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Brandon

Schedule- Friday, April 26, 2019
8:30 — 8:50 Registration
8:50- 9:10 Opening Session

RED GREEN ORANGE BLUE YELLOW
9:15- Schaminee Stark Bonefaas Poole Levine
9:55 Recorder Movement Percussion Choral Basic Orff
10:00- Levine Schaminee Stark Bonefaas Poole
10:45 Basic Orff Recorder Movement Percussion Choral
30130 Recess
11:05
11:10- Poole Levine Schaminee Stark Bonefaas
11:55 Choral Basic Orff Recorder Movement Percussion
11:55-
12:25 Llunch
12:30- Bonefaas Poole Levine Schaminee Stark
1:15 Percussion Choral Basic Orft Recorder Movement
1:20- Stark Bonefaas Poole Levine Schaminee
2:10 Movement Percussion Choral Basic Orff Recorder
g;g Recess
2:30- Stark Bonefaas Poole Levine Schaminee
2:45 Movement Percussion Choral Basic Orff Recorder
2:45-
3:00 Set-Up
g;gg' Sharing Session
3:30 Departure
Lynn Levine Basic Orff 2-02
Jody Stark Movement 1-20: Kinsmen Rehearsal Hall
Rob Bonefaas Percussion 1- 43: Suzuki Room
Sandra Poole Choral 1- 57: R.D. Bell Chorat Hall
Bobbi Schaminee Recorder L- 04

SAVE THE DATE FOR NEXT YEAR: Brandon Children’'s Day will be Thursday, May 7, 2020

A BRANDON
'4}‘ UNIVERSITY
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Orff Children's Day 2019 Teacher Feedback Survey

Your feedback is important to us. Please complete session
feedback after you finish each session.
Thank Youl!

Basic Orff

Choral

Movement

Percussion

Recorder

Name(optional):
Email (optional):

1.

Please circle the day you attended:

Brandon English Winnipeg French Winnipeg
2. Did you give your school administration the emailed invitation for Children’s Day?
Yes No
If yes, did your administration attend:
a part of the day unsure
the sharing session only . did not attend
3. Which month of the year would you prefer to attend the Children's Day event?
April May ... Other (please specify)
Comments:









Meet Our Clinicians

-
W,% .
; B, Lynn Levine
- . Basic Orff - Brandon

Lynn Levine is a K-6 music teacher at Bairdmore School in the Pembina Trails School Division.
She is a graduate of the University of Manitoba and has completed her Orff Level il
Certification. Most recently Lynn has completed the Orff mentorship program to teach Level |
Basic Orff and she has created and written lesson plans for the Winnipeg Symphony Orchestra
Musical Discoveries and Adventures in Music programs. Lynn’s music program offers students
musical opportunities including recorder and Orff Clubs, choir, winter and spring musicals,

Winnipeg Music Festival performances, Winnipeg Symphony Orchestra performances, and

various school and community-based performances. She has been a clinician at numerous
Orff Days and she is looking forward to making music with students today!

Sandra Poole
Choral - Brandon

Sandra is an Orff Specialist at Macleod Elementary School in Moosomin, Saskatchewan. She is
a graduate of Brandon University and has completed her Orff Level Il from the University of
Manitoba. She directs the Moosomin elementary and high school choirs as well the CVP chorr,
a community choir with members from ages 14 to 83. She is the co-founder and music
director of the production company, Creative Vision Productions, which puts on Broadway
shows in her community. She feels very blessed to have a career where she gets to sing and
dance and create music with students all day long. Sandra and her husband Kim have two
sons, Trevor and Troy.

b Dr. Jody Stark
\r‘ ‘ \‘_i Movement- Brandon

Dr. Jody Stark is an Assistant Professor in Music Education at the
Desautels Faculty of Music at the University of Manitoba. A well-known clinician, Jody taught
music in French Immersion and English schools in Alberta for many years before becoming a
music teacher educator. Jody studied music education at the Zoltén Koddly Pedagogical
Institute in Hungary, the University of Calgary with Lois Choksy, the University of Manitoba, and
at the University of Alberta where she received her Bacheliére en Education, Masters, and
Ph.D. She holds an Orff Specialist certificate and a Dip. Fine Arts (Koddly) and uses elements of
both Koddly- and Orff-inspired pedagogies in her teaching. Jody is proud to be the director of
the University of Manitoba’s summer Orff and Koddly programs.




Meet Our Clinicians

Rob Bonefaas
Percussion- Brandon

Rob Bonefaas began his music career as a percussionist at the local drum corps in the
Netherlands. He studied percussion and theory with Willem de Wit and obtained his All-Round
Percussion Certificate. Rob has performed with various marching bands and brass bands in
the Netherlands.

Rob graduated in 2010 from McMaster University in Hamilton with a Bachelor of Music,
specializing in voice. He began his education career in 2011 at Immanuel Christian School in
Winnipeg where he teaches K-12 music. In 2015 Rob became a Certified Orff Specialist for
which he received a Gunild Keetman Scholarship for his academic achievement and
community involvement. In 2018 Rob graduated from the University of Manitoba with a
Bachelor of Education.

Bobbi Schaminee
B.Mus/ B.Ed. A.D Brandon University
Recorder- Brandon

Bobbi grew up in Langenburg, SK and moved to Brandon, MB to attend Brandon University
School of Music. She received her Orff Level | from the University of Manitoba in 2005. Bobbi has
been teaching K-6 Music in Brandon School Division since convocation in 2005, with the last 10
years spent af Riverheights School. Riverheights is a unique school that is built under-ground
and currently has a population of 540 students. The kids can actuaily say they play on the roof!
Bobbi’s music program includes a major concert for K-6 each year, a lunch choir, a drama club,
and an Orff club that runs periodically throughout the year, She also enjoys teaching piano
lessons in her home studio.  Bobbi and her husband Mies love puttering in their yard, watching
hockey (GO JETS GO, and cheering on the Roughriders (Green is the colour!). When they get
to visit Mies’s side of the family in the Netherlands, they enjoy watching their favorite soccer
team, PSV. Bobbi is looking forward to a fabulous day of making music with all these talented
Grade 5 musicians!
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Children’'s Day 2019
Opening Activity

Chocolat Chaud

(3 Part Canon) Roland Lemaétre
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Chaud cho - co-lat___

SMA choir, a cappella

Composed by Traditional, Roland Lemetre. Secular, Canons. Choir part. 2 pages. Published by Editions a Coeur Joie
(CJ.A112500009).

ltem Number: CJ.A112500009 available for purchase through:
hitps://www.sheetmusicplus.com/title/le-canon-du-matin-chocolat-chaud-sheet-music/20450562

YouTube performance at hitps://www.youtube.com/watchey=_HzUl-0SBBM

1. With the score projected on the screen, sing the song to the group. If you
have more than one feacher with you, you can demonstrate how it
sounds in a canon foo.

2. Teach the song by rote 2 bars at a fime (possibly 1 bar at a time for the
first phrase) with the following actions:

a. Phrase 1: Clap hands on « chaud » each time you sing it.

i. Forbar 1 and 3, keep your hands together after you clap.
Make a circle with your hands and head at the same time
while you sing the whole word « chocolat ».

ii. Forbar?2 and 4, hold out your left hand flat (the cutting
board) and use your right hand to make a slicing action on
the syllables « co-co », making a circular gesture as you do it.

b. Phrase 2: Arms at your sides, head facing front for all the « chauds »
(bars 5 and 7). On the first « chocolat » (bar 6}, turn your head to the
left (snappy like a tango). The second time you sing « chocolat »
(bar 8), turn your head to the right.

c. Phrase 3:

i. Bar 9 and 10 - Show both hands in front of your chest and
move them from right to left on « chaud », bending the knees
and moving the whole body in the same direction (slowly

1



over the 4 beats, but with lots of energy and intention). Clap
your hands on the first beat of bar 10 at the left
i. Bar11 and 12: Do the same thing as above, in the opposite

direction

Sing the whole song with the actions

Sing the song again, but with a teacher singing in canon.

3. Split the group in half and try it as a 2 part canon (you can skip to step 6 if

you feel the group is ready for it already)
6. Split the group into 3 and try as a 3 part canon (repeat the song 3-4 times)

P

Extensions :

1. Add claves and castanets with finger cymbals on this rhythmic ostinato:
L] ®
LI R I O

Claves and castanets Finger cymbals
2. Add xylophones {contrabass bars, bass xylophones and alto xylophones)
on the beat:

3. If the group is able, play the following ostinato instead of the beat on the
xylophones:

s

Chaud (clique clique) cho co lat chaud (clique clique) cho co lat chaud {clique clique) cho co lat chaud (click click) cho-co-lat

12



Basic Orff: “Our Favourite Things” Lynn Levine

Taken from Music for Children Volume 1 40. Canon
A section:

"Come and dance and sing and play about our favourite things. Each one's special just
o us, these are our favourite things.”

B section:

p D >IN :
> ro
Rea-ding and wri - ting and spend-ing time with hooks
Vi-de-o games maore
Be - ing with friecndsand fam-1 - Iy
Hock- ey, soc - cer, base-ball, swim - ming. plav-ing sports that we all love

Teaching Process:

- Teach the melody by rote (A section)

- Practice singing in canon - teacher sings the second part first while students sing
the song together. Then divide the class into two. Students practice singing each
part of the canon. If time, try itin 3 and 4 parts.

- Discuss the theme of the day and the connection to the words of our song.

Teach the instrument part:

- Have students put the beat in their bodies while singing the song. (This will transfer
to the CBB part.)
- Have students go to the barred instruments and remove F's and B's
- Teach the melody in sections
o CC,DD,E AG
o AGEDDC
o Put the melody together and practice until students are confident
o Add the glissando
- Students play through the melody and the teacher plays the canon
- Divide students in half and play a two-part canon
- Continue practicing so students can play a 3 and then 4 part canon (time
permitting)
- Add the Bass part and put it all together

13



B section:

Ask students what some of their favourite things are and brainstorm a list.
| asked my students ahead of time and we came up with these four patterns:
o Reading, and writing, and spending time with books
o Videogames morel!
o Being with friends and family
o Hockey, soccer, baseball, swimming, playing sports that we all love
Add body percussion.
o |[clap) Reading, and writing, and (pat) spending time with (stomp) books
o Videogames more! - pat
o Being with friends and family - snap
o Hockey, soccer, baseball, swimming, playing sports that we all love - clap
Divide students into four groups and layer in the patterns until we are performing
all four at the same time.
Students create a basic movement pattern that represents the words in their
group.
Add non-pitched percussion for each body percussion part.
o Reading, and writing, and spending time with books - cabasa
Videogames more! - hand drum with mallet
Being with friends and family - temple blocks
Hockey, soccer, baseball, swimming, playing sports that we all love -
maracas
Practice layering in the parts with non-pitched percussion and movement.

o 0 O

Final Performance:

Select half the students to do the movement and body percussion pattern of the
B section. The other half will perform the A section on the barred instruments.
Practice and put together the final performance. Movement and non-pitched
percussion are also singers!

Form: AB A

Bass pattern

All sing melody
All play melody
2-part canon
Layer in B section

o Reading, and writing, and spending time with books - cabasa
o Videogames more! - hand drum with mallet
o Being with friends and family — temple blocks
o Hockey, soccer, baseball, swimming, playing sports that we all love -
maracas
Bass pattern
All sing melody
All play melody

Canon with instruments

14



Another Op'nin’, Another Show

From KISS ME KATE
Words and music by Cole Porter

Sandra Poole - Choral

Teaching Process:

Warmups:

Strefching (shoulders, head, arms)

Breathing ~ Breathe through nose and think about smelling freshly baked
cookies. (4 counts)

Feel how your breathing muscles drop like a bowl to make room for the breath.
Light a candle and breathe in slowly. Blow out the candle with a steady stream
of air so the candle doesn't dance too much.

#25A Breathing (p. 19 The Choral Warm-Up Collection ~ Sally K. Albrecht)

Sirens

#21 Allelvia (p. 16, TCWUC - Sally K. Albrecht)

#80 Scales, Chords (p. 53 TCWUC - Sally K. Albrecht)

Another Op'nin’, Another Show:

Modulator: identify sol, - do- mi- sol - do’. We will practice singing these
intervals.

Opening 3 phrases will be taught with a modulator. (Words will be written on
chart paper.)

Students will practice a descending scale with sol-fa symbols do' - do. | will sing
descending scale with ta instead of ti and see if students can identify what note
is different. (ta) Replace ti with ta on modulator and practice descending scale.
Phrase 4 will be taught.

Teach B section of song using melodic configurations

Discuss the form of the piece A A’ B A”

Add actions to song - students can help create movement if there Is time.

Viva La Musica - Michael Praetorius (1571-1621)

Infroduce canon. Teach by rote. (p.24 The Book of Canons compiled by John M.
Feirerabend)

Ask students if they know what language the song is (Spanish) and what the
words mean (Long Live Music).

If there is time and students are comfortable with the canon, we cantryin2 or 3
parts.

15



Another Op'nin’, Another Show

Another Op'nin’, Another Show
In Philly, Boston or Baltimoe,
A chance for stage folks to say “hello”
Another op’nin’ of another show.

Another job that you hope, at last,
Will make your future forget your past,
Another pain where the ulcers grow,
Another op’nin’ of another show.

Four weeks, you rehearse and rehearse,
Three weeks and it couldn't be worse,
One week, will it ever be right?
Then out o' the hat, it’s that big first night!

The overture is about to start,
Your cross your fingers and hold your hear,
It's curtain time and away we go,
Another op’nin’ of another show.

B Section melodic configurations:

16



Manitoba Orff Chapter Children’s Day 2019
My Favorite Things
Dr. Jody Stark, University of Manitoba
French Canadian-Inspired Movement
Mon pere mariez-moi donc/ reel de nouveaux mariés, La bottine souriante

This French-Canadian inspired dance combines elements of a Farandole and la
Bastrigue, a winding dance where all join hands and follow the leader as the
group winds all around the room (or house in the case of a féte). It is big fun!
While the steps for the movement are easy, the phrase length of the song is
iregular and adds a twist. Depending on your group. the movement could be
made more complicated by having students do a polka step [right left right, left
right left) while circling right and left, or by making one or more of the Stanzas
into a frue Bastrigue. Check out this Youtube video entitled “La Bastrigue French
Canada” which shows the Surrey International Folk Dancers performing in 2011 if
you want to explore this._hiips://vavw vouivbe . com/watch2y=0waWIxNgsmyY .

A final note: The goal of this activity is not just to learn the dance, but also to

experience French Canadian culture and to learn about a living and breathing
musical practice. This is intended to be an example of praxial music education.
While l won't have fime to do all of this at Children's Day, this is what | might do

in my school over a period of several classes (maybe in the weeks leading up to
Festival de voyageur).

1. First class: Infroducing French Canadian culture (15-20 minutes)
Have the students sitting in chairs or have chairs ready for them. You will
need the two songs cued up and ready fo go.
a. Listen to a minute or two the song Ziguezon zinzon by La bottine
souriante from Québec. The song is available on iTunes or on Youtube
hitps:/fwww.youtube.com/walchev=qMc-6MVEHFS
b. Lead the students to notice the call and response form of the
piece. (How many different singers are there?2 Do they sing at the same
time?)
c. Ask: What instruments do you hear? (Voice and percussion)
What is that percussion instruments Let a few people give their
suggestions and if no one knows/guesses, tell them that it's feet and is
called podorythmie. Get them to say the word and write it on the board.
d. If you like, show them a video of someone doing the podorythmie
(foot percussion) in a song. Here's a good one of Québec band Le vent
du Nord at the Shrewbury Folk Festival. There's a camera on the fiddler's
feet about 4 minutes in.
hitps:/fwww.youtube com/waichev=0R5EIYZ2JQE
e. Show students how to do the foot percussion. Students will need to
be sitting in chairs. Start with the right foot: heel toe, heel toe (put weight

17



on the ball of foot on toe each time). then add the left foot so the pattemn
is R heel R toe L toe in the following rhythm:

— e — — e W

0 0OC O0P 000 GO 0 000000 600 0O

f. If you like, you can show them part of this video of the fiddler from
Le vent du nord teaching how to do the percussion. Start about 45
seconds in to avoid a reference to alcohol if you prefer, © | would
recommend just showing the single tap version at the peginning of the

video. hitps://vwww youtube.com/waltch2yv=yRKL aY4H908
g. Play students the song Mon pére mariez-moi donc for the first fime

and guide students in doing the foot percussion to the music half time.
Students {and youl) wil likely only be able to do it this fast but you can try
it up to speed for fun and see what happens.

h. If you want, hand out spoons to each student or every second
student and have them do the ti-tika tfi-tika rhythm up to speed on the
spoons along with the song. Switch if some students have not yet had a
turn on the spoons. Those who don't have spoons can do the rhythm
using their hands on their legs or do the percussion in their feet half time.

2. Second Class: Form and phrase length (15 minutes)

a. Have students do the foot percussion or spoon rhythm along with the
beginning of the song Mon pére mariez-moi donc to get the music in
the students' heads and bodies.

b. Llisten again and make a map of the first stanza as you say the counts
fo the class out loud while the song plays. (Students will need to know
the counts to learn the movement). Start counting when the singer
sings "marier” AFTER the anacrusis. Write the following on the board as
you go:

C. Have the class listen to Stanza two (you'll have to start at the
beginning most likely because there is a line that overlaps between
stanzas). Is it the same or different as Stanza one? As you listen, make o
map again, counting out loud. Write the following on the board as you
go:

18



1,2.3,4,56,7,.8
1.2,3,4.56,7,8
1,2,3,4,56,7,8
1,2,3,4,5.6,7,8
1.2,3, 4

1,2,3,456,7,8
1,2,3,456,7.8

{N. B. The stanzas run together. The peginning of stanza 2, 3, etc. is also
fhe last line of the previous one. To make the dance work, count the
overlapping phrase as phrase one of the next stanza).

Have class discuss what is different.

Tell the class: All the Stanzas are like Stanza two in the song except for
the first one and the last one.

. Listen again from the beginning and have students follow as you point

fo beats on board and you all say the counts out loud. If they have
spoons, they can tap spoons to the beat as they count.

When you feel like they've got it, ask students to get up and walk
around the room to the beat, saying the counting as they walk.

3. Third Class: Learning the Dance

a.

b.

With the map on the board, have students count with you as they
follow along from the beginning of the piece.

After you practice counting 3 stanzas, have the class stand and follow
you into aline while the song still plays. Lead the class into a circle,
stepping the beat.

. Learn the steps for the first stanza. Everyone holds hands and steps as

follows:

8 Starting on left foot, move Forward (LR L, touch); out (R, LR touch),
arms up 2, 3, 4 lowered 23 4

Repeat LR L touch; out R L R touch

Circle left 2, 3, 4, 5, 6, 7 touch

Circle right 2, 3, touch

Circle left 2, 3, 4, 5, 6, 7, touch

oo & 00 0

. Try with music
. Quickly assign partners by going around the circle and saying

"partners” as you indicate two students next to each other. For
younger students, you could give everyone a hair scrunchie to put on
their right wrist to help keep right and left straight.

-demonstrate swinging your partner and your corner and have
students try. They have 8 counts to get back to their spot each time.
-add the rest of the steps for the stanza

8* In (L, R, L, fouch) out (R, L, R touch)

19



8 In (L R, L touch) out (R, L, R touch)

8 swing your partner 2, 3, 4 to your spot 5, 6, 7, 8 (Right arm)

8 swing your comner 2, 3, 4, to your spot 5, 6,7, 8 (Left arm). Grab
hands on eight

8 Circle left 2, 3, 4, 5, 6, 7, touch

4 Circle right 2, 3, fouch

8 Circleleft2, 3, 4,5, 6,7, touch

(*represents number of beats)

4. Next Few Subsequent classes
Review the movement for stanza one and two.
Learn the movement for stanzas three to five.
N. B. The steps for the first two phrases are always the same. as are the last
3.It's just phrase 3 and 4 that change each time

Third Stanza
8 In (L R, L touch)out (R, L R touch)
8 In (L R, L touch)out (R, L, R fouch)
8 Chaine anglaise to theright 12,3, 4,5, 6,7, 8
8 Chaine anglaise still to the right 12,3, 4, 5,6, 7. 8 (8 people total, 2
counts each)
8 circleleft 234567 touch
4 circle right 2 3 touch
8 circle left 2, 3, 4, 5, 6, 7 touch

(Chaine anglaise: partners take right hands and trade places, always
facing the same direction. They then take the left hand of the person
with whom they come face to face and then take the right hand of
the next person, and so on)

Fourth Stanza

In {1, 2, 3, touch) out (1, 2, 3 touch)

In (1,2, 3, fouch) out {1, 2, 3 touch)

Face partner: dos & dos Right side 2, 3, 4 to your spot 5,6,7,8
Face partner: dos & dos Left side 2.3, 4, 5, 6, 7, 8

Circle left2,3,4,5,6,7,8

Circle right 2, 3, 4

Circle left 2,3, 4,5,6,7,8

OO i 00 00 00 00

Fifth Stanza

8 In (1,2 3, touch)out (1, 2, 3 touch)
8 In (1,2 3, touch) out (1, 2, 3 touch)
8 Chaine anglaise 12,3, 4,5,6,7,8
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Chaine anglaise 1 2,
Circle left 2, 3, 4, 5, 6,
Circle right 2, 3, 4

Circle left2,3,4,5,6,7,8

3,4,5 6,7.8 (8 people total, 2 counts each)
7,

4,
8

Co . 00 00

5. Next class
Last verse and la farandole

a. Ask them if they know what a féte is. (It's a French Canadian party!
People used to gather at someone's house and move all the
furniture to the sides of the rooms. Whoever wanted to play guitar,
fiddle and foot percussion, spoons, accordion, etc. would play and
people would get up and dance. Sometimes they would do the
farandole all over the house! We are going to learn a farandole).

b. Review steps for stanzas 1-5

c. Learn steps for last stanza

Easy version
Do the same steps as stanza four, adding
8 Circleright2,3,4,5,6,7,8

More challenging version
-give every second person a scrunchie to put on their right wrist.

8 In (1,2, 3, touch) out (1, 2, 3 touch)

8 In (1,2, 3, touch) ONLY SCRUNCHIES GO out (1, 2, 3
touchlinner and outer circle join hands

8 inner circle left, outer circle right 2, 3.4, 5, 6, 7, 8

8 inner circle right, outer circle left 2, 3, 4, 5, 6, 7, 8

8 switch: Circle left/right 2, 3, 4,5, 6,7, 8

4 otherway 2, 3, 4

8 Circleleft2,3,4,5,6,7,8

8 Scrunchiesin 2 3 4, everyone out 2, 3, 4

8 Cross arms with right hand on top and bend knees (1, 2, 3, 4,
5, 6,7, 8)

MUSIC CHANGES

8 Rock on heels, toes go left, right, left, right (8 beats or do as
long as you'd like until your dancers are ready to move on)
8 Unwind the circle without letting go of hands. Each dancer

furns right towards their top hand as they [ift their arm and
furn to face the other direction (You'll need to practice this
several times)
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Rest of song: Teacher breaks the circle and becomes the leader of

the Farandole. Lead the line around the room into a spiral, a zig

zag, etc. until the song ends

Kick up your heels, hoot and holler, and have a great fimel

(If you share the dance, it would be great at this point to have your

audience join in if possible. You could send kids into the audience

fo get their families and bring them back to join the line.)
If you want, during the last repeat of the reel melody, you can lead
the line into a circle and have them do in and out like the beginning of
the dance, this ime with a "whoot!” when they go in. As the music
refurns to the foot percussion and the refrain from the first melody,
students could end by crossing their arms and rocking on their heels
again.

N. B. The reel melody repeats 3 times and is seven 8-beat phrases long
(with an extra beat between phrase 3 and 4). :
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Choreography Cheat Sheet
Infro (9 beats)

Stanza 1

* Beatls/phrase

-~

Forward and Back 2. 3. touch: out 2, 3. touch [arms up 2, 3. 4lowered 23
)
In 2. 3, touch; out 2, 3, touch
Circle left 2, 3, 4, 5, 6, 7 touch
Circle right 2, 3. tfouch

Circle left 2, 3, 4, 5, 6, 7, touch

O B 0 0 0

Stanza 2

8 In 2, 3, fouch; out 2, 3, touch

8 In 2, 3, touch; out 2, 3, touch

8 swing your partner 2, 3, 4 to your spot 5, 6. 7, 8
8 swing your corner 2, 3, 4, to your spot 5, 6, 7, 8
8 Circle left 2, 3, 4, 5, 6, 7, touch

4 Circle right 2, 3, touch

8 Circle left 2, 3, 4, 5, 6, 7, touch

8 In 2, 3, fouch, out 2, 3, touch

8 In 2, 3, touch, out 2, 3, touch

8 chaine Anglais 12,3, 4,5,6,7,8

8 chaine Anglais 12, 3, 4, 5, 6, 7, 8 (8 people total, 2 counts each)
8 circle left 23 4 5 6 7 touch

4 circle right 2 3 touch

8 circle left 2, 3, 4, 5, 6, 7 touch

Stanza 4

8 In2,3,4,0ut?2 3,4

8 N2, 3,4, out2, 3,4

8 dos & dos 2, 3, 4to yourspot 5, 6, 7, 8
8 dosados?2, 3,4,5,6,7,8

8 Circle left 2.3, 4,5,6,7,8

4 Circleright 2, 3, 4

8 Circle left 2,3, 4,5,6,7,8

Stanza 5§

8 In 2, 3, touch, out 2, 3, touch
8 In 2, 3, touch, out 2, 3, touch

8 chaine Anglais 12,3, 4,5,6,7,8

8 chaine Anglais 1 2, 3, 4, 5, 6, 7, 8 (8 people total, 2 counts each]}
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8 circle left
4 circle right 2 3 touch
8 circleleft 2,3, 4,5,6.7.8

Last Stanza

In 2, 3, touch, out 2, 3, touch

N2 3,4, 0ut2 3 4

In 2, 3, 4, Scrunchies out 2, 3, 4

inner circle left, outer circle right 2. 3. 4, 5 6, 7. 8

inner circle right, outer circle left 2, 3. 4, 5, 6. 7. 8

Circle left/right 2,3, 4.5 6.7, 8

otherway 2, 3, 4,

Circleleft2,3.4,5,6.7,8

Scrunchiesin 2 3 4, everyone out 2, 3, 4 ARMS CROSSED

0 00 0000 0w

Music changes

Everyone holds hands with arms crossed in front of them and rocks on heels from

left to right

8 Rock 2,3 4,5 6,78

8 Unwind 2, 3,4,5,6,7,8

8 Without letting go of hands, break the circle on one side of leader and
leader starts walking forward to make a line

La farandole: lead the line in a variety of formations, snake, spiral, thread the
needle, crack the whip
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Children’s Day 2019 Percussion Session
Rob Bonefaas

Betty Botter

Betty Botterlbought some “But,” she said this buﬁer“s

If | put itlin my, it will make my boh‘e
But a bitjofbetter buttepwill but make my bo’f’re”

S0, she bought some better butten@ut it in her bitter batter

AND IT MADE HER BATTER BETTER!

S0 “twas beﬁer@boughf o bitlof@etter butter

“This playful tongue twister demonstrates a technigue called distributed rhythm
where a single, extended rhythm pattern is distributed into smaller motives for
multiple players. In any speech exercise, remember to keep the speech light
and playful, accenting the musical qualities of pitch, color, duration, and
emotional confent of the text.” (Calantropio, 2005)

Warm-up
Keeping a steady eighth note pattern on the Tubanos, students will speak their name
in rhythm. You can add a fun fact!

.

,.[r,. 2 ,M..._'.‘.‘,:.v.....,:',A..W;M ' S - j]

o

Lesson

Displaying the diagram above, students follow the fext as the teacher reads it
without pulse. The indented line is emphasized dynamically and with a cesura
{pause) before continuing a fempo. Divide the text into lines, phrases, and words
while continuing to explore the possibilities of large group, small group, solo, and
antiphonal speech effects.

. When students demonstrate a command of the text, perform the entire exercise

while accompanying the speaking with a four-beat percussion pattern: low, high,
clap, high

Clap

Middle M g - £ : EP i
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The text should move in strict eighth notes, with rubato tempo during the indented
line, continuing a fempo for the last line. Try alternating lines and phrases between
teacher and students, or among groups of sfudents.

Bet - ty Bot - ter bought some but - ter "But,” she said, "This but - ter's bit - terl®

. etc.

Now ask the class to observe the boxed, circled, and underlined elements of the
text. Their first task is to speak only the boxed words while the teacher speaks and
plays the entire text in rhythm. The isolated boxed motive should be inflected and
musical. Everyone speaks and plays the entire indented line, Next, try the circled text
only, then the underlined words. Divide the class into three groups and assign each
group to box, circle, or underline while the instructor performs all of the words. Now,
each assigned group speaks the boxed, circled, and underlined words while silently
thinking the entire poem. All speak and play the indented line as before.

The students can now transfer the rhythms to the Tubanos. The boxed words are
played on the middle, the circled words are played on the rim, and the underlined
words are clapped. All play the indented line. Replace the entire text with a
repeated eighth note pulse on the rim, adding accents to the indented line.

Extension

Replace the entire text with a repeated eighth note pulse on the low C of the bass
xylophone, moving to the pitch of G on the indented line and then returning to C
until completed.

v

1') S b - - = P,
-~ 1
BX A% = S ! ; ; i ; :
i £ 1 i h ) 1 . 218 <. g . . = . - F 4
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(Y] o e ¢ e @ @ @ &

Bet -ty Botr-rerbough some but ter... ANDIT MADE HER BAT-TER BET- TER!

You may wish you add other pitched accompaniment patterns to add to the
texture. They should be played along with the bass xylophone, playing the indented
line in unison on G and then returning to the pattern. Children enjoy the exciting
texture of the whole experience, which has now moved from a speech exercise to
an instrumental one.

]

Source: Calantropio, S {2005). Pieces and Processes, Toronto: Schott Music Corporation.



Recorder /w Bobbi Schaminee
“Swingfish”
e minor - 12-Bar Blues

Source: BAGs to Riches (Recorder Gems for Elementary Students) by Paul Corbiere

Heritage Music Press ISBN:9781429136990
Outcomes: .

Music Language and Performance:

» Sing and/or play in tune, with increasing control and accuracy, a sense of phrasing, and musical
expression, while maintfaining own part within an ensemble 5-8 M-11.1
e Use, identify, and describe grade-appropriate musical forms 1-6 M-14.5

Creative Expression:

¢ Make interpretive musical decisions, demonstrating an integrated understanding of expressive devices and
music elements 5-8 M~c3.1

« Collaborate with others to develop and extend musical ideas K-8 M-c2.5

Understanding Music in Context:

¢ |dentify, share, and discuss examples of music experienced through live performances and through various
media 5-8 M-u1.2

Valuing Musical Experience

e Engage consistently and constructively in music learning experiences 5-8 M-V1.1
e Respect and value a wide range of music and music-making experiences 5-8 M-V3.4

The lesson for Swingfish has many possibilities for variation. You could use the
original score from the book; you can go wild with creativity and develop all new
rhythms, accompaniment melodies, improvisations on the recorder or barred
instruments; or you can combine some of the old and some of the new. Have fun
experimenting in your music room!

Lesson plan:

e Start with warm-up echoes on D-E-G-A-B (add in chunks of the melody — before
showing the score).

¢ Sightread through the melody while "ghosting” and singing the note names,
then work through the melody and get it solid before moving forward.

e Infroduce the 12 - Bar Blues. Write out the E minor scale - highlight the fonic,
sub-dominant, and dominant notes. Listen to song samples to infroduce the
kids to the blues and get the 12 bar progression into their ears.

Some ideas:

» Green Onions ~ Brookers and T.

» Sweet Home Chicago - Eric Clapton/ Steve Miller Band/ Blues Brothers/ Robert
Johnson

» On the Road Again - Canned Heat
» Mary Had little Lamb - Stevie Ray Vaughn (main example for today's lesson)
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¢ Listen to the opening of Mary Had a Little Lamb - identify the chord changes
and explore with movement.

e Take another look at the recorder score to connect the 12- bar blues pattern to
the melody. Circle the root of each chord on beat one of each bar (the E's A's
B's}). Once the melody is solid, add the rhythms below. Read as written first,

then swing the rhy?hmaq =e e
o Explore with movement, speaking the rhythm, or using words to match (see

below).
Walk the beat and
| , » snapon?2&4
Tamboutine ii B %3@. .............. . @ } o3 e
Um cha um cha Um cha um cha...
Low | I s
N | 4 66 e . ee . g Stomp beat 1
Drumm «H % o T - o8 oo clap 2.3.4
Now we are groovin and Now we are groovin and...
Ride N ‘ o ;
Cvmbal E_“ _____ o 666 e 6 6006 oo Stomp beat 1 & 3
y | Pat beat 2 & 4

Swim fishy, swim fishy, Swim fishy, swim fishy...

e Start adding in barred instrument parts to fill out the structure of the song. These
could be from the original score or creations from your class *see the extension
below.

¢ Experiment with improvisations using recorders or barred instruments [one group
maintains the chord progression on the xylophones and another group
maintains the “groove” using the rhythms abovel].

Final form:

o Rondo form would work well o include improvisations, along with
foundational accompaniment patterns. Decide as a group what this will look
like.

Extensions:

o Brainstorm a list of favourite things to be used for creating new
accompaniment patterns. These can be put onto non-pitched or pitched
instruments.

o Add Alto, Tenor, Bass Recorders — these could replace or be in addition to the
accompaniment patterns on the barred instruments.
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