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Introduction

BackgroundWhy Traumalnformed Schools?

Research suggedtsat nearlya quarter of studentsvithnessed violence in their homes, schools, and
communities in the past year, and thiato-fifths of children ages 17 and younger have witnessed

violenceat some point in their lifetimé.The impacts of these traumatic ahighly stressful events

psychological, emotional, and neurobiologiealan be significant and seveiafecting emotional

regulation, memory, cognitive and naiognitive skills, physical health, and otherpepr r t s of a chi
development?

In schods, trauma can reveal itself in myriad wakiat make learning difficujtincludingchallenges
developing language and communication skidlg|ding trusting relationships with peers and adults,
limited executive functions (e.g., goal setting and planning, anticipating consequeandffectively
engaging in classroom curriculum and instruction.

To help educators and other school personmedlerstand how trauma can affestudents in order to
more effectively meet theineeds, many schools and communities across the courdnd here in
Pennsylvania have implemented &raumalnformed Approach to Educatian

el THINGS TO CONSIDERsential Elements of a Trauntiaformed School Systefn
@ Identifying and assessing traumatic stress.

Addressing and treating traumatic stress.

Teaching trauma education and awareness.

Having partnerships with students and families.

Creating a traumdnformed learning environment (social/emotional skills and wellness).
Being culturally responsiandinclusive

Integrating emergency management and crisis response.

Understanding and addressing staff sedfe and secondary traumatstress.

Evaluating and revising school discipline policies and practices.

10 Collaborating across systems and establishing community partnerships.

7/
=
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Traumainformed schootommunities foster supportive learning environmeittsougha wholeschool
systems bangeapproach beginning with promoting awareness and understanding of trauma for all
staffto create trauma sensitive environmerasd leading to moreomprehensivérauma responsive
efforts that provide universal, selected, and targeted strategiemtne effectively meet the educational
needs of students who have been impacted by trauand need additional supports

Because of their scope and scale, efforts to build and sustain trawnfimened school communities
often occur oveseveral years and thugh a multiphased approach. Figufeprovides an overview of

1 KAf RNBY Q& 9 E, ChildTiends, 2018. + A 2f Sy OS

2 Using Positive Behavioral Interventions & Supports (PBIS) to Help Schools Become Mor&dmaitivex
Wisconsin Department of Public Instrigr, accessed August 8, 2019.

3 Using Positive Behavioral Interventions & Supports (PBIS) to Help Schools Become MorSamsitiva
Wisconsin Department of Publinstruction.

4 Essential Element3he National Child Traumatic Stress Network.



https://www.childtrends.org/indicators/childrens-exposure-to-violence
https://dpi.wi.gov/sites/default/files/imce/sspw/pdf/mhtraumausingpbis.pdf
https://dpi.wi.gov/sites/default/files/imce/sspw/pdf/mhtraumausingpbis.pdf
https://www.nctsn.org/trauma-informed-care/trauma-informed-systems/schools/essential-elements

the key phasesf planning, implementing, and sustainitrgumainformed schools, while recognizing
the need forongoingevaluation anccontinuousimprovement.

Figurel. Multi-Phased Procedsr Adopting a Traumanformed Approach

PHASE Prepare to
Adopt a Trauma
Informed Approach

PHASE 43ustain
Traumalnformed
Approach

PHASE ZEnvision Your
Traumalnformed School

PHASE 3Align Trauma
Informed Approach With
Other Evidencéased
Approaches

_‘@’_ THINGS TO CONSIDERUMa and Substance Abuse

\  Studies have demonstrated a strong connection between trauma exposure and substan
abuse in adolescents. Research suggdststeens who have experienceahysical or sexual
abuse/assault were three times more likely to report past or current substance abuse thi
peers who did not have a trauma history. Adolescents with substance use disorders are
significantly more likely than peers to experience traas resulting from risky behaviors, an
may be less able to cope with traumatic events.

For additional information on the intersections of trauma and substance abuse in
adolescents, please séinderstanding the Links Between Adolescent Trauma and Subst:
Abuse: A Toolkit for Providdrem the National Child Traumatic Stress Network (2008).

Supporting Traumdnformed Approaches in PennsylvaniAct 18 of 2019

Act 18 of 20194SB 14)3was signed into law on June 28, 20atending Act 44 of 2018 and establishing
new requirements and initiatives related to school safety and security. Among its provisions, Act 18
addedSection 1311Bto Article XIHB (School Safety and Securizfthe PA Public School Code
supportingthe creation of a Trauminformed Approach Plamhe Act also established additional
requirements in the PA Public School Camteraining of board members and employees in trauma
informed approaches to educatio(For a full listing of statutory requirementslated to trauma

informed approachegplease see Appendix)

5 Adapted fromLeading Traum&ensitive Schools Action Gyitational Center on Safe Supportive Learning
Environments, U.S. Department of Education.
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https://www.nctsn.org/sites/default/files/resources/understanding_the_links_between_adolescent_trauma_and_substance_abuse.pdf
https://www.nctsn.org/sites/default/files/resources/understanding_the_links_between_adolescent_trauma_and_substance_abuse.pdf
https://www.legis.state.pa.us/cfdocs/legis/li/uconsCheck.cfm?yr=2019&sessInd=0&act=18
https://www.legis.state.pa.us/cfdocs/billinfo/billinfo.cfm?syear=2019&sind=0&body=S&type=B&bn=144
https://www.legis.state.pa.us/cfdocs/legis/LI/uconsCheck.cfm?txtType=HTM&yr=1949&sessInd=0&smthLwInd=0&act=14&chpt=13B&sctn=11&subsctn=0
https://www.legis.state.pa.us/cfdocs/legis/LI/uconsCheck.cfm?txtType=HTM&yr=1949&sessInd=0&smthLwInd=0&act=014&chpt=13B
https://safesupportivelearning.ed.gov/sites/default/files/TSS_Training_Package_Action_Guide_0.pdf

UnderArticle XIHB of the PAPublic School Codechool entitiesan apply fofunding through the

School Safety and Security Commitithin the Pennsylvania Commission on Crime and Delinquency
(PCCD) for prograntisat address safety and security, includitgit not limited to,those that promote
traumainformed approaches to education.

Section 13083. School Safety and SecyriGrant Program

() SPecific Purposeg The committee shall providgants to school entities for programs that
address safety and security, includiqg

(21) Traumainformed approaches to education, including:

(i) Increasing student and school employ®eess to quality trauma support

services and behavioral health care, including the following:
(A) Hiring or contracting with certified guidance counselors, licensed
professional counselors, licensed social workers, licensed clinical social
workers, schol psychologists and other professional health personnel to
provide services to students and school employees.
(B) Developing collaborative efforts between the school entity and
behavioral health professionals to identify students in need of trauma
suppot and to provide prevention, screening, referral and treatment
services to students potentially in need of services.

(i) Programs providing:
(A) Traumainformed approaches to education in the curriculum,
including training of school employees, schomators and behavioral
health professionals to develop safe, stable and nurturing learning
environments that prevent and mitigate the effects of trauma.
(B) Services for children and their families, as appropriate, who have
experienced or are at risk ofgeriencing trauma, including those who
are lowincome, homeless, involved in the child welfare system or
involved in the juvenile justice system.

Section 131Bof the PAPublic School Codel s o r e g ui rSehsol Safetsg and UG ’ s
Committee develop and adojgt Model Traumdnformed Approach Plan that school entitiesistuse
when applying foSchool Safety and Secur®yants:

Section 1318B. Traumainformed approach.

No later than August 31, 2019, the committee shall develop a model trénfoened approach
plan that shall be used by a school entity applying for a grant under sectiorB(3(8L). The
plan must include the following:

(1) Designation of at least one indilual who:
(i) is assigned to the school;
(i) oversees the implementation of the plan, integrating the coordination of services and

LINEFSaaA2ytt RS@OSE2LIVSyd Ayid2 GKS aoKzzf Syd
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(2) Coordination of services among:
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https://www.legis.state.pa.us/cfdocs/legis/LI/uconsCheck.cfm?txtType=HTM&yr=1949&sessInd=0&smthLwInd=0&act=014&chpt=13B
https://www.pccd.pa.gov/schoolsafety/Pages/default.aspx
https://www.legis.state.pa.us/cfdocs/legis/LI/uconsCheck.cfm?txtType=HTM&yr=1949&sessInd=0&smthLwInd=0&act=14&chpt=13B&sctn=6&subsctn=0
https://www.legis.state.pa.us/cfdocs/legis/LI/uconsCheck.cfm?txtType=HTM&yr=1949&sessInd=0&smthLwInd=0&act=14&chpt=13B&sctn=11&subsctn=0
https://www.legis.state.pa.us/cfdocs/legis/LI/uconsCheck.cfm?txtType=HTM&yr=1949&sessInd=0&smthLwInd=0&act=14&chpt=13B&sctn=11&subsctn=0

() 6KS adGddzRSYyd FyR (KS aiddzRSyiaQa FlLYAterT
(ii) the school; and

(i) county-based services, community care organizations, public health entities, nonprofit
youth service providers, communibased organizations, organizations that provide before
or after-school care and other similar groups that are located in the community.

(3) Indication of how coordinated services are provided based on a trénfioraned apprach
with an understanding, recognition and responsiveness to the effects of trauma on
education, absenteeism and school completion, including the secondary impact of trauma on
school employees.

(4) Utilization of evidencé®ased or evidenemformed approache that are tailored to the
community to ensure that data is collected and the effectiveness of the tranforaned
approaches are determined.

(5) Professional development and support for school staff which fosters a culture in the school
entity and communityghat is informed about how to understand, recognize and respond to
trauma and address the impact of trauma on students as a secondary impact on school
employees.

Use ofthe Guidelines

This document was developed by the Committee to assist school entities applying for funding to support
projects relatedtotrauma nf or med approaches to education throu
Security Grant Program, as required®sction 1311 of the PAPublic School Cod&he guidelines are

intended to provide aminimum set of criteria and elementfor inclusionA y a4 OK22f Sy iGAGASaAQ
Informed Approach Plan, and should be customized and adapted to meet the unique needs,

capabilities, and goals of specific school communitiBtease noteThese arenly guidelines, ad a

school entity should consult with their solicitor to ensure compliance witfreldvantstate andfederal

lawsin the development of their specific plans and implementation strategies.

While the documat was designed for school entities seekgrgnt funding,the guidelines and plan
template can also serve as a resource for any school entity or community looking to implement-trauma
informed approaches to education, whether they are in the beginning stages of exploring and planning
or if they already hae wellestablished, comprehensive strategies in plaldee guidelines were also
designed to provide relevant, evidenbased resources and information for school entities to use as
they work to develop and enhance traudArgormed communities.

_‘@’_ THINGS TGONSIDER: Using PCCD School Safety and Security Grants to Support Plan
4 N

If your school entity does not currently have a formal plan on how to make your school
community traumainformed, you should include in your application that this plan development
will be part of your requested projectYou do not have to have a formahplin place at the

time of application, but you will need to complete one as part of your gr@anant funds are
eligible to be used for this purposé&or example, school entities can use their awarded funding
to support costs associated with assessmefdanning,and stakeholder engagemerfsuchas
community evenhostingor facilitation costs)as well as other activities that support the
planning, development, implementation, and evaluation of an eviddrasged traumanformed



https://www.legis.state.pa.us/cfdocs/legis/LI/uconsCheck.cfm?txtType=HTM&yr=1949&sessInd=0&smthLwInd=0&act=14&chpt=13B&sctn=11&subsctn=0

approach Additional infomation regarding funding criteria and resources for applicants is
available orP_C C Bchapl Safety and Secunitgbpage

As you work on developing your plan or strengthening your existing implementéteGommittee
encouragas school entitiegdeterminetheir readiness and capacity through a needs assess(sent

G/ 2y RdWSBR REYy Baa ! &a S daadditipnalinforthafion). dts #ell agngage in a
continuous review of what is working well and where improvements can be added to the process. Being
traumainformed isa comprehensive and dynamiadertaking,and one that benefits from

incorporatinga wide range of @rspectives and input frorteachers, support staff, administrators,

students, their families, and theroader community.


https://www.pccd.pa.gov/schoolsafety/Pages/default.aspx

Glossary oKey Terms

1. Adverse Childhood Experiences (ACEA)term associated with a 19%enters for Disease
Control andPrevention (CD@nd Kaiser Foundation study which identified three common
forms of adversity that affect children: physical and emotional abuse, neglect, and household
challengesThe study found strong positive correlations between the number of ACEsarp
experienced and the likelihood of negative outcomes later in life.

2. Alternative Education for Disruptive Youth (AEDYPrograms implemented by a school district,
area career and technical school, a group of school districts, or an Intermediateictit
removes disruptive students from regular school programs in order to provide those students
with a sound educational course of study and counseling designed to modify disruptive behavior
and return students to a regular school curriculum.

3. CommunitySchools? Public schools that seek to mitigate the impact of poverty on academic
performance by meeting the needs of students and families through locally driven partnerships.
Community schools create vibrant, safe, and welcoming environments vshadents are
challenged and supported to achieve their maximum potential.

4. Complex Traumd:Trauma that happens repetitively and may result in direct harm to the
i ndividual and/or interfere with the crhail d’ s
describes both children’s eodftenmkaninvasive,o0 mul t i pl
interpersonal nature- and the wideranging, longerm effects of this exposure. These events
are severe and pervasive, such as abuse or profound neglect. Thely wsgal early in life and
can disrupt many aspects of the child' s devel

5. Culturally Responsivé®The valuati on, consideration, and i
language, heritage, and experiences leading to supportedilegrand development.

6. Early Warning Systert:Early warning systems use readily available data on attendance,
behavior, and course grades to alert teachers and administrators to students who are on a
pathway to dropping out of schodEarly warning systashelp educators know what to look for
amid the myriad datgoints collected about students, am@n be implemented at the middle
and high school levelseven as early as'grade.

6 Adverse Childhood Experiences (ACEBC, National Center for Injury Prevention and Control, Division of
Violence Prevention.

”PA Public School Code of 194&icle XIXC. Disruptive Student Progran#sticle XIXE. Private Alternative
Education Institutions for Disruptive Students

8 Pemsylvania ESSA Consolidated State,/Rennsylvania Department of Education, May 31, 2019. See also
Community Schoak WholeChild Framework for School Improvemdfl and Coalition for Community Schools,
April 2017, and D. Jenkins and M. Duffgmmunity Schools in Practice: Research on Implementation and Jmpact
Research for Action, January 2016.

9 Complex Traumaihe Ndional Child Traumatic Stress Network.

10 Culturally Responsive Systeiennsylvania Training and Technical Assistance Network (PaTTAN).

I Early Warning and Response SysteBweryone Graduates Center.
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https://www.cdc.gov/violenceprevention/childabuseandneglect/acestudy/index.html
https://www.legis.state.pa.us/cfdocs/legis/LI/uconsCheck.cfm?txtType=HTM&yr=1949&sessInd=0&smthLwInd=0&act=014&chpt=19C
https://www.legis.state.pa.us/cfdocs/legis/LI/uconsCheck.cfm?txtType=HTM&yr=1949&sessInd=0&smthLwInd=0&act=014&chpt=19E
https://www.legis.state.pa.us/cfdocs/legis/LI/uconsCheck.cfm?txtType=HTM&yr=1949&sessInd=0&smthLwInd=0&act=014&chpt=19E
https://www.education.pa.gov/Documents/K-12/ESSA/PennsylvaniaMay2019RevisedPlanAmendments.pdf
http://www.communityschools.org/assets/1/AssetManager/Community-Schools-A-Whole-Child-Approach-to-School-Improvement.pdf
http://8rri53pm0cs22jk3vvqna1ub-wpengine.netdna-ssl.com/wp-content/uploads/2016/01/RFA-PACER-Brief-Community-Schools-in-Practice-January-2016-v2.pdf
https://www.nctsn.org/what-is-child-trauma/trauma-types/complex-trauma
https://www.pattan.net/Multi-Tiered-System-of-Support/English-Learners/Culturally-Responsive-Systems
http://new.every1graduates.org/tools-and-models/early-warning-and-response-systems/

7. Every Student Succeeds Act (ESSHgned into law on December 10, 2015 by President Barack
Obama, thecvery Student Succeeds Act (ES€aythorized the Elementary and Secondary
Education Act (ESEA) of 1965. Developed aisdqal with strong bipartisan support, ESSA
replaced No Child Left BelBedacdtionlawZ€ée Bh s alsv ahiea na
Consolidated State Plarequired under ESS#as approved by the U.S. Department of
Educationn January 2018.

8. Individualized Education Plan (IEP)An IEP is a written plan for the provision of services for
the education of students with disabilities or gifted students. Under federal and stat@ldvic
school entitiesn Pennsylvanihk ave a r esponsi bi Hobtey” feolri gcihb |l ed rfeo
special education services and/or accommodations, incluldicating, identifying, and
evaluating all students with suspected disabilities, includingniot limited to evaluating a
student for who a request for an evaluation has been made. Two criteria exist for an IEP, both of
which must be met:
a. The student must meet one of the 13 disability categories defined byritligiduals
with Disabilities Education Act (IDEand
b. The student must need special education (that is, the child requires specifically designed
instruction to receive educational benefits).

9. Multi-Tiered Systems of Support (MTSSR standardsaligned, comprehensive school
improvement framework for enhancing academic, behavioral and seniational outcomes
for all students. As part of the MTSS framework, cdissiplinary teams represented at the
local education agendy.EA, school, grade and individual levels use a probisaiving process
to integrate evidencéased academic, behavioral, and soeilotional practices matched to
student needs and with fidelity of implementation. A continuum of suppond services exist
acrosghree tiers(Universal, Secondary, and Tertiagid is undergirded by higiuality
professional learning, cultural responsivity, partnership and meaningful involvement with
families, and dynamic decisianaking that rests on the use of reliable and valida sources.
a. Tier 1 (UniversalProvide preventive, proactive, and universal interventions to support
academic instruction for all students.
b. Tier 2 (SecondaryProvidetargeted interventions to support students classified as
academi c a lwhoyequirarmorerintesvdntjofi than is typically provided within
Tier 1 (Universal) supports.
c. Tier 3 (Tertiary): Requires the most intensive level of intervention for students with the
most significanthigh intensityacademicsupport needgassessment ksed)

10. Pennsylvania School Climate Surv@yie PDE Office for Safe Schools develdmsd online
school climate surveyfer use by school entities in Pennsylvania. These surveys providelsch
with formative and summative climate data for use with needs assessments, program
development, and short and lorgrm planning. The domains measured by the surveys include:
Social Emotional Learning, Student Support, High Expectations and Acadgm/CHiillenge,
and Safe and Respectful School Climate.

2|EPs and 504 Service AgreemgeRennsylvania Department of Education.
B Multi-Tiered Systems of Support (Acadenfehnsylvania Technical Assistance and Training Network.
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https://www2.ed.gov/documents/essa-act-of-1965.pdf
https://www.education.pa.gov/K-12/ESSA/Pages/default.aspx
https://www.education.pa.gov/K-12/ESSA/Pages/default.aspx
https://sites.ed.gov/idea/
https://sites.ed.gov/idea/
https://www.paschoolclimatesurvey.org/Beta.aspx
https://www.paschoolclimatesurvey.org/Beta.aspx
https://www.education.pa.gov/K-12/Homebound%20Instruction/Pages/IEPs-and-504-Service-Agreements.aspx
https://www.pattan.net/Multi-Tiered-System-of-Support/MULTI-TIERED-SYSTEM-OF-SUPPORTS-ACADEMIC

11. Pennsylvania Youth Survey (PAYSA biennial survey of Pennsylvania school students in the
6™, 8", 10" and 12" grades to learn about their behavior, attitudes, and knowledge concerning
alcohol, tobacco, other drugs, and violence. Since 1B8LD hasponsored and conductettie
PAY S0 assess use/misuse of harmful substances and behaviors as well as risk Eatersto
these behaviors and the protective factors that help guard against them.

12. Positive Behavior Interventions and Support (PBtSX proactive, multtiered approach to
discipline that promotes appropriate student behavior and increased learning. gtBvides
direction and a decisiomaking framework for developing a comprehensive system of behavior
support tailored to individual program and school needs, and is based on attered model.

a. Tier 1 (UniversalProvides a system of supports to gtihldents in a school based on
preventative practices which emphasize teaching and reinforcing expected student

behaviors.

b. Tier2 (SecondaryPr ovi des targeted interventions to
ri sk,” who requi r estypaalyprovidediwithin Vier b (Universal)t han i
supports.

c. Tier 3 (Tertiary)Requires the most intensive level of intervention for students with the
most significant behavioral/emotional support neg@ssessment based)

13. PostTraumatic Stress Disorder TBD)A clinical diagnosis that applies to people who have
experienced a traumatic event and who suffer a particular constellation of symptémpgrson
does not need to meet the diagnostic criteria for PTSD to be impacted negdtyueyuma or
to beneit from traumainformed care.

14. Professional Development Activities that:

a. Are an integral part of school and local educational agency strategies for providing
educators (including teachers, principals, other school leaders, specialized instructional
support personnel, paraprofessionals, and, as applicable, early childhood educators)
with the knowledge and skills necessary to enable students to succeed in@weled
education and to meet the challenging State academic standards; and

b. Are sustained (nastandalone, tday, or shortterm workshops), intensive,
collaborative, jobembedded, datedriven, and classroosfocused.

15. Secondary Traumatic Stre$§The emotional distress that results when an indivicuedrs
about the traumatic experiences of another individual. Distress may result from hearing
someone’'s trauma stories, seeing high levels o
needing to retel!/l a student ' stedtdthertrguma.&thed / or s e
terms commonly used to refer to secondary traumatic stress include burnout and/or
compassion fatigue.

14 Pennsylvania Youth Survey (PARP&nsylvania Commission on Crime and Delinquency.

15 Qverview of Positive Behavior Interventions and Supports (PR8jsylvania Technical Assistaand Training
Network.

16 ESEA Section 8101(42).

17 Building Traum&Bensitive SchoglIblational Center on Safe Supportive Learning Environments, U.S. Department
of Educaion.
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https://www.pccd.pa.gov/Juvenile-Justice/Pages/Pennsylvania-Youth-Survey-(PAYS).aspx
https://www.pattan.net/Multi-Tiered-System-of-Support/MTSS-Positive-Behavior-Interventions-and-Supports/Positive-Behavior-Interventions-and-Supports-PBIS
https://safesupportivelearning.ed.gov/building-trauma-sensitive-schools

16. Section 504 PlaiService Agreement® A Section 504 Plan describes the regular or special
education and related aids and services a student needs and the appropriate setting in which to
receive those services to meet requirements for students with disabilities under Section 504 of
the Rehabitation Act of 1973.Plans/agreements can inclugetting forth the specific related
aids, services, or accommodations needed by the student, which are implemented in school, in
transit to and from school, and in all programs and procedures, so that tigest has equal
access to the benefits of the school s educat:.
extracurricular activities.

17. SocialEmotional Learning® The process through which children and adults understand and
manage emotions, set and achiepesitive goals, feel and show empathy for others, establish
and maintain positive relationships, and make responsible decisBntalemotional learning is
positively correlated with improved academic achievement and other developmental outcomes.

18. Student Assistance Program (SAMstablishedinder Section 1547 of PRublicSchool Code
SAHs designed tassist school personnel in identifying issues including alcohol, tobacco, other
drugs, and ment al health issues which pose a b
requires all school entitie&chool districts, charter schools, and cyber chartbosts)to have
SAP programs for all grades (elementary and secondetmgPA Network for Student Assistance
Services (PNSARggional Coordinators are available to provide technical assistance to support
schools in meetig required criteria.

19. Toxic StressExcessive or prolonged activation of stress response systems in the body and
brain. Toxic stress can negatively impact healthy development.

20. Trauma? Includes results from an event, series of events or set of circurossathat is
experienced by an individual as physically or emotionally harmful or threatening and that has
|l asting adverse effects on the individual
mental or spiritual wetbeing.

S co

21. Traumalnformed Approach? Includes a schoakide approach to education and a classreom
based approach to student learning that recognizes the signs and symptoms of trauma and
responds by fully integrating knowledge about trauma into policies, professional learning,
procedures and practices for the purposes of recognizing the presence and onset of trauma,
resisting the reoccurrence of trauma and promo
culture, climate and demographics and the community as a whole.

22. Universal Seening?? Screening is conducted to identify or predict student®o may be at risk
for poor outcomes (e.g., academics, social skills, behavior, mental health). Universal screening
assessments are typically brief, conducted with all students at a graele #nd followed by

1842 U.S.C. 8§ 12162ADA, 22 Pa. Codel%.2, 15.7. See alsBarent and Educator Resource Guide to Section 504
in Public Elementary and Secondary Schbob8, Department of Education, Office for Civil Rights, December 2016.
¥What is SELRollaborative for Academic, Social, and Emotional Learning (CASEL)

20 PA Public School Code of 1949, Section 102 (Definitions).

21 PA Public School Code of 1949, Section 102 (Definitions).

22 Katie Eklund and Eric Ross@uidance for Trauma Screening in Schadégional Center for Mental Health and
Juvenile Justice and Defending @ihdod State Policy Initiative, September 2016.
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https://www.legis.state.pa.us/cfdocs/legis/LI/uconsCheck.cfm?txtType=HTM&yr=1949&sessInd=0&smthLwInd=0&act=14&chpt=15&sctn=47&subsctn=0
http://pnsas.org/
http://pnsas.org/
https://www2.ed.gov/about/offices/list/ocr/docs/504-resource-guide-201612.pdf
https://www2.ed.gov/about/offices/list/ocr/docs/504-resource-guide-201612.pdf
https://casel.org/what-is-sel/
https://www.legis.state.pa.us/cfdocs/legis/LI/uconsCheck.cfm?txtType=HTM&yr=1949&sessInd=0&smthLwInd=0&act=14&chpt=1&sctn=2&subsctn=0
https://www.legis.state.pa.us/cfdocs/legis/LI/uconsCheck.cfm?txtType=HTM&yr=1949&sessInd=0&smthLwInd=0&act=14&chpt=1&sctn=2&subsctn=0

additional testingorshot er m progress monitoring to corrobo
screening, attention should focus on fidelity of implementation and selection of evidesased

tools, with consideration for cultural and gnistic responsivenesndrecognition of student

strengths?3

23. Youth Risk Behavior Surveillance System (YRBI®veloped in 1990 by the CDC to monitor
health behaviors that contribute markedly to the leading causes of death, disability, and social
problems among youth and adults in the United States, the YRBSS includes national, state,
territorial, tribal government, and local schelbhsed surveys of representative samples'df 9
through 12" grade students. Surveys are administered every two yearsducted by relevant
departments of health and education.

23 American Institutes for Research (AIR)
24 Youth Risk Behavior Surveillance System (YR@&%grs for Disease Control and Prevention.
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Before You Get Started

TheseGuidelinesvere developed to support school entities in their efforts to plan, implement, and/or
sustain traumanformed approachesBefore you begithe plan devéopmentprocess the Committee
recommends considering the followitkgy characteristics and objectives associated with each of the
four implementation phases to determine where your school entity currently falls, and hicnauma
Informed Approachesl&n should be tailored to your specific goals and needs.

Figure2. Key Characteristics and Objectives of Trauinéormed Schools by Phae

LI PHASE Prepare to Adopt a Traumiénformed Approach

=5 9 Leaders have articulated a commitment to adopting a tratinfarmed approach
(e.g., leaders have developed and implemented a communications plan for infor
staff about plans for integrating a traurAaformed approach)

I Resources have been allocatedsigpport the adoption of a traumaformed
approach(e.g., training to support change has been built into professional
development plans for the school year)

9 All school staff members have a baseline understanding of trauma and its impac
students and &ff as well as what it means to be a trausimformed school.

[ = e
vz
a

%) PHASE ZEnvision Your Trauménformed School
3 I The school entityinderstandsts current capacity related to trauma sensitivity.

I The school has a tailored plan in place for integrating traimfi@med practices
across core domain®.g., support staff development, create safe and supportive
environments, assess needs and provide support, build social and emotional skil
collaborat with students and families, adapt policies and procedures, etc.)

1 There are processes in place for ensuring maintenance of a tréufiorened
workgroup or similar multidisciplinary tea(e.g., MTSS/PBIS, SAP, etc.)

I There is a plan in place for monitoring progress towards goals.

1 There is a plan in place for evaluating impact related to adopting a tranfoamed
approach.

1 The school entity has an established process for ensuring ongoing alignment bel
different multidisciplinary workgroups and implementation teams employing simil
principles and goals to trauma sensitivities.

1 The school entity provides joint professairdevelopment activities related to traum
sensitivity and complementary approaches and framewd@ekg., MTSS/PBIS, SAP,
restorative practices, etc.)

9 The school entity has formally incorporated trauinéormed practices into other
approaches that alredy include implementation and monitoring procesgesy.,
MTSS/PBIS, SAP, restorative practices, emergency planning, etc.)

25 Adapted fromLeading Traum&ensitive Schools Action Gyibational Center on Safe Supportive Learning
Environments, U.S. Department of Edtion.
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https://safesupportivelearning.ed.gov/sites/default/files/TSS_Training_Package_Action_Guide_0.pdf

{@} PHASE 4: Sustain Trausirdormed Approach

1 The school entity identifies student, staff, and schievel outcomes associated with
adopting a trauméanformed approache.g., staff members report increased
satisfaction with their work, improved school climate survey scores, etc.)

The school entity pdates its traumanformed approach plans based on data.

The school entity engages with others who are adopting a trainftamed

approach.

I The school entity educaseothers in the community about trauma sensitivity and tf
effects of adopting a traumeaensitive approaclfe.g., other community members an
a0F1SK2f RSNAE IINB gl NB 27F {KS-inforonéd? 2 £
systems)

1
1

It is important to note that, iroughout every phase of implementing traurrdormed approaches,
effectivecommunications and messaging are esseniakping all stakeholders informed and providing
forums for feedback and ongoi ng i n piofdrmediappréachh el p
reflects local needs and has community Boyand support.

These phaseslsoalign with the stages of implementation designed by lional Implementation

Research Network (NIR&Nd utilized in evidencbased schoolwide intervemtn frameworks like the
Multi-Tiered Systems of Support (MTSS) and Positive Behavior Interventions and Support (PBIS) models
for system changet) Exploration; 2) Installation; 3) Initial Implementation; and 4) Full

Implementation?®

_‘@'_ THINGS TO CONSIDEwiilability of Funding to Support Phases of Implementation

\  As described previously in the&riidelinesdligible school entities can apply for funding
through PCCD’s School Safety and Secur.i
associated witlplanning, implementing, and sustaining trawimdormed approaches.
Additional information regarding funding criteria and resources for applicants is available
P C C Bchapl Safety and Secunitgbpage

26 SeeTraumalnformed Approaches in SchqaBolorado Department of Education, February 2018.
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https://nirn.fpg.unc.edu/national-implementation-research-network
https://nirn.fpg.unc.edu/national-implementation-research-network
https://www.pccd.pa.gov/schoolsafety/Pages/default.aspx
https://www.cde.state.co.us/pbis/traumainformedapproachesarticle

Guidelines for DevelopinGraumalnformed ApproachPlans

Using MultiTiered Systems of Support as a Guidigmeworkfor
Building Traumanformed School Communities

Many schools acrog3ennsylvanialreadyutilize aMulti-Tiered Systems of Support (MT&amework

and Positive Behavior Interventions and Support (PBIS) apptogehvide universal, targeted, and
intendve interventions and supports to meet both the academic and seciedtional needs of all

students The MTSS framework igtaee-tiered, schoolwide approach that promotes early identification
and support of students with learning and emotional/behavieeds. Importantly, the MTSS

framework design recognizes and addresses the broader contexts that impact students, schools, and
communities: school environment/culture, community, and family partnerships. Within these three tiers
are strategies and practis essential to creating a traunwaformed school.

Figure3. MTSS Framework for Traumaformed School¥

TIER 1Safe Environments and Universally Healthy Student:
Creating and Supporting a Traumaformed SchoolAll
Students/Staff)
1 Key StrategiesPromoting Positive School Climaleauma
Sensitive ClassroonEmergency Management, Mental
Health First AidBehavioral HealtrBullying Prevention,
Shool TherapeuticServices (ST®ducation, General
Wellness Support & Education
TIER 1 I Key PartnershipsSchool Community (administrators,
teachers, counselors, coaches, nurses), Community Men
and BehavioraHealth Organizations, Law Enforcement,
Youth Development Organizations, Advocacy Groups (e.
LGBTQ), Families

TIER 2

TIER 2Early htervention/ Identifying Students and Staff At
Risk(Some Students/Staff)

1 Key StrategiesScreening Students; Group Interventions
(GognitiveBehavioralTherapy, STS Support), Threat
Assessment, Peer Support

I Key PartnershipsSchool Community, Community Mental
and BehavioraHealth Organizations, Families

1 Key Strategiestntensive Individual and Family
Interventions; Traum&specific Treatment

T Key PartnershipsSchool Community, Community Mental
and BehavioraHealth Organizations, Families

27 Adapted fromCreating, Supporting, and Sustaining Tradmi@rmed Schools: A System Framewdike
National Child Traumatic Stress Network, 2017.

17


https://www.pattan.net/Multi-Tiered-System-of-Support
https://www.nctsn.org/resources/creating-supporting-and-sustaining-trauma-informed-schools-system-framework

Recognizing the significant body of evideaoel implementation sciencgupporting these frameworks,
the Committee recommends that school entities integrate tratdim@rmed approaches within broader
MTSS/PBIS system$e schoolwideystem transformation demanded by trauAr@ormed education
approaches aligns well with the stages and principles of implementation science at the core of
MTSS/PBIS frameworKkategrating within a comprehensive, evidendmsedschoolwideframework will
also help reduce likelihood that traumaformed efforts become siloed or unsustainable.

Additional information about providing a continuum of interventions and supports through MTSS/PBIS
and traumainformed approaches is available in Apperlix

Designation of Individual(s) to Oversee Implementation

As described previousl$ection 1311 of the PA Public School Coagjuires that school entities
designateat leastone ndividual within their Traumdnformed Approach Plan that meets certain
criteria:

(1) Designation of at least one individual who:
() is assigned to the school;
(i) oversees the implementation of the plan, integrating the coordination of services and
profSadAz2ylf RSOSt2LIYSyid Ayid2 G(GKS alOKz2z2ft Syl
[iaSNWSa a I YSYOSNI 2F || a0Kz22ftQa addRSyi
Beyondthese minimum statutory requirementshe Committee recommends that school entities
consider the following athey develop this section of their Plan:

1 Identify a Lead:t is importantto identify a single point person who will be responsible for
coordinating the implementation of your traurriaformed plan. This person can be at the
district or the school building level, whatever works best for yahoolentity. The lead should
meet the minimum &atutory requirementsdescribed irSection 13118 of the PA Public School
Code(see language abovdj it is a school employee, provisions of an individual contract or
collective bargaining agreement should be considered in making the assignment.

1 UseCommunity Partners Wiselyf you select someone from outside of the school community
(such asaan employedrom a partner university or nonprofit organizatipto serve as designated
individuals or aalead coordinato((if using a teanbased approach)t is essential that person
has the support and buiyn from the school admistration, preferably through aritten
agreement or memorandum of understandifigOU) that lays out the tasks and responsibilities
of the leadcoordinator and the school entityf serving as thenly designated individual, the
person must also meet other requirements provided in statffie., assigned to the school;
oversees implementation of the plan, integrating the coordination of services and professional

Ad
I.

S

AX M

devel opment into the school entity’s comprehen

s ¢ h oStublents\ssistance Program,&kP).

1 EnsureKnowledge of School and Broader Communiiyhomever is selected must fully
understand the needs of the school and the larger school commuitgludingstudents,
teachers/staff, andamilies.This person should alsat minimum be familiarwith the SAP

process and trained on the SAP mqddtallyservingags me mber of the school

team (SAP trainingequired for the lead)This person should also be familiar with the
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https://www.legis.state.pa.us/cfdocs/legis/LI/uconsCheck.cfm?txtType=HTM&yr=1949&sessInd=0&smthLwInd=0&act=14&chpt=13B&sctn=11&subsctn=0
https://www.legis.state.pa.us/cfdocs/legis/LI/uconsCheck.cfm?txtType=HTM&yr=1949&sessInd=0&smthLwInd=0&act=14&chpt=13B&sctn=11&subsctn=0

requirements and resources provided by the school entity for meeting the needs of students
with disabilities or those “thought Section be’
504 Plan.

Authority, Kills, and TrainingThedesignated individual(s) and/or leatordinator must be
given the authority to make the plan success&ghool entities shouldetect someone for this
role who has the skills to gain bty and can coordinate a variety of views.

EnsureAppropriate Workload and Scope of Responsibiliti&se school entity should create a
plan for the appropriate distribution of tasks and responsibilities across school personnel, with
specific attention to displacing other activities to avoid overking thedesignated individual(s)
and/or leadcoordinator, as well as othestaff who may be aiding in planning effottsrough a
team-based approach

THINGS TO CONSIDERdent Assistance Program (SA®¢mbership

As described previously, Act 18 of 2019 requires that school entittbgdetheir Trauma
Informed Approach Plaas part oftheir request for PCCD School Safety and Security Gfal
applying for funding to support traumiaformed approachesThis Plan mmst include the
designation of at least one individual tasked with the planning and implementation effort
and who also serves as a member of a sc

As required bysection 1547 of the PRublicSchool Codand supporting regulation2f Pa.
Code Chapter 12- Students and Student Servigeall school entities must implement a
comprehensive drug and alcohol education, counseling, and support services program.
PA Department of Education has designated SAP as the vehicle to require ahdcissil
entities in meeting this mandat®.SAP members should be representatives from any or al
the following groups: administrators, teachers, counselors, psychologists, school social
workers, nurses, or other related professional staff. teisommended that each SAP team
which ideally will B in every school buildingconsist of at least four members, but the size
of the team should be sufficient to effectively handle the caseload.

In addition, representatives from the county behavidnahlth and drug and alcohol system:
should be appointed as liaisons to SAP teams. Additional comrresid partners and
providers can also be included as members of the SAP team, as apprapdafehey are
trained in the Pennsylvant8AP model and wk closely with the school entibAnnual written
letters of agreementsimilar to an MOWpetween the liaison organization(s) and the schoo
entity authorize the organization(s) involvement on the SAP team.

School entities should ensure that any infottina or records shared with team members as
part of the SAP process align with its records policy (e.g., obtaining parent/guardian
permission to obtain records if student is under the age of 18).

28 Drug and Alcohol Education, Counseling and Support Services, BEC 24547 £3E, July 1, 2002.
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https://www.legis.state.pa.us/cfdocs/legis/LI/uconsCheck.cfm?txtType=HTM&yr=1949&sessInd=0&smthLwInd=0&act=14&chpt=15&sctn=47&subsctn=0
https://www.pacode.com/secure/data/022/chapter12/chap12toc.html
https://www.pacode.com/secure/data/022/chapter12/chap12toc.html
https://www.education.pa.gov/Documents/Codes%20and%20Regulations/Basic%20Education%20Circulars/Purdons%20Statutes/Drug%20and%20Alcohol%20Education,%20Counseling%20and%20Support%20Services.pdf

TOOLS AND RESOURGHESgrating SAP Team ar@ther Schoolwide Efforts
1 PA Network for Student Assistance Services (PNFA&)ides information,
assistance, and support related to SAP for Pennsylvania school entities

1 Pennsylvania Training and Technical Assistance Network (Pa¥WaxKing with
t59Qa . dzNBldz 2F {LISOALf 9RdzOIF GA2Y S t
development and technical assistance targeted to improving student results, incl
efforts fowsed on MTSS/PBIS and culturally responsive practices.

9 Safe and Supportive SchoelStandards Aligned System (SAS) Petidaintained by
PDE, the SAS Portal provides relevant resources foateds! in key domains,
including school climate and social emotional learning.

Developinga Plan Implementation Team

While it is advisable to have a single point person who will lead the effort, good coordination will only
occur if a variety of input and points of view are considered. A team approach to the development and
implementationofa s c hool e #nfoimedyAppsoacheas|Bnuisneaommendedin forming

such a team, school entities shoulalisit representativesrom the school community who can bring

their expertise and experiences to the table so that the plan considers a variety of perspectives. Some
suggeged team memberganinclude, but are not limited tothe following

1 Administrators(at both the schoolentity and building levels);

I Teachers

1 Sudent services staff;

9 Education support professionals;

1 <hooldistrict/entity socialemotional learning and/or counseling team members;

1 <hool counselorsschool psychologistand/or schoolsocial workers

1 <hool nurses;

1 School security personnel;

1 School ercaunsely ' s | egal

9 Parents/caregiversfamilies;

1 Students(where age appropriate);

1 Public relationsand communicationprofessionals

T Members of the school di strict/entity’s budget

1 Human relations/resources personnel;

1 CGommunity partners (as they are identified);

1 Localagencies and systemic partnensaluding law enforcement, juvenile justice, children and
youth, first responders, etc.and/or

9 Others, as identified by the individual school entity.
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THINGS TO CONSIDE&ablishing a Plan Implementation Team

1 Leverage Existing Multidisciplinary Teamnls: addition, it is likely advisable to make ut
of existing teams that are already established within the school entity, rather than
forming a brand new one for this sole purpose. This will allow for the planitd on
existing efforts.

1 Engaging Union Organizations and Boardtsis very important to engage all the unior
organizations (where applicable) and appropriate scheity boards in this process.
Utilizing their expertise will allow for a much easieplementation.

Conducting a Readiness Assessment

Before beginning the development of yolraumalnformed Approach lan, or strengthening an

existing one, it is essential to determine the current state of tratnfarmed policies, awareness,
training, programs, and practice3he intent of this readiness assessment is to help your school entity
figure out where you are now so you can determymair strengths and areas of need. It will produce a
gaps analysis that will allow you to better focus your efforts and funding. Additionally, it will help you
avoid duplication of what is already being doAgeadinessassessment should be conductedthg
planimplementationteamto address key questions and collect relevant information, including the
following:

T

{ OK2 2 f TRwméalkfdrrded Enplementation StageWhat is he overallexperience and
capacityof your school entity tontegrate, enhanceand/or sustaira traumainformed
approaclt? What ighe current statusoff o ur s ¢ h eftoits (ea.mo experehce at all;
universaleducational awareness trainings on trauma; development of a coordinated approach;
well-trained, wdl-experiencedschool communityetc.)?

o Professional Development and Training¢hat trainings are currently being provided to
the school entit® Who receives that trainingand how oftendo they occu®? How would
you assesthe quality and depth of these training¥?hat ould be improved?

0 Use of Screeningand AssessmentsiVhat screenings or assessmef@ither universal
or individual) are currently beingsedby the school entity and/or communityased
providersto evaluate social emotional skills, strengths, and needs, including those
related to trauma exposure and impact

0 Perceptions and Buin of School Communitypoes the school entity have data
available that specifically measures attitudes and feelings about perceptiondn buy
and/or overall school culture regarding trauma and trauimfBrmedapproachege.g,
feedback on needed trainings and professional dgwelent as well as evaluations of
their effectiveness)?

Quiality/Status of Other Schoolwide Frameworks and Prevention Effdfthat is the status
and quality of vgralsdahoolpreveion planmingteffosd padiciege.g.,
drug and alcohol preventiomnd behaviorahealth, suicide prevention, bullying, etc.)
including:

o SAP

0 MTSS/PBIS implementati®n

o Drug and alcohol preventiéh
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Mental health and behavioral healgupports?
Suicide prevention

Bullying preventiofa

Violene preventior?

Teen parenting support programs?
Otherrelevant initiative®

O OO O O0Oo

SocialEmotional LearningWhat universalprograms are in place to address the social
emotional needs of studentsnd staff? Has the school entity administeressessments or
universal screeningtost o0 e v al uat e -esdtiend skilshnd/or identifycsiudehts
with possible sociadmotional or behavioral health nee@df so, what were the results?

Collaboration and Quality of Relationships with Key Partners atak8holders Including

Parents, Caregivers, and Familiad¥hat collaborative effortgpartnershipsare already

underwaythat work to address critical aspects of student learning, healthAweihg, and

safety? How have these relationships and partnershipgved over time? What key

stakeholderseed to be brought to the table for efforts related to planning, enhancing, or

sustaining traumanformed approaches within the school community®w do the school

entity’s current par endlignfwithithese gfforshVgharga@eme nt st r ¢
improvements needed to ensure awareness and-loufrom parents, caregivers, and families

for traumainformed approache?

School ClimateWhat efforts haghe school entity made to better understand perceptions of
students, staff, parents/families, and the community regarding school clisradeother
relevant informatior? What opportunities and barriers exist for improving conditions for
learning, teachingand collaborating with schools that could impact efforts to implement and
sustain traumanformed approaches?

DisciplinePolicies, Practices, and Procedur®hat policies angorocedures areurrentlyin
place regardingtudentdiscipling Does the schal entity use discipline practices thatre
traumainformed, reducethe unnecessary use ekclusiorand referrals to law
enforcement/juvenile justiceand/or promote positive behaviofe.g., PBIS, restorative
practices, etc.)®hat does the data indicate regardidisproportionatediscipline?

THINGS TO CONSIDEfaluating Readined®r Traumalnformed Systems

Becoming a trauménformed school community is a systems transformation approach the
will require significanbuy-in and collective effort. This includes

1 Building, revising, and updating policies and procedures;

I Gaining support and collaboration from all parts of your school community;

1 Selectingand implemening evidencebased training on trauma and trauriaformed
approaches; and

i Other necessary actiongnformed by a needs assessment, data, and other relevar
information.

Throughout this process, it is essentia
efforts. While change can often be challenging, the climate and cultural shifts required b
traumainformed approaches will ultimately help adults better sethieir students, families,
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and communitiesTo make this change more approachable and less daurstihgol entities
should consider how they can leverage existing infrastructure and systems, such as
MTSS/PBIS frameworks, SAP, parent/family/community engageefforts, and other
systems to create sustainable traurrdormed approaches.

A variety of tools are available to help school entities conduct an assessment and provic
roadmap of to'mowe your plantfewargiricluding but not limited to the following
resources:
 TraumaSensitive Schools Training Package: Leading TrSaemsitive Schools Actior
Guide National Center on Safe Supportive Learning Environments, U.S. Departn
of Education.
1 School Health Assessment and Performance Evaluation (SHAPE), Siattenal
Center for Scbol Mental Health.
1 The Hexagon Tool: An Exploration Td@tional Implementation Research Network
(NIRN), University of North Carolina at Chapel Hill, 2019
9 Pennsylvania's Schoolwide Positive Behavior Intereaatand Supports System:
Training Readiness Checklist
1 Wisconsin School Mental Health Needs Assessment and Planning Template
Wisconsin Department of Public Instruction.

Cl%r TOOLS AND RESOURCBSducting a Readiness Assessment

Coordinating ServiceBased on Identified Needs

As described previousl§ection 13118 of the PA Pult School Codeequires that school entities

include within their Traumd@nformed Approaches Plan a description of how it will ensure coordination
of services:

(2) Coordination of services among:
() KS adGdzRSyd FyR (KS adGddzRSyiQa Tl YAfeErT
(i) the school; and
(i) county-based services, community care organizations, public health entities, nonprofit
youth service providers, communtigsed organizations, organizations that provide before
or after-school care and other similar groups that aredted in the community.

Beyond theseminimumstatutory requirements the Committee also encourages school entities to
consider the following best practices and recommendations as they identify needs and develop their
Traumalnformed Approach lans:

1 Identify Needs within a Tiered Screening and Interventions Framew@nkce a Readiness
Assessment has been completed, school entities should work collaboratively with stakeholders
and partners to develop the next phase of implementation: identifying andsagsg needs
within a tiered screening and interventions framework (MTSS) and creating a plan to coordinate
services among various partners.

_‘@’_ THINGS TO CONSIDER: Confidentiality and Privacy
rd

N 1 Be Mindful of Mandatory Reporting Requirements, Privacy Issaes]
Confidentiality ConcerndiVhen considering screenings, assessments, referral
protocols, and interventions/supports, it is important to ensure compliance with
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relevant mandatory reporting laws, as well as those protecting student and family
privacy. Under federal and state law, sch | entities’ pol i c
confidentiality of student records, including information related to mental and
behavioral health services. Programs and procedures, including referral protocol
must be mindful of student and family privacy ardgkally, youth and families from
diverse background would be engaged in all aspects of policy and program
development to improve likelihood of successful implementation.

9 Parent/Caregiver/Family Biyn and Consentlt is critical- and oftenlegally requied —to gain
the approval of parents/caregivers/families for components of tratinfarmed approaches,
such as screenings, referrals, and interventidfygour school entity considetaking a multi
phased approach that includes universal screeningsib from parents and families fahose
universalscreening toolsvould bean important first step. If parents, caregivers, or families are
reticent to give this permission, the traunsiaformed plan implementation team can consider
outreach and engagement parent/family support groups, such as the Parent Teacher
Association (PTA), groups repr esl&BM@advaracy he ¢ om
and supporgroups,and/or Title | teams to help improve awareness and earn support for the
screening pocessFinally, it is important for school entities to consider and develop appropriate
strategies for providing supports to students in cases where parent/caregiver/famiintand
support is not present.

_‘@’_ THINGS TO CONSIDE&ent/Family Buyin and Consent

A 1 Meaningful Engagement of Parents/FamilieSchools should provide meaningful
opportunities forparents, caregivers, and families to engage in program planning
decisionmaking,and implementation talevelop practices that will effectively
addr ess st &bh&ier 2, $amilies e ptovide critical information for
identifying students in need of more suppo8chools should also partner with
families to address safety issues and conceanslin any decisions related to
treatment, ifneeded (Tier 33°

9 Education for Parents/FamilieSiogether with community partners, schools can he
teach parents/families about the effects of trauma and stress on stwgjentluding
information about how to promote coping skills and improve their seof
psychological safef§} In addition, this education can help limit the likelihood of re
traumatization by helpingarents/caregivers understand that if they feel trauma is
substanti al i ssue in their or their
who can help them appropriately assess and address needs related to trauma hi

1 Consider Use of Universal Screening as Part of MTSS Framessdescribed earlier in this
document, universal screening is a core component of MTSS. These universal screenings are
used to identify strengths and risks across a broad range of factonsdiinglacademic,
behavioral, and sociamotional, in order to help identify needs and provide scHoated

29 Creating, Supporting, and Sustaining Trauimfmrmed Schools: A System Framewadike National Child
Traumatic Stress Network, 2017.

30 Creating, Supporting, and Sustaining Traumimrmed Schools: A System Framework

31bid.
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supports to children. Importantly, these universal screenings should focus on resilience and
skills, not traumatic experiences or trauma historys hiot recommended that school entities
use a traumaspecific universal screening tagluch as ACEs screening or similar taiige this
may in and of itself result in youth being traumatized or retriggering a prior trauma.

_‘@’_ THINGS TO CONSIDBRiversal Screening
rd

N I Planning Before a Universal Screrngis Administered to Ensure Readine8&fore
moving ahead, school entities should carefully consider and decide whether they
have the capacity and resources to proceed with universal screening. Thidemcl
ensuring the appropriate levels of supports and services are in place within the s
to address areas of need that may emerge frdra screeningFor school entities at
the early stages of implementation, planning informed by a readiness/needs
assessment is an essential pegjuisite to screening effort§Pleasesed / 2 y R dz
I wSI RAYySaa | aap2afarmsryioférmaiofi aboilt Refindss
Assessments.)

I Choose Screening T¢s)l Carefully:After carefully planning and considering
readiness, school entities shoulien determine what type of screening is most
appropriate. School entities should consider the following as they explpt®ns:

Is the screening tool reliable, valid, and evidehesed?

Is it free or can it be purchased for a reasonable cost?

How long does it take to administer and score?

Does it come with ready access to training and technical support for staff
Does it screemvhat we want to know? (e.g., sociamotionalskill leve] type
of generalmental healthor stressisk,resiliencypositive mentabnd
behaviorahealth and welbeing, academics, age range, €f.)

o Isitinclusive of all people groups (erace, ethnicity, gender, gender
expression or identity, sexual orientatiospcioeconomic statuslisability,
religious identity, national origin, English language learner status, etc.)?

O O O O O

1 Consider Starting Small, Then Schlp: School entities at théeginning phases of
implementation may want to consider starting screening efforts with a single grac
smaller pilot to gauge potential issues, such as capacity challenges, before
undertaking a larger universal screening.

1 Additional Screeningsissesments, and Referral Protocolfor Some Students (Tier 2 and: 3)
Beyond the universal screening described above, sawtiles should describe within their
Traumalnformed Approach Plarsystemsand strategies foearlyidentification, screening, and
progress monitoring for students receiving Tier 2 and/or Tier 3 supports and interventions
addressing more complex needsis should include a formal referral process that articulates
how and to whom students should be referred for more specialized sennezsding
information for school staff, parents/caregivers/families, and other relevant stakehol@ibese

32 AdaptedSchool Mental Health Screening Playbook: Best Practices and Tips from th#l&tigidal Center for
School Mental Health, University of Maryland School of Medicine, January 2018.
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specialized services will vary lghseol entity and communitybut may include a more detailed
assessment of an i ndshouldteicanductsdiruadafenand canfidentiagd d s t h
manner by qualified and appropriate professionals or providEngsecanalsoinclude referral

protocols forstudents identified as in need of further suppottsappropriate schoebased Tier

2 and/or Tier dnterventions, orto behavioralhealth providers trained in dealing with traumatic

responses (as appropriate) for follewp. While the referral process may look different from one

school entity to another, all schools should ensure adequate systems aodroes are in place

so referred students receive the supports they need. All schools should also include appropriate
documentation and ensure compliance with relevant federal and state laws as well as local

policies related to student and family confidéatity.

_‘@’_ THINGS TO CONSIDE&ditional ScreeningsAssessments and Referral Protocols
rd

\ I Leave Traumdscreenings anédssessments to Wellrained Professionals\ layperson
(such as a teacher) shouldt attempt to conduct a detailed trauma assessment. This
should bearole for a trained mental health staff member within the school entityasr
communitybehavioral health providersAs mentioned previouslgcreenings and
assessments related to traumgreptoms or trauma history shoulohly occur at a Tier
2 or Tier 3 level, not universallyier 1)

9 Distinguishing Trauma v®Disability: It is important that school communities
understand the difference between trauma and disability, as there are differeatls
for each.Without this awarenesshiere can be a possible overuse of disability servici
to address trauma due tmappropriate @ over-diagnosis.

I Keep in Mind Youth Resiliencgchool entities should keep in mind the resiliency of
youth and recognize that not every student who experiences trauma will need serv
To avoid the potential of inappropriate/ovaeferral, £hool entties should be sure to
have systems and protocols in place (and outlined in their Plans) that describe how
will consider factors beyond an identified trauma or trauma history to determine ne
for service and supports
1 Be Mindful of Mandatory Repding RequirementsPe nnsy |l vani a’ s
Services Law (CPSL) establishes requirements for adults considered mandated re
including school employees and health care professionals, to report suspected chil
abuse if they have reasonable ca&uto suspect that a child is a victim of abtisk is
unfortunately possible that during discussion or trauma assessment a staff membe
receive information related to suspected child abuse, including possible abuse by ¢
parent or family member, thahas not been reported. School entities should follow tk
requirements of law and established policies and procedures for reporting, as well
providing support to students.

1 Ensuring Equitablend InclusiveServices and SupportBnportantly, school entities
should take steps to ensure that appropriate supports are availabdd sbudents they
serve, regardless of background or identisace, ethnicity, gender, gender expressior
or identity, sexual orientatiorsocioeconomic statuslisability, religious identity,
national origin, English language learner status, etc.)

33 Mandated Reporters: Frequently Asked Questieep Kids Safe, PA Department of Human Services.
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A variety of tools are available to help school entitaestify appropriate screening,
assessment, and referral protocols for students, staff, and/or families in need of Tier 2 a
Tier 3 supports and interventions:

q@b TOOLS AND RESOUR@HSEitional Screenings, Assessments and Referral Protocols

9 Screening and Assessment of Child Trayi@hild Welfare Information Gateway
Provides multiple resources for professionals on screening and assessing traum
children and youth in clinical and nafinical settings (including schools).

I Guidance for Trauma Screening in Sclgp@efending Childhood Policy Initiative,
National Center for Mental Health and Juvenile Justice (204 Byovides guidelines
and information on the role of screening and assessment in the identification of
trauma, schoebased screening considerations dasuggestions for linking screenin
data with potential interventions within schools.

1 Integrate Traumalnformed Approaches Within Existingystem Coordination Effort$School
entities should build on their existing SAP team work when developing arldrimepting a
Traumalnformed Approaches Plan since it issady arequired process focoordinating
students, families, schools, and commuriigsed services to address a wide range of issues and
barriers to student learning, including traurfeSchool enties should refer to other
schoolwide/system coordination efforts identified through their Readiness Assessment to
determine additional groups/initiatives that should be engaged as part of planning and
implementation work.

9 Identify Available Services (Scheeind CommunityBased):The school entity should conduct a
review of the services and providers that are available both within the school community and in
the community atlarge as well as potential stateand nationallevel re®urces Recognizing the
significant variationn quality and availability of services across the commonwealth, the
Committee recommends that plan i mplementation
procesghat locates unique strengths and gaps. This prea®uldnclude meaningful
stakeholder engagement of partners, parents/caregivers/famibesl other relevant
community memberglaw enforcement, juvenile justice, children and youth, drug and alcohol,
mentaland behaviorahealth, etc.)

_\@f_ THINGS TOONSIDERdentifying Available Services
4

\ I ValueBeyondAddressingTraumaBehavioral ConcernsCommunity mapping can alsc
provide a reference for other, nebehavioral health/trauma services. Students may
have basic needs that can improve their mental, emotional, and physical health bo
and out of school (i.e., Maslow’s Hie

34 State law mandates that all school entities have SAP dlifar every grade level. If your SAP process is not

fully integrated into your school community, one of your first steps should be to work witR¢hesylvania

Approved SAP Training Providtoduild capacity and prose trainings on the model. Your Regional Coordinator

can provide support via team maintenance, as well as share information about local and statewide resources,
training opportunities, etc. Grants are available to offset the cost of the trainings andlistitite teachers while
personnel attend the trainings (for example, School Safety and Security Grants Program through PCCD as well as
PDE' s Safe Schools Grants).
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1 Meaningful, Ongoing Engagement of Partners and Key Stakeholdarsystems
coordination approach may prove helpful in identifying available services. There ar
number of modelsand approachethat can be incorporated into the process by schot
entities (e.g., Systems of Care, Communities In Schools, Community Schools,
Communities That Caretc.). Schools are encouraged to reach out to community
providers on a regular basis to ensure effectteiaboration and evaluate
implementation (e.g., are the number of referrals sufficient, appropriateness of
referrals, ways to improve communications between providers and schools, stratec
to work with kids, how to improve wraparound care, etc.). Fjnachool entities shoulc
also look to partner with their local first responders, in addition to children and yout
agencies, to establish lines of communication to inform the school when a child ha
experienced trauma that has triggered a system response

1 Seeking Input Before, During, and Aftédnce the mapping is prepared, it should be
shared with the school staff, parenésid families and community providers to gain
additional information and to help identify gaps in services that need to be addiess
The plan should also allow for flexibility to be updated as community needs, capab
and resources evolve.

TOOLS AND RESOURGIestifying Available Services

A variety of tools are available to help school entities conduct a CommMaipping process
or similar approach:
1 School Health Assessment and Performance Evaluation System (SNatfBzl
Center for School Mental Health
1 Pennsylvania Network of CarErilogy Integrated Resources.

Establish or Updaté&Agreementso Ensure Timely and Appropriate Referrals and Serviges
part of a Readiness Assessmeghaol entitiesshould identify existing partnerships and
collaborative initiatives that could impact trauniaformed efforts. Where necessary, school
entitiesshouldconsiderestablisting or updatingwritten agreements/MOUs with identified
providers to ensure that each partner understands their role in the dgliof services and the
requirement of coordination about what the student is receivimgh inside and outsidef the
school. This would include the mechanisms in place for referringand hamdinf a st udent
case and the sharing of data bamkd-forth on what is being provided and what results are
being observedin addition, there should be a clearly understood feedback loop developed by
the planimplementation team supported by clear school entity polici@sd procedures
regarding community partnships, referrals, and ongoing communication. Couskelld be
consulted in plan and policy development to ensure adherence to all relevant ethidavesid

An example of an MO[Responding to Suicidajong with a sample Referral FlowchésAP)
areincluded asAppendices C anid, respectively
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EnsuringTraumalnformed Servicesnd Addressing Secondary Trauma

As described previousl$ection 13118 of the PA Public School Coagjuires that school entiés
describe within their Traumé&nformed ApproachPlars how they will ensure a traumanformed
approach to coordinated servicasnd address secondary trauma of school employees

(3) Indication of how coordinated services are provided based on a trénfioraned approach
with an understanding,ecognition and responsiveness to the effects of trauma on
education, absenteeism and school completion, including the secondary impact of trauma on
school employees.

Beyond the minimum requirements outlined in statute, the Committee recommendsstitaiol entities
consider the following as they delog this section of their Plan:

f RootTraumaL Y F2 N)Y SR ! LILINE | TokrSdre aktrguminfiir@ed @pproaghité Y
services, it is recommended t hat sc iPlkeol entiti
Concepts of Trauma and Guidance for a Tradmi@med Approach

0 Realizing the widespread impact of trauma and pathways to recovery;

0 Recognizing trauma signs asygimptoms;

o0 Respondindpy integrating knowledge about trauma into all facets of the system

0 Resisting rdraumatization of traumampacted individuals by decreasing the
occurrence of unnecessary triggers and by implementing trainmftamed policies,
procedures, and practices

9 dearly DelineateRoles and Responsibilitied: s ¢ ho ol e Anformed/Apmoach Planu ma
should clearly delineateesponsibilitiesof partners while emphasizinthe unique role each play
in building and sustaining a traunaformed school community. For example, teachers should
not be expected to perform responsibilities that are in the purviewnehtal health clinicians
while school social workers, psycholagisand counselors should not be asked to take on
classroom responsibilities thare the purview oeducators

1 Partnerwith Well-Qualified, Trained ProvidersProviders who receive referrals from the school
entity should be well qualified arabpropriaklytrained on being trauménformed. If an
agency/organization igot trained buthasb e en i denti fi ed by a school e
implementation team adeing a good fit to meet certain identified needs, the school entity
should invite that agency/organizah to join inrelevantprofessional development
opportunities(both school and community based)

TOOLS AND RESOURCE#fing for Schools and Providers
I Training for Schools and EducatoheSupportfor Students Exposed to Trauma
(SSETtyaining is specifically designed for educators and school personnel who ai
not licensed to provide mental health or behavioral health supports. The SSET
training is available for free through an online platform.

9 Training for Schoeland CommunityBased Mentakand BehavioraHealth
ProfessionalsFor some schoantities, trainingof their mental health professional
staff serving in secondary schoatsCognitive Behaviorahterventions in Schools
(CBITSnight be beneficialResearch suggests that CBITS can significantly reduce
symptoms of postraumatic stress and depression in students exposed to violenc
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and other trauma® Bounce Backs a CBITS program available for staff serving in
elementary schoolsSimilarly it may also be hefpl for mentaland behaviorahealth
providers to have traumapecific expertise and training, suchlasumaFocused
Cognitive Behavior Therapy (CBT)
0 Several free training resources exist to help schools and communities
implement CBITS, including those linked within thésidelines
0 School entities can apply for funding to support the cost$iesé trainings
t hr ou g hScP@ €ty and Security Grant Prograswell as conside
utilizing other funding sourcesuch as the County NeeBsised Plan and
Budgetand Integr&d Chi |l dren’ s Services P

i PDEApproved Training Providers (Act 45 and Act 48)iditional information
regarding Act 45 and Act 48 approved training providers, including those focuset
traumaandtrauma nf or med appr oac he®nptinuingEdacatian
webpage.

1 Traumalnformed ApproachesCulturally Responsivand InclusivePracticesCulturally
responsive practices are embedded within all facethefMTSSrameworkand should
thereforebec ent r al t o -wformen appredchS¢hoobcammpketion for students
from every background is of paramount importance; therefore, instruction and interactions with
students of varioubackgrounds and identitiggace, ethnicity, gender, gender expression or
identity, sexual orientationsocioeconomic statuslisability, religious identity, national origin,
English language learner status, eteguire the establishment of strong relahships:®
Culturally responsive educational systems embrace cultural differences and seek to include,
rather than exlude, differences. Responsive systems:

0 Are concerned with caring ethigs the professionals that serve diverse students;
o Encouragethe@se of communication strategies that
o0 Nurture the creation of school cultures that are concerned with deliberate and
participatory educational practiceand
o0 Create opportunities for educator reflection, inquiry, and mutugdmart around issues
related to culturalidentity differenceg(including sexual orientation and gender
identity).%’

_‘@’_ THINGS TO CONSIDERumalnformed and Culturally Responsive Systems
rd

~ 1 Address Systemic Practices that Counter Trawarad Cultural Responsiveneds:
developing traumdnformed, culturally responsivand sexual/gender identity inclusive
schools, entities should review policies and procedures to identify and address stanc
practices that may exacerbate trauma and/or adversely impact specific groups of
students® In Tier 3 interventions, schools should also use evidérased practices

35B.D. Stein, et alHelping Children Cope with Violence and Trauma: A SBaseld Program That WorKRAND
Corporation, 2011.

36 SSIP Resourgeennsyania Technical Assistance and Training Network.

37 SSIP Resourg®ennsylvania Technical Assistance and Training Network.

38 Creating, Supporting, and Sustaining Tradimf@rmed Schools: A System Framewdtie National Child
Traumatic Stress Network, 2017.
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adaptedfor students and their families using strategies to reduce stigma and improve
efficacy®

I Understanding the Intersections of Youth Identities and Trauma Expositieile trauma
affects many children, research suggests that some youth are especially at risk for
exposure and adverse impac&tudents from racial and ethnic backgrounds who have
suffered major intergenerational losses and violence can experience traumatic stres:
linked to that historical traum& Similarly, students of color are more likely to experier
racial trauma from witessing or experiencing racism, discrimination, or structural
prejudice** And @mpared with their peers, LGBTQ+ youth face an elevated risk of st
attempts and ideation, attributed to increased stress caused by exposure to stigma,
discrimination, and wilence?? As part of efforts to plan, develop, and implement traum
informed schools, it is essential to recognize and meet the needs of these students
through culturally responsive and inclusive practices.

1 Understand and Monitoimpact of Trauma on Sclob Employee¢Secondary Trauma)While
educators, support staff, and othearegivers in the school community can work with students
to address and respond to traumas they may have experienced in their lives, it is important to
recognize that this worknay cause a traumatic response in those caregivers asAllatlr part
of that response may result fr omAspaatsftheit r au ma
traumainformed plan, school entities should build in confidential supports and serfaces
adults who may suffer a traumatic response. An MTSS approach for caregivers can be a way to
provide this assistance, which can also build on existing employee assistance prégrams.
addition, school entities should consider ways to monitor theiffdta the possibility of
compassion fatigue and/or burnout.

Figure4. Warning Signs of Secondary Trautha

Hypervigilance Excessive alertness for potential threats or dangers at and outsids
work. Al ways being “on” and

Poor Boundaries Lacking a balanced sense of your role so that you take on too mu
step in and try to control events, have difficulty leaving work at wo
or take the work too personally.

Avoidance Coping with stress by shutting down and disconnecting.
Inability to Unable to remain emotionally connected to the work.
Empathize/

Numbing

39 Creating, Supporting, and Sustaining Tradmf@rmed Schools: A System Framewdtie National Child
Traumatic Stress Network, 2017.

40 Addressing Race and Trauma in the Classroom: A Resource for Edddmddaitional Child Traumatic Stress
Network, 2017.

41 Addressing Race and Trauma in the Classroom: A Resource for Educators

42 Adopting a Traumdnformed Approach for LGBTQ Youth: A-Pad Resource for Schools and Agencies,
National Resource Center for Mental Health Promotion and Youth Violence Prevention.

43 Note: School entities do nateed to provide these services directly but should work to identify what is available
and provide that information to personnel.

44 Adapted fromBuilding Trauma Sensitive Scho®ational Center for Safe Supportive Learning Environments.
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Addictions Attaching to distractions to check out from work, personal life, or
both.

Chronic Exhaustion/ Experiencing physical, emotional, and spiritual fatigue expficable

Physical Ailments  aches and pains exceeding what you expect for an ordinary busy
or week.

Minimizing Trivializing a current experience by comparing it with another
situation that we regard as more severe.

Anger or Cynicism  Using cynicism or anger to copdth other intense feelings that we
may not understand or know how to manage.

Feelings of Becoming increasingly unsure of yourself professionally, second
Professional guessing yourself, feeling insecure about tasks you once felt conf
Inadequacy performing.

Y SE THINGS TO CONSIDHRderstanding and Monitoring Impact of Secondary Trauma

@\ 9 Prioritize SelfCare and Peer Suppolti creating a climate of care, it is important to
remind staff to look out for one another and themselves. Dutragnings,participants
should be made aware that the subject matter may bring up an emotional response
that it is OK to step away from the training if this occurs. Entities may also want to
additional supports available for the participantdl staff areencouraged to complete
selfcare plans prior to the beginning of any trainif§ee Appendikfor a Sample Self
Care Plan example.)

9 Staff Confidentiality. While supporting educators through primary and/or secondary
trauma, confidentiality among thentire school community is essential. Policies and
procedures regarding confidentialityncluding definitions and disciplinary actigns
should be developed through consensus and implemented with fidayityhe
administration

c%jb TOOLS AND RESOURG@ES8erstanding and Monitoring Impact of Secondary Trauma
A variety of tools are available to help school entitresease knowledge and awareness of
and monitor secondary stress:
1 Professional Quality dfife Scale (ProQOL)
1 School Sel€are PlariBuilding Safe Schools, Trauma Sensitive Schools Training Pacl
1 Secondary Traum@Child Welfare Information Gatewayl.ists resources that outline
strategies to decrease risk, address the challenges professionals face in these situa
and offer ways to cope with secondary trauma
1 Secondary Traumatic Stre@dational Child Traumatic Stress Network)

1 CreatelLearning and Working Environments th&rioritize WellnessAs part of overall efforts
to establish learning and working environments that are responsive to traunsee$isential
that the schoole n t ibaasd arsladministration understand and bumgto the concern for
secondary trauma andompassion fatigueefore adults working directly with children begin
training on being traum#nformed. This should include the development of a mission statement
that recognizes the need for staff wellness, including training on segiational regulaitbn
that can be modeled for students and-amrkers when the effects of ttana arise School
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leadership should work to create an environment that encourages employees to develop
wellness/selcare plan® whichshouldnotb e connect e dpefoonaricendi vi dual s’
evaluations; it is essential for staff to feel safe to sharedhallengeshey are having without

fear of retribution.

Utilizing EvidenceBased Approaches for Trainings, Programs, and Policies
As described previousl$ection 13118 of the PA Public School Coagjuires that school entities
describehow they will ensure that trauma-informed approachesmplemented through their planare
evidencebased:

(4) Utilization of evidencdased or evidencmformed approaches that are tailored to the
community to ensure that data is collected and the effectiveness of the trénforaned
approaches are determined.

I n def i ni-nags &dcioh esmttlee PA Public School Code referentesfederal
definition provided in the Elementary dr5econdary Education Act of 1965, as amended biztieey
Student Succeeds Act (ESSA)

EvidenceBasedmneans an activity, strategy, or intervention that
Demonstrates a statistically significant effectionproving student outcomes or other relevant
outcomes based on:

1) Strong evidence from at least one wadisigned and welmplemented experimental
study;

2) Moderate evidence from at least one wedsigned and welmplemented quasi
experimental study; or

3) Promising evidence from at least one wadisigned and wellmplemented
correlational study with statistical controls for selection bias.

ORDemonstrates a rationale based on highiality research findings or positive evaluation that
such activity, strategyor intervention is likely to improve student outcomes or other relevant
outcomes and includes ongoing efforts to examine the effects of such activity, strategy, or
intervention.

Beyond theseminimum requirements, the Committee recommends that schoolters consider the
following as they develop this section of their Plan:

1 UseMultiple Data Sources and LevelBata should be collectéanalyzedat both the systems
level and the individual leveConsistent with principles of implementation sciendgstdata
should be used to conduct an ongoing quality improvement profegs,use your data to
determine what is working well and what may need to be adapted moving fojw@pecifcally,
data should be collected arahalyzed to measure the fidelity whplementation to determine if

45 A Sample Staff Seffare Plan is available through theaumaSensitive Schools Training Package: Leading
TraumaSensitive Schools Action Gujddational Center on Safe Supportive Learning Environments, U.S.
Department of Education.
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programming and interventions are provided in the same manner as eviderecs e d pr ogr ams
design and evaluation.

1 Identify Needs, Priorities, and Strategies through a Ddbaiven ApproachLocal data will need
to be colleced and used to determine the needs of the school commuentpart of the
planning and implementation continuunmiJsing this datariven approach, appropriate
evidencebased/informed programs and trainings can be selected thatraeets c hool enti ty
locally identified needs.

Figure 5 Potential DataElementsfor Identifying Local Need$

Stakeholders Student Data School Data Educator Data
1 Educators 1 Demographics 1 Resources 1 Staffing Gaps
1 Support staff 1 Academic 1 Safety 1 Evaluations of
i Students Achievement 1 Climate Professional
1 Parents/Families 1 Academic Growth 1 Health Development
f Community f  Absenteeism 1 Discipline I Identified Needs
1 Agencies 1 SchoolProgress and 1 Quality ofLife and
1 Nonprofit Completion Secondary Trauma
Organizations 1 Discipline
1 SAP
1 School Nurse Visits o
Similar Data

N : dll THINGS TO CONSIDERygested Data Elements to Inform Trainings, Programs, and Pol
@\ As mentioned earlier in this guide, school entities should consider conducting a self

assessment to identify needs and establishdiness to implement a comprehensive and
sustainable traumanformed approach. School entities are encouraged to use available t
like theWork Group Question Guide to Assess School Readiness for (faahgéthe
TraumaSensitive Schools Training Packiigm the National Center on Safe Supportive
Learning Environments) to evaluate their own motivations, goals, general capacity, and
intervention-specific capacity. In addition, school entities should consider using data fron
climate surveys (such as tReennsylvania School Climate Sujy@ong with available schoo
and LEAevel data to inform decisiemaking.

Examples of data include
1 U.S. Census datmd other sources of local/community datacluding those that
capture issues likeoonmunity violence, homelessnesiymestic violencedivorce,
suicide rates, substance ejfousing and food insecurity, economic stability, etc.
91 Civil Rights Data Collection (CR8#ta on schools and school districts (including
enrollment demographics, discipline and referrals to law enforcement, English
Learner data, and other educational equity metrics)
Student Assistance Program (SAP) reports
School discipline referrals (incladi outof-school and irschool suspensions,
expulsions)

=

46 Adapted fromBuilding Systems of Support for Excellent Teaching and Lebd8&idDepartment of Education
Non-Regulatory Guidance Title I, Part A of the Elementary and Secondary Education Act of 1965, as Amended by
the Every Student Succeeds Act of 2015, September 27, 2016.
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i1 PDE Of fice for Safe Schools’ annual

I Pennsylvania Youth Survey (PAYS) datHor Youth Risk Behavior SurvBystem
(YRBSS) data

T Aggregate dat a SafeibSay Senwctnimgpdrts ent i ty’ s

I Referrals to outside provide(mental and behavioral health, etc.)

I Number of mental health hospitalizations

1 Student school climate surveyi§ applicable)

I Student subgroup data (race/eticity, gender, economically disadvantaged, Englis

Learner, students with disabilities, homeless children and youth, children in foste
care, and militanconnected students)
9 Entry and exit surveys from individualized (Tier 3) intervention particig#nts
applicable)
Family school climate survefitapplicable)
PBIS SelAssessment Survey (measuring staff perceptions of implementation)
PBIS Tiered Fidelity Inventory (used to assess fidelity of all three tiers of
behavioral/sociakmotional support)
1 Eark Warning System data that evaluates student amdrall school data related to
attendance behavior, and course performance.

TOOLS AND RESOURCES: EvidBasssl Approaches and Related Data

A variety of tools are available to help school entiti@sher and analyze data and other
information to determine whether a training, program, or policy is evidelnased and,
importantly, a good fit for their specific needs and community.

1 One source of this data can be the Pennsylvania Youth Survey (PA¥®)ernial
survey is offered in the fall of odd years at no cost to any school entity. More inform.
can be found atvww.pays.pa.gov

i PDEcan also aid in the selection of eviderzased programming by connecting your
entity with partners who have found approaches that have proven effective.

== —a -

NOTEMor e i nformati on and data sources ar

SelectingProfessional Development and Trainings

As described previouslgection 1311B of the PA Public School Codjuires that school entities
describehow they will provide professional development, training, and other supports to aid in
implementing its Traum#nformed Approach Plan:

(5) Professional development and support for school staff which fosters a culture in the school
entity and community that is informed about how to understand, recognize and respond to
trauma and address the impact of trauma on students as a secondary impachoal
employees.

Act 18 of 2019%ection 1205.6f the PA Public School Code) also outlgegsaraterequirements

beyond those related tapplyingf or f undi n g Sthbot Safetgdnd Feci@ypPGrast Program
related totraining of schookmployees on trauminformed approaches:
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Section 1205.7. Traumlformed Education

(a) School entities shall provide school employes with traiomtzaumainformed approaches.
The following apply:

(i) Training shall address, but shall not be limited to:

() Recognition of the signs of trauma in students.

(D) Best practices for schools and classrooms regarding tranfoamed
approaches, including utzhtion of MultiTiered Systems of Support.

(1) Recognition of the signs of the impact of secondary trauma on school employes
and appropriate resources for school employes who are experiencing secondary
trauma.

(V) ¢KS aoOKz22f

V) CKS a0K22f
services.

anfotdd apptoRcBes. NB I NRA Y 3 |
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wm U
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(i) Training shall be on evidenbased or evidence informed programs that are tailored to
the local community and reflect current best practicaated to traumainformed
approaches.

(iif) School employes required to undergo continuing professional education under Section

120522 NJ mHnp ®p akKlff NBOSAGS ONBRAG (G26FNR (KS
education requirements if the traimy program has been approved by the Department of

Education.

(iv) The school entity shall make a reasonable effort to facilitate a time and location for
school employes under this section to participate in the training during paid working hours or
in-service training.

Beyond the minimumeaquirements outlined in statutér purposes of applying for School Safety and
Security Grantsthe Committeaecommends that school entities consider the following as they develop
this section of their Plan:

1 Take a MultiPhased Approach terofessional Development and Trainin§chookentities
should consider taking a mulphased approach to training and professional development
offerings thataccounts fothe different roles, responsibilities, and level of knowledge of staff.
An initial traumainformed training should be separate froother professional development
since it will likely involve more specific and intensive staff education. Moving forward, trauma
informed work can, and should, be integrated into other professional development activities in
line with the integratiorthat will be seen in the broader school community.

1 ProvideTiered Training Based on Level of Responsibility school personnel should receive

basictraining on trauma, but those individuals working more intensely and directly with
students should receive one intensive training regarding traumaformed approaches.
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Figure6. Examples offraumalnformed Professional Development Activities/Topits

TraumaRelated Topics for All Staff

T

|l
T
|l

=

= =4 -4 A

Child development and attachment and the effects of early adversity
Theneurobiology of trauma

Particular types of trauma (e.qg., historical trauma, racial trauma, complex trau
Experiences of particular groups of students (e.g., LGBTQ youth, youth of col
refugees, etc.)

Relationship between culture and trauma (e.g., crdtapecific experiences and
responsesand relationship between sexual/gender identify and trauma
Secondary traumatic stress and vicarious trauma

Child and adolescent mentahd behaviorahealth

Resilience across development

Core principles of traumaformed schools

Skill Building for All Staff

1
T
1

=A =4 =4 -8 -8 -9

General traumasensitive practices

Traumainformed crisis intervention and descalation strategies

Culturally responsivand inclusiveracticesthat reflect various identities (race,
ethnicity, gender, gender expression or identity, sexual orientasonjoeconomic
status,disability, religious identity, national origin, Engligfarner status, etc.)
Strategies for engaging youth and families

Srengthsbased approaches to working with youth

Selfcare strategies

Restorative practices

Positive behavioral supports

Mental health first aid

Specialized Topics

1
1
)l
1

Classroom strategies for promotip@ysical, sociad: emotionalsafety (teachers)
Sociaknd emotional competencies and curricula (teachers)

Traumasensitive assessment and evaluation practices (student services staff)
Evidencebased, traumaspecific mentabnd behaviorahealth interventions for
addressing trauma (student services staff)

1 ProvideTraining to All School Personnéhcluding Norinstructional Staff: While Section

1205.70f the PA Public School Cosgjuires that school entities provide certain enumerated
school employe8with training on traumainformed approaches, the Committee recommends
that all school personnel be provided the selected trainings, notgtedff holdng certifications

It can often be the case that students feel more comfortable opening @mteducation

support professionalsuch as bus driver, cafeteria workegr custodial staff.It is alsahe case

that these workers are in a positi@ngagen re-traumatizing interactionswhich might be

avoidedby i ncreasing knowledge and understandi

47 Adapted fromBuilding TraumeSensitive Schools Handout PagKEtaumaSensitive Schools Training Package,

National Center on Safe Supportive Learning Environments.
“8|ndividuals certified assachers, supervisors, supervising principals, principals, assistant principals, vice

principals, directors of vocational education, dental hygienists, visiting teachers, home and school visitors, school
counselors, child nutrition program specialists, saHdrarians, school secretaries the selection of whom is on the
basis of merit as determined by eligibility lists, and school nuiRaRublicSchool Code of 1949, Section 1101(1).
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impacts. In addition, it is important tprovide training toschool security personnel, such as
school police officer§SPOs)School Resource Offic€BR0Os)and school security guardsased
on their interaction with students and assigned duties.

Build Capacity for Preventing and Addressing Traundeallyt he scho ol ent i

implementation plan will go beyond makiad] personnel aware of the impact of trauma to
ensuring that everyone has the skills and intention to prevent further trauma, as well as
addressing prexisting trauma.

THINGS TO CONSIDERfessional Development and Trainings

1 Empowering School Stafd Translate Learning into Actioimplementation of
programs will be more effective if teachers and other skegfip shape how trauma
informed approaches will be incorporated into overall professional development ple
as well as broader comprehensivaphing efforts. This should include opportunities 1
identify, choose, and implement various evidedmsed training programs and other
practices based on student needs, as well as foundatisctadolwidestrategies
implemented at the Tier 1/Universal lelve

1 Providing Supports While Maintainin§tudentConfidentiality: Teachers and other
school staff can also help in the development of procedures/practices for why, whe
and how to refer students to the next level slipportswithout needing to know what a
specific student has gone through. These personnel can recognize certain behavic
and learning strugglessdeing potentially the result of trauma and/¢éwehavioral or
mental healthproblems.As mentioned earlier, it is important for school entitieshiave
policies and protocols in place that respect student and family privacy, and that col
with confidentiality requirementgrovided byfederal and state law.
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Summary

Asdescribed throughout thes&uidelinesthe work of becoming traumainformed school community

is significant and ongoing. By developirgr updating—a Traumanformed Approaches Plan with input

from key stakeholders and partners, school entities will be better positioned to implement evidence

based, sustainablapproaches ai | ored to their specific students’,

Minimum Criteria and Considerations for Traurdaformed Approach Plans

: Before You Get Started
Determine where your school entity is currently in terofghe four implementation phases of
traumainformed schools and how a plan should be tailored to your specific goals and needs.
0 Phase 1: Prepare to Adopt a Trauinformed Approach
0 Phase 2: Envision Your Traumérmed School
o Phase 3: Align Traurdaformed Approach with Other EviderBased Approaches
0 Phase 4Sustain Traumdnformed Approach

: Using MultiTiered Systems of Suppoats a Guiding Framework for Building Trauma
Informed School Communities

RZWIIELE: Designation of Individual(s) to Oversee Implementation
Identify a lead
Use community partners wisely
Ensure kowledge of school and broader community
Authority, skills, and training
Ensure appropriate workload and scope of responsibilities

: Developing a Plan Implementation Team

: Conducting a Readiness Assessment
Det er mi ne s c h o-mformesl impléententdtion sthge a u ma
Quality/status of other schoolwide frameworks and prevention efforts
Socialemotional learning
Collaboratbn and quality of relationships with key partners and stakeholders, including parents,
caregivers, and families
School climate
Discipline policies and procedures

RZOWIEL:: Coordinating Services Based on Identified Needs
Identify needs within a tieredcreening and interventions framework (MTSS)
Parent, caregiver, and family biry and consent
Consider use of universal screening as part of MTSS framework
Additional screenings, assessments, and referral protocols for some students (3B)ers 2
Integratetraumainformed approaches within existing system coordination efforts
Identify available services (scheahd communitybased
Establish/update agreements to ensure timely and appropriate referrals and services
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[NHOVIISL:: Ensuring Trauménformed Servicemnd Addressing Secondary Trauma
Roottraumai nf or med approaches in the “4Rs”
Clearly delineate roles and responsibilities
Partner with wellqualified, trained providers
Integrate culturally responsive and inclusive practices
Understand and monitor impacif trauma on school employees (secondary trauma)
Create learning and working environments that prioritize wellness

N=OIB)IRE: Utilizing EvidenceBased Approaches for Trainings, Programs, and Policies
Use multiple data sources and levels
Identify needs, gorities, and strategies through a dathiven approach

[RHOIVISE:: Selecting Professional Development and Trainings
Take a multphased approach to professional development and training
Provide tiered training based on level of responsibility
Provide taining to all school personnel, including Rioistructional staff
Build capacity for preventing and addressing trauma

Questions and Contact Information

If you have any questions or need assistance while reviewing thagkelinesplease contact PCCD staff
at RACDSSSC@pa.gov
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Appendix A:Act 18 of 2019 Traumiénformed Education Provisions

Section 102.Definitions--When used in this act the following words and phrases shall have the
following meanings:
* % %

"Trauma." Includes results from an event, series of events or set of circumstances that is
experienced by an individual as physically or emotionally harmful or threatening and that has lasting
adverse effects on the individualegnitive functioning and physical, social, emotional, mental or
spiritual weltbeing.

"Traumainformed approach."Includes a schoakide approach to education and a classroom
based approach to student learning that recognizes the signs and symptonasiofarand responds by
fully integrating knowledge about trauma into policies, professional learning, procedures and practices
for the purposes of recognizing the presence and onset of trauma, resisting the reoccurrence of trauma
and promoting resiliency thired to a school entity's culture, climate and demographics and the
community as a whole.

* % %

Section 328. School Director Training Programs.

(a) Beginning in the 2048119 school year and in each school year thereafter, the following
shall apply:

(1) Each newly elected or appointed school director shall complete, during the first year
of the school director's first term, a training program made available by the Department
of Education, in consultation with a Statewide organization representingosch
directors and a Statewide organization representing school business officials, pertaining
to the skills and knowledge necessary to serve as a school director. The training program
shall consist of a minimum of [four (4Ne (5)hours of instructionijncluding, at a
minimum, information regarding the following:

() Instruction and academic programs.

(i.1) Best practices related to traurnsformed approaches, which shall

comprise a minimum of one (1) hour of instruction.

(ii) Personnel.

(i) Fiscamanagement.

(iv) Operations.

(v) Governance.

(vi) Ethics and open meetings, to include the requirements under 65 Pa.C.S. Pt.

Il (relating to accountability).

(2) Within one (1) year after each reelection or reappointment to the board of school
directors, each school director shall complete an advanced training program made
available by the Department of Education in consultation with a Statewide organization
representing school directors and a Statewide organization representing school business
officials. The advanced training program shall consist of a minimum of [twih(2y (3)

hours of instruction, including information on relevant changes to Federal and State
public school law and regulations, fiscal managemegaumainformed approacheand
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other information deemed appropriate by the Department of Education to enable the
school director to serve effectively.

* % %

(b) Beginning in the 2013019 school year, and in each school year thereafter, the following

shall apply:
(1) Each newlympointed trustee of a charter school entity shall complete, within the
trustee's first year of service, a training program made available by the Department of
Education, in consultation with Statewide organizations representing charter school
entities, petaining to the skills and knowledge necessary to serve as a charter school
entity trustee. The training program shall consist of a minimum of [fourfi(8](5)
hours of instruction, including, at a minimum, the information listed in subsection (a)(1)
andinformation concerning Article XVA.

(2) During the fifth year of a trustee's service on the board of trustees and every four (4)
years thereafter, each trustee shall complete an advanced training program made
available by the Department of Educatimnconsultation with Statewide organizations
representing charter school entities. The advanced training program shall consist of a
minimum of [two (2)lthree (3)hours of instruction, including information on relevant
changes to Federal and State pubtib®ol law and regulations, including Article XA/l

fiscal managementraumainformed approacheand other information deemed
appropriate by the Department of Education to enable the trustee to serve effectively.

Section 1205.1. Continuing Professiomzdvelopment.

(b.1) The professional education plan of each school entity shall include a minimum of one (1)
hour of required training in traumanformed approaches.

Section 1205%. Traumalnformed Education.

(a) School entities shall provide scheniployes with training on traumaformed approaches.
The following apply:

(1) Training shall address, but shall not be limited to:
(i) Recognition of the signs of trauma in students.
(i) Best practices for schools and classrooms regarding tranfiomed
approaches, including utilization of multitiered systems of support.
(iii) _Recognition of the signs of the impact of secondary trauma on school
employes and appropriate resources for school employes who are experiencing
secondary trauma.
(iv) The daool entity's policies regarding trauraformed approaches.
(v) The school entity's policies regarding connecting students with appropriate
services.

(2) Training shall be on evidenbased or evidencthformed programs that are
tailored to the local ommunity and reflect current best practices related to trauma
informed approaches.
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(3) _School employes required to undergo continuing professional education under
section 1205.2 or 1205.5 shall receive credit toward the school employes' continuing
professional education requirements if the training program has been approved by the
Department of Education.

(4) The school entity shall make a reasonable effort to facilitate a time and location for
school employes under this section to participatéhia training during paid working
hours or iRservice training.

(b) As used in this section, the following words and phrases shall have the meanings given to
them in this subsection:

"Evidencebased" shall have the meaning given in section 8101(21)eoEtkery Student
Succeeds Act (Public Law 195} 129 Stat. 1802).

"School employe" shall have the meaning given to the term "professional employe" in section

1101(1).

"School entity" shall mean a public school, including a school district, charter schbet
charter school, regional charter school, intermediate unit or area career and technical school, a
private school or a nonpublic school.

Section 1207.1. Postbaccalaureate Certification.

(a) Notwithstanding any other provision of law to the comrathe Secretary of Education shall
have all of the following powers and duties with regard to postbaccalaureate certification
programs:
* % %
(3) Develop guidelines for the approval of flexible postbaccalaureate instructional
certification programs. Stagprogram guidelines shall address:
(i) Instruction and training in the following:

* * %

(H) Traumanformed approaches.

Section 1217. Pennsylvania School Leadership Standards.

(a) Programs provided under section 1205.5(c) and (d) to prepare suhegdtem leaders and for
purposes of issuing administrator certificates or letters of eligibility and approved programs for the
induction and continuing professional education of school or system leaders shall address:

(1) The following core standards:

* % %
(iv) _Understanding the impact of trauma on a child's educational experience, the
school's culture, climate and demographics and the community as a whole and applying
traumainformed approaches to inform decisignaking at all levels of the system.
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Section 1302B. School Safety and Security Committee.
* % %
(b) Composition-The committee shall consist of a chairperson and the following members:
(1) The Secretary of Education or a designee.

(2) The Attorney General or a designee.

(3) The Comissioner of Pennsylvania State Police or a designee.

(4) The Director of the Pennsylvania Emergency Management Agency or a designee.
(5) Anindividual appointed by the President pro tempore of the Senate.

(6) An individual appointed by the Minorityader of the Senate.

(7) Anindividual appointed by the Speaker of the House of Representatives.

(8) An individual appointed by the Minority Leader of the House of Representatives.
(9) The chairperson of the commission or a designee.

(10) TheSecretary of Human Services or a designee.

(11) A recognized subject matter expert in strategic security appointed by the Governor
from three names submitted jointly by the President pro tempore of the Senate and the
Speaker of the House of Representasiv

(12) The following members appointed by the Governor:
(i) An individual recommended by the Pennsylvania Association of School
Business Officials with experience in school safety and security matters.
(i) Anindividual recommended by the Pennsylaakssociation of School
Administrators with experience in school safety and security matters.
(i) An individual member of local law enforcement recommended by the State
Fraternal Order of Police.
(iv) A child psychologist who specializes in mentaiaband emotional
development of children recommended by the Pennsylvania Psychological
Association.
(v) A licensed clinical social worker recommended by the Pennsylvania Society
for Clinical Social Work.
(vi) An architect recommended by the Americastite of Architects of
Pennsylvania with experience in school building safety and security matters.
(vi)) An individual who is a subject matter expert in tradim@rmed
approaches from a Stateelated institution of higher education.
(viii) A school pncipal recommended by the Pennsylvania Principals
Association with experience in behavioral health matters.
(ix) A school nurse recommended by the Pennsylvania State Education
Association with experience in behavioral health matters.
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(x) A school diregor recommended by the Pennsylvania School Boards
Association with experience in school safety and security matters or behavioral
health matters.

Section 13098B. School safety and security coordinator.

* *x %

(c) Specific dutiesThe school safety an@surity coordinator shall:

* % %
(2) Coordinate training and resources for students and school entity staff in matters
relating to situational awareness, traunmaformed [education awarenesgpproaches
behavioral health awareness, suicide and bullgngreness, substance abuse
awareness and emergency procedures and training drills, including fire, natural disaster,
active shooter, hostage situation and bomb threat.

Section 1316B. School safety and security training.

School entities shall provide ¢ir employees with mandatory training on school safety and
security subject to the followingased on the needs of the school entity

(1) Training shall addreagy combination of one or more tifie following based on
the needs of the school entity
() Situational awareness.
(i) Traumanformed [education awarenesgpproaches
(iii) Behavioral health awareness.
(iv) Suicide and bullying awareness.
(v) Substance use awareness.
(vi) Emergency training drills, including fire, natural disasterveastiooter,
hostage situation and bomb threat.
(vii) Identification or recognition of student behavior that may indicate a threat
to the safety of the student, other students, school employees, school facilities,
the community or others.

(2) Training mybe provided through the Internet or other distance communication
systems.

(3) Employees shall complete a minimum of three hours of training every five years.

(4) Employees required to undergo continuing professional education under section
1205.2 shl receive credit toward their continuing professional education requirements
if the training program has been approved by the department in consultation with the
committee.

Section 13131B. Traumanformed approach.
No later than August 31, 2019, tlkemmittee shall develop a model traunmaformed approach
plan that shall be used by a school entity applying for a grant under sectiorB((®%1). The
plan must include the following:

(1) Designation of at least one individual who:
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(i) is assigned tthe school;
(i) _oversees the implementation of the plan, integrating the coordination of
services and professional development into the school entity's comprehensive

plan; and
(iii) serves as a member of a school's student assistance program.

(2) Coadination of services among:
(i) the student and the student's family;
(ii) the school; and
(iif) countybased services, community care organizations, public health
entities, nonprofit youth service providers, communiigsed organizations,
organizatiors that provide before or afteschool care and other similar groups
that are located in the community.

(3) Indication of how coordinated services are provided based on a trénforaned
approach with an understanding, recognition and responsivenesseteftiects of
trauma on education, absenteeism and school completion, including the secondary
impact of trauma on school employees.

(4) Utilization of evidencbased or evidencehformed approaches that are tailored to
the community to ensure that data ®llected and the effectiveness of the trauma
informed approaches are determined.

(5) Professional development and support for school staff which fosters a culture in the
school entity and community that is informed about how to understand, recognide an
respond to trauma and address the impact of trauma on students as a secondary impact
on school employees.

Section 1513D. Duties of department.
The department shall have the following powers and duties:
* % %
(8) To encourage the integration of traurrdormed approaches into the program
curriculum and the professional development curriculum of personnel of the eligible
provider who have regular contact with children.
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Appendix B Continuum of PracticesPBIS, Restorative Practicesl@&aumalnformed Approach

Level of Intensity

MTSS/PBIS Framework

Restorative Practices

Traumalnformed Practices

Tier 1:Prevention| q Define/teach expectations 1 Peace keeping circles for Morning Meetingy 9  School climate policies that promote safe
& Skill Building 1 Proactive behavior management by making | 1  Social/femotional instruction climate
adjustments in the environments 1 Staff meetings 1 Instruction insociatemotional learning,
1 Consequence systems with emphasis on mental health literacy & suicide prevention
proactive reinforcement of desired behavior 1 Predictable routines
1 Establishment of rapport with students 1 Opportunities for choice
1 Collection and use of data 1 Adults model emotional regulation
1 Universal Screening 1 Comprehensive School Counseling model
1 Sensory opportunities to manage anxiety
T “Calm zones"”
1 Universal Screening
Tier 2:Early 1  Checkin/Checkout 1 Restorative conferencing to develop 1 Adult mentors
Intervention 1 Check & Connect alternatives to exclusionary discipline: 1 Small groups for Social/Emotional Learning
1 Behavior Contracts 0 Youth/Peer court & Traumafocused Cognitive Behavior
f Targeted Screening 0 Peer mediation Therapy
f  Social Skills Curricula o Conflict resolution training f Buiding Consultation Team
f Mentoring 0 Restitution f  Staff awareness of higheisk groups
1 Collection and use of small group data 1 Pupil services accessible and approachabl
1 Screening for Trauma
1 Parent & Caregiver education
Tier 3:Intensive 1 Functional assessment 1 Return from suspension 1 Functionbased multicomponent supports
Intervention 1 Functiorbased multicomponent supports 1 Administrative transfer or schoarime 1 Wraparound and peson-centered support
1 Woraparound and persocoentered support diversion: T Staff avoiding “tra
(e.g., RENEW) o Victim/offender meetings 1 Lethal means restriction
1 Use of leasto most intrusive hierarchy of 0 Family/community group conferencing §  Case management
interventions 1 Restitution 1 Coordination with communitpased
treatment
1 Language based teaching approaches with
multiple forms of communication (more
visual)
1 Parent &caregivertraining and support

Adapted fromSwainBradway, Eber, Sprague, & Nelson (2016)

47



Appendix C: Sample MOU Between School Entity and Provider

This is a SAMPLE only.
**Be sure tohave your schoa n t ilegay cdunseteview and approvany MOUprior to finalizing**

© Terri A. ErbacherJonathan B. Singer & Scott Polailicide in Schools: A Practitioner's Guide to Mdétvel Prevention,
Assessment, Intervention, and PostienRoutledge, 2015. Permission to reproduce is granted to purchasers of this text.

{ENTER SCHOOL OR SCHOOIENTITY NAME}
City, State, and Zip Code

MEMORANDUM of UNDERSTANDING

BETWEEN
SCHOOL/SCHOOLENTITY
AND
AGENCY/SERVICE PROVIDER

Thepurpose othis Memorandum of Understanding (MOU) is to establish agreements between the
parties above. This agreement serves as an arrangement to provide comprehensive and integrated mental
health treatment and crisis intervention services in the aftermath of ideuic

Mission: This paragraph defines, in as few words as possible, the purpose of the memorandum of
understanding. For example, the purpose might be to support a school district in mitigating emotional
responses to a traumatic event, such as suicide.

Need for Services:Present a clear, concise statement of when the agencies services would be needed;
For example, when the crisis responses by those impacted by a suicide loss exceed the school or school
districts resources.

Roles and ResponsibilitiesDefine the roles and responsibilities of the school district and the community
agency. Be specific as to exactly what role responding agency personnel have within your school building
and what the expectations are. (Are they running safe room groups? Sadegs individually if they

are responding negatively to trauma?) As every crisis situation varies, be sure to identify who is to be
reported to and who is overseeing the crisis response.

Procedures:Include any other protocols and procedures that responding personnel and school personnel
should agree on and be aware of. Be specific in this paragraph about any other mutually agreed upon
protocols. (Are there specific protocols for responding to adriloss that schools and agencies agree to
utilize?) As personnel within an agency or district can change, be as specific as possible. Include any
resource needs here as well.
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Terms of Contract/Payment: Explain payment rates for specific work as agrgeahuby both parties.
Be specific and include either hourly rates or payment for specific tasks completed.

Termination: In the event of termination of this MOU, each party should give or be giverday30
notice.Include an assessment component to determontract compliance for both parties. If the terms
of the MOU are not fulfilled, allow for a termination clause to be enacted.

Contract Dates: Both parties agree to all items stated within this MOU. This agreement will be in effect
between _ and _ (cannot exceed end of fiscal year) and will be reviewed annually. Any changes to
this MOU can be made only with the approval of both parties.

Chief School Administrator Datt SchoolEntity
Building Principal Date School Building
Community Agency Administrator Date Agency/Organization
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Appendix D: SAP Flowchart

Student Assistance Process in Pennsylvania

1. Concerns observed by referral source

¥

2. Referralis made to the team

—

3. Assign a case manager

v

4. OPTIONAL STEP - If district Student
Assistance Program policy requires a written
parent/guardian permission prior to sending

5. Send out and gather Student Information
Forms from school staff (teachers,

6. Review data at team meeting
D if the referral is approp

—

out Student Information Forms, then contact
parent/guardian to explain the SAP process.

nurse,
parent/guardian.

etc.)and

—

and behavior causes barriers to education.

F— 1

YES NO

v

7. Contact parent/guardian to explain the SAP

process, resources, and if possible set time for

parent/guardian to meet with SAP team
(send SAP parent/guardian consent form).

I for SAP process/student interview

8. Waswritten parent/guardian permission +

2 (Wt p The SAP team
el (e 9 dedides the
permission at this point is mandatory). bl i ok
| warranted.

v
YES

SAP team or SAP team member (case manager)
meets with the student

v

SAP team meeting to discuss concerns and possible
consult with liaison

v

Develop intervention plan with parent/
guardian involvement

v
NO

Provide ongoing support to student and family

Respect parent(s)/guardian decision
Leave the door open
Send refusal letter
Continue to monitor student
Provide agency contact information
Continue to update parent(s)/guardian as needed
Make referral to SAP if further policy infraction or behavior warrant
Conduct formal intervention (if warranted)

Written parent/guardian permission obtained for
referral to DA or MH screening or assessment

v -

YES NO --~

¥

Liaison obtains written student consent to release recommendations
from ing or top /guardian and SAP team

v

v

YES NO -
+ v
Liaison compl ing Contact parent/
guardian

v

Liaison shares recommendations with SAP team
and parent/guardian

v

SAP team or SAP team member (case manager) monitor
and communicate with parent/guardian and liaison
and/or provider agency if warranted

v

Review the intervention plan. Provide ongoing
follow-up and support to student and family.

50

School based services
T b | l
- ’
’
4
e 4 Review the intervention plan.
, Provide ongoing follow-up and
z support to student and family.
’
’
’
’
7/

Y PENNSYLVAN D

REFERENCE: Act 211 of 1990, Chapter 12 of School Code, Protection of Pupil
Rights Act (PPRA), Family Rights and Privacy Act of 1974, DDAP “Student
Assistance Program (SAP) and Substance Abuse Confidentiality Regulations
Guidance Document (Revised August 23, 2016) (Federal Law 42 CFR Part 2)

Updated 9/20/2017
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Appendix E Example of a Selare Plan

ANE’$ Self-Care Plan

PREVENTING BURNOUT AND LOVING LIFE

LIFELONG LEARNING
; MEDITATION
\ READING BOOKS
\ YOGA
= N . NG
RUNNING \ seLF-REFLECTION YOUR™
HIKING \ & by MEDITATION
EATING WELL /4 - Me B ueHnewmHmy
8+ HOURS SLEEP \ ' 2-YEAR OLD!
COFFEE S
/' TALKING WITH FRIENDS \
TIME WITH FAMILY \

\ PROFESSIONAL
\conuscnons
] .

AN e

2019 © Terri A. Erbacher, PhD
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AppendixF. Overview of State Agencies, Programs, and Services

il PA Commission on Crime and Delinquency

Blueprints for Healthy Youth Development

PCCD provides funding to assist communities in developing an extensively researcheldivdata

method to select and implement higluality, evidencebased prevention program3hese initiatives

span preK through high school, reaching a broad range of ages, and have demonstrated the ability to
prevent violence, substance use, delinquency, and trauma.

1 The Incredible YearsA grouptraining program for parents and children age$2 that focuses
on emotional problems and parental coaching. This Blueprints Prolgeameduced antsocial
behavior in youth by an estimated 54 percent.

1 Promoting Alternative Thinking Strategie3 he objective of this program is to raise emotional
andsaocial skills in order to lower aggression in elementary school children (glgs while
expanding learning. The outcome: Sixty percent of children show increased emotional
competence, 48 percent show decreased aatial behavior, and 57 percent shamproved
concentration and attention.

1 BigBrothersBigSisters Thi s organization’s Blueprints pr o
at-risk youth, has decreased astbcial behavior 30 percent in the youth they serve, with 33
percent of participants leskkly than those in a control group to hit someone.

1 Strengthening Families Program (SFP)Bal ancing | imits with caring,
ages 16014 has seen a 56 percent improvement in resisting peer pressure by group members.

9 Life Skills Trainimg Middle School (LSTYhe LST program has resulted in e&/BQercent
reduction in use of alcohol, tobacco, and marijuana use within the study group of middle-school
aged children.

91 Project Towards No Drug Abuse (TNB)drug prevention program for high sl youth,

Project TND has realized a 74 percent increase in awareness in its groups about the
conseqguences of substance abuse and a 22 percent reduction in marijuana use.

1 TraumaFocused Cognitive Behavioral Theray=CBT is an evidendmsed treatmentdr
reducing emotional and behavioral symptoms resulting from trauma exposure; PCCD provides
funding to support technical assistance and training feCBH providers throughg@rtnership
withPennSt at e’ s EPI SCenter .

1 Aggression Replacement Training (ARAIRT is a cognitive behavioral intervention program to
help children and adolescents improve social skill competence and moral reasoning, better
manage anger, and reduce aggressive behavior. The program specifically targets chronically
aggressive childrema adolescents between the ages of 12 and 17 years old. PCCD provides
funding to support technical assistance and training for ART througintaershipwith Penn
State’s EPI SCenter.

A recent evaluation of these progranmsplementedwith fidelity in Pennsylvania found a positive return
on investment for the majority of these prograrffs.

WCost. SYSTAG ! yI £ & & A-Basetl mihdtivies: |hvBsing in Efiddtive PrddPains to Improve Lives and
Save Tax Payer DollaBA Commission on Crime and Delinquency in collaborationthdgtRewMacArthur
Results First Initiative, May 2019.
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http://www.episcenter.psu.edu/newvpp/tfcbt
http://www.episcenter.psu.edu/ebp/ART
https://www.pccd.pa.gov/Juvenile-Justice/Pages/Cost-Benefit-Analysis-for-PCCD's-Evidence-Based-Initiatives.aspx
https://www.pccd.pa.gov/Juvenile-Justice/Pages/Cost-Benefit-Analysis-for-PCCD's-Evidence-Based-Initiatives.aspx

Pennsylvania Youth Survey (PAYS)

Since 1989, the Commonwealth has conducted a survey of schoohstndée 6", 8", 10", and 12"
grades to learn about their behavior, attitudes, and knowledge concerning alcohol, tobacco, other
drugs, and violence. PCCD sponsors and conducRANS every two years, in partnership with the
Departments of Educatioand Drug and Alcohol Programs, to gather information concerning risk
factors, protective factors, and changes in patterns of substancelime®2AYS Web Toallows users to
view and analyze counpnd statelevel data by categories and variables from the three most recent
PAYS administrations (2013, 2015, and 2017) .
website

PCCLschool Safety and SecurBrant Program
Article XIHB (School Safety and Secyyiof the PAPublicSchool Code establishedSzhool Safety and

Addi

Security Committee (SSS@jhin PCCD. The Committee is tasked with developing the criteria school
entities should use in performing school safety and security assessments, issuing a survey to school

entities to measure school safety and security preparedness, and administering the Selfetyl and

Security Grants Program. More information about the grants program, including eligibility and application

information, is availableoR CCD' s School Sagaget y and Security

' PA Department of Drug and Alcohol Programs

Get Help Now Hotline

Pennsylvanians camit1-800-662-HELP (435#pr information about substance use disorder treatment

resources. Your call is completely confidential. This hotline, staifeéchined professionals, is available
24 hours a day, seven days a week and is available in both English and Sdahigimfortable calling?
You can also text 731216-0905 for assistance.

Additional information about the Get Help Now hotline as welb&are Provider Search Taale
availableoD DAP’' s .websit e

w PA Department of Health

School Health
The School Health program serves all children of school age attending public, private, gnebfion

we b

schools in Pennsylvania and is responsible for providing technical assistance, training, and coordination

of programs and services to schools, parentsffaes, and the community at large regarding school
health programs and services.

State law requires certain health services for all children of school age, regardless of the school setting.

Those services include physical examinations and health scgsefgrowth, hearing, scoliosis, TB, and
vision) as well as dental health.

As required by the Public School Code, the Department of Health provides reimbursement for state

mandated school health services through a state formula for reimbursement. Theseeseinclude

medical, dental, and nursing services.
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http://www.bach-harrison.com/payswebtool/
https://www.pccd.pa.gov/Juvenile-Justice/Pages/Pennsylvania-Youth-Survey-(PAYS).aspx
https://www.legis.state.pa.us/cfdocs/legis/LI/uconsCheck.cfm?txtType=HTM&yr=1949&sessInd=0&smthLwInd=0&act=014&chpt=13B
https://www.pccd.pa.gov/schoolsafety/Pages/default.aspx
https://apps.ddap.pa.gov/gethelpnow/CareProvider.aspx

Youth Risk Behavior Surveillance System (YRBSS)
A system developed by the CDC in collaboration veifiiesentativegrom state and local departments
of education and health, other federal agencies, and national education and health organizations. The
YRBSS is designed to monitor priority health risk behaviors that contribute markedly to the leading
causes of death, dibility, and social problems among youth and adults in the United States, including:
9 Behaviors that contribute to unintentionaédjuries and violence;
1 Sexual behaviors related to unintended pregnancy and sexually transmitted diseases, including
HIV infetion;
Alcohol and other substance use;
Tobacco use;
Unhealthy dietary behaviors; and
Inadequate physical activity.

= =4 =4 =4

The YRBSS includes national, state, territorial, tribal government, and local-baekedlsurveys of
representative samples of studenin grades 9 through 12. The surveys are conducted every two years,
usually during the spring.

Violence and Injury Prevention

The Violence and Injury Prevention Program (VIPP) aims to prevent death and disability from intentional
and unintentional injuy by assessing the incidence of injury and developing programs that reduce risk of
injury. The goal of these funding initiatives is to focus on policy, environmental and systems changes
supplemented with evidencbased individual behavior change, when agpiate, to improve the

overall health and safety of our communitigslist of the VIPP focus areas and initiatii@below:

1 Child Abuse and Neglecto decrease the prevalence and risk of child abuse and child sexual
abuse by implementing CAR’ s P ar e nptogram through the funded o w
countymunicipal health departments (CMHDSs).

9 Falls PreventionA Matter of Balance (MOB): Managing Concernsuaballs
program. Currently, we partner with eight CMHDs Allegheny, Allentown, Bethlehem, Chester,
Erie, Montgomery, WilkeBarre and York and three regional tobacco primary contractors in
North Central, Northeast, and Northwest regions to implement MOB.

1 Motor Vehicle SafetyBased upon the communities needs the funded CMHDs chose to focus on
teenage and/or mature drivers and some also provide car seat distribution and education on the
latest child restraint policy.

1 Traumatic Brain InjuryFunded CMHDs pmote Concussion Wise Pennsylvaeducation
course and promot&rainSTEP&hd Concussion Megement Teams in their schools and
communities.

1 American Trauma Society (ATS), Pennsylvania Divighdis is a neprofit, statewide
organization dedicated to reducing serious injuries and deaths through trauma prevention
education. Programs have been @énped for different ages, from prechool children through
the elderly. Examples of special initiatives are: bike derbies, helmet distribution, farm safety,
falls prevention, and Stop the Bleed.

1 Pennsylvania SAFE KIDS Coalitarking in partnership wit its local affiliates, SAFE KIDS PA
seeks to reduce unintentional injuries and death to children by concerted community action,
including promoting public awareness of unintentional childhood injury prevention programs
and facilitating public awareness, @nd appreciation for, the safety measures necessary to
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http://www.pcar.org/parents-know
http://www.concussionwise.com/
http://www.brainsteps.net/

protect children. SAFE KIDS PA provides technical assistance through coalition development,
conferences, webinar sessions and collaboration with other agencies.

PA Department of Humaiervices, Office of Mental Health and Substance Abuse Services

SchoolBased Violence Prevention

OMHSAS has supportg@uth Mental Health First Aehd QuestionPersuadeRefer (QPRJainings

across the commonwealth through both tiigarrett Lee Smith (GLS) Youth Suicide Prevention @naint

the System of Care Partnershiidditional trainings on suicide risk assessment, safety planning,
postvention, and family engagement have also been offered to schools through the GLS grant. Staff have
also provided consudtion for schools on policy development, as well as the selection of staff and

student education and training programs.

Crisis Resources for Youth

OMHSAS recently announced a new partnership with Crisis Text Line, a free and confidential service that
isavailable nationally to provide support to those in crisis. Crisis Text Line may be accessed any time by
texting “7TRA” to 741

Pennsylvania Community of Pract{€@oP)n SchoeBased Behavioral Health

This community of crossector stakeholders shatlea commitment to the advancement of early

childhood, schoelage, and adult behavioral health and wellness, and is spearheaded by the PA Technical
Assistance and Training Network (PaTTANhe Co P’ s goal is to support sc
non-acacemic barriers to learning for children and youth so they can successfully transition to

adulthood. A primary area of focus is on the sagbeof Positive Behavior Interventions and Supports

(PBIS) across the commonwealth.

PA Department of Education

PDE Office for Safe Schools

The Office for Safe Schools coordinates school safety and security programs, collection of annual school
crime and violence statistics, coordination of antiviolence efforts, and the developmenticiegaand
strategies to combat school violence. The Office supports and provides technical assistance and
professional development programs in a variety of areas, including crisis intervention, school police
training, violence prevention, and soc&hotional wellness and safety, and provides services to all

school entities across Pennsylvania.

Pennsylvani&tudent Assistance Program (SAP)

ThePennsylvania 8tent Assistance Program (SAsa systematic team process used to mobilize

school resources to remove barriers to learning. SAP is designed to assist in identifying issues including
alcohol, tobacco, other drugs, and mental health issues which poseaibarr t o a student’ s
primary goal of the Student Assistance Program is to help students overcome these barriers so that they
may achieve, advance, and remain in school. While Student Assistance Programs exist in other areas of

the country, thestructure and operation of the program in Pennsylvania is a unique expression of an
integrated model serving the needs of Pennsylvania families and students.

55


https://www.mentalhealthfirstaid.org/take-a-course/course-types/youth/
https://qprinstitute.com/
https://www.preventsuicidepa.org/aboutgls/
https://www.pacarepartnership.org/
https://www.education.pa.gov/Schools/safeschools/sap-pbis/SAP/Pages/default.aspx

PDE Safe Schools Targeted Grants Program

PDE' s Office for Saf e opparthnitiesithsougp theoSafe 8chowls Tametedt f u n d
Grants Program. Competitive funding is available for eligible school entities to support costs associated

with equipment, programs, as well as the hiring of School Police Officers and School Resource Officers
Additional information is availabledhDE’' s Saf e Schools .Targeted Grants

Initiatives to Promote Positive School Climate and Séciadtional Learing

Recognizing the importance of a positive school climate to promote academic achievement and success,
the Department of Education has implemented several initiatives to ensure all students feel safe,
respected, and valued in school.

1 The Department membedded culturally responsive and trauma informed concepts and
competencies within professional development programs and resources available for educators
throughout the commonwealth.

1 In collaboration with state and local partners, Pennsylvania hakedoio expand access to
schootbased behavioral and mental health services, which can leverage the TWarid
Systems of Support (MTSS) framework and Schoolwide Positive Behavior Interventions and
Supports (SWPBIS) approach.

1 The Office for Safe Schools has tools and resources, includingash@ustomizable PA School
Climate Survey, to help schools measure and improve student engagement, safety, and school
climate.

1 In 2016, PDE launchédge PA School Climate Leadershipidtive, in partnership with the PA
Association of Intermediate Units (PAIU) and the National School Climate Center (NSCC).
Participating schools receive training and technical assistance from a designated School Climate
Regional Coordinatdroused at27bd t h e ¢ o mmi9 Intevreedihte Unitss

1 ThePA Equity and Inclusion Toolldeveloped in collaboration with other stateextgies,
organizations, and partners, focuses on strategies and actions that schools can take to address
bias and discrimination in a proactive and effective manner.

1 Pennsylvania is onaf eight stategarticipating in the Collaborating States Initiatiled by the
Collaborative for Academic, Social, and Emotional Learning (CAB#®Lgh this work,
Pennsylvania has developed a roadmap for schools and districts looking to embed social
emotional competencies within their curriculum, instruction, professional development, and
school climate initiatives.

9 Additional resources relatei socialemotional learning are available for educators and
admi ni strators t StandawdgAlign®Sysers (SAS) Rortal a ' s

9 The PA Career Ready Skills (PA CRS) project provides educators with réscumesrt the
implementation of Pennsylvania Career Ready Skills in the school environment. Aligned to
Pennsylvania’'s Career Education and Work (CEW)
like selfawareness and sefthanagement, establishing amdaintaining relationships, and social
problem solving skills.

1 Pennsylvania identified addressing the needs of students through sblaseld supports and
community partnerships, including through the Community Schools Framework, as a state
priority for federal Title IV, Part A funding in ESSAonsolidated StatPlan The PA
Department of Education can provide guidance and technical assistascadol entities and
communities to help identify ways federal and state resources can be leveraged to improve
supports and services for students and families.
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https://www.education.pa.gov/Schools/safeschools/fundinggrants/Pages/default.aspx
https://www.education.pa.gov/Documents/K-12/Safe%20Schools/EquityInclusion/PA%20Equity%20Inclusion%20Toolkit.pdf
https://casel.org/
https://www.pdesas.org/
https://www.education.pa.gov/Documents/K-12/ESSA/PennsylvaniaMay2019RevisedPlanAmendments.pdf

AppendixG: Additional Resources

Guidance Documentand Toolkits

1 Addressing Race and Trauma in the Classroom: A Resource for Edudationrsal Child
Traumatic Stress Network, 2017.

1 Adopting a Traundnformed Approach for LGBTQ Youth: A IReot Resource for Schools and
AgenciesNational Resource Center for Mental Health Promotion and Youth Violence
Prevention

1 All-Hazards School Safety Planning TooRé&nnsylvania Emergency Management Agency
(PEMA)}- This toolkit provide guidelines and information for schools, LEAs, and communities to
address a variety of crises and emergency situations that might impact their campuses.

1 Calmer Classrooms: A Guide to Working with Traumatized Chil@held Safety Commission,
Melbourne, Victoria, Australia

9 Child Trauma Toolkit for EducatpMational Child Traumatic Stress Network

1 Child Welfare—Education System Collaborations to Increase Educational Statiilégcribes 10
projects funded by the Children’s Bureau to bu
overarching themes, and evaluation

1 Child Welfare Information Gatewayederal clearinghousethrong t he Chi |l dren’ s Bu

Administration for Children and Families

T Community Schools: A Whehild Framework fochool ImprovementCoalition for
Community Schools and Institute for Educational Leadership (IEL), 2017.

1 Creating Conditions for Meaningful Family Engagenmmemh PreK to High SchopSafe Schools
Healthy Students

9 Guide to Schoolwide Social and Emotional Leajr@uljaborative for Academic, Social, and
Emotional Learning (CASEL)

9 Healing the Hurt: Traumbnoformed Approaches to the Health of Boys and Young Men of Color
Center for Nonviolence and Social Justice, Drexel University School of Public Health, 2009.

T Healing the I nvisible Woundé6&uide BriFaniiligéffeercf s Ex pos
Juvenile Justice and Delinquency Prevention, Office of Justice Progr&nBggartment of
Justice.

9 Hebing Traumatized Children Leafirauma and Learning Policy Initiative, Massachusetts

Advocates for Children and Harvard Law School, 2013.

Look Through Their Eydflinois Childhood Trauma Coalition.

Pennsylvania Equity and Inclusion TogRé&nnsylvania Department of Education, April 2017.

Professional Quality of Life MeasuraQOL TestDr. Beth Hudnall Stamm, Center for Victims

of Torture (CVT).

1 Ready, Set, Go, Review: Screening for Behavioral Health Risk in Soffmel®f the Chief
Medical OfficerSubstance Abuse and Mental Healthviggs Administration (SAMHSA), U.S.
Department of Health & Human Services, 2019.

T SAMHSA's Concept of T r a winfermed ApphroacGhSAMHSAUSe f or a
Department of Healtt& Human Services, July 2014.

1 SAMHSA Evidendzased Practices Resource CenfEhis new Evidend®ased Practices
Resource Center aims to provide communities, clinicians, jpadikgrs and others ithe field
with the information and tools they need to incorporate evidebased practices into their
communities or clinical settings. The Resource Center contains a collection of scieibiafsealy

=A =4 =
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https://www.nctsn.org/resources/addressing-race-and-trauma-classroom-resource-educators
https://healthysafechildren.org/sites/default/files/Trauma_Informed_Approach_LGBTQ_Youth_1.pdf
https://healthysafechildren.org/sites/default/files/Trauma_Informed_Approach_LGBTQ_Youth_1.pdf
https://www.pema.pa.gov/planningandpreparedness/communityandstateplanning/Pages/All-Hazards-School-Safety-Planning-Toolkit.aspx#.WNkhm5DD-Ul
https://www.acesconnection.com/g/aces-in-education/clip/calmer-classrooms-a-guide-to-working-with-traumatised-children-pdf
https://www.nctsn.org/resources/child-trauma-toolkit-educators
https://www.childwelfare.gov/pubPDFs/edcollaborations.pdf
http://www.childwelfare.gov/
http://www.communityschools.org/assets/1/AssetManager/Community-Schools-A-Whole-Child-Approach-to-School-Improvement.pdf
https://healthysafechildren.org/sites/default/files/Creating-Fam-Engmnt-508.pdf
https://schoolguide.casel.org/
https://unnaturalcauses.org/assets/uploads/file/HealingtheHurt-Trauma-Rich%20et%20al.pdf
https://www.ojjdp.gov/programs/safestart/HealingTheInvisibleWounds.pdf
https://traumasensitiveschools.org/tlpi-publications/
http://lookthroughtheireyes.org/
https://www.education.pa.gov/Schools/safeschools/equityandinclusion/Pages/default.aspx
https://proqol.org/
https://www.samhsa.gov/sites/default/files/ready_set_go_review_mh_screening_in_schools_508.pdf
https://store.samhsa.gov/system/files/sma14-4884.pdf
https://www.samhsa.gov/ebp-resource-center

resources for a broad range of audiences, includiegtiment Improvement Protocols, toolkits,
resource guides, clinical practice guidelines, and other sckaszd resources.
SAMHSA&Suidance to States and School Systems on Addressing Mental Health and Substance
Use Issues in SchoelFhis Joint SAMHS2ZMS informational Bulletin provides guidance to
states and school systems about addressing mental health and substance use issuesldn Is
provides examples of approaches for services in schools and describes some Medicaid authorities
that states may use to cover services.

SAMHSA Spotlight: Mobilizing a CommufotyResilience The SAMHSA Spotlight Series
highlights different approaches to building trauardormed, resilient communities. This issue
highlights how schodbased health services in Walla Walla, Washington, are treating adverse
childhood experiencesd building community resilience.

School Health Assessment and Performance Evaluation (SHAPE), Siatienal Center for
School Mental Health, University of Maryland School of Medicine.

School Mental Health Screening Playbook: Best Practices and Tips from thiN#tieldal

Cente for School Mental Healthniversity of Maryland School of Medicinknuary 2018
School Mental Health Teaming Playbook: Best Practices and Tips from thé&gtedal Center
for School Mental Health, University of Maryland School of Medicine, March 2018.
Strategies and Resources to Create a Tra@masitive SchopWisconsin Department of Public
Instruction.

The Heart of Learning: Compassion, Resiliency, and Academic SOffies®f the
Superintendent of Public Instruction, State of Washington

Traumalnformed Schools for Children irlR: A System Framewqrkhe National Child
Traumatic Stress Network.

Traumalnformed Schools in Pennsylvania: Aligning Expansion with@Higlity

Implementationy Research for Action, March 2019.

Understanding the Links Between Adolescent Trauma and Substance, Abeddational Child
Traumatic Stress Network, June 2008.

Using Positive Behavioral Interventions & Supports (PBIS) to Help Schools Become More
TraumaSensitive Wisconsin Department of Public Instruction.

Data Resources

= =4 =4 =4 -4 -4 -8 -8 -89

Civil Rights Data Collection (CRILS. Department of Education, Office for Civil Rights.

Data and ReportindPennsylvania Depanent of Education

Data ToolsU.S. Census Bureau

FastStats- Child HealthCDGC National Center for Health Statistics

Future Ready PA InddRennsylvania Department of Education

Health StatisticsPennsylvania Department of Health

KIDS COUNT Data Cen#smnie E. Casey Foundation

Pennsylvania Youth Survey (PAYS)

Violent Crime U.S. Department of Justice, Office of Justice Programs, Bureau of Justice Statistics
Youth Risk Behavior Surveillance Sys@&mC

National Oganizations and WelBased Resources

)l
)l

American Academy of Child and Adolescent Psychiatry
American Academy of Pediatrics
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https://store.samhsa.gov/system/files/joint_info_bulletin_school_based_services_final_508_6.28.19.pdf
https://store.samhsa.gov/system/files/joint_info_bulletin_school_based_services_final_508_6.28.19.pdf
https://store.samhsa.gov/system/files/sma17-5020.pdf
https://theshapesystem.com/
http://csmh.umaryland.edu/The-SHAPE-System/Playbook-Guides/
http://csmh.umaryland.edu/The-SHAPE-System/Playbook-Guides/
https://dpi.wi.gov/sites/default/files/imce/sspw/pdf/traumastrategies.pdf
https://www.k12.wa.us/student-success/health-safety/mental-social-behavioral-health/compassionate-schools-learning-and-1
https://www.nctsn.org/sites/default/files/resources/fact-sheet/trauma_informed_schools_for_children_in_k-12_a_systems_framework.pdf
https://www.researchforaction.org/publications/trauma-informed-schools/
https://www.researchforaction.org/publications/trauma-informed-schools/
https://www.nctsn.org/sites/default/files/resources/understanding_the_links_between_adolescent_trauma_and_substance_abuse.pdf
https://dpi.wi.gov/sites/default/files/imce/sspw/pdf/mhtraumausingpbis.pdf
https://dpi.wi.gov/sites/default/files/imce/sspw/pdf/mhtraumausingpbis.pdf
https://ocrdata.ed.gov/Home
https://www.education.pa.gov/DataAndReporting/Pages/default.aspx
https://www.census.gov/data.html
https://www.cdc.gov/nchs/fastats/child-health.htm
https://futurereadypa.org/
https://www.health.pa.gov/topics/HealthStatistics/Pages/health-statistics.aspx
https://datacenter.kidscount.org/
https://www.pccd.pa.gov/Juvenile-Justice/Pages/Pennsylvania-Youth-Survey-(PAYS).aspx
https://www.bjs.gov/index.cfm?ty=tp&tid=31
https://www.cdc.gov/healthyyouth/data/yrbs/index.htm
https://www.aacap.org/
https://www.aap.org/en-us/Pages/Default.aspx

American Psychiatric Association

American Psychological Association

Center for Mental Health in Schools

Centers for Disease Control and Prevention (CDC)

Child Mind Institute

Collaborative for Academic, Social, and Emotional Learning (CASEL)

GLSEN

Lambda Legal: Teens and Young Adults

Nati onal Association for Children’s Behavioral
NationalAssociation of School Nurses

National Center for Transgender Equality

National Center on Safe Supportive Learning Environmé&h& Department of Education
National Child Traumatic Stress Network

National Child Traumatic Stress InitiatigeibstancéAbuse and Mental Health Services
Administration (SAMHSA), U.S. Department of Health & Human Services.

Nati onal Federation of Families for Children’s
National Institute for Trauma and Loss in Children

National Institute of Mental Health

National Organization for \im Assistance

National Technical Center for PBIS

Trauma and Learning Policy Initiative (TLM8ssachusetts Advocates for Children and Harvard
Law School

Trauma Aware Schoglreatment and Services Adaptation Center

The Trevor Project

Youth.gov
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Pennsylvania Organizations dnVeb-Based Resources

9 Association of School Psychologists of Pennsylvania
1 Center for Safe Schoag¥Pennsylvanidased organization provides training on a variety of

school safety and youth violence prevention topics.
1 Center for Schools and CommunitieShe Center for Schools and Communities is committed to
improving outcomes for children and families throyglvention and intervention initiatives.
Staff possess diverse backgrounds in education, human services, community development, and
law, as well as specialized services in program development and design, evaluation, training, and
resource development.
Pennsylvania Coalition Against Domestic Violence (PCADV)
Pennsylvania Coalition Against Rape (PCAR)
Pennsylvania Human Relations Commission (PHR®S t 1 w/ Sy F2NOSa GKS [/ 2
anti-discrimination laws, the Pennsylvania Human Relations Act (PHRA), and the Pennsylvania
Fair Education Opportunities Act (PFEOA). The PHRC also provides free trainings and assistance
to a wide variety of institutins, including schools and school entities.
1 Pennsylvania Positive Behavior Support Netwefkhrough training and technical assistance,

the Pennsylvania Positive Behavior Support Network (PAPBS Network) supporsseschtuir

family and community partners to create and sustain comprehensive, dcasedl behavioral
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https://www.psychiatry.org/
https://www.apa.org/
http://smhp.psych.ucla.edu/
https://www.cdc.gov/
https://childmind.org/
https://casel.org/
https://www.glsen.org/
https://www.lambdalegal.org/issues/teens
https://www.nacbh.org/
https://www.nasn.org/home
https://transequality.org/
https://safesupportivelearning.ed.gov/
https://www.nctsn.org/
https://www.samhsa.gov/child-trauma
https://www.ffcmh.org/
https://starr.org/programs/national-institute-for-trauma-and-loss-in-children-tlc/
https://www.nimh.nih.gov/index.shtml
https://www.trynova.org/
https://www.pbis.org/
https://traumasensitiveschools.org/
http://traumaawareschools.org/
https://www.thetrevorproject.org/
https://www.youth.gov/
https://www.aspponline.org/
http://www.safeschools.info/
http://solutions.center-school.org/
https://www.pcadv.org/
https://pcar.org/
http://www.phrc.pa.gov/
http://www.papbs.org/

= =4 =

health support systems in order to promote the academic, social, and emotiondleive]l of all
students in Pennsylvania.

Pennsylvania School Climate Surv®eveloped by PDE and available for free, the Pennsylvania
School Climate Survey can be used to determine school climate and identify next steps. The
survey bol can be adapted to meet specific needs of school entities.

Prevent Suicide PA

Pennsylvania Trauma Informed Education Coaliti®&esources

Pennsylvania Training and Technical Assistance Network (Pa¥PANJAN has developed a
broad array of wekbased publications, materials, and streaming media resources addressing
the topics of MTSS, PBIS, and cultteggponsiveness, among others.

Safe2Say Something PA At torney General’'s Office

60


https://www.paschoolclimatesurvey.org/Beta.aspx
https://www.preventsuicidepa.org/
http://www.traumainschool.org/resources.html
http://www.traumainschool.org/resources.html
https://www.pattan.net/
https://www.safe2saypa.org/

