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Scope

The SEND Code of Practice 0-25 states that-

“a person has a SEN if they have a learning difficulty or disability which calls for special educational provision to be made for him or her. At compulsory school age this means he or she has a significantly greater difficulty in learning than most others the same age, or, has a disability which prevents or hinders him or her from making use of facilities of a kind generally provided for others of the same age in mainstream schools." 
There have been many concerns raised within the current SEND and Alternative Education system; it has been estimated that 82% of children and young people in local authority funded Alternative education (AP) settings have been identified as having a SEN, and AP’s are being used to supplement SEND systems. 

Following consultations from SEN families and parents, new national SEND and Alternative Provision (AP) systems are in place with a mission to- 

1) Fulfil Children’s potential.

2) Build Parents Trust

3) Provide Financial sustainability. 

Vision
Each child that accesses support within The Peaceful Pony Specialist Alternative Education and The Peaceful Pony Therapy Centre (TPP) is and always should be treated as a unique person with their own strengths and struggles. Children are at the heart of everything we do. Our ethos is that, for children to feel safe and learn, they require autonomy and guidance to thrive. There should be no right nor wrong, we all take time and different paths to learning and thriving. The role of adults working with children in our setting to ensure safety but also support choice so these key needs can be met. This will also mean that for children to thrive and be safe, an assessment of their wellbeing and risk should form part of a therapeutic support plan, as well as implementation of their needs including an EHCP. 
A main driver of TPP, will always be to ensure we provide earlier based intervention and evidence-based provision support, whilst working in accordance with all National standards. TPP will help ensure children and young people that attend our setting to ensure that regardless of SEND needs, everyone will be able to fulfil their full potential and be set up for long term success. 

Purpose
This guidance is underpinned by the recommendations of the Section 19 principles of the Children and Families Act 2014 Part 3 and SEND Code of Practice 2015, Children’s Act 1989, The Equality Act 2010 and the Mental Capacity Act 2005, Let’s Talk Managing Risk to Support Children and Young People’s Mental Health in Education Setting 2024, Special Educational Needs and Disabilities (SEND) and Alternative Provision Plan 2023 are guiding principles used to support this policy and procedure. This document applies to all adults working and volunteering within TPP. It is a requirement that all staff working directly with and indirectly with following the guiding principles outlined in this policy to ensure SEND best practices, and Risk Assessments/ contingency plans are implemented. There will be set standards for TPP to ensure our support offered to children, young people, families and other settings provides consistency, confidence in ability to support, is responsive to a children/family’s needs. The support TPP offers children will be fully integrated to supporting the wider SEND system. This could mean providing support to children and young persons with either early or targeted support, for an agreed period/limited or to support with transitional places in education.  

Implementation of SEND

Principles-

The 0-25 SEND Code of Practice describes the principles that should be observed by all professionals working with children and young people who have SEN or disabilities. These include: 
· taking into account the views of children, young people and their families 
· enabling children, young people and their parents to participate in decision-making 
· collaborating with partners in education, health and social care to provide support 
· identifying the needs of children and young people 
· making high quality provision to meet the needs of children and young people 
· focusing on inclusive practices and removing barriers to learning 
· helping children and young people to prepare for adulthood 
National Special Educational Needs and Alternative Provision Standards (‘National Standards’) will provide guidance on the high levels of support to ensure in terms of identifying and meeting the needs, and clarity of who will be delivering the types of support in TPP. There is consistent development in place to support SEND children and the front-line professionals that work within AP’s. Later in 2025, further guidance  built on existing best practice such as Nuffield early language intervention, the work of the Autism Education Trust and the govnements guidance on promoting children and young person’s mental health and wellbeing. 

Working together across education, health and care for joint outcomes

Under Section 25 of the Children and Families Act 2014, local authorities have a duty to ensure integration between educational provision and training provision, health and social care provision where this would promote wellbeing and improve the quality of provision for disabled children and young people and those with SEN. This requires close co-operation with education, health and social care partners to research, plan, commission and review services. These duties on local authorities are reciprocal – education, health and social care partners also have a duty to co-operate with the local authority on planning, commissioning and reviewing local services. 

For TPP and schools, this will involve contributing to the educational provision described in the local authority’s Local Offer and will also involve taking part in wider strategic planning for education in the local area. 
Children that attend TPP, may be commissioned by their school or other services for learners with SEN or disabilities. This could include services such as speech and language therapy, pastoral care or counselling services. In this case, it will be vital for clear for commissioning arrangements to reflect services required to deliver positive outcomes for children and young people. 
Improving Outcomes for children attending our setting
All children and young people should expect to receive an education that enables them to achieve the best possible educational and other outcomes, and become confident, able to communicate their own views and ready to make a successful transition into adulthood, whether into employment, further or higher education or training. This statutory duty is required of all schools; TPP will ultimately support in this process. 
TPP have a duty to use their best endeavours to provide support to children and young people with SEN, whether or not they have an EHC plan. TPP will have a designated SENCO (Tash Bee) responsible for co-ordinating SEN provision. TPP will also have SENCO support co-ordinators (Jolyne Ellis). TPP will ensure that all children and young people with SEN can take part in the activities. This will also mean ensuring that activities can be adapted to support access to the activity and learning.  All learners will have access to a broad range of activities and learning opportunities. There will be careful planning to ensure that potential areas of difficulty and to remove barriers to pupil achievement will mean that, in many cases, pupils with SEN and disabilities will be able to study the full curriculum. 

TPP have a duty under the Equality Act 2010 towards individual disabled children and young people. We will make reasonable adjustments, including the provision of auxiliary aids and services for disabled children, to prevent them being put at a substantial disadvantage. These duties are anticipatory – they require thought to be given in advance to what disabled children and young people might require and what adjustments might need to be made to prevent that disadvantage. TPP will support wider duties to prevent discrimination, to promote equality of opportunity and to foster good relations. 
TPP will also have an independent Specialist advisor (non-paid role) with specific oversight of our provisions arrangements for SEN and disability. TPP leaders will regularly review how expertise and resources used to address SEN can be used to build the quality of whole-school provision as part of their approach to school improvement. 
TPP will support all children with SEN. Steps will be taken to prevent disabled children from being treated less favourably than others, the facilities provided to enable access to the setting and accessibility plans will be developed to show how TPP will continue to improve progressively over time. 
Identifying SEN of children at TPP
All provisions such as TPP will have a clear approach to identify and responding to SEN. The benefits of early identification are widely recognised – identifying need at the earliest point and then making effective provision improves long-term outcomes for the child or young person. 
TPP will assess each learners’ current skills, TPP will communicate with schools/ tutors to discuss possible levels of attainment if this is required.  Senior leaders, Support workers and Senior Support workers will make regular assessments of progress for all learners. Progress will not only be considered academically but also social and communication development and will be gathered from observations, verbal discussions, voices from families and children and other professionals. 

For some children, SEN can be identified at an early age. However, for other children and young people difficulties become evident only as they develop and make their way through the education system. All staff at TPP who work with children and young people should be alert to emerging difficulties and respond early. In particular, parents know their children best and it is important that all professionals listen and understand when parents express concerns about their child’s development. They should also listen to and address any concerns raised by children and young people themselves. 
Persistent disruptive or withdrawn behaviours do not necessarily mean that a child or young person has SEN. Where there are concerns, there should be an assessment to determine whether there are any causal factors such as undiagnosed learning difficulties, difficulties with communication or mental health issues. If it is thought housing, family or other domestic circumstances may be contributing to the presenting behaviour a multi- agency approach, supported using approaches such as the Early Help Assessment, may be appropriate. In all cases, early identification and intervention can significantly reduce the use of more costly intervention at a later stage. 
Professionals should also be alert to other events that can lead to learning difficulties or wider mental health difficulties, such as bullying or bereavement. Such events will not always lead to children having SEN, but it can have an impact on well-being and sometimes this can be severe. TPP will ensure they provide appropriate provisions for children attending our setting. Where there are long-lasting difficulties, TPP will consider whether the child might have SEN. 

Slow progress and low attainment do not necessarily mean that a child has SEN and should not automatically lead to a learner being recorded as having SEN. However, they may be an indicator of a range of learning difficulties or disabilities. Equally, it should not be assumed that attainment in line with chronological age means that there is no learning difficulty or disability. For example, some children and young people may be high achieving academically but may require additional support in communicating and interacting socially. Some learning difficulties and disabilities occur across the range of cognitive ability and, left unaddressed may lead to frustration, which may manifest itself as disaffection, emotional or behavioural difficulties. 
Identifying and assessing SEN for children or young people whose first language is not English requires particular care. TPP should look carefully at all aspects of a child or young person’s performance in different areas of learning and development or subjects to establish whether lack of progress is due to limitations in their command of English or if it arises from SEN or a disability. Difficulties related solely to limitations in English as an additional language are not SEN. 
When reviewing and managing special educational provision there are four broad areas of need and support which give an overview of the range of needs that should be planned for, and schools should review how well equipped they are to provide support across these areas. They are: 
· Communication and interaction 
· Cognition and learning 
· Social, emotion and mental health difficulties 
· Sensory and/or physical needs 
There is a wide range of information available on appropriate interventions for learners with different types of need, and associated training which TPP can use to ensure they have the necessary knowledge and expertise to use them. 
SEN support in schools
Professionals working within TPP are responsible and accountable for the progress and development of the learners when attending our provision. This includes support workers, Senior Support workers, Senior Team. High quality teaching, support is differentiated for individual learners, is the first step in responding to learners who have or may have SEN. SEN support plans using a graduated approach to supporting children and young people with SEN. 

Role of a Specialist Provision and its desired outcomes
Prior to coming to a provision such as TPP, a consultation of a Child’s needs and outcome is usually undertaken to ensure a specialist provision may be the next step to supporting a child.  This should include high quality and accurate formative assessment, using effective tools and early assessment materials. For higher levels of need, schools should have arrangements in place to draw on more specialised assessments from external agencies and professionals. During this information gathering, families and children’s voices are a vital part of early discussions. 

The Local authority will also usually to become a part of discussions of support; Education Access referrals may be made or SEND operations discussions can also be undertaken if a child has an EHCP. All discussions at every stage will be recorded. 

It may be that TPP are asked to provide support by schools, which can be commissioned directly. Otherwise TPP may also seek to support children through the IPES framework and other local authority pathways. 

Consideration of whether special educational provision is required should start with the desired outcomes, including the expected progress and attainment and the views and wishes of the learner and their parents. This should then help determine the support that is needed and whether it can be provided by adapting the school’s core offer or whether something different or additional is required. TPP will always offer to be a part of these conversations if direct commissioning is requested but will not if a child has not been awarded a contract via IPES. 

The outcomes considered should include those needed to make successful transitions between phases of education and to prepare for adult life. The agreed actions may also include those taken to make sure the school meets its duty to ensure that learners with SEN engage in activities together with those who do not have SEN. However, support is provided, a clear date for reviewing progress should be agreed and the parent, learner, TPP staff and other wider professionals. This will usually be undertaken termly in a Provision Planning Meeting following similar outcomes to that of One planning.  The overriding purpose of this early action is to help the learner achieve the identified outcomes and remove any barriers to learning whilst at TPP.  

SEN support; the Graduated Approach 
Where a learner is identified as having SEN, schools and the LA should take action to remove barriers to learning and put effective special educational provision in place, such as TPP. 

This SEN support should take the form of a four-part cycle (assess, plan, do, review) through which earlier decisions and actions are revisited, refined and revised with a growing understanding of the learner’s needs and of what supports the learner in making good progress and securing good outcomes. This is known as the graduated approach. It draws on more detailed approaches, more frequent review and more specialist expertise in successive cycles to match interventions to the SEN of children and young people. 
Parents should be fully aware of the planned support and interventions and, where appropriate, plans should seek parental involvement to reinforce or contribute to progress at home. Parents should also be involved in reviews of support provided to their child and have clear information about the impact of the support and interventions, enabling them to be involved in planning next steps. 

Planning for Transition
SEN support should include planning and preparation for the transitions between phases of education and preparation for adult life. 

To support transition, TPP will share information with the school, college or other setting the child or young person is moving to. TPP will also expect to be informed by other professional partners as part of the working together to support children. TPP and other professionals such as schools will seek agreement with parents and learners the information to be shared as part of this planning process. Where a learner is remaining at the school/ TPP or post-16 provision, this planning and preparation should include consideration of how to provide a high-quality study programme. 

Involving Specialists 
Where a learner continues to make less than expected progress, despite evidence-based support and interventions that are matched to the learner’s areas of need; consideration should be to involve specialists, including those secured by the school itself or from outside agencies. This could include, for example, speech and language therapists, specialist teachers for the hearing or vision impaired, occupational therapists or physiotherapists. Schools may involve specialists at any point to advise them on early identification of SEN and effective support and interventions; TPP will usually be guided by schools and Local authorities at this stage. The learner’s parents should always be involved in any decision to involve specialists. The involvement of specialists and what was discussed or agreed should be recorded and shared with the parents and teaching staff supporting the child in the same way as other SEN support. 
The SENCO, together with the specialists, and involving the learner’s parents, should consider a range of evidence-based and effective teaching approaches, appropriate equipment, strategies and interventions to support the child’s progress. They should agree the outcomes to be achieved through the support, including a date by which progress will be reviewed. 

Requesting an Education, Health and Care needs assessment 
SEN support should be adapted or replaced depending on how effective it has been in achieving the agreed outcomes. Where relevant and purposeful action to identify, assess and meet the SEN of the child or young person, the child or young person has not made expected progress, a school or parents should consider requesting an Education, Health and Care needs assessment (see Education, health and care needs assessments and plans). 

To inform its decision the local authority will expect to see evidence of the action taken by the school as part of SEN support. This may include also support TPP may have provided. A school may make a request for an assessment in the case of the very small minority of children and young people who may have such significant needs that the school considers it impossible or inappropriate to carry out its full chosen assessment procedure without immediate specialist assessment and interventions which it is unable to provide. 

Involving Parents and Learners in planning and reviewing progress. 
TPP and other settings providing an educational support for a child must provide an annual report for parents on their child’s progress. This is of course in addition to Provision planning meetings/ One planning meetings held on a termly basis to provide essential communication and reflection of growth and outcomes. 

It all communication and evidence gathered, the voice of the child will always be essential to demonstrating their involvement, wishes and perception of growth. 

Role of the SENCO
TPP has a qualified teacher who is also designated as a SENCO for our provision (Tash Bee). There are also other supporting senior staff providing Senco Support and co-ordination (Jolyne Ellis).  
Any SENCO must be a qualified teacher who has achieved a National Award in Special Educational Needs Co-ordination within three years of appointment. 
A National Award must be a postgraduate course accredited by a recognised higher education provider. The National College for Teaching and Leadership has worked with providers to develop a set of learning outcomes (When appointing staff or arranging for them to study for a National Award schools should satisfy themselves that the chosen course will meet these outcomes and equip the SENCO to fulfil the duties outlined in this Code. Any selected course should be at least equivalent to 60 credits at postgraduate study. 
The SENCO within TPP has an important role to play within leadership and in determining the strategic development of SEN policy and provision in TPP. They will be most effective in that role if they are part of the school leadership team. 
The SENCO has day-to-day responsibility for the operation of SEN policy and co- ordination of specific provision made to support individual pupils with SEN, including those who have EHC plans. 
The SENCO provides professional guidance to colleagues and will work closely with staff, parents and other agencies. The SENCO should be aware of the provision in the Local Offer and be able to work with professionals providing a support role to families to ensure that pupils with SEN receive appropriate support and high quality teaching. 
TPP will ensure that the SENCO has sufficient time and resources to carry out these functions. This should include providing the SENCO with sufficient administrative support and time away from teaching to enable them to fulfil their responsibilities in a similar way to other important strategic roles. 
Funding for SEN support at TPP

Funding will be provided by schools/ Local authorities who commission TPP. 

Preparing for Adulthood 

 Everyone working with children and young people who have SEN or disabilities should support them to prepare for adult life and help them go on to achieve the best outcomes in employment, independent living, health and community participation. 

Staring Early 
When a child is very young, or SEN is first identified, families need to know that the great majority of children and young people with SEN or disabilities, with the right support, can find work, be supported to live independently, and participate in their community. Health workers, social workers, early years providers and schools should encourage these ambitions right from the start. They should seek to understand the interests, strengths and motivations of children and young people and use this as a basis for planning support around them. 
Schools should support children and young people so that they are included in social groups and develop friendships. This is particularly important when children and young people are transferring from one phase of education to another (for example, from nursery to primary school). Within TPP, children who attend will be encouraged to develop and engage at their pace only, with low demand and pressure. Focus will be on developing basic needs such as feeling safe and trust in our provision prior to any other expected outcomes taking place. 

Support from Year 9 onwards (age 13-14)

High aspirations about employment, independent living and community participation should be developed through the curriculum and extra-curricular provision. TPP will support with wider opportunities to gain further learning incorporating employment goals, housing agencies, disability organisations and arts and sports groups, to help children understand what is available to them as they get older, and what it is possible for them to achieve. It can be particularly powerful to meet disabled adults who are successful in their work or who have made a significant contribution to their community. 

Preparing for Adulthood reviews

Preparing for adulthood should form part of the planning for all children and young people with SEN and disabilities, right from the earliest years. However, for teenagers’ preparation for adult life needs to be a more explicit element of their planning and support. Discussions about their future should focus on what they want to achieve and the best way to support them to achieve. For children and young people with EHC plans, local authorities must ensure that the EHC plan review at Year 9, and every review, thereafter, includes a focus on preparing for adulthood. 

Young People’s right to make their own decisions. 
After compulsory school age (the end of the academic year in which they turn 16) the right to make requests and decisions under the Children and Families Act 2014 applies to young people directly, rather than to their parents. Parents, or other family members, can continue to support young people in making decisions, or act on their behalf, provided that the young person is happy for them to do so, and it is likely that parents will remain closely involved in the great majority of cases. 
This is particularly important for young people under 18, where professionals would normally involve parents or family members where they have concerns about a young person’s behaviour or welfare. TPP should also continue to involve parents or family members in discussions about the young person’s studies where that is their usual policy. The fact that the Children and Families Act 2014 gives rights directly to young people from the end of compulsory school age does not necessitate any change to a school’s or TPP safeguarding or welfare policy. 

Planning the Transition into Post-16 Education and training 
Young people entering post-16 education and training should be accessing provision which supports them to build on their achievements and which helps them progress towards adulthood. Young people with EHC plans are likely to need more tailored post-16 pathways. 
It is important that information about previous SEN provision is shared with the further education or training provider. Schools should share information before the young person takes up their place so that TPP can ensure a suitable care plan, risk assessment and support are provided. 
For children and young people with EHC plans, discussions about post-16 options will be part of the preparing for adulthood focus of EHC plan reviews, which must be included as part of the review from Year 9 (age 13-14). The local authority must ensure these reviews take place, and schools must co-operate with the local authority in these reviews. If it is clear that a young person wants to attend a different school (sixth form) or a college, then that school or college must co-operate, so that it can help to shape the EHC plan, help to define the outcomes for that young person and start developing a post-16 study programme tailored to their needs. 
Young People’s Right to Make their own choices and Decisions 
After compulsory school age (the end of the academic year in which they turn 16) the right to make requests and decisions under the Children and Families Act 2014 applies to young people directly, rather than to their parents. Parents, or other family members, can continue to support young people in making decisions, or act on their behalf, provided that the young person is happy for them to do so, and it is likely that parents will remain closely involved in the great majority of cases. 
This is particularly important for young people under 18 and schools would normally involve parents or family members where they have concerns about a young person’s behaviour or welfare. They should also continue to involve parents or family members in discussions about the young person’s studies where that is their usual policy. The fact that the Children and Families Act 2014 gives rights directly to young people from the end of compulsory school age does not necessitate any change to a school’s safeguarding or welfare policy. 
TPP will always ensure that at any age, we try to support young people’s choices and advocate for them. 

Planning the transition into post-16 Education and Training 
Young people entering post-16 education and training should be accessing provision which supports them to build on their achievements and helps them progress towards adulthood. It is important that information about previous SEN provision is shared with the further education or training provider. For children and young people with EHC plans, discussions about post-16 options will be part of the preparing for adulthood focus of EHC plan reviews, which must be included as part of the review from Year 9 (age 13-14). It would be the roil of the Local authority to ensure these reviews take place. 

Young people with EHC plans are likely to need more tailored post-16 pathways. TPP will always support this transition and further studies until a person may be 25 years old with an ECHP.
Leaving Education or training
All young people with SEN should be supported to make the transition to life beyond school/college/ specialist provision, whether they have an EHC plan. As well as preparing them for adulthood generally. TPP will support young people within this process and ensure they and their families have all the information they may need to make the final steps in the transition. TPP will always ensure effective communication with all partners/ families/ young persons. 

For young people with EHC plans, where it is known that a young person will soon be completing their time in education and training, the annual review prior to ceasing the EHC plan should be used to agree the support and specific steps needed to help the young person to engage with the services and provision they will be accessing once they have left education, and the school should contribute to this review. 
Education, Health and Care needs Assessment and Plans 
TPP, along with Schools must co-operate with local authorities in carrying out needs assessments for learners, and in the development and review of EHC plans. They also have a duty to admit a young person to the school if it is named in their EHC plan and to provide the educational support specified in the plan. 

EHC needs assessment. 

It may be considered that when a child needs extra support and assessment where SEN interventions have not made expected progress, a EHC needs assessment should be considered. The local authority will carry out an Education, Health and Care (EHC) needs assessment. During the EHC needs assessment, the local authority must gather advice from relevant professionals about the young person’s education, health and care needs, desired outcomes and special educational, health and care provision that may be required to meet the identified needs and achieve desired outcomes. All schools and provisions including TPP should co-operate with the local authority in this, by providing the educational advice and information requested. 

Being named in an EHC plan. 
The child’s parent or the young person has the right to request a particular school to be named in their EHC plan. This can be a maintained school, any form of academy or free school (mainstream or special), a non-maintained special school, or an independent school or independent special school (where they have been approved by the Secretary of State for this purpose under Section 41 of the Children and Families Act 2014). The local authority must consult the governing body of that school about admitting the child or young person and to name the school in the EHC plan, unless: 
· it would be unsuitable for the age, ability, aptitude or SEN of the child or young person, or 
· the attendance of the child or young person there would be incompatible with the efficient education of others or the efficient use of resources. 
· The local authority must consider the comments of the school carefully before deciding to name it in an EHC plan. Once the school is named in the EHC plan, it must admit the child or young person. 
The child’s parent or the young person may also make representations for a place at an independent school that is not on the list of schools approved by the Secretary of State under Section 41 of the Children and Families Act 2014 and the local authority must consider their request. The local authority is not under the same conditional duty to name the school but must have regard to the general principle in section 9 of the Education Act 1996 that children should be educated in accordance with their parents’ wishes, so long as this is compatible with the provision of efficient instruction and training and does not mean unreasonable public expenditure. The local authority should be satisfied that the school would admit the child or young person before naming it in a plan since these providers are not subject to the duty to admit a child or young person even if named in their plan. 

TPP cannot be currently named in a Childs EHC plan due to being a current unregistered AP. 

Providing the support specified in the EHC plan
Section F of the EHC plan specifies the special educational provision required by the young person in order to ensure it meets their needs and will help them to achieve their desired outcomes. The local authority must make sure this support is provided. The school will have been involved in the development or review of the EHC plan to determine what can be provided from within the school’s own resources and what will require additional external expertise or further funding from the local authority. 
Some of the provision specified may be procured by the child’s parent or the young person using a Personal Budget, including by a direct payment. Where a direct payment is to be used to deliver provision on the school premises, the local authority must seek the agreement of the school for this arrangement through a formal written notice. 

TPP can support specified needs as agreed in a EHC plan. 

Reviewing and EHC plan
Local authorities have a duty to review EHC plans as a minimum every twelve months, and schools/ TPP must co-operate in these reviews. Reviews must focus on the child or young person’s progress towards achieving the outcomes specified in the EHC plan and must also consider whether these outcomes and supporting targets remain appropriate. 
Reviews of EHC plans must include a focus on preparing for adulthood and transition planning must be built into the plan. In particular, where a young person is nearing the end of their time in formal education and the plan is likely to be ceased within the next 12 months, the annual review should consider good exit planning. 
The local authority can require a maintained school, non-maintained special school, academy, alternative provision academy, PRU school or independent school approved by the Secretary of State under Section 41 of the Children and Families Act 2014 to convene and hold the review meeting on their behalf. In most cases, reviews should normally be held at the educational institution attended by the child or young person. Reviews are generally most effective when led by the educational institution. They know the child or young person best, will have the closest contact with them and their family and will have the clearest information about progress and next steps. Reviews led by the educational institution will engender the greatest confidence amongst the child, young person and their family. 
The child’s parents or the young person, a representative of the school or other institution attended, a local authority SEN officer, a health service representative and a local authority social care representative must be invited and given at least two weeks’ notice of the date of the meeting. Other individuals relevant to the review should also be invited, including youth offending teams and job coaches where relevant. 
The school and TPP must seek advice and information about the child or young person prior to the meeting from all parties invited, and send any advice and information gathered to all those invited at least two weeks before the meeting. 
The meeting must focus on the child or young person’s progress towards achieving the outcomes specified in the EHC plan, and on what changes might need to be made to the support that is provided to help them achieve those outcomes, or whether changes are needed to the outcomes themselves. Children, parents and young people should be supported to engage fully in the review meeting. 
The school and TPP must prepare and send a report of the meeting to everyone invited within two weeks of the meeting. The report must set out recommendations on any amendments required to the EHC plan and should refer to any difference between the school or other institution’s recommendations and those of others attending the meeting. 

Transfer between phase of education 
An EHC plan must be reviewed and amended in sufficient time prior to a child or young person moving between key phases of education, to allow for planning for and, where necessary, commissioning of support and provision at the new institution. 
The review and any amendments must be completed by 15 February in the calendar year of the transfer at the latest for transfers into or between schools. The key transfers are: 
· early years provider to school 
· infant school to junior school 
· primary school to middle school 
· primary school to secondary school, and 
· middle school to secondary school 
· For young people moving from secondary school to a post-16 institution or apprenticeship, the review and any amendments to the EHC plan – including specifying the post-16 provision and naming the institution – must be completed by the 31 March in the calendar year of the transfer. 
Preparing for Adulthood reviews
All reviews taking place from year 9 at the latest and onwards must include a focus on preparing for adulthood, including employment, independent living and participation in society. This transition planning must be built into the EHC plan and where relevant should include effective planning for young people moving from children to adult care and health services. It is particularly important in these reviews to seek and to record the views, wishes and feelings of the child or young person. The review meeting organiser should invite representatives of post-16 institutions to these review meetings, particularly where the child or young person has expressed a desire to attend a particular institution. Review meetings taking place in year 9 should have a particular focus on considering options and choices for the next phase of education. 
As the young person is nearing the end of their time in formal education and the plan is likely to be ceased within the next 12 months, the annual review should consider good exit planning. Support, provision and outcomes should be agreed that will ensure the young person is supported to make a smooth transition to whatever they will be doing next – for example, moving on to higher education, employment, independent living or adult care. 

Children and young people in specific circumstances 
There are particular groups of children and young people whose specific circumstances require additional consideration by those who work with them and support their SEN, including schools.
i) Looked after Children- 

Children who are being accommodated, or who have been taken into care, by a local authority are legally defined as being ‘looked after’ by the local authority. Around 70% of looked after children have some form of SEN, and it is likely that a significant proportion of them will have an EHC plan. 

All maintained schools and academies and free schools must appoint a Designated Teacher for looked after children. Where that role is carried out by a person other than the SEN Co-ordinator (SENCO), Designated Teachers should work closely with the SENCO to ensure that the implications of a child being both looked after and having SEN are fully understood by relevant school staff. 
Local authorities must promote the educational achievement of the children they look after, regardless of where they are placed. The Children and Families Act 2014 requires every local authority to appoint an officer who is an employee of that or another authority to discharge that duty. This officer, often known as a Virtual School Head (VSH) will lead a virtual school team, which tracks the progress of children looked after by the authority as if they attended a single school. 
ii) Children and Young People with SEN Education at hoe
Under section 7 of the Education Act 1996 parents have the right to educate children, including children with SEN, at home. Where a child or young person is a registered pupil and the parent decides to home educate, the parent must notify the school in writing that the child or young person is receiving education otherwise than at school and the school must then remove the pupil's name from the admission register. If the school is a special school, the local authority must give consent for the child's name to be removed, but this should not be a lengthy or complex process. There is no provision in law for a ‘trial period’ of home education. Under section 7 of the Education Act 1996 parents have the right to educate children, including children with SEN, at home. Where a child or young person is a registered pupil and the parent decides to home educate, the parent must notify the school in writing that the child or young person is receiving education otherwise than at school and the school must then remove the pupil's name from the admission register. If the school is a special school, the local authority must give consent for the child's name to be removed, but this should not be a lengthy or complex process. There is no provision in law for a ‘trial period’ of home education. 
iii) Children with SEN who are in Alternative Provision 

Local authorities must decide where, for any reason, a child of compulsory school age would not otherwise receive suitable education. Suitable education means efficient education suitable to a child or young person’s age, ability and aptitude and to any SEN he or she may have. This education must be full-time, unless the local authority determines that, for reasons relating to the physical or mental health of the child, a reduced level of education would be in the child’s best interests. Local authorities must decide where, for any reason, a child of compulsory school age would not otherwise receive suitable education. Suitable education means efficient education suitable to a child or young person’s age, ability and aptitude and to any SEN he or she may have. This education must be full-time, unless the local authority determines that, for reasons relating to the physical or mental health of the child, a reduced level of education would be in the child’s best interests. Where this education is arranged elsewhere than at a school it is commonly referred to as alternative provision. Alternative provision includes pupil referral units, alternative provision academies and alternative provision free schools. Schools may commission alternative provision for children and young people who face barriers to participation in mainstream education or training. Alternative provision must be arranged in line with a child or young person’s EHC plan. Where a child or young person in alternative provision has SEN that are not specified in an EHC plan then the alternative provider should employ a graduated response to these needs
iv) Children of Service Personnel 
The Children’s Education Advisory Service (CEAS) within the Ministry of Defence provides advice and guidance to Service parents, educational establishments and local authorities on educational issues relating to Service children, including issues relating to SEN. 
Children whose parent(s) are Service personnel may face difficulties that are unique to the nature of their serving parent’s employment. These needs may arise from: 
· service-induced mobility: Service personnel may relocate more often than the rest of the population and, sometimes, at short notice. Such transitions should be well managed to avoid Service children with SEN experiencing delays in having their needs assessed and met 
· the deployment of serving parents to operational arenas, while not constituting SEN in itself, may result in a Service child experiencing anxiety, dips in educational performance and/or emotional difficulties. Children may also be affected similarly by siblings’ deployment 
In having regard to this Code of Practice and in meeting the aspirations of the Armed Forces Covenant, which attempts to eliminate or mitigate some of the potential disadvantages faced by Service families, all those with statutory responsibilities towards Service children with SEN should ensure that the impact of their policies, administrative processes and patterns of provision do not disadvantage such children because of their Service-related lifestyle. 
In respect of Service children, schools and other education providers should: 
• ensure that mechanisms are in place to enable effective and timely receipt and dispatch of all relevant records for Service children with SEN moving between schools in the UK and overseas, to enable effective planning, ideally in advance of the child’s arrival in school. Maintained schools must transfer information, including SEN information, about pupils to other schools in the UK (maintained or independent) in accordance with the Education (Pupil Information) 
Regulations 2005. To support the transfer of information on Service children with SEN the MoD has developed the Pupil Information Profile for Service children, which includes details of a child’s SEN. It is available for use by schools across the UK and overseas and is available from the Children’s Education Advisory Service (CEAS) on the GOV.UK website 
· ensure that all reviews for Service children with SEN explicitly consider those Service-related issues (for example, Service-induced mobility) relevant to the outcomes of those reviews 
· ensure that access to appropriate assessments, interventions and provision is determined solely on the nature, severity and complexity of the needs presented by Service children with SEN and not related to the amount of time they have left in a particular school 
· consider how any funds received through the Service Pupils’ Premium might be used to improve their overall approaches to meeting the SEN of Service children 
More information on children whose specific circumstances may affect their SEN or disability is available from Chapter 10, Children and young people in specific circumstances, in the 0-25 SEND Code of Practice. 
Resolving Disagreements

TPP are required to have a procedure to deal with complaints and to publish details of their procedure. This does not include complaints relating to EHC plans, which pupils and their families should take up with the local authority that issued the plan. TPP complaints procedures are available for use in relation to children and young people who have SEN, but do not have EHC plans. TPP complaints procedure will allow for a complaint to be considered informally in the first instance and then, if the parent remains dissatisfied, there should be a formal procedure for the complaint to be made in writing. If the parent is still dissatisfied the complaint can then be heard in front of a panel of at least three people one of whom must be independent of the management and running of our provision. Should the parent still not be satisfied they can complain to the Local authority for further investigation. 

