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Presenter Notes
Presentation Notes
Keep formatting of left-justified on the template.


Intended Outcomes

 ldentify two systems an MTSS framework is designed to support.

* Discuss the research for integrating academic and behavioral
supports.

* Describe example classroom (Tier 1) social, emotional,
behavioral, and reading practices teachers can implement as a
part of an integrated MTSS framework.
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Washington’s MTSS Definition
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Washington’s MTSS Framework

“Multi-Tiered System of Supports

(MTSS) is a framework for

enhancing the implementation of
evidence-based practices to |
achieve important outcomes for shard Leoers
every student.

Decision Making

Evidence-Based
Practices

Continuum
of Supports

Famgy, Student,
o)

and Community
Engagement

Washington Office of Superintendent of Public School Instruction
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Presentation Notes
https://ospi.k12.wa.us/student-success/support-programs/multi-tiered-system-supports-mtss


Washington MTSS Components

. Team Driven Shared Leadership

. Data Based Decision Making

. Family, Student, and Community Engagement
. Continuum of Supports

- Evidence Based Practices
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MTSS to Support All Learners Without Delay
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Important Note about MTSS

 MTSS is a framework.

* The framework is only as good as the evidence-based practices,
curriculum resources, and assessments used within the
framework.

* The “system of supports” are for:

1.

Students receiving support in the classroom and intervention settings, so
their outcomes are accelerated

Teachers/staff who need support in using the evidence-based practices,
curriculum resources, and assessments

Teachers/staff who need support in using the processes and procedures that

are established in the school to flexibly meet the needs of students Read\\Ve
==
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Presenter Notes
Presentation Notes
Before we go any farther, I want to point out something important to know about an MTSS framework. It is a framework. The framework is only as good as the evidence-based practices, curriculum resources, and assessments used within the framework. So, when people say, “we are implementing MTSS,” I always listen for and ask questions about the things within their MTSS framework to help me understand how effective it may be in supporting the continuum of needs across the school and classroom settings. 

The two “S’s” in MTSS – the system of supports are for students who receive assistance from their teacher in their classroom and in the intervention setting to accelerate outcomes. The system of supports are also for teachers and other school staff who need things like professional learning and coaching to use the selected evidence-based practices, curriculum resources, and assessments; and finally, the system of supports are for teachers and staff who need to use the processes developed within schools to flexibly meet the needs of students by giving the supports when students need them without delay.



Defining the Systems

« Systems (infrastructures) are developed to support:

1. Implementing the programs, practices, and assessment data across grade levels
and core subjects.

2. Students in responding to the classroom, Tier 1 supports, and intervention
support

« Teaming structures to support school-wide implementation are an
iInfrastructure to support implementation:

= School leadership team

= Grade level teams

= Department teams (secondary schools)

= Multidisciplinary Team (or can be referred to as an Intervention Response Team)

* Ongoing training and coaching are infrastructures, too. Read\We
=
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Let’'s discuss the evidence-based

practices and programs within the
MTSS framework!
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Social, Emotional, Behavioral (SEB) Practices

Read\/Ve
c———

10



Social, Emotional, Behavioral (SEB) Supports

Promote well-being and mental health:
» Social — how we interact

« Emotional — how we feel

 Behavioral — how we act

(U.S. Dept. of Ed., 2021) Read\\Ve
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Presentation Notes
Trainer Notes:

You may notice there has been a shift in language to reference the social and emotional skill development alongside the behavioral. As we move forward with supports to students, it is important to consider the social and emotional components and not just behavioral. These three components of mental health help us as teachers address the needs of students more fully, leading to greater success and less frustration. Consider how we handle stress, relate to others, and make healthy choices– these all influence our mental health.

Source: Supporting Child and Student Social, Emotional, Behavioral, and Mental Health Needs (US Dept of Ed, 2021) https://www2.ed.gov/documents/students/supporting-child-student-social-emotional-behavioral-mental-health.pdf




Importance of SEB Supports

“There may be no greater predictor of mental health than an
individual’s ability to interact with his or her environment
and develop a network of friends, associates, and
peers.” (Grumpel, 2007)

* Improves academic performance
* Interpersonal skills are highly desired by employers
» Teaches skills rather than punishing when there is a need

Read\\Ve
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Trainer Notes: 

Why are we thinking about social and emotional? Well, as you might guess, employers consistently rank interpersonal skills as being as important as, or more important, than vocational preparation (Bullis, Davis, Bull, and Johnson, 1997). Employers want and expect their employees to be able to work cooperatively with others to develop products and services. Hagner and Rogan (1992) report 90% of job loss is related to social-problems. Social Skills and classroom behavior are positively correlated with academic achievement (Ray and Elliott, 2006). 

In the school setting, we know that developing the social and emotional skills of students has a positive impact on their academic performance and supports teaching rather than punishing.


a &~ N

SEB Big Ideas

Defining school-wide expectations and Social Emotional
Behavioral (SEB) skills

Teaching SEB expectations and skills

Acknowledging SEB skills

Responding to interfering behavior

Collecting and using data

These “SEB big ideas” can be applied in classroom and non-
classroom settings.

Read\\Ve
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Applying SEB Big Ideas

Classroom Non-Classroom
* Whole Group Instruction * Arrival/Dismissal
* Turning in Assignments - Hallways
- If students finish early * Bathroom
e Partner Work » Cafeteria
» Returning from an Absence * Library Media Center
» Lab or Learning Centers * Auditorium
» Arrival/Dismissal Eluasyground

 When students need help

Read\\Ve
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SEB MTSS Professional Learning Modules

* Tier 1 classroom SEB professional learning modules:
= Supportive classroom relationships
= Physical classroom environment and visuals
= Engaging learners in instruction

= Developing classroom expectations and involving students and
families

= Teaching and reinforcing SEB skills
* Regulation strategies for students and staff
= Understanding behavior and responding consistently

Interventionists also attend these sessions to set up a good

- - . Read\\Ve
intervention classroom environment. c
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Evidence-Based Literacy Practices
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Simple View of Reading

Ability to read words Ability to extract and Ability to extract and
accurately and construct meaning construct meaning
quickly from spoken from text

language

Gough & Tunmer, 1986; Hoover & Gough, 1990; Tunmer & Hover, 2019 Read\\Ve
(:
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Presenter Notes
Presentation Notes
Further break down SVR
Notes to trainers:
This slide is based on the Companion Guide: Essentials Practices for Intensifying Literacy and Tunmer & Hoover, 2019. There are three big ideas to convey:
How the SVR equation works - both parts matter
While the view is simple, the underlying processes are really quite complex
The processes translate into a progression of skills to be taught

The Simple View of Reading states reading comprehension is the product of printed word recognition and language (linguistic) comprehension (Gough and Tunmer, 1986; Hoover and Gough, 1990).

[break down how the equation works so participants attend to the multiplication sign and understand that you can’t have one part without the other]

[share an example that helps participants connect this to students - two profiles of students]

Take home points:
Multiplication sign means that at no point in the developmental learning progression would instruction focus exclusively on only one of the two parts. 
While one side may have more emphasis at certain stages of development than the other side, good instruction must effectively integrate the word recognition components and language comprehension components as opposed to selecting one to teach over the other. 



Unpacking the Simple View of Reading:
Instructional Implications

St. Martin, et al. (2023)

Word Recognition

= Formal Instruction (knowledge/skill)

I Print Concepts

»> = 0n-going use, skill refinement,
and transfer to new contexts

Phonological
(Phonemic) Awareness

Basic Phonics/
Multi-Syllabic Decoding

Language Comprehension

T:qpic / Background Knowledge =
(necessary to understand the content) “—

Reading Comprehension

Listening —» Reading Comprehension
(includes Syntax, Text Structure, eumprahmsiun Mamtmj nga

Novice Reading—>» Fluent Reading » Skilled Reading
Fluent (automatic) execution and Ongoing use of reading
coordination of word recognition skills comprehension processes to
and language comprehension processes. actively construct meaning from

text and establish well-elaborated
mental models.
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Unpacking the Simple View of Writing:
Instructional Implications

ng / Computer
Technology Use

Text Structure (e.g., n t/tyfmtlpltyp on / argument, .
biography, folktale, d rtisements, opinion / editor RECIdW‘

St. Martin, et al. (2023) 19




Early Elementary IES Practice Guides (K-3)

EDUCATOR’'S PRACTICE GUIDE
A set of recommendations to address challenges in classrooms and schools
WHAT WORKS CLEARINGHOUSE™

Foundational Skills to Support
Reading for Understanding in
Kindergarten Through 3rd Grade

\ \l\ WIM Ay e

NATIONAL CENTER FoR
EDUCATION EVALUATION

[}
NCEE 2016-4008 l e S AND REGIONAL ASSISTANCE
U.S. DEPARTMENT OF EDUCATION Invlitote nl Edvecatien Seisnene

20

IES PRACTICE GUIDE WHAT WORKS CLEARINGHOUSE

Improving Reading Comprehension
in Kindergarten Through 3rd Grade

"1 @S sk Aoy
NCEE 2010-4038 AND REGIONAL ASSISTANCE

U.S. DEPARTMENT OF EDUCATION

Institute of Education Sciences R IW »




Elementary Integrated SEB, Reading MTSS Year 1 Learning

At a Glance
Summer- Winter, Spring,
Fall, 2024 2024 2025
District processes and procedures to help people | ongoing use of whatwas taught :
implement practices
Early Childhood: Social, Emotional, ongoing use of what was taught
Developmentand Supports | [ e et .
Classroom Teachers: Safe, Predictable, _
& Instructionally Engaging Classroom | ... ongoing use of what was taught .
Environments

Language Essentials for Teachers of Reading and Spelling (LETRS) Cohorts

Intensifying Intervention Support (Multidisciplinary Team, intervention providers, special educators)




Elementary Integrated SEB, Reading MTSS Year 2 Learning

Summer-
Fall, 2025

At a Glance
Winter, Spring,
2026 2026

Acting upon data and

planning for next year

District Continuous Improvement (OGtOber and February) ...................................................................... >

Acting upon data and

Early Childhood: Social, Emotional, Development and planning for next year

Supports Continuous Improvement

School Leadership
Team (SLT) Social,
Emotional, Behavioral
Supports in Non-
Classroom Settings

School-Wide (SLT) Continuous Improvement (October, January, May)

Grade-Level Teams: Teaching Schedule, Classroom Environment, Prioritizing Resources and Instructional
Routines, Integrating Intervention Strategies into Class-Wide Reading, Monitoring Intervention Effectiveness

Applying Intensifying Intervention Support (Multidisciplinary Team, intervention providers, special educators)

Language Essentials for Teachers of Reading and Spelling (LETRS) Cohorts




Tier 1 Classroom Elementary Reading Professional Learning

» Grade-level teachers professional learning:

Classroom literacy instruction schedule
Prioritizing literacy curriculum resources

Organizing materials and, when applicable, enhancing instructional
routines to increase the level of explicitness.

Integrating intervention strategies in the classroom to help students
generalize the intervention routines in the classroom setting

Grade-level instructional planning and ongoing data analysis based on
fall, winter, and spring screening data

Read\\Ve
—

23



Adolescent Literacy IES Practice Guides

IES PRACTICE GUIDE WHAT WORKS CLEARINGHOUSE

Improving A
Effective C

- DAL
NCEE 2008-4027 AnD REGIONAL ASSISTANCE

U.S. DEPARTMENT OF EDUCATION Institute of Education Sciences

Institute of
Education Sciences

What Works
Clearinghouse™

Providing Reading Interventions
for Students in Grades 4-9

Educator’s Practice Guide

A publication of the Nationai Certer for Education Evaluation (NCEE) at IES

Read\\Ve
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Challenges with Limited Opportunities to Read in Secondary School

A recent study of 8" and 10" grade SS and ELA classrooms indicated
that students are actually reading less than 4 minutes per hour In
school. (Swanson, et al., 2016)

* 31% of students do not read outside of school (NAEP, 2023)

A student at the 90 percentile is reading 2,357,000 words per year.
(Anderson, 1988)

- A student at the 10t percentile is reading 51,000 words per year.
(Anderson, 1988)

Read\/\Ve
—
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Presentation Notes
 second bullet: America’s education news (most disturbing NAEP findings)


The Impact of Limited Opportunities to Read

Reduced vocabulary

Reduced background knowledge

Reduced understanding of more complex syntax, which impacts
writing sKill

Reduced levels of educational attainment and income

Read\\Ve
—
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Informational Text Challenges

« Text Structure * The text contains dense facts

- Background information needed ~ @nd abstract concepts

to understand the contents * There could be symbols and

- Specialized vocabulary abbreviations within the text

« Text might be lower-interest for
students

* Retention of information is
expected

* Pictures, graphs, and maps are
included and carry meaning to
help understand the concepts

Read\/\Ve

* Higher readability
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Secondary Integrated SEB, Reading MTSS Year 1 Learning

At a Glance
Summer- Winter, Spring,
Fall, 2024 2025 2025

District processes and procedures to help people | ~ongoing use of what was taught R
implement practices

Classroom Teachers: Safe, Predictable, . £ wh h
& Instructionally Engaging Classroom  [....... ongoing use of what was taught %
Environments

Core Subject Area Reading and Writing Strategies:
(School leadership team with the principal collaborate with teachers to sequence the strategies, determine
timelines, and determine the grade level core subject area teachers who will participate in the professional
learning.)

Intensifying Intervention Support (Multidisciplinary Team, intervention providers, special educators)




Summer-
Fall, 2025

Secondary Integrated SEB, Reading MTSS Year 2 Learning

At a Glance
Winter, Spring,
2026 2026

Acting upon data and

DIStI'ICt COI’I'[IF'ILIOUS Improvement (OCtOber and February) ..................................................................... >

School Leadership
Team (SLT) Social,
Emotional, Behavioral
Supports in Non-
Classroom Settings

School-Wide (SLT) Continuous Improvement (October, January, May)

(School leadership team with the principal collaborate with teachers to sequence the strategies, determine
timelines, and determine the grade level core subject area teachers who will participate in the professional

Core Subject Area Reading and Writing Strategies

learning.)

Grade-Level Teams: Teaching Schedule, Classroom Environment, Integrating Intervention Strategies into Core

Subject Areas, Monitoring Intervention Effectiveness

Applying Intensifying Intervention Support (Multidisciplinary Team, intervention providers, special educators)




Core Subject Area Implementation Example

» Before Reading: » During Reading: - After Reading:

* Pre-teach the = Passage reading procedures = Text discussions
pronunciation of difficult . Tgacher generated questions: = Write summaries
words "Read, Stop, Respond” about what was

" Explicitly teach = Student generated questions read

vocabulary that is

critical to understanding = Teach text structure and text

_ features
= Develop topic /

background knowledge

Read\\Ve
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Presentation Notes
6th grade social studies teaching a lesson comparing Athens and Sparta. The teacher is going to structure the lesson to incorporate before, during, and after reading strategies to ensure students are successful in reading the text AND understanding the information they are reading. Here are the strategies the teacher is planning to use. 


Integrated Academic and Behavior Supports
Research

Read\/Ve
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Integrating Academic and SEB Supports Research

» Difficulties in one area (reading or behavior) can predict future
diﬁ:iCUItieS in the Other darea (MclIntosh, Horner, Chard, Dickey, & Braun, 2008).

* Poor academic skills in the early elementary grades predicts a
range of behavior difficulties in later grades because engaging in
problem behaviors may allow students to escape or avoid
instruction in the area(s) they find challenging vcintosh, Homer, chard, Dickey, &

Braun, 2008)

» Academic activities that are too easy, too difficult, or not
considered to be relevant to students may result in students
demonstrating behaviors that are problematic to the learning

enViron ment. (Mclintosh, Horner, Chard, Dickey, & Braun, 2008). Read\/Ve
I
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Integrating Academic and SEB Supports Research (cont.)

» Dyslexia can be associated with significant negative

consequences.

= Poor overall school performance relative to grade-level peers

= Behavioral difficulties
= Low self-esteem

= Anxiety

= Depression

Catts and Hogan (2021)

33
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MTSS Applied to Behavior (MTSS-B) Research

* A couple key takeaways:

= Many Positive Behavioral
Interventions and Supports (PBIS)
studies demonstrate improvement in
range of student outcomes.

= PBIS implementation does not
automatically improve academic
outcomes.

= Classroom PBIS implementation is
critical for improving student
outcomes.

for District and State Leaders

Mcintosh, K., Herman, K., Bradshaw, C., & Simonsen, B. (2023). IES MTSS-B trial: Key takeaways for district and d\We
leaders. Center on PBIS, University of Oregon. www.pbis.org\,’4




Wrapping-Up...

* Please take 1 minute and write
down your take-aways(“gots”)
from this session and the things
you still want to know more L
about. o> S S

« Share with your partner.

(
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Kim St. Martin, Ph.D.

Director, Michigan’s MTSS Technical
Assistance Center

kstmartin@mimtss.org

Thank You!
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Presenter Notes
Presentation Notes
Trainer Notes:
This slide is intended as an example for how to format various references and should be DELETED before finalizing the PPT.

APA Reference Formatting Support: https://owl.english.purdue.edu/owl/resource/560/05/
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