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The end of the school year is fast approaching and
as we wrap up the 2024-2025 calendar year, it is
time to reflect on all the things that we have
accomplished and endured this school year. From
the students’ perspectives, they have tackled new
curriculum, standardized assessments, meeting new
people, AMI/Snow Days & MAP testing to name a
few things. 

Our teacher perspectives vary a little though. Some
of the items we have tackled are: incorporating the
Portrait of a Gifted Learner MO-GLOs into our
teaching, identifying more underrepresented gifted
populations, exploring new technologies (AI and
ChatGPT), besides all the other things that you do on
a daily basis. We tend to wear many hats during the
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week and our plates are always full. I don’t know about you, but there is always an

unfinished checklist of to-do items waiting to be completed. It never seems to get

smaller; just continually crossing off items to then add a few more new items to the

list. 

Speaking of to-do lists, you definitely need to add some upcoming dates to your list

that you won’t want to miss. If you are a new gifted teacher, you will want to check out

GAM’s New Teacher to Gifted workshop on July 21-22, 2025 in St. Louis, MO. This is an

amazing opportunity for you to hear from several gifted teachers and experts around

the state, who will give you a lot of “gifted tools” for the start of your school year. 

Another date to mark down is our annual GAM conference, which will be on October

17-18th, 2025 at MO State University in Springfield, MO. We are still accepting

conference proposals at this time until May 23rd and would love to learn from you.

Mark your calendar now & use up the last of your PD funds from this calendar year. If

the funds are gone for this year, you could start planning to use your PD funds at the

beginning of the year for these wonderful learning opportunities. Please check out the

GAM website for more information. www.mogam.org

As you are receiving this issue, Teacher Appreciation Week is May 5th-9th this year. I

want to take this opportunity to say how appreciated you are by your students, your

parents, your community and the GAM organization. We truly thank you for all of your

support, donations, and volunteering that you do to help our gifted students across

Missouri. Please remember that you are making a difference in the lives of gifted

students each and every day!

Enjoy the rest of your school year and make some time to relax and recharge this

summer. 
 

Best,

Heather Tomicich

Executive President
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GAM Awards!

Dede Smith Friend of Gifted Award

Named for GAM founder and former president Dede Smith, who helped establish the Missouri
Scholars Academy and led Drury’s Center for Gifted Education until her passing in 1991.

This award honors individuals who have significantly contributed to gifted education in Missouri.
Nominees may include administrators, counselors, teachers, media professionals, business leaders,
mentors, advocates, legislators, or other community members.

Requirements: One nomination letter (can be co-written and signed by multiple people).

Fill out a nomination form HERE.

Delma Johnson Outstanding Educator of Gifted Award
Delma Johnson, a GAM founder and 1988 DESE Pioneer in Education Award recipient, inspired
generations of gifted educators.

This award recognizes exceptional educators in gifted education, including gifted teachers,
program coordinators, or college professors directly involved with gifted students. Nominees must
be GAM members.

Requirements: Two nomination letters—one from a supervisor, one from another professional
(colleague, mentor, or professor).

Norine Kerber Parent of Gifted Award

Named in honor of Norine Kerber, a dedicated GAM and NAGC volunteer.

This award recognizes Missouri parents, step-parents, or guardians who have made outstanding
contributions to gifted education.

Requirements: One nomination letter (can be co-written and signed by multiple people).

https://docs.google.com/forms/d/e/1FAIpQLSdXcV_vcyDm6ntBsUjM7txFTdSpmh4IrADXAizo6IEkL7bIYA/viewform
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GAM Awards!

Bob Roach Scholarship for New Teachers
Established in 1999 and renamed in 2007 to honor Bob Roach, a lifelong gifted educator, this $250
scholarship supports new teachers pursuing gifted certification.

Applicants must be in their first or second year of teaching gifted, be working toward certification,
and be GAM members.

Requirements:
One-page personal statement on their passion for teaching gifted students
Letter of reference from a supervisor or university professor

Fill out a nomination form HERE.

Vicky Bennett Distinguished Student Award
Named for beloved gifted and art teacher Vicky Bennett, this $250 scholarship honors one
outstanding Missouri student (grades 3–8) each year for excellence in academics, leadership, and/or
the arts.

Requirements:
Letter of recommendation (non-family member)
Recent photo
Signed parent/guardian release form
750-word student essay addressing:

The nominated activity or interest
How they became involved
Its impact on them and others
Future plans and goals related to it

https://docs.google.com/forms/d/e/1FAIpQLSdXcV_vcyDm6ntBsUjM7txFTdSpmh4IrADXAizo6IEkL7bIYA/viewform
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Exceptional Learners: Outsider Within
Experiences in Schools
By Kathryn Fishman-Weaver, PhD.

Before taking my current position in school administration, I led gifted and special
education programs in our public schools, including several collaborative projects
between the two programs.   Our collaborative work and the friendships my students
developed helped make visible educational barriers and boundaries that many of my
students and colleagues had not noticed before. 

Jax   was a student participant in one of these collaborative projects between our
Advanced Placement Language Arts class and our Community Skills class (a program for
students with profound disabilities). At first, Jax worried that he might not have much in
common with his peers in the community skills program. “However, this proved to be
completely false,” he says, “as we spent much of the time socializing about our favorite
football teams, what [we did] during the weekend, what movies we have recently seen, etc.
I think all of us were surprised at the amount we had in common.” 

Graduation photos by Rebecca Allen Photography at the 2024 high school graduation for Mizzou Academy.

 I first wrote about these partnerships in a 2013 article for the American Journal of Education Forum.
Two of the student quotes in this piece are pulled from that original article. 
 All student names in this article are pseudonyms.

1

2

1

2

GAMbitFeaturedWriter
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Outsider-within is a concept from the feminist
standpoint theory. Developed by Patricia Hill Collins
(1986), this concept speaks to the ways people with
multiple-marginalized identities (such as Black
woman physicians) are uniquely able to see and
critique the systems in which they participate but
aren’t truly accepted (see: Blackstock, 2024). In this
paper, I argue that twice and thrice-exceptional
students may have similar experiences and
perspectives navigating school. 

While the common interests Jax names in
developing friendships with his peers in the
community skills program are not specific to
exceptional identities, I wonder how the shared
experiences of being an outsider-within our school
system also contributed to these new friendships. 

Isaac, another participant in this project, shared
that, “I would see them every day, yet know nothing
about them. I refer to them as them instead of we,
yet we are both students. It seems as if [students
who receive] special education services go to a
different school, yet the truth is they share the very
same school we do.”

Jax and Isaac’s reflections map against the continued
separate education of students with disabilities. As
gifted educators, we have a responsibility to
challenge this map. Our exceptional students are
already showing us the way. I think of my students
like:

Bia, who has complex developmental and
physical disabilities and led our school in an
initiative to promote nonviolence;
Karla, a profoundly gifted student who tutored in
our ASD program, and in doing so, discovered
another space in school where she, too, felt at
home; and

E x c e p t i o n a l  L e a r n e r s continued from Page 6

What is exceptionality?
Etymology. The Latin root for exceptional
comes from exceptio, originally meaning an
exception or restriction. In the late 14th
century, excepcioun (from Anglo-French)
meant the act of leaving out or excluding
from a rule or condition.
Exceptional. The form exceptional was first
noted in 1840. Today, the word is often used
as a compliment, meaning better than
expected; however, it also means unusual,
surprising, and outside the norm. In schools,
“exceptional learners” describes students
who receive gifted and/or special education
services. 
Twice-exceptional or 2E. This term was first
used in the mid-1980s (Pape, 2024). It refers
to students who present with both high
abilities or giftedness and disabilities,
including learning disabilities, physical
disabilities, and other neurodiversities.
Research on twice-exceptional learners
played a key role in founding the Jacob K.
Javits Gifted and Talented Students
Education Act (Boren, 2007) to serve students
traditionally underrepresented in gifted and
talented programs (U.S. Department of
Education).
Thrice-exceptional (3E). 3E students meet
the multiple identity markers in twice
exceptionality and also come from
historically and continuously marginalized
cultural groups. As Dr. Joy Davis shares
(2025), “Culturally diverse gifted students
(particularly Black, Brown, low-income
gifted) are also underrepresented and
underserved in gifted education. In my view,
this category of underrepresentation creates
another group of exceptional learners.” Davis
says that educators need to create a new
“paradigm that provides space for attention
to the needs of culturally diverse twice-
exceptional learners, they have been
designated as 3E.”
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Travis, a 2E student who wrote his own pathway through high school, including AP classes,
community internships, and an extra year to graduate.

As outsiders-within, these and countless other exceptional learners are helping us reimagine
space, programming, and services for our schools. 

The Power of Connection

E x c e p t i o n a l  L e a r n e r s continued from Page 7

Graduation photos by Rebecca Allen Photography at the 2024 high school graduation for Mizzou Academy.

Much of my teaching has centered on helping exceptional young people lean into their talents,
practice leadership, and discover that they are not alone. As I began my work in school
administration, I was also finishing a longitudinal study with gifted young women (Fishman-
Weaver, 2018). This study followed a group of high-ability students for six years, beginning
with their junior year in high school.

While preparing this article, I found a journal entry I had written near the end of that study. In
the entry, I reflected on a question a friend had posed: What is the most important lesson your
students learned from participating in the project?

"Learning that they were not alone. Before this project, so many of the students
thought they were the only ones who struggled with anxiety, depression, stress,
loneliness, or imposter syndrome. Finding out that, actually, these are shared
experiences and that there are tools we can use to work through them was
pretty amazing. After that, I'd say recognizing that they weren't alone in these
experiences taught them that maybe there are actions we could take to bring
about change. This really fueled our work around wholeheartedness."
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E x c e p t i o n a l  L e a r n e r s continued from Page 8

The students I reference in this article “have made creative use of their marginality—their
outsider-within status (Collins, 1986).” While I am grateful for their creativity, leadership, and
friendship, this work shouldn’t be our students to carry. As educators, we are responsible for
reducing the marginalization that contributes to these outsider experiences. Border-crossing
projects (Doulgas, 2016), like those named in this article, offer an important revision to
separate educational programming. 

Our work with twice and thrice-exceptional learners calls on us to deepen our intersectional
understanding of the identities and experiences students bring to class (Ford, Moore, and
Harmon, 2005.). At the same time, we must also understand the historical systems that have
contributed to these outsider and separate experiences. This work includes critically
examining and speaking back to the overrepresentation of Black students and students from
marginalized backgrounds in special education programs (NCLD, 2016) and the persistent
underrepresentation of Black students and students from marginalized backgrounds in our
gifted programs (Antonello, 2024).

As educators, we are responsible for meeting students right where they are as we also actively
remove barriers to their full participation in educational programming. Yes, sometimes this
work may feel exceptional, and yet this advocacy is part of what gives meaning to our work. 

Kathryn Fishman-Weaver, PhD, is the Gifted Association of Missouri
featured writer for 2025. She serves as the executive director of
Mizzou Academy and as an associate teaching professor in school
leadership and community engagement. She is a sought-after
international speaker and the author of several books on education
and inclusion in schools.
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CERTIFICATION
Also available is the option to
take certification courses to
earn an endorsement from
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gifted education
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Education faculty and 
active expert practitioners
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In this issue, we explore the realm of twice-exceptional learners from multiple angles. You'll
gain valuable perspectives from professional counselors, family members, teaching staff,
and 2e individuals themselves as they offer their knowledge about the twice-exceptional
journey and suggest practical approaches for recognizing abilities, managing difficulties,
and establishing nurturing settings where these unique learners can flourish.

Twice-exceptional students (also called 2e learners) constitute one of the most frequently
overlooked and inadequately supported populations in educational environments.
Moreover, these students are particularly difficult to identify because their exceptional
abilities and learning challenges tend to mask one another. When appropriate educational
programming is absent, twice-exceptional students' potential remains undiscovered and
their talents go unrealized.

What is twice exceptional (2e)?
The term “twice exceptional” or “2e” refers to intellectually gifted children who have one or
more learning disabilities such as dyslexia, ADHD, or autism spectrum disorder. Twice-
exceptional children think and process information differently. Because of their unique
abilities and characteristics, 2e students need a special combination of education programs
and counseling support.

To learn more, check out these free resources on twice-exceptional learners:
GAMbit Winter Article: Twice-Exceptionality (Kircher-Morris, 2024)
Twice Exceptional: Definition, Characteristics, & Identification
Twice Exceptional Students: Who They Are and What They Need
High School and Transition Experiences of Twice Exceptional Students with Autism
Spectrum Disorder: Parents’ Perspectives (Madhaus et al., 2022)

2E Learners:
Where Giftedness

Meets
Exceptionalities
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https://nebula.wsimg.com/4de79f6f27d0a02d18c1302baf56fbe8?AccessKeyId=26085D3D6B0761E711B5&disposition=0&alloworigin=1
https://nebula.wsimg.com/4de79f6f27d0a02d18c1302baf56fbe8?AccessKeyId=26085D3D6B0761E711B5&disposition=0&alloworigin=1
https://nebula.wsimg.com/4de79f6f27d0a02d18c1302baf56fbe8?AccessKeyId=26085D3D6B0761E711B5&disposition=0&alloworigin=1
https://www.davidsongifted.org/gifted-blog/twice-exceptional-definition-characteristics-identification/
https://www.davidsongifted.org/gifted-blog/2e-students-who-they-are-and-what-they-need/
https://www.frontiersin.org/journals/psychology/articles/10.3389/fpsyg.2022.995356/full
https://www.frontiersin.org/journals/psychology/articles/10.3389/fpsyg.2022.995356/full


The term twice exceptional or 2E tends to be defined as a student who has an identified

“exception,” giftedness (exception one), along with another diagnosed learning or

developmental challenge (exception two). For the ease of conversation, I will discuss the

2E “student;” however, please note that the exceptions impact one’s life, not just one’s

school life. To serve the 2E student successfully we need accurate and comprehensive

identification, a strong understanding of the exception as it relates to educational and

social and emotional development, and to identify the team of individuals that will

implement the appropriate supports for the student. We want to avoid traumatizing the

student, which can occur from an inaccurate diagnosis, a missed diagnosis, a lack of

services, a lack of understanding of the exception(s), and teaching strategies or attitudes

that may harm rather than help. 
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Twice Exceptional: More Than a Label
By Nancy Bonn-Winkler, M.Ed., LPC (Grit and Grace Counseling Services, LLC)

There is a layer of complexity when diagnosing and

trying to access support services for the 2E student.

The label is the identifier. It helps us identify a

“condition” and sometimes a category like gifted,

attention deficit hyperactive disorder (ADHD), autism

spectrum disorder (ASD), or a learning disability (LD).

Because one exception can mask another it can be

difficult to get an accurate diagnosis, and therefore

the needed support services. Alternatively, a school

may not recognize a student’s diagnosis based on their

current school progress. This happens when the gifted

student is “doing well enough” or the unidentified

gifted student, is “not doing well enough.” Either way,

access to services can be compromised.
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2 E :  M o r e  t h a n  a  l a b e l continued from Page 15

Once exceptions are identified; a plan can be developed for effective and comprehensive

support. Each exception requires a deeper understanding beyond what the label suggests.

For example, “gifted” is more than being “smart,” ADHD is more than struggling with

attention and/or regulating behavior, autism is more than a communication and sensory

issue, and a learning disability is more intricate than struggling with learning. The

specialist, a crucial member of any team, cannot be the only one with an in-depth working

knowledge of the exception. Teachers and counselors, at a minimum, must have a robust

foundation of knowledge in the area of exception(s) so they can provide support daily, not

just during the prescribed service times. This is a topic that needs more attention and

backing at the state and local levels.

Lastly, it is important to develop a school team that will build an effective plan based on

observations, what is known, what works and why, and what doesn’t and why. The keeping

and sharing of longitudinal data is an efficiency agent, assisting in meaningful growth

plans and supports throughout the educational career of the student. This allows for the

transfer of information from setting to setting and for the goals to be fluid throughout.

With consistency and the continuance of using tools and strategies that work, we can

build the 2E student’s learning efficacy and their confidence as a successful lifelong

learner.  





There is a societal awareness that different individuals present with different strengths

and weaknesses, but very rarely do most account for the extremified experience where a

person may present with not only intellectual or cognitive gifts, but also disabilities. Such

a state is labelled ‘twice-exceptional’ or in shorthand ‘2E’. As an example, myself: in a

university analysis I have been labelled as ‘gifted’, this on account of the results of an IQ

test and on account of a high percentile of vocabulary, and also in the same evaluation

diagnosed with cognitive disabilities: attention-deficit hyperactivity disorder (ADHD) and

autism spectrum disorder (ASD), as well as the mood disorders major depressive disorder

(MDD) and generalised anxiety disorder (GAD). This paper aims to analyse the life

experiences of myself as they relate to being a twice-exceptional individual.

In this instance signs were noted from early childhood; those nearby such as family

commented on strong language adeptness at a young age, and meanwhile educational

professionals were concerned over a strong lack of social development. This pattern of

above-average linguistic capability and beneath-average social development was observed

throughout much of youth. 
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Assessment of a Twice Exceptional
Experience
By Andie Belz (Rockwood High School Student)
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A s s e s s m e n t  o f  a  2 E  E x p e r i e n c e continued from Page 18

I was observed to rarely attempt socialisation, especially with peers, and often did not

succeed in developing lasting or intensive friendships. The reason is unknown as I did not

understand why in my immature age, nor do I recall any comments from adults or

teachers on why this might be, nor do I have contact with anyone who would be able to

answer. From my grown perspective it appears that others already exist in, and have

always existed in, solidified cliques or groups which are often difficult to enter into; this

has been true across multiple settings and I do not recall a time or place in which a group

was actively developing. As of today I have managed to acquire two very strong friends,

though not a consistent circle.



Editor's Note: The author has humorously chosen to demonstrate effective time
management by strictly adhering to a 500-word limit, even mid-sentence.
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A s s e s s m e n t  o f  a  2 E  E x p e r i e n c e continued from Page 19

As for the linguistics, they have not helped me except for in emails. They have stabbed me

in the back. Due to a mindset that is very overwhelmed with facets and details and refuses

to describe things without exactly the appropriate words; I overcomplicate. Despite

confidence and adeptness in grammar, vocabulary, and (sometimes) ability to organise

thoughts, I do not know where to cease my writing or the preparation thereof or

determine what is not essential. Currently I am failing my language arts class because my

thoroughness has come around to smite me; I am missing 55 of the 65 possible points

available for ‘reading’ and 10 of the 13 available for ‘writing’ due to fixation on other tasks

to the point where I simply neglected those ones until I forgot. What’s more is that I don’t

enjoy writing. My field of choice is the visual arts, which I am not ‘gifted’ in. Yet the other

issues still affect me; due to them, I struggle to limit my work in the manner of abiding by

deadlines and communicating with appropriate brevity. This has caused





If you’ve been to this rodeo enough times, probably you know at least one gifted child who

has trouble making good decisions and acts impulsively. And one who struggles with

where to start amongst so many thoughts and can’t keep track of what the directions are.

And one who has no real sense of time and winds up spending way too long on a minor

part of a task. These difficulties: with organization, prioritization, initiating tasks,

managing time, inhibiting impulses, and regulating emotions are all examples of

underdeveloped executive functioning skills. Further, these difficulties are more

commonly found in those who are twice exceptional, particularly asynchronous, or

experience significant overexcitabilities. Fortunately, there are ways to help guide these

gifted students into developing better executive functioning skills.

S U M M E R  2 0 2 5 P A G E  2 2

Executive Functioning
By Dr. Brandi Klepper (Missouri Licensed Clinical Psychologist at A Place to Grow, L.L.C.)

First and foremost, talk with these kids about

executive functioning and collaborate with them on

building skills such as focusing attention, building

working memory, inhibiting impulses, planning and

organizing, initiating tasks, regulating self,

monitoring progress, and transitioning. Flesh out

any of these as needed for a particular child, offering

assistance with concrete and abstract aspects.

Maybe it’s helping them determine what study space

is best suited toward their needs – quiet and

minimal distractions or music on and in front of a

window. Or maybe it’s help practicing focus by

taking four minutes each day just looking at and

thinking (only) about the rock on the table. Add in

information about brain development, and how

challenge and repetition build stronger neural

connections – a better-connected brain.  



Look to students for direction; scaffold; facilitate their progress. There are lots of verbal

cues to help with their progress. So, choose what is most natural for you… and least

annoying for them. Use your own words to suit your needs. Examples include the

following:
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E x e c u t i v e  F u n c t i o n i n g continued from Page 22

Time to make a list of what needs to be done.

How’s that working out for you?
What should you do next? 

What are some ways to stay focused? 

Visualize the information. 
Remember to remember the details. 

You need a way to remember to do that. 

You seem frustrated. Might be time for a break.
You need a routine for that.

How are you going to remember to do that?

 Set a timer to help you stay focused on this section.

 What steps do you need to keep in mind?

Which of those is most important?

What’s the first step we need to take? Think about when you’re going to start that.

What’s your body doing now? Time to see if you need to course correct.

What are the smaller steps in that? If I were you, I would consider…

Time to stop and think about what happens next.

Set an alarm with enough warning to give you time to get to a stopping point.

What did you do the last time you had a problem like this?

Let’s close the blinds to keep out unneeded stimuli.



It is vital to keep expectations realistic, meeting each individual child where she is based

on what she can accomplish routinely, and underscore that practice is critical. Be an apt

observer and identify where his abilities fall and where they fail. Try to avoid

circumstances that have historically garnered poor results and look for simple

environmental modifications. Notice when the child has succeeded and try to generalize

that circumstance. Celebrate progress; don’t wait for success. Anything above baseline

ought to be reinforced, no matter how short of the ultimate goal it is. And keep in mind

that sometimes we’re striving for “good enough,” even if we know it could be better. 

 

Remember, one of your biggest assets is modeling the skills the child needs. Cheesy self-

talk verbalizing your own struggles and solutions is powerful. “I know I’m going to try to

put this off, so I’m doing it first and then taking a break.” “I’m not going to have enough

time to finish this, but I am going to start.” Over time, they’ll internalize those lessons,

whether they want to or not.  

Lastly, enjoy helping them grow. Not everyone has the honor of such impact. You do.   
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Throughout my time being identified as a twice exceptional student, I have noticed

how my teachers, peers and family have perceived me as extremely bright, but

some things are often overlooked about me because I am a gifted student with

ADHD. Being twice exceptional means I am gifted but also have a deficit. For me,

that is ADHD. They see my peers being able to sit still in class while my body and

brain are always looking for more. Some of my teachers have recognized this and

allowed me to walk around freely or tinker with objects around the room, allowed

me to take breaks to get up and move, or gave extra reminders when I sometimes

blurt out in class when it isn’t my turn. Because of my ADHD, I have a hard time

with extra stimulation in the classroom. I have a teacher who has recognized this

and allowed me to sit at a desk that is not in a group and to work independently for

projects. She has helped me by acknowledging my needs and realizing that the

increased stimulation of loud groups and classrooms increases my anxiety and

causes me to have outbursts. People often think that kids can’t be gifted and have a

deficit at the same time. I wish my teachers and peers would recognize that

because of my ADHD I sometimes say things without thinking. The more my brain

is in overdrive, the more I have these moments. When you are twice exceptional,

you want to go above and beyond in terms of being gifted and showing intelligence

but often don’t have all the tools needed to balance the deficits that come along

with ADHD. I wish teachers would learn more about twice-exceptional kids and

understand we thrive in a gifted classroom, but it's okay if we still need extra help

and support. Acknowledging these extra needs helps me feel included and be

productive in the classroom. 
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Under the Surface
By Nolan Herries (Rockwood Middle School Student)



At home, I find myself saying things before thinking them through, so my words

are often interpreted incorrectly but my parents have done a good job creating

boundaries while still understanding I may say or do something that’s impulsive.

We use the phrase “want to try that again?” which helps my brain reset and know I

should think it over and try again. This allows us to move on in a positive way. For

me, my brain goes into overdrive when I feel overwhelmed or I am in a loud,

overstimulating place. While school and learning come easily for me, studying for a

test often throws me overboard. My parents have realized this and work to help me

balance my schedule to space out studying so I can do small sessions to not feel

overwhelmed and shut down.

I wish that more people understood what it was like being twice exceptional and

that I am not a bad kid. I can be smart and need extra help to make my brain and

body both be successful. For teachers, they should always be trying to make the

best work environment for their students while also keeping it structured, maybe

letting your student use headphones or let them take a walk before some tests or a

5-minute break; these things can all make a huge difference.

Remember that even some of the smallest acts of change can make a big difference

in how kids learn and succeed.
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As of the date of this writing, the State Legislature is in the middle of their 2025
legislative session. The Gifted Association of Missouri had to cancel their Gifted
Education Day at the Capitol, due to inclement weather in February. However,
gifted students continue to come to the Capitol to advocate for continued gifted
education programs in their schools.
 
GAM’s legislative priorities this session include legislation that has been filed by
Rep. Scott Miller, from St. Charles County. House Bill 1473, would include a “weight”
or additional funds for schools that provide gifted programs and services for gifted
students. As the legislature discusses revising the state’s school foundation
formula, GAM wants to ensure a seat at the table to discuss funding for gifted
students be included. Please ask your State Representative to support Rep.
Miller’s House Bill 1473.
 
GAM also advocates for increased funding for the Missouri Scholars Academy and
the Missouri Fine Arts Academy. Currently, the Department of Elementary &
Secondary Education, the Governor, and the House of Representatives have
approved core funding for the Academies at $850,000.00. To fully fund the
academies and not have to charge participants to attend, we are requesting an
additional $150,000.00. Therefore, please ask your State Senator to support $1
million funding for the 2026 Missouri Scholars Academy and the Missouri Fine
Arts Academy.
 
GAM continues to monitor and watch other educational issues moving through the
political process. Please take action when GAM forwards a request for action. Your
voices are very important to our success on behalf of all gifted students.
 
If you have questions, please contact GAM’s Governmental Consultant Kyna Iman,
at kynaiman@earthlink.net
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Missouri State Capital Report
By Kyna Iman (GAM Governmental Affairs Consultant)
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Asynchronous development is a common trait among gifted children. Often gifted learners

are well beyond their years in intelligence, but either at their age or behind in social and

emotional skills. As a parent of 3 gifted children, I developed a different viewpoint to

asynchronous development as my children grew older. 

When my older daughter was in kindergarten, she was identified for our district’s gifted

program; she was intellectually gifted. This ability to think about ideas and understand

more complex concepts often clashed with her ability to emotionally handle the ideas.

One spring day, her kindergarten teacher told me that when the kids were talking about

plants and seeds, my daughter started crying because the plants would die eventually. The

teacher asked me to tell my daughter not to cry about this anymore. As a first time parent,

I was embarrassed to be called out, and I told my daughter maybe don’t cry about plants

dying. I did not really understand how asynchronous my daughter was. Looking back, I

would have talked more carefully with my daughter about her feelings surrounding death

and how to process those thoughts. I would have also talked with her teacher about how

gifted kids feel big emotions, and her job was to help her understand how to manage those

feelings, not to criticize these feelings. 

I learned slowly that I needed to look at kids where they were- not where they were

supposed to be. We often feel our gifted children “should be” able to do any number of

skills assigned to a certain age. She should be able to sit still all day, he should be able to

read all those words, she should be able to make friends with anyone. But, gifted children

are still children; just because they can learn and think differently, does not mean that

they can do everything when they are “supposed to”. Now I look more closely at what level 
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Asynchronous Development
By Laura Edwards NBCT (Rockwood School District)

GAMbits
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of skill my children can do, and what are strategies to help make those skills better. It is a

waste of time to focus on the “supposed to”; find the level and more forward. Learning is

much more productive when the teacher and the learner are realistic and honest with

each other. 

I learned to listen to my kids and think about what they could really do. In sixth grade, my

daughter switched to middle school, and to a different time schedule than elementary

school. Most kids this age went home to (often empty) houses on their own until parents

or other older siblings arrived home. My older daughter was in no way comfortable with

this. She could read at the twelve grade level and was a grade ahead in math, but being

home alone for hours after school seemed overwhelmingly scary to her. Should she have

been able to do this? Maybe. However, as parents we didn’t want to have a stressed out

child everyday after school. We arranged for her to go back to her sitter’s after school for

sixth grade. Our daughter was more comfortable, she helped with the younger kids at

daycare, and gained confidence throughout the year. By seventh grade, she was absolutely

ready to stay home alone after school, and even came to enjoy her time alone. We listened

to her and decided to do what she was actually ready for- not what she “should be” ready

for. 
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Asynchrony continued from Page 33
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Asynchrony continued from Page 34

I understand the concept of taking calculated risks at each age, and I agreed that kids

need to take risks. However, if a kid isn’t ready, she will not do the task until she is ready -

no matter how much you push as a parent. My younger daughter refused to ride a bike

until she was 10. We tried tirelessly from age 6 on to get that kid riding. We bribed, we

begged, we went to the park as a family without her to ride bikes. Nothing was going to

make her ride that bike until she was ready. She is a gifted child who would not take that

risk until she was ready for it. As a gifted child, all she could see was all the things that

could go wrong. Her brain worked herself into a million problem situations. She was smart

enough to know what would happen, but not emotionally ready to just take that risk of not

falling off the bike. She eventually learned how to ride a bike, and it was her own

determination and comfort level that helped her learn. 

In my classroom as a gifted educator, I have come to look at my gifted students at where

they are- not where they are supposed to be, and move forward from there. What good

does it do to talk about and obsess over “he is supposed to be able to read a grade level

above” or “he cannot even put his own clothes away at home” or “he is so afraid of

thunderstorms, but he can practically explain them like a meteorologist”? My goal as a

teacher is improvement. I don’t focus too much on the skill level a student has coming into

my classroom, but where do we need him to be and how can we get there? Gifted kids

sometimes just need a slightly different timeline. Focus on how to get better, not how far

behind you are right now. 
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If you question authority on any issue, you may be seen as not being a
team player, which can offend those in leadership. This dynamic
becomes more intense when individuals without a gifted background
have had negative experiences with identified gifted individuals. My
own experiences this past year have brought me back to my school
days, navigating the minefield of questioning things that truly deserve
inquiry. As a child and now as an adult, this often doesn’t go over well. I
once again felt the sting of being disliked simply for being someone
who questions and examines everything, almost instinctively. It's a
fundamental part of who I am. “I overthink, therefore I over-am.” My
friends and I chuckle at that quote, yet it's challenging to live a life
where you feel like you're too much for those around you.
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Embracing Inquiry: Creating Safe
Spaces for Gifted Minds
By Pamela White (Nevada R-V School District; Teacher of the Gifted K-5 (20 years

experience); Parent of the Gifted (21 years experience))

GAMbits
and Pieces

I was reminded of what our students face in the
classroom and how crucial it is for us to provide
them with a space to be their true selves. They
need an environment where they can question
alongside other non-judgmental thinkers,
challenging thoughts and ideas. As Ted Lasso
wisely put it, we should strive “to be curious,
not judgmental.” Furthermore, it's vital for them
to feel seen—truly and empathetically seen by
others. It really does feel that bad sometimes; it
can be heartbreakingly heavy. It’s not “too”
anything; it’s just HEAVY, and that burden needs
to be shared because community matters.
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If community helps us develop our sense of identity, do we want these
gifted and talented children to accept the narrative that questioning
makes them stand out negatively? That it's better to lay low than to
stand tall? One test does not define us, and one person's insecurities,
neatly packaged in their unprocessed emotional baggage and thrust
upon a child, certainly do not define that child either.

Our classrooms are vital because they serve as safe spaces for these
kids to be seen—they are emotional oases. As educators, we must teach
them the social skills to recognize the emotional baggage handed to
them, smile, and politely decline to carry it. We must encourage them
to stand firm in their own identities and callings.

E m b r a c i n g  I n q u i r y continued from Page 37

What happens when those around you constantly criticize and judge
you? It impacts your self-worth. The last thing we want is for our
young thinkers to let negativity seep in, leading them to judge
themselves harshly and unfairly, all to smooth out their rough edges so
they “fit in.” We were never meant to conform. We were meant to be
the cogs that drive change and progress.



GAM District 
Regional Directors

Region 1 is located in southeast Missouri and includes the following
counties: Carter, Ripley, Ste. Genevieve, St. Francois, Perry, Madison,
Wayne, Bollinger, Cape Girardeau, Butler, Stoddard, Scott, Mississippi,
New Madrid, Dunklin & Pemiscot.

Region 1 Director  Crystal Koenig 

Region 1 Assistant Director  Tara Pruett

Region 2 is the central/east region of the state, covering Audrain,
Boone, Callaway, Camden, Cole, Cooper, Gasconade, Howard, Lincoln,
Miller, Moniteau, Montgomery, Morgan, Osage, and Warren counties.

Region 2 Director  Brian Stuhlman 

Region 2 Assistant Director  Jody Thompson 

Region 3 is located on the west side of Missouri and includes Platte,
Clay, Jackson and Cass counties.

Region 3 Director  Jenna Nelson 

Region 3 Assistant Director  Jody Brison-
Molina

Region 4 is located in northeast Missouri and includes the following
counties: Putnam, Schuyler, Clark, Sullivan, Adair, Knox, Lewis, Linn,
Macon, Shelby, Marion, Chariton, Randolph, Monroe, Ralls, Scotland,
and Pike.

Region 4 Director Emily Woodall

Region 4 Assistant Angie Cochran

Region 5 is located in the northwest corner of Missouri and includes
the following counties: Atchison, Nodaway, Holt, Andrew, Buchanan,
Clinton, Dekalb, Gentry, Worth, Harrison, Daviess, Caldwell, Mercer,
Grundy, and Livingston. 

Region 5 Director Ashley Zeiler

Region 5 Assistant Director Sarah Mason

Region 6 is located in the middle of the southern region of Missouri
and includes the following counties: Franklin, Washington, Crawford,
Maries, Phelps, Pulaski, Texas, Dent, Iron, Reynolds, Shannon, Howell,
and Oregon.

Region 6 Director  Michelle Bobo 

Region 6 Assistant Director  Christina
Wallace 

Region 7 is located in the southwest region of Missouri and includes
the following counties: Vernon, Barton, Jasper, Newton, McDonald,
Cedar, Dade, Lawrence, Barry, Stone, Taney, Ozark, Douglas,
Christian, Wright, Webster, Greene, Polk, Dallas, and Laclede.

Region 7 Director  Heather
VanOtterloo 

Region 7 Assistant Director  Christina
Landburg 

Region 8 is located in the eastern portion of Missouri and includes the
following counties: St. Charles, St. Louis, and Jefferson. 

Region 8 Co-Director  Jennifer Blank 

Region 8 Co-Director  Aisha Hasan 

Region 9 includes the following counties: Bates, Benton, Carroll, Cass,
Henry, Hickory, Johnson, Lafayette, Morgan, Pettis, Ray, St. Clair,
Saline, and Vernon.

Region 9 Co-Director  Kristine Torres

Region 9 Co-Director Jodi Blumhorst
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