study’s findings for business teachers include business teachers 

instructing their students that, to remain competitive, business leaders need to (a) use the marketplace 

model before launching their own e-commerce platforms; (b) incorporate management strategies to 

acquire, train, and retain employees; (c) understand government regulations related to e-commerce 

transactions; and (d) deploy well-crafted product return policies.  

 

 The following recommendations are offered to business teachers to train their students in the 

effective adoption of e-commerce platforms to expand their businesses to increase profit.  

 

 Business teachers could design instructional activities that would showcase the kinds of things 

that e-commerce-enabled business leaders have done to establish an online presence, educate 

themselves on technological trends that have an impact on business, perform analyses of 

knowledge gaps, and partner with other organizations to cover those gaps.  

 Business teachers should discuss in their classrooms that business leaders, with the support of 

chambers of commerce and trade unions, could apply pressure on local and state government 

officials and Internet service providers to improve Internet connectivity. Business education 

students need to understand that to help promote e-commerce, government officials should 

collaborate with private organizations to offer rebates and subsidies to business leaders that 

establish and maintain an e-commerce presence.  

 Business teachers should design workshops and or instructional sessions to educate their students 

on the risks and benefits of e-commerce platform adoption. Instruction can address a range of 

topics, such as (a) preventing computer malware infection, (b) accepting electronic payments, (c) 

protecting against online fraud, (d) conducting international business, (e) delivering online 

customer service, (f) engaging in online marketing, and (g) maintaining effective web design.  

 Business teachers should explain to their students that financial institutions need to revamp their 

rules and improve customer service to promote the use of credit cards and online banking. 

Banking leaders should promote the use of credit cards by educating their customers and 

providing quick resolution of fraudulent cases for every online purchase.  

 Business teachers should instruct their students that conducting business online calls for the 

relaxation of the requirements of their exchange and return policies. One of the reasons potential 

customers become anxious about making online purchases is the lack of physical contact with the 

products. Potential customers may not want to pay for products that might not be the desired size 

or taste. Business students need to understand that when business leaders allow customers to 

return products, leaders may boost buyers’ confidence and generate higher online sales. Business 

leaders should call their customers who have placed an order to purchase a high-value item to 

verify the order details before dispatching the order. Taking this extra step before the shipment 

would likely reduce the possibility of a returned order and increase customer satisfaction.  
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 Recommendations for further studies include using the quantitative method. For instance, 

researchers could administer a questionnaire survey to participants and conduct statistical analyses with 

the data collected to learn strategies to effectively adopt e-commerce platforms at the domestic and 

international levels to expand business and increase profit.   
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Times of crisis such as a pandemic or natural disaster provide opportunities for teachers to 

incorporate lessons about social entrepreneurship.  Crisis response projects and activities can 

be incorporated into existing social entrepreneurship courses or other business courses.  

Depending on curriculum, learning objectives, and students’ grade level, a variety of activities 

can help infuse social entrepreneurship into the curriculum.  This article provides definitions of 

entrepreneurship and social entrepreneurship, steps for incorporating social entrepreneurship 

into the curriculum, methods for infusing social entrepreneurship at the middle school, high 

school, and post-secondary levels along with safety and health concerns, and potential 

implementation challenges.   
 

Introduction 

During the Covid-19 pandemic schools, churches, and businesses were forced to close.  

Americans found themselves thrust into isolation, social distancing, and quarantines. Online meetings, 

classes, and gatherings became the norm.  As the virus spread, people learned of shortages of medical 

supplies, including personal protective equipment (PPE) for health care workers.  One only needed to turn 

on the news or turn to their favorite social media site to see stories of those who stepped up to help during 

this crisis.  School-age kids helped by sewing face masks, using 3-D printers to make “ear saver” plastic 

clips, using other cutting machines to make clips, and finding other ways to help. 

  

A pandemic, or really any challenging time such as a natural disaster, also brings opportunities 

for teachers to incorporate social entrepreneurship activities into the curriculum.  During times of crisis 

that cause changes in our normal way of living (including the Covid-19 pandemic), people want to help.  

Engaging in prosocial behavior has been suggested as an effective strategy to mitigate the negative effects 

of stress (Rapaso, Laws & Ansell, 2016).  Helping others and solving problems is what social 

entrepreneurship is all about.  Social entrepreneurship is a special sub-set of entrepreneurship and shares 

the basic characteristics of entrepreneurship; however, it also adds the social component.  

  

Entrepreneurship and Social Entrepreneurship 

 

While there are several definitions of entrepreneurship, one definition provided by Abu-Saifan 

(2012) takes us back to Shumpeter’s definition of entrepreneurship from 1934, stating that an 

entrepreneur is “an innovator who implements entrepreneurial change with markets” (p. 23).  Typically, 

entrepreneurship needs to include an innovation, a novelty, or an item or process that is new or different 

(Abu-Saipan, 2012). 

 

Social entrepreneurship occurs when there is an entrepreneurial venture where the primary 

motivation is to solve a societal or social problem.  It’s not enough to simply throw money at a problem; 
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true social entrepreneurs work to solve the problem. Their initial venture often leads to a change in the 

way of doing business or even leads to other new ventures being started.  Pomerantz (2003) defines social 

entrepreneurship as the following:  

 

Social entrepreneurship can be defined as the development of innovative, mission-

supporting, earned income, job creating or licensing, ventures undertaken by individual 

social entrepreneurs, nonprofit organizations, or nonprofits in association with for profits 

(p.25). 

 

Although, this definition specifically mentions nonprofits, a nonprofit is not necessarily a social 

entrepreneurship venture.  Some argue that social ventures must be a nonprofit and be concerned only 

with solving a social problem. Others argue that for-profit ventures can be social ventures, with the profits 

going to solve the social problems.  Proponents of for-profit social ventures argue the for-profit aspect is 

needed to be able to move forward and make a difference (Peredo & McLean, 2006). 

 

Incorporating Social Entrepreneurship 

 

The methodology for incorporating social entrepreneurship into the curriculum will vary greatly 

depending on what courses or units are built into the existing curriculum. If there is already a social 

entrepreneurship course in the curriculum, students are likely well on their way to being ready to step up 

during a time of crisis.  However, if there is not a dedicated course on social entrepreneurship, teachers 

can consider where they might incorporate it into existing courses such entrepreneurship, general 

business, or marketing.  If the curriculum includes a service learning course or component, social 

entrepreneurship could be paired easily with those activities.   

 

Smith and Woodward (2012) suggest guidelines for adding social entrepreneurship to the 

curriculum. Their steps include define the social category, expose students to prototypical members of the 

social category, and provide opportunities for students to actively engage in social projects.    

 

Define the Social Category  
 

Before students can practice social entrepreneurship, they need to understand it. Teachers need to 

define social entrepreneurship and explain the characteristics.  Students need to understand that social 

entrepreneurship is more than just doing a good deed.  According to Dees (1998) “social entrepreneurs 

play the role of change agents in the social sector by  

 

 Adopting a mission to create and sustain social value (not just private value), 

 Recognizing and relentlessly pursuing new opportunities that serve that mission, 

 Engaging in a process of continuous innovation, adaptation, and learning, 

 Acting boldly without being limited by resources currently in hand, and 

 Exhibiting a heightened sense of accountability to the constituencies served and for the outcomes 

created” (p. 4).  

 

Expose Students to Prototypical Characters  
  

Providing examples is a great way to enhance student understanding of social entrepreneurship. 

Showing students examples of social entrepreneurs in action will help to reinforce their understanding of 

social entrepreneurship and will give them ideas for their own social ventures/activities.  Remind students 

that the “prototypes represent general models to be emulated, not examples to be followed with 



M-PBEA Journal   Fall 2020 

 

Innovative Practices in the Business Education Classroom  20  

exactness” (Smith & Woodworth, 2012, pp. 7-8).  Some great examples to share with students are the 

following. 

 

 Ashoka.   Ashoka is an organization dedicated to social entrepreneurship.  The organization’s 

members helped to start social entrepreneurship as a field, to define it, and they continue to seek 

ways to help it thrive and grow.  Their website https://Ashoka.org is a great starting place for 

students and teachers alike when seeking information and examples (Ashoka.org, n.d.). 

 Grameen Bank.  Grameen Bank (which means village bank) is one of the quintessential examples 

of social entrepreneurship.  Bank creator Muhammad Yunus was an economics professor who 

took his students on a field trip to visit poor areas in Bengal.  What he found was that the poor 

women couldn’t borrow from the formal banking system and were left with almost no profits 

when borrowing from local moneylenders. Yunus gave small (microcredit) loans from his own 

pocket ($27 was given to 42 women) without collateral.  Grameen Bank was founded in 1983.  In 

2006 Grameen and Yunus won a Nobel Peace Prize (Grameen.com, 2019; Martin & Osberg, 

2007). 

 OneWorld Health.  Victoria Hale created the institute for OneWorld Health which was the first 

nonprofit pharmaceutical company.  She is a pharmaceutical scientist who was frustrated because 

big pharmaceuticals held patents for drugs but didn’t develop the drugs largely because the 

populations most needing the drugs could not afford them.  The mission of OneWorld Health was 

to ensure drugs targeting infectious diseases in the developing world would get to the people who 

needed them, regardless of their ability to pay.  In 2011, OneWorld Health became the drug 

development program of PATH which is a nonprofit organization (Martin & Osberg, 2007; 

onewordhealth.org, 2020; Perdue, 2015). 

 TOMS Shoes.  Blake Mycoskie was traveling in Argentina in 2006 and saw that many children 

there grew up without shoes.  He created a for profit business—TOMS Shoes—that was 

sustainable and did not rely on donations.  After having success with shoes, Mycoskie expanded 

the one-for-one to include other items as well, including TOMS Eyewear and TOMS Roasting 

Company.  Since 2006 they have given over 96 million pairs of shoes to children.  Since 2011, 

they have helped to restore eyesight to over 600,000.  TOMS continues to add additional services 

(Toms.com, 2020).   

 

 Bombas Socks, Ben and Jerry’s, Newman’s Own, Goldie Blox, and Better World Books are 

among the numerous other examples that can help students to understand social entrepreneurship.  A 

simple Internet search will provide a variety of examples.   

 

Provide Students with Opportunities to Actively Engage   
 

Once students have an understanding of social entrepreneurship, teachers should provide them 

with opportunities to engage in projects that create social value.  How much the students are able to 

actually do will depend on several factors including the curriculum and desired learning competencies, 

available resources, available time, projects that match the social needs and the curriculum, the age/grade 

level of students, and school and/or district support. 

 

During a time of crisis, teachers may promote activities that will help provide relief.  Examples 

include making and distributing PPE, organizing a food drive, providing safe drinking water, or 

volunteering in a shelter or food bank.  While a natural disaster such as a flood, tornado, earthquake, or 

hurricane is not a social problem that students are likely to “solve,” their actions can be related to social 

entrepreneurship in that the social problem could be lack of food, shelter, or other necessities.  Providing 

resources, volunteering time and talents, and helping provide services as needed will help to solve those 

problems.  Teachers would want to keep in mind that simply volunteering is not enough to be called 
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social entrepreneurship.  The differences could be a great topic for a class discussion.  As students learn 

more and begin to identify with the social entrepreneurship community, their self-efficacy will increase 

and they will believe they can make a difference in the world. 

 

Methods for Infusing Social Entrepreneurship 

 

It is easy to get excited about social entrepreneurship and believe that one can actually make a 

difference with our projects.  However, it is necessary to think about the factors listed above as well as 

what is appropriate for the grade level of the students.  (Note, the suggestions provided in this section are 

not limited to using only during times of crisis.)  

  

Middle School Level   
 

Instead of actually working on projects and ventures, younger students may simply learn about 

social entrepreneurship as a concept along with related concepts such as social responsibility and 

volunteerism.  At this level, true social entrepreneurship practices and ventures may not be feasible or 

practical.  Helping students to gain a better understanding of social entrepreneurship and to begin thinking 

about social entrepreneurship may be the objectives at the middle school level.   

 

Social entrepreneurship can be introduced and an understanding can be developed through 

readings, lectures, cases, or other assignments that have students conduct research. An example of an 

assignment would be to have students create a biography of a social entrepreneur.  To ensure students are 

focusing on the social component, the assignment could require students to incorporate answers to 

specific questions as part of the biography.  Students could also complete an analysis of a social venture 

as a written assignment or as a presentation assignment. 

   

Possible approaches to teaching students about social entrepreneurship would include having a 

dedicated social entrepreneurship course, having a unit within another course; developing a theme woven 

throughout the curriculum (ideal in a middle school setting where learning teams are deployed), or even 

as an extra-curricular activity.  If a school has a service learning course or service learning requirement, 

social entrepreneurship could be woven into service learning activities. 

 

High School Level  
  

At the high school level, teachers could have a group or class participate in a social 

entrepreneurship project such as a crisis-response project.  One option would be for students to work in 

groups to brainstorm and develop their own group project.  A second option would be for students to 

work in groups to carry out an instructor-initiated project where the instructor identifies the social need.  

A third option would be for students to create a proposal for a viable social venture.  The students would 

not actually create the venture, but would need to consider the factors involved in planning for a venture 

(Smith & Woodward, 2012). 

 

Students at the high school level could also engage in a consulting project with a social 

enterprise.  Students would be given the opportunity to learn more about the enterprise and make 

suggestions without having to expend the time and/or financial resources to carry out the venture.  

 

Post-Secondary Level   
 

At the collegiate level, social entrepreneurship may be easier to implement because students are 

adults and generally have more flexibility in their schedules, ability to travel if necessary, and ability to 

work effectively with partners and resources.  The types of activities are similar to those suggested for the 
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middle school and high school levels; however, at the collegiate level, students would typically be more 

involved in the actual venture and would have additional expectations for the learning competencies.  At 

this level, students could also participate in an internship or directed study.  They could either work with 

an existing social venture or could work toward creating a new venture.  The ultimate project would be 

for students to create a new venture that would solve a social problem and be sustainable.  A final 

consideration would be to have students at the high school level pair with students at the collegiate level.  

This could be implemented on a small group level or on a larger class level.  The younger students could 

help with research and planning, while the older students could mentor the younger students and actually 

carry out the work of the project. A project of this nature requires coordination between the levels and 

appropriate permissions would need to be secured.  

 

Implementation Considerations 

 

When planning for and executing social entrepreneurship activities and projects, teachers need to 

keep considerations related to safety, health, travel and cultural norms in mind.  Teachers will need to 

anticipate any potential issues that could arise and do all they can to mitigate the risks while keeping their 

students’ safety the number one priority. 

 

During times of crisis, there may be limits to what activities students will be able to actually carry 

out.  For example, during the Covid-19 pandemic, it would not have been safe for students to be working 

in the community in most cases.  Teachers need to also consider that some of their students may also be 

victims who need the assistance and would be unable to participate in providing help to others.  Families 

may not have the financial resources to allow students to donate supplies or participate in helping 

activities.  Teachers can act on partnerships with companies who are donating supplies, or make requests 

of companies to donate resources. When situations do not allow for hands-on activities, teachers could 

engage students in discussions that include brainstorming and planning for solutions without actually 

carrying out the work. 

 

Safety first.  Student safety should be the number one consideration for any activities.  Following 

school guidelines is critical and teachers must carefully assess any potential dangers for students.  Travel 

to other locations could pose health risks, safety risks, and even financial risks.  

  

Health concerns.  When looking at potential activities, teachers need to carefully assess whether 

there could be health risks to the students.  The Covid-19 pandemic is an excellent example of when risks 

to students’ health could be a reality.  During natural disasters, working with debris, contaminated water, 

or other hazards could also pose health risks for students.  If post-secondary students are traveling to other 

locations, the teacher needs to consider whether any health risks for students could be present.  When 

students travel to other countries they may face potential hazards in drinking water, food differences, 

diseases and illnesses associated with certain locations, as well as other similar risks.  Immunizations also 

might be necessary before travel is allowed.  The teacher must consider any and all health concerns as 

serious threats and ensure that students are properly informed about the potential dangers as well as 

providing training as necessary to mitigate the dangers.   

 

Travel guidelines.  It is essential to ensure that the institution’s travel guidelines are followed 

closely to ensure compliance.  Some questions the teacher will want to consider are the following:  Are 

there any countries or areas where the institution would prohibit travel?  Are there requirements for 

chaperones?  Are there certain activities that are prohibited? 

 

Permissions, licenses, and legal requirements.  Once again, if students are traveling and 

working in another location, they need to be aware of procedures for obtaining necessary permissions 

from the institution.  Questions the teacher will want to consider include the following:  Do they need to 
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secure licenses for any of their planned work?  Will they need a passport or visa?  Are there legal 

requirements they need to follow?  The teacher will need to work closely with students, the home 

institution, and officials from the country/area they will be visiting.  Students will need to be informed 

and appropriately trained on the requirements. 

   

Cultural norms.  If students are traveling to other areas and/or countries, there may be cultural 

norms which are vastly different from their own.  Students need to be informed about the differences and 

have a strong understanding of expected behaviors.    

 

Implementation Challenges 

 

Undertaking social ventures could be quite involved, and in some cases, risky.  There may be 

challenges to face in planning for social ventures.  Instructional support may not be readily available to 

provide some of the resources needed to carry out the projects.  It may be related to budget constraints or 

it may be related to other concerns and issues.  As with any student project, there is always the chance 

that students may not successfully complete the project.  How will the project end?  How will the damage 

to reputations, relationships, and the communities involved be mitigated?  Another challenge may be 

finding and securing the capital needed to successfully carry out the venture.  There may not be enough 

time to secure the funding needed within the timeframe of the semester or even school year.  Funding for 

student projects may also be difficult to secure as they may not be viewed as serious or viable ventures.  

However, a positive note is that crowdfunding options such as kiva.org are available to help fund new 

ventures.  A final challenge may be public relations.  It’s important to maintain a positive image for the 

school or institution.  Any of the challenges mentioned here could easily lead to a public relations 

nightmare.  Careful consideration should be given to assessing the potential challenges as well as 

potential mitigation strategies.   

 

Summary and Recommendations 

 

During times of crisis, teachers can incorporate social entrepreneurship into the curriculum both 

as a learning opportunity for students and as a way to provide assistance and potentially solve societal 

problems.  Teachers should thoughtfully consider whether social entrepreneurship could enhance their 

curriculum, especially during times of crisis.  Potential activities will vary based on the age/grade level of 

students, desired learning competencies, and the existing curriculum.  Teachers need to keep 

school/district policies in mind as well as safety-related considerations when planning social 

entrepreneurship activities for their students.  Teachers may also face implementation challenges and need 

to carefully consider how to overcome challenges.  Safety and health of students should be the main 

priority when planning and executing social entrepreneurship activities.   

 

  



M-PBEA Journal   Fall 2020 

 

Innovative Practices in the Business Education Classroom  24  

References 

 

Abu-Saifan, S. (2012).  Social entrepreneurship:  definition and boundaries. Technology Innovation 

Management Review. Retrieved online from https://timreview.ca/article/523.   

 

Ashoka.org (n.d.). Social entrepreneurship.  Retrieved online from https://www.ashoka.org/en-

us/focus/social-entrepreneurship. 

 

Dees, J. G. (1998). The meaning of social entrepreneurship. Retrieved online from  

http://www.redalmarza.cl/ing/pdf/TheMeaningofsocialEntrepreneurship.pdf. 

 

Grameen.com (2019). Founder.  Retrieved online from https://grameen.com/founder-2/.  

 

Martin, R. L & Osberg, S.  (2007, Spring).  Social entrepreneurship:  The case for definitions.  Stanford 

Social Innovation Review. 

 

OneWorldHealth.com (2020).  Care that endures. Retrieved online from 

https;//www.oneworldhealth.com. 

 

Perdue, M. (2015).  Victoria Hale: Pharmaceutical pioneer.  Retrieved online from 

https://genengnewscom/insights/Victoria-hale-pharmaceutical-pioneer/.   

 

Peredo, A. M. & McLean, M. (2006).  Social entrepreneurship:  a critical review of the concept.  Journal 

of World Business, 41, 56-65.   

 

Pomerantz, M. (2003). The business of social entrepreneurship in a “down economy”. In Business, 25(3), 

25-30. 

 

Raposa, E. B., Laws, H  B., & Ansell, E. B.  (2016).  Prosocial behavior mitigates the negative effects of 

stress in everyday life.  Clinical Psychological Science, 4(4), 691-698.   

 

Smith, I. H., & Woodworth, W. P. (2012). Developing social entrepreneurs and social innovators: A 

social identity and self-efficacy approach. Academy of Management Learning & Education, 

11(3), 390-407. 

 

Toms.com. (2020).  Blake Mycoskie.  Retrieved online from https://Toms.com/Blake’s-bio. 

 

Wessel, S. & Godshalk, V. M. (2004).  Why teach social entrepreneurship: Enhance learning and 

university-community relations though service-learning outreach. Journal of Higher Education 

Outreach and Engagement, 9(1) 25-31. 



M-PBEA Journal   Fall 2020 

 

Innovative Practices in the Business Education Classroom  25  

The Value of Cooperative Learning for 

Business Students:  Maximizing the Benefits 

of Group Work in an Accounting Class 
 

 Pam E. Thompson Cathy J. Scott 

 University of North Texas - Dallas University of North Texas - Dallas 
 Dallas, Texas Dallas, Texas 
 pamela.thompson@untdallas.edu cathy.scott@untdallas.edu 
 

 

Cooperative learning activities contribute to student retention and satisfaction. These activities also 

provide beneficial learning experiences.  While some students resist participating in group work, based 

on previous negative experiences, instructors who understand and overcome student group work 

concerns can promote positive, cooperative learning outcomes.  Students benefit from both informal and 

formal approaches to cooperative learning.  Informal learning groups provide students with 

encouragement and support, whereas formal learning groups enhance deeper learning. Cooperative 

learning allows students to discover the value of interdependence, experience personal growth, and find 

support in positive learning communities that contributes to career readiness.  

 
 

Introduction 
 

Robert Slavin (2014) once said, “Cooperative learning is not simple, but the reward can be 

great.” Working in groups provides students with the opportunity for personal growth, development, and 

a chance to establish learning communities (Cartney & Rouse, 2006). Both educational and social benefits 

are derived from cooperative learning. Each are important factors in student success and retention. 

Through cooperative learning experiences, students learn the importance of interdependence and the role 

it plays in academic and workplace success (Breneiser, Monetti, & Adams, 2012). The purpose of this 

article is to discuss various cooperative learning approaches that can be used to enhance learning 

experiences for accounting students. 

 

Cooperative Learning Overview 
 

Cooperative learning (group work) is an instructional approach that encourages the development 

of supportive learning communities by fostering socialization between students (Forslund Frykedal & 

Hammar Chirac, 2018). The American Institute of Certified Public Accountants (AICPA) has developed a 

core competency framework to guide individuals entering the profession. These professional 

competencies include decision-making, collaboration, leadership, communication, project management, 

ethical conduct, and professional behavior (AICPA, 2020). Incorporating cooperative learning in the 

classroom can be an effective instructional method for developing these workplace competencies. 

 

Benefits of Cooperative Learning 
 

Educational and social science research implies that students are apt to perform better in groups 

than as individuals. Especially when participating in well-designed and properly implemented group 

activities (Baer, 2003; Bertucci, Conte, Johnson, & Johnson, 2010; Slavin, 1996). Forslund Frykedal and 
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Samuelsson (2016) state there is formidable empirical evidence that students achieve more from 

cooperative learning than from traditional teaching methods. Accounting students benefit from 

cooperative learning experiences by participating in a collaborative process, with a focus on common 

goals. Group work also engages students in knowledge sharing and hands-on learning (Marks & 

O'Connor, 2013).   

 

Group work can be a powerful and positive student experience. Group work theory--the 

incorporation of small-group learning to enhance the student's social and academic experience—can be 

linked to improvements in student success and retention (Cartney & Rouse, 2006). Students benefit from 

the sense of community that group participation brings (Jacques, 2000, as cited in Cartney & Rouse, 

2006).   

 

Small functional groups promote the development of social skills such as leadership, decision-

making, trust-building, communication, and conflict-management (Johnson, Johnson & Smith, 2007). 

Cooperative learning activities can help students accomplish tasks they might not have completed on their 

own. Johnson, Johnson, and Smith (2007) propose that "students learn together so that they can 

subsequently perform higher as individuals" (p. 23). Sungkawati (2018) further suggests that students 

who work in groups are more satisfied with the course.   

 

Challenges of Cooperative Learning 
 

The implementation of cooperative learning is not without challenges (Marks & O'Connor, 2013). 

Cooperative learning entails more than just placing students in groups and sending them off to work 

together (Johnson & Johnson, 2014). Some students will be resistant to working in groups because of 

personal preference, or due to concerns about the process (Butt, 2018; Marks & O'Connor, 2013). 

Dissension among group members can undermine the benefits available from cooperative learning, 

especially if the instructional design lacks procedures to mitigate potential conflicts (Butt, 2018; Marks & 

O'Connor, 2013; Nipp & Palenque, 2017). 

 

Instructor Role in Cooperative Learning 
 

Instructors have a significant role in the success of cooperative learning initiatives. They must 

develop an instructional design that provides clear direction, well-defined expectations, and appropriate 

assessments (Nipp & Palenque, 2017). Assessment design needs to include features that minimize "social 

loafing" or "free-riding" (Butt, 2018). Instructors who schedule class time for group work encourage 

students to form relationships that enhance collaboration. Processes for conflict avoidance and resolution 

should be included in the cooperative learning instructional design. This lets group members resolve 

conflicts within the group if possible (Johnson, Johnson & Smith 2007). Additionally, instructors should 

resist giving the same grade to every member of the group (Edmond & Tiggeman, 2009). The overall 

performance of the group is important, but individual recognition, for personal efforts eliminates potential 

conflicts.  

 

Other conflict avoidance measures include assigning specific roles and responsibilities, utilizing 

smaller groups, incorporating peer feedback, and giving groups time to develop cohesiveness. Designing 

a termination policy and procedure that students can reference if needed is also important (Marks & 

O’Connor, 2013). 

 

Finally, group work is best when instructors use a scaffolding approach to learning.  Groups 

members should be encouraged to focus on continuous improvement and provided class time for 

reflection and peer/self-evaluation (Johnson, Johnson, & Smith, 2007).  
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Student Perspective About Cooperative Learning 

 

 For cooperative learning to be a productive experience, it is essential to understand why some 

students enjoy group work and why some may not (Breneiser, Monetti & Adams, 2012).  Research has 

found that students who were able to self-select their group had a significantly higher perception about 

group work over those assigned to a group without input. Members in self-selected groups felt they 

worked better as a team, enjoyed the group activities, and felt connected to the other group members 

(Breneiser, Monetti & Adams, 2012). 

 

Research suggests that students are resistant to being assembled by ability. They prefer to select 

their group leaders, and generally like to work in smaller groups (i.e., 2-3 members). Students support 

peer-review assessments and believe their peers will evaluate them fairly. Group members prefer to 

receive individual grades, based on their contribution, rather than accepting the same grade as everyone in 

the group. (Williamson-Ashe & Ericksen, 2017). They are concerned about being held accountable for 

errors or omissions made by others; however, business majors appear less resistant to the concept of 

accountability, than non-business majors (Marks & O'Connor, 2013). 

 

Although there are students who complain about working in groups, the perceived benefits for 

most students outweigh the concerns. Students tend to recognize the long-term benefits of group work as 

important attributes for future employment (Williamson-Ashe & Ericksen, 2017). 

 

Cooperative Learning Approaches 

 

Informal Approach  

 
Informal group activities may involve a less-structured design with a lower level of grade-impact. 

Informal group activities should avoid elements that are typically areas of concern for students. Allowing 

students to self-select their groups and using low grade or no-grade assignments alleviates some of the 

areas that can cause conflicts within a group. Informal cooperative learning provides the students with a 

group work experience that is more socially oriented while laying the foundation for more formal 

cooperative learning experiences in subsequent courses. 

 

Problem-solving is one type of informal group activity that particularly benefits accounting 

students. Students break into small groups (two to four members) and work together during all or part of 

that class period. Each student submits the assignment, but the group time allows students to discuss the 

exercises and help each other understand how to arrive at the solutions. 

 

Another type of activity that can be successfully used with an informal cooperative learning 

approach is one in which the students are asked to work together and submit one answer per group. This 

activity is an excellent follow-up to the introductory group work because it compels students to work 

together toward a common goal.  Instructors who incorporate extra credit in their courses can structure 

this activity using a reward approach (i.e., extra credit points) to further encourage collaboration. 

 

The informal approach to these cooperative learning activities eliminates some of the most 

common student concerns about working in groups (Isaac, 2012; Marks & O'Connor, 2013). For instance, 

there is no danger that any group member's performance would negatively impact another student's grade. 

There is no pressure to work together outside the designated class times, though it may be encouraged. 

Students self-select their groups (Marks & O'Connor, 2013). The grade impact is low, which removes 

some of the pressure that might lead to conflict. Informal cooperative learning groups can reduce negative 

preconceived thoughts associated with group work and contribute to students forming relationships with 
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each other., Finally, the informal approach to group work prepares students for the more formally defined, 

required group-work in other courses.  

 

Formal Approach  

 
Formal cooperative learning involves students working together for an extended period of time 

(i.e., one class period to several weeks). The goal of formal group work is for students to join forces as 

they complete specific tasks or projects. Formal cooperative learning is a more structured process than the 

informal approach. Instructors make several instructional planning decisions, including establishing 

academic goals, social-skill objectives, group size, group assignments, student roles, required materials, 

classroom arrangement, and assessment methods (Johnson, Johnson & Smith, 1998b). 

 

There are several thoughts about the perfect group size, but smaller groups tend to be preferred by 

students and appear to perform better. Edmond & Tiggeman (2009) suggest a group size of four to six 

members is ideal. Other studies have found students prefer group sizes of two to three members (Marks & 

O'Connor, 2013). For this analysis, students self-selected into groups of three or five learners, depending 

on class size. Establishing groups with an odd number of members supports conflict resolution using a 

majority rules system. Some studies suggest groups should be assigned by instructors (Adelopo, Asante, 

Dart & Rufai,2017), while others propose student self-selected groups are more effective and members 

are more satisfied with the experience (Breneiser, Monetti & Adams, 2012)  

 

Managing cooperative learning expectations is also important to the outcomes of the group work 

activity. Group members should be given detailed instructions about the project, learning objectives, 

milestone "check-points," role of group members, leadership expectations, and method of assessment. For 

many projects, leadership roles and responsibilities rotate between members to eliminate overburdening 

one or two individuals. Research suggests that group leaders often find cooperative learning less 

enjoyable than other group members. Therefore, rotating leadership opportunities can reduce leader 

fatigue and enhance the learning experience for all (Butt, 2018).  

 

During the initial stage of formal cooperative learning activities, it is important to provide a 

project framework that helps to manage student expectations. This process sets the dynamics of the group, 

establishes realistic expectations, and improves student’s overall project satisfaction (Butt, 2018). Team 

goals are established to produce successful results and group members are reminded that team member 

contributions in the workplace will be at varying levels. Students begin to recognize that at times 

someone will contribute more than someone else. Understanding team dynamics from a real-world 

perspective helps students recognize that their academic team experience may be similar.   

 

A properly designed assessment can help reduce the risk of a group "free-rider" (Butt, 2018).  At 

the end of the project, a peer/self-evaluation assessment, followed by instructor input serves to encourage 

group participation and member productivity throughout the project. 

 

Solving conflicts constructively is important to the success of the cooperative learning experience 

(Johnson, Johnson & Smith, 2007). At times it may be necessary for a group to "fire" a group member or 

a group member may want to resign. It should not be easy for someone to quit or get fired from a group, 

but if the need occurs, there should be a documented process in place. Having a policy and procedure 

about group termination often helps group members resolve conflicts without instructor intervention.  

 

Group cohesiveness is also critical to the success of formal cooperative learning activities. 

Edmond & Tiggeman (2009) suggest providing time for groups to become connected.  Flipping the 

classroom and moving lower-level learning activities outside of class provides more time for in-class 

group work and team relationship building. Technology can also provide busy students with an 



M-PBEA Journal   Fall 2020 

 

Innovative Practices in the Business Education Classroom  29  

opportunity to stay connected outside of class. The effective use of technology helps to support group 

cohesiveness and strengthen the learning community. 

 

Conclusion 

  
 Cooperative learning has wide-ranging benefits for accounting students. Similar advantages could 

be drawn from this instructional approach for students in all business disciplines. Students learn to work 

together in an interdependent process that emulates their future workplace (Adelopo, Asante, Dart, & 

Rufai, 2017). Cooperative learning experiences also help students adjust to the higher-education 

environment by contributing to the student’s network, reducing feelings of isolation, improving success 

and ultimately increasing student retention. O’Keeffe (2013) proposes that retention rates for at-risk 

students can be improved by something as simple as making friends with other group members. 

Furthermore, reluctance to participate in cooperative learning is overcome once students recognize the 

enhanced learning experience and long-term workplace benefits. Creating positive informal group 

experiences followed by well designed and implemented formal cooperative learning activities provide 

students the opportunity to form enhanced learning communities that further their academic success.   
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This action research article reports the resilience levels of 38 students enrolled in a management 

course during the onset of the COVID-19 global pandemic.  Students at a Western metropolitan 

comprehensive university completed a Cantril Ladder resilience reflection about perceived life 

satisfaction at three discrete times: before the pandemic onset in January 2020, during the 

pandemic in April 2020, and five years later in April 2025. Student scores for the past, present, 

and future compared favorably with the average United States score. Representative student 

comments illustrated their resilience levels. Related instructional implications and 

recommendations are provided for business educators. 
 

 

Introduction 

 

In the best of times, resilience—the ability to bounce back from setbacks—is a critical 

characteristic. During a global pandemic, cultivating resilience may be a lifesaving skill for everyone but 

particularly for students who were involuntarily moved from face-to-face classrooms to remote (online) 

instruction.  Compound that instructional move with changes such as postponed graduation ceremonies; 

personal, family, or friend illness and/or death; job losses or furloughs; and rescinded internship and job 

offers; and the stage has been set for challenges to resiliency. 

 

Do business students enrolled at a large, comprehensive metropolitan Western state university 

possess a reserve of resilience skills for times of crisis and uncertainty? What are the related instructional 

consequences? 

 

 The purposes of this article are (a) to provide a framework for business educators to understand 

resilience, (b) to identify strategies that business educators can implement to foster student resilience, and 

(c) to discuss the results of an exploratory action research study of resilience reflection and related 

instructional consequences. 

 

Background 

 

 The importance of resilience was explained by Becker (as cited in Coufu, 2019): “More than 

education, more than experience, more than training, a person’s level of resilience will determine who 

succeeds and who fails. That’s true in the cancer ward, it’s true in the Olympics, and it’s true in the 

boardroom” (p. 8).  Resilient people possess three core characteristics including the ability to accept 

mailto:cblaszc@calstatela.edu


M-PBEA Journal   Fall 2020 

 

Innovative Practices in the Business Education Classroom  33  

reality, to find meaning in difficult times, and to improvise solutions (Coufu, 2019).  Flexibility, one of 

twelve executive skills necessary for success, is closely related to resilience and may be described “as the 

ability to revise plans in the face of obstacles, setbacks, new information, or mistakes” (Dawson & Guare, 

2016, p. 210). 

 

 In the face of adversity those who possess a growth mindset, who believe that they can learn and 

grow, possess a greater level of resilience than those with a fixed mindset. Those with a fixed mindset 

believe that intelligence cannot be grown (Brock & Hundley, 2016; Hochanadel & Finnamore, 2018).   

 

 Practicing mindfulness meditation for 30 minutes each day has been shown to increase resilience 

(Goleman, 2019). Hougaard and Carter (2020) asserted that “mental resilience, especially in challenging 

times like the present, means managing our minds in a way that increases our ability to face the first 

arrow and to break the second arrow before it strikes us. Resilience is the skill of noticing our own 

thoughts, unhooking from the non-constructive ones, and rebalancing quickly” (p. 2).  

 

 Resilience levels can be developed, and Hougaard and Carter (2020) identified three strategies for 

fostering resilience skills.  Among those strategies are calming the mind through focusing and meditation, 

looking out the window or sitting with thoughts, and connecting with others by displaying compassion.  

 

Building positivity currency is another practice shown to develop resilience (Kopans, 2019).  This 

practice includes positive engagement with others, positive memories, and positive events. Several 

researchers have reported the positive effect of savoring positive emotions and experiences (Berg & 

Seeber, 2016; Preston, 2018; and Seligman, 2011).  

 

Engaging in renewal practices that recharge a person’s body and spirit is yet another practice that 

builds resilience levels (Achor & Gielan, 2019).  Renewal practices include practicing yoga, engaging in 

breathwork, relaxing, eating a good diet, obtaining adequate sleep, practicing meditation, and fostering 

connection with others.  

 

This review of the literature did not yield any study that addressed the resilience of business 

students during a global pandemic.  As a result, this exploratory action research study was conducted to 

fill a gap in the literature and provide some baseline information from which more sophisticated research 

studies can be conducted. 

 

Questions for Research 

 

For the purpose of the study, four research questions were posed: 

1. As measured by the Cantril Ladder, how has the resiliency of management students enrolled 

in a senior-level management courses at a Western state university changed from January 

2020 to April 2020? 

2. Which rung of the Cantril Ladder do students predict they will reach in April 2025? 

3. What are typical students’ perceptions at each of the three time periods? 

4. What are the related instructional ramifications? 

 

Limitations of the Study   

 

 This article emerged from an informal, exploratory action research study designed to improve 

teaching during the abrupt transition midway through the semester from planned face-to-face instruction 

to totally remote instruction necessitated by the rapid worldwide spread of the COVID-19 pandemic in 

2020.  This serendipitous opportunity to probe into the resilience of students during rapidly changing 

times required quick instructor action that ruled out the conduct of a more formal and rigorous research 
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design with control and experimental groups since only a month and a half of instructional time remained. 

Constraints included that the (a) instructor taught only one course section, (b) another section of the 

course was not currently being taught, (c) how long the COVID-19 pandemic would last was unknown, 

and (d) the customary 6 months needed to obtain Institutional Review Board approval of formal research 

was not available prior to data collection.  Since the real-world conditions ruled out the ideal type of 

research design, the author opted for an informal, exploratory action research design with qualitative 

components focused on teaching improvement that required no Institutional Review Board approval and 

was doable under evolving conditions while the phenomenon under investigation was clearly present. The 

reported informal research was conceived as a precursor to more formal, rigorous research.  Such a study 

was undertaken in hopes that it might provide a baseline of meaningful information and suggest some 

directions for further investigation at a later time. 

 

 While a number of steps could have been taken in this pilot study, the onset of the COVID-19 

pandemic precluded their implementation.  Ideally, a control group would have been used; however, the 

researcher taught only one section of the management course that was the focus of this study.  While 

some students may have expressed inflated hopefulness or optimism about the future when responding to 

Research Question 2, people generally become more optimistic in their 50’s and 60’s—more 

chronologically advanced ages than those of the study participants (You, Fung, & Isaacowitz, 2009).  In 

qualitative studies, researchers rely on study participants to provide truthful responses to the best of their 

abilities given existing constraints.  

 

Methods of Research 

 

The participants in the study included 38 junior and senior level students majoring in 

management at a comprehensive metropolitan Western state university that is designated as a Hispanic-

Serving Institution.  Many of these students were enrolled in their last semester of coursework. During the 

course the students were exposed to resilience building activities, including self-compassion, gratitude 

and looking for the positive, journaling, and mindful breathing.  

 

The Cantril Ladder (Levin & Currie, 2013) scale was selected for use in this study because the 

instrument is simple and straightforward. Further, Levin and Currie (2013) reported the Cantril Ladder 

has good reliability and convergent validity with measures of emotional well-being. The instrument is in 

the public domain, suitable for business educators to use, and does not require extensive psychological 

training to administer the instrument or to interpret the results. 

 

Students were instructed to imagine a ladder of steps numbered from zero (0) at the bottom to ten 

(10) at the top. The best possible life is at the top of the ladder, step 10, while the worst possible life is at 

the bottom of the ladder, step 0. Then three reflection questions were asked: 

1. In January 2020 before the global pandemic, on which step of the ladder do you personally feel you 

stood?  Why? 

2. At this time (April 2020), on which step of the ladder would you say you stand? Why? 

3. Five years from now (April 2025), on which step do you think you will stand? Why? 

 

Results of the Study 

 

 The results are presented for the three time frames on the Cantril Ladder: January 2020, April 

2020, and April 2025.  Thinking about life at those three snapshots in time encouraged students to reflect 

on the past, to evaluate the present, and to predict the future.  Providing an opportunity to think about the 

past, present, and future encourages resilient behaviors and attitudes (J. C. Scott, personal 

communication, June 13, 2020). 
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 For January 2020. the step on which participants believed they stood ranged from 4 to 9, with 

a mean of 7.3.  

 For April 2020, the step on which participants believed they stood ranged from 2 to 8, with a 

mean of 5.0.       

 For April 2025, the step on which participants predicted they would stand ranged from 7 to 

10, with a mean of 9.0.   

 

Interpretation. The Cantril Ladder scores may be interpreted as follows: 7-10, thriving; 4-6 

struggling; and 1-3, suffering (Innobatics, n.d.). Using the Cantril Ladder descriptors, in April 2020 eight 

students or 21.1% were thriving, 26 students or 68.4% were struggling, and 4 students or 10.5% were 

suffering. 

 

Student comments. Individual students’ comments about where they stood in terms of life 

satisfaction at the three time periods were captured in a reflection activity. Representative comments for 

the three categories are anonymously presented in Table 1. 

 

Table 1 

 

Representative Reflection Comments About the Cantril Ladder  

 

January 2020 Comments April 2020 Comments April 2025 Comments 

Students Currently Suffering   
I felt like I was at a 9. I felt this way 

because I was at the top of my game. 

I was ecstatic to graduate and move 

up the corporate ladder with my 

major. I was excited to have one of 

the best years of my life because I 

had everything planned out.  

I personally feel like I am at a 2.  

Everything came crashing down 

because of this global pandemic. The 

worst thing that has affected my life 

is finding out my grandmother needs 

heart surgery and has lung cancer. I 

just feel like everything is out of 

place and life/plans are failing me.  

Five years from now I suspect myself 

to be back at an 8. I feel like I will be 

at the top of my game again. 

However, I still feel I would need to 

improve on myself.  

 

Personally, I feel like I was at step 9 

because I was working part-time, 

making good money, I had a set 

schedule with school and staying 

focused, and I was working out at the 

gym 4-5 times a week and eating 

well. I felt like my life was where it 

needed to be at the time before 

graduation. 

 

At this time, I feel like I’m on step 3 

because I’ve been distracted when 

doing school work. It’s a lot harder to 

focus on assignments. I’m still 

getting paid from my work but they 

gave me a lower average than my 

normal paycheck so I’ve had to save 

every penny unless I’m grocery 

shopping. I feel a lot lazier now and 

it’s harder to get up and do an at-

home workout. I’ve also been eating 

take-out more often.  

Five years from now, I think I will be 

back on step 9-10 unless this 

continues for that long. I’m hoping to 

get back to my lifestyle how it was a 

month ago and working in my career 

since I will have my degree. I hope to 

continue on and go to grad school to 

receive my MBA, which will 

continue on my successes in the 

future.  

Students Currently Struggling April 2020 Comments April 2025 Comments 

I was on step 8, and I was looking 

forward to commencement. Having 

online classes doesn’t take away the 

fact that I am graduating, but I was 

excited for my parents to see me 

walk the stage.  

I feel like I am on step 6. As a first-

generation college student, I know 

my family was looking forward to 

seeing me walk the stage. As a 

DACAmented student, it meant so 

much more for me and proving to my 

siblings that they can do so. 

In five years I see myself on step 10. 

By living at step 10, I will be able to 

stay there. I know there are going to 

be challenges because of COVID-19, 

but I am not afraid. I know that I 

have great supportive people around 

me, and they will help me succeed 

In January 2020, before the 

pandemic, I personally felt on step 8 

of the ladder because everything was 

After the pandemic, I personally feel 

that I am on step 4. The worst thing 

though was that my aunt died from 

In five years I hope to be on step 9 or 

step 10 on the ladder because I feel 
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going the way I wanted it to be. I 

could go anywhere I wanted to on 

my days off to help me relax. I also 

wasn't struggling too much after 

classes started. 

 

cancer, and we couldn't have a proper 

funeral for her because of the 

pandemic. On top of all that, I still 

had to go to work since I work in a 

grocery store where I am faced with 

rude customers, having to wear a 

mask which is difficult when wearing 

glasses, and having to deal with 

people who decide not to wear a 

mask. 

that I will have my life figured out by 

then like having the job I want.  

 

In January 2020, I personally feel 

like I was on step 9 of the ladder. I 

was starting my last semester as an 

undergraduate, taking 6 classes and 

ready to take on the semester. I was 

searching up internships and jobs and 

was applying. I was also excited for 

graduation. I was looking forward to 

walking the stage and my family 

being there to witness such an 

important moment for us all. I am the 

youngest of my family, and my 

parents have seen two of their sons 

walking the stage and now they were 

more than happy to see me walk that 

stage as well.  

At this time, I would say I am on step 

5 of the ladder. In a snap of a finger, 

everything came tumbling down for 

me. With the move to online 

instruction, my whole routine did a 

180 turn. I was used to waking, going 

to school, studying at the library, and 

enjoyed being on campus. This 

routine is one that I have had since I 

started college. Ending my 

undergraduate studies, I didn’t see 

myself finishing from home through 

a computer. Although this is the best 

thing for us, it is something no one 

pictured when we started this 

semester. Internships and jobs that I 

have applied to have been canceled 

due to Covid-19. When I get my 

diploma, I will hang it next to my 

brothers’ diplomas completing our 

diploma wall, marking a huge 

accomplishment for all of us. 

 

Five years from now, I think I’ll be 

on step 8 of the ladder. I plan on 

going to graduate school and getting 

a Master of Science in Healthcare 

Administration. This is something I 

have been planning on doing for a 

while now and specially with Covid-

19 and not having an internship, it is 

a good time to continue going to 

school. I am trying to look at 

everything on a positive note. In five 

years, I hope to be working in a 

clinic or hospital and contributing to 

the quality of care everyone deserves. 

I will be in a great place physically, 

mentally, and spiritually.  Finally, I 

will be working towards being at the 

top of the ladder, step number 10. 

 

Students Currently Thriving 

January 2020 Comments 

April 2020 Comments April 2025 Comments 

Before the global pandemic, I would 

say that I stood at an 8 because I had 

1 year left before I graduated.  

Another reason was that it would be 

my second year working at my part-

time with the Football Club. I was 

excited about how my first year of 

working there went, and I couldn't 

wait for the new soccer season to 

start.  

 

At this time I would say that I am a 

7, so not much of the change because 

of my job.  Since all sports and 

concerts got canceled or postponed 

until further notice, I haven't been 

working at the stadium. Fortunately, 

I still have my other part-time job. 

However, since school is closed, I 

work from home and have meetings 

through Zoom. Overall, I am still 

fortunate enough to at least get some 

income. With my classes, I felt that I 

have been able to improve more 

compared to having classes in 

person.  

Five years from now, I feel that I will 

be standing at a 9. I feel that I will be 

somewhere where I truly enjoy 

working.  I will be surrounded by 

positive people that want to succeed 

and grow. Overall, I just feel that I 

will be happy where I am at in 5 

years, which is why I chose a 9 on 

the ladder. 

 

In January 2020 I feel like I was 

slowly working from a 6 to an 8 

because I knew it was my last 

semester, and I was graduating in 

June. I had thought about applying 

for the supervisor position at my job 

I feel I stand at a 7. It almost feels 

like time froze. In terms of school, I 

am very proud that despite dealing 

with switching to online classes and 

taking 6 classes, I have been resilient.  

I am saddened that I won't be at 

I really hope that five years from 

now, I stand on a 10. I say this 

because, I have managed to pay my 

bills and maintain a positive attitude 

throughout this crisis despite not 

working, and I see all the hard work I 
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and did so in early March. I also 

received a loan that helped me 

tremendously consolidate my debt 

and was engaged and planning my 

wedding. So I felt that 2020 was the 

year everything fell into place. 

 

commencement this Spring due to 

cancellation, but I know I made it 

regardless. I am financially stable 

with all the help I am getting despite 

being laid off. Although the position 

has been postponed. I do stay 

positive. I try to take it day by day 

and be very cautious and 

understanding of the pandemic. 

Meditating has really helped clear 

my headspace and prioritize. 

put into my assignments and 

presentations. I see this resilience 

lasting a lifetime.  Knowing that I 

took the first step to apply for a 

managerial position and have 

experienced an internship as assistant 

manager puts me at an advantage 

compared to others achieving the 

same goal. 

 

Implications of the Study 

 

Although the sample size for the pilot study was not large, the management student Cantril 

Ladder scores and comments suggested that the study participants have developed resilient behaviors. 

When and how students developed resiliency is not clear. While students may have possessed strong 

resilience skills prior to taking the management course, a module of the course focuses on resilience 

through readings, discussions, viewing a resilience TED Talk, and other activities such as self-

compassion, journaling, and gratitude. Knowing how much various instructional components contributed 

to students’ resiliency would be helpful to teachers devising and refining related instruction.  

 

The average January 2020 life satisfaction score was 7.3 compared well with the 2017 United 

States average of 6.99 (Ortiz-Ospina & Roser, 2020).  Perhaps students perceived that their life 

satisfaction was strong since many were graduating seniors on the precipice of a new career with a 

positive outlook. Another possibility is that students were remembering being happier than they really 

were.  While the average April 2020 Cantril-Ladder score dipped to 5.0, the average predicted April 2025 

score was 9.0, suggesting that students perceived that they possessed the ability to adapt, a cornerstone of 

resilient behavior. 

 

The qualitative student comments from students who are currently at the suffering, struggling, 

and thriving rungs of the Cantril Ladder suggest that despite setbacks such as family illness, being 

separated from family members, cancellation of graduation ceremonies, job loss, pay reduction, and 

rescinded internship and job offers, students believe in a better future. In reflection assignments, several 

students reported taking the resilience techniques taught in the course more seriously during the pandemic 

and engaging in daily gratitude, mindful breathing, and journaling practices. Overall, students seemed to 

have adapted to the changes associated with the global pandemic and to have demonstrated resilient 

behaviors to propel them forward. 

 

Recommendations 
 

Recommendations for Research. Based upon the implications, the following research actions are 

recommended: 

 As the COVID-19 global pandemic continues, this preliminary study should be expanded 

to include more rigorous formal research methodology with a larger sample of students. 

Further, the study should be conducted at several universities in both urban and rural 

settings across the nation to attain greater geographic area diversity. These actions will 

assist in increasing the generalizability of the findings. 

 The participants of the study should be contacted by the researcher in April 2025 to learn 

their status on the Cantril Ladder. Gathering this data will enable the researcher to 

determine if their prediction of their future life satisfaction matched reality.  In addition, 

data could be collected concerning to what extent students are currently utilizing the 



M-PBEA Journal   Fall 2020 

 

Innovative Practices in the Business Education Classroom  38  

resilience techniques introduced during the management course and which specific 

techniques provided the most utility. 

 

Recommendations for Teachers.  To build resilience in students, business educators should 

consider implementing the following types of learning activities in their courses: 

 

 Ask students to write about their resilience levels before beginning an instructional unit about 

resilience.  The following questions could be asked: 

o Using a scale from 1-5, with 5 being high, how would you rate your ability to bounce 

back from setbacks?   

o Provide an example of a time that you were resilient. Describe the actions you took or the 

mindset you had during this experience. 

o Identify the most resilient person you know. Identify their role but not their name. 

Discuss with your team members the resilient behaviors the identified person displays.  

 Ask students to view “Super Resilience: How to Fall Up” or a similar grade approriate TED 

Talk. Request that students reflect in writing, in a team, in a discussion, or using all three modes 

about what most resonated with them from the TED Talk. Why did they find that specific aspect 

so powerful? After viewing the video, what actions would they take to build resilience?  Ask 

students to implement one of the resilient actions for the next 30 days. This resilience challenge 

and related progress can be recorded in an online log.   

 Assign a Gratitude Log in which students record the most positive thing that happened that day. 

The duration of the Gratitude Log can vary. Begin with a 7-day log and expand the duration as 

desired. Students are more willing to complete a 7-day challenge than a 30-day challenge. Once 

the 7-day challenge has been completed and momentum has built, extend the challenge. 

 Encourage students to develop a growth-oriented mindset that focuses on the ability to develop 

new behaviors and skills. Ask students to identify the skills and behaviors they developed (or 

wish to develop) during the pandemic such as learning new programs, completing LinkedIn 

learning training, attaining certifications, and perhaps cooking new dishes. 

 Have students write a letter to their grandchildren about experiencing the COVID-19 pandemic. 

This letter should emphasize their resilient behaviors. Consider asking students to identify 

challenges faced, provide examples of actions taken to address those challenges, and describe the 

results achieved. What were the positive aspects of the pandemic, and what advice would they 

pass along?  
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