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What the law says…… 

In 2014, the Government released new legislation relating to children with Special Educational Needs and Disabilities. This is called the SEND Code of 

Practice 2014. It was derived from the Children And Families Act, 2014. The following  settings must adhere to it; • the governing bodies of schools,      

including non-maintained special schools • the governing bodies of further education colleges and sixth form colleges • the proprietors of academies 

(including free schools, university technical colleges and studio schools)  • the management committees of pupil referral units  • independent schools 

and independent specialist providers approved under Section 41 of the Children and Families Act 2014 • all early years providers in the maintained, pri-

vate, voluntary and independent sectors that are funded by the local authority 

The code itself is a lengthy read, and some of it will not be relevant to some families. Over the next couple of pages, you will find extracts from the code 

that are helpful when thinking about SEN support. However, if you want to read the code for yourself, it can be found here; https://www.gov.uk/

government/publications/send-code-of-practice-0-to-25 

 

So what important things does the code say? 

1.24 High quality provision to meet the needs of children and young people with SEN  1.24 High quality teaching that is differentiated and personalised will meet the individual needs 

of the majority of children and young people. Some children and young people need educational provision that is additional to or different from this. This is special educational provi-

sion under Section 21 of the Children and Families Act 2014. Schools and colleges must use their best endeavours to ensure that such provision is made for those who need it. Special 

educational provision is underpinned by high quality teaching and is compromised by anything less.  

1.25 Early years providers, schools and colleges should know precisely where children and young people with SEN are in their learning and development. They should:  

• ensure decisions are informed by the insights of parents and those of children and young people themselves  

• have high ambitions and set stretching targets for them  

• track their progress towards these goals  

• keep under review the additional or different provision that is made for them  

• promote positive outcomes in the wider areas of personal and social development, and  ensure that the approaches used are based on the best possible evidence and are having the 

required impact on progress   

6.14 All schools should have a clear approach to identifying and responding to SEN. The benefits of early identification are widely recognised – identifying need at the earliest point and 

then making effective provision improves long-term outcomes for the child or young person.  

6.15 A pupil has SEN where their learning difficulty or disability calls for special educational provision, namely provision different from or additional to that normally available to pupils 

of the same age. Making higher quality teaching normally available to the whole class is likely to mean that fewer pupils will require such support. Such improvements in whole-class 

provision tend to be more cost effective and sustainable 

 



6.17 Class and subject teachers, supported by the senior leadership team, should make regular assessments of progress for all pupils. These should seek to identify pupils making less 

than expected progress given their age and individual circumstances. This can be characterised by progress which:  

• is significantly slower than that of their peers starting from the same baseline  

• fails to match or better the child’s previous rate of progress  

• fails to close the attainment gap between the child and their peers  

• widens the attainment gap  

6.18 It can include progress in areas other than attainment – for instance where a pupil needs to make additional progress with wider development or social needs in order to make a 

successful transition to adult life.  

6.19 The first response to such progress should be high quality teaching targeted at their areas of weakness. Where progress continues to be less than expected the class or subject 

teacher, working with the SENCO, should assess whether the child has SEN. While informally gathering evidence (including the views of the pupil and their parents) schools should not 

delay in putting in place extra teaching or other rigorous interventions designed to secure better progress, where required. The pupil’s response to such support can help identify their 

particular needs.  

6.20 For some children, SEN can be identified at an early age. However, for other children and young people difficulties become evident only as they develop. All those who work with 

children and young people should be alert to emerging difficulties and respond early. In particular, parents know their children best and it is important that all professionals listen and 

understand when parents express concerns about their child’s development. They should also listen to and address any concerns raised by children and young people themselves.  

6.21 Persistent disruptive or withdrawn behaviours do not necessarily mean that a child or young person has SEN. Where there are concerns, there should be an assessment to       

determine whether there are any causal factors such as undiagnosed learning difficulties, difficulties with communication or mental health issues. If it is thought housing, family or 

other domestic circumstances may be contributing to the presenting behaviour a multi-agency approach, supported by the use of approaches such as the Early Help Assessment, may 

be appropriate. In all cases, early identification and intervention can significantly reduce the use of more costly intervention at a later stage.  

6.22 Professionals should also be alert to other events that can lead to learning difficulties or wider mental health difficulties, such as bullying or bereavement. Such events will not 

always lead to children having SEN but it can have an impact on wellbeing and sometimes this can be severe. Schools should ensure they make appropriate provision for a child’s short

-term needs in order to prevent problems escalating. Where there are long-lasting difficulties schools should consider whether the child might have SEN. Further guidance on dealing 

with bullying issues can be found on the GOV.UK website – a link is given in the References section under Chapter 6.   

6.23 Slow progress and low attainment do not necessarily mean that a child has SEN and should not automatically lead to a pupil being recorded as having SEN. However, they may be 

an indicator of a range of learning difficulties or disabilities. Equally, it should not be assumed that attainment in line with chronological age means that there is no learning difficulty 

or disability. Some learning difficulties and disabilities occur across the range of cognitive ability and, left unaddressed may lead to frustration, which may manifest itself as              

disaffection, emotional or behavioural difficulties.  

6.24 Identifying and assessing SEN for children or young people whose first language is not English requires particular care. Schools should look carefully at all aspects of a child or 

young person’s performance in different areas of learning and development or subjects to establish whether lack of progress is due to limitations in their command of English or if it 

arises from SEN or a disability. Difficulties related solely to limitations in English as an additional language are not SEN.  



6.44 Where a pupil is identified as having SEN, schools should take action to remove barriers to learning and put effective special educational provision in place. This SEN support 

should take the form of a four-part cycle through which earlier decisions and actions are revisited, refined and revised with a growing understanding of the pupil’s needs and of what 

supports the pupil in making good progress and securing good outcomes. This is known as the graduated approach. It draws on more detailed approaches, more frequent review and 

more specialist expertise in successive cycles in order to match interventions to the SEN of children and young people.   

Assess 6.45 In identifying a child as needing SEN support the class or subject teacher, working with the SENCO, should carry out a clear analysis of the pupil’s needs. This should draw 

on the teacher’s assessment and experience of the pupil, their previous progress and attainment, as well as information from the school’s core approach to pupil progress, attainment, 

and behaviour. It should also draw on other subject teachers’ assessments where relevant, the individual’s development in comparison to their peers and national data, the views and 

experience of parents, the pupil’s own views and, if relevant, advice from external support services. Schools should take seriously any concerns raised by a parent. These should be  

recorded and compared to the setting’s own assessment and information on how the pupil is developing.  

6.46 This assessment should be reviewed regularly. This will help ensure that support and intervention are matched to need, barriers to learning are identified and overcome, and that 

a clear picture of the interventions put in place and their effect is developed. For some types of SEN, the way in which a pupil responds to an intervention can be the most reliable 

method of developing a more accurate picture of need.  

6.47 In some cases, outside professionals from health or social services may already be involved with the child. These professionals should liaise with the school to help inform the   

assessments. Where professionals are not already working with school staff the SENCO should contact them if the parents agree.  

Plan 6.48 Where it is decided to provide a pupil with SEN support, the parents must be formally notified, although parents should have already been involved in forming the              

assessment of needs as outlined above. The teacher and the SENCO should agree in consultation with the parent and the pupil the adjustments, interventions and support to be put in 

place, as well as the expected impact on progress, development or behaviour, along with a clear date for review.  

6.49 All teachers and support staff who work with the pupil should be made aware of their needs, the outcomes sought, the support provided and any teaching strategies or              

approaches that are required. This should also be recorded on the school’s information system.  

6.50 The support and intervention provided should be selected to meet the outcomes identified for the pupil, based on reliable evidence of effectiveness, and should be provided by 

staff with sufficient skills and knowledge.  

6.51 Parents should be fully aware of the planned support and interventions and, where appropriate, plans should seek parental involvement to reinforce or contribute to progress at 

home. The information set out in 6.39 should be readily available to and discussed with the pupil’s parents.   

Do 6.52 The class or subject teacher should remain responsible for working with the child on a daily basis. Where the interventions involve group or one-to-one teaching away from the 

main class or subject teacher, they should still retain responsibility for the pupil. They should work closely with any teaching assistants or specialist staff involved, to plan and assess 

the impact of support and interventions and how they can be linked to classroom teaching. The SENCO should support the class or subject teacher in the further assessment of the 

child’s particular strengths and weaknesses, in problem solving and advising on the effective implementation of support.  

Review 6.53 The effectiveness of the support and interventions and their impact on the pupil’s progress should be reviewed in line with the agreed date.  

6.54 The impact and quality of the support and interventions should be evaluated, along with the views of the pupil and their parents. This should feed back into the analysis of the 

pupil’s needs. The class or subject teacher, working with the SENCO, should revise the support in light of the pupil’s progress and development, deciding on any changes to the support 

and outcomes in consultation with the parent and pupil.  

6.55 Parents should have clear information about the impact of the support and interventions provided, enabling them to be involved in planning next steps.   



Involving parents and pupils in planning and reviewing progress 6.64 Schools must provide an annual report for parents on their child’s progress. Most schools will want to go 

beyond this and provide regular reports for parents on how their child is progressing.  

6.65 Where a pupil is receiving SEN support, schools should talk to parents regularly to set clear outcomes and review progress towards them, discuss the activities and         

support that will help achieve them, and identify the responsibilities of the parent, the pupil and the school. Schools should meet parents at least three times each year.   

6.66 These discussions can build confidence in the actions being taken by the school, but they can also strengthen the impact of SEN support by increasing parental                

engagement in the approaches and teaching strategies that are being used. Finally, they can provide essential information on the impact of SEN support outside school and any 

changes in the pupil’s needs.  

6.67 These discussions should be led by a teacher with good knowledge and understanding of the pupil who is aware of their needs and attainment. This will usually be the 

class teacher or form tutor, supported by the SENCO. It should provide an opportunity for the parent to share their concerns and, together with the teacher, agree their       

aspirations for the pupil.  

6.68 Conducting these discussions effectively involves a considerable amount of skill. As with other aspects of good teaching for pupils with SEN, schools should ensure that 

teaching staff are supported to manage these conversations as part of professional development.  

6.69 These discussions will need to allow sufficient time to explore the parents’ views and to plan effectively. Meetings should, wherever possible, be aligned with the normal 

cycle of discussions with parents of all pupils. They will, however, be longer than most parent-teacher meetings.  

6.70 The views of the pupil should be included in these discussions. This could be through involving the pupil in all or part of the discussion itself, or gathering their views as 

part of the preparation.  

6.71 A record of the outcomes, action and support agreed through the discussion should be kept and shared with all the appropriate school staff. This record should be given 

to the pupil’s parents. The school’s management information system should be updated as appropriate.   

 

  

 



Support Descriptors 

 

 

On the following pages are examples taken from the SENCO handbook. The handbook has been made available to all 

educational settings to help them with assessing and meeting the needs of children with SEND.  This is a tool used to 

help schools and the Local Authority see where the child’s difficulties lie, and whether the child’s needs can be met 

at SEN support, or whether they may need to be considered for an Education Health and Care plan. 

 

Place and Place Plus are terms used by the Local Authority  to mean SEN support level. Where it says “high needs 

block”, this means that the child’s needs are greater than what school can normally provide at SEN support. For   

children that fit all, or almost all, of the high needs categories, an Education Health and Care plan application could 

be made– so long as the school have evidence to suggest that SEN support hasn't been successful, and that they are 

spending more than their allocated SEN budget.  

 

As you can see from the examples, the child’s needs must be significant. 

 

The examples given over the next couple of pages look at a mixture of difficulties and are from mixed age groups, to 

show you what type of needs fall into which category, and should not be used to make an assumption about your 

own child. 

 



 

 

 
 

 

 

AGE SEVERE SIGNIFICANT ADDITIONAL UNIVERSAL 

KS1 

 Has no engagement with school 

activities. 

 Demonstrates significant difficulties 

starting, sustaining or completing 

tasks within all areas of the curricu-

lum. 

 Is unable to sustain attention, con-

centrate and organise self and ma-

terials to engage with tasks without 

intensive adult support. 

 Has limited engagement with 

school activities. 

 Sustains tasks for up to 10 mins 

only with continual prompting or 

refuses to undertake a task even 

when self chosen. 

 Needs adult support present as 

reassurance for identified tasks. 

 Requires daily adult support to sus-

tain attention, concentrate and or-

ganise self and materials to engage 

with tasks. 

 

 Sustains tasks for up to 10 mins 

independently, but for longer on 

self chosen tasks and/or with adult 

prompts. 

 For Y2 pupils – able to organise 

self and materials to engage with 

tasks. 

 Mostly enjoys and participates in 

school activities. 

 Generally remains on task with the 

regular support mechanisms avail-

able. 

KS2 + 
As above 

 

 Has limited engagement with 

school activities. 

 Has very little completed recorded 

work. 

 Sustains tasks for up to 10 mins 

only with continual prompting or 

refuses to undertake a task even 

when self chosen. 

 Needs adult support present as 

reassurance for identified tasks. 

 Requires daily adult support to sus-

tain attention, concentrate and or-

ganise self and materials to engage 

with tasks. 

 Sustains tasks for up to 20 mins 

independently but for longer when 

engaged with the task and/or with 

adult prompts. 

 Sometimes have difficulty sustain-

ing attention, concentration and 

organising self and materials to 

engage with tasks. 

 Is able to be an independent learn-

er and organise self. 

Independent Learning 



Expressive Language 
 

 

Phonology Assessments:                

CLEAR; STAP; Metaphon; DEAP – no age norms other than therapist compares results with typical phonological development.   

Phonological Awareness Assessments:   

CELF IV: 

 

Age Severe Significant Additional School Universal 

R – 5 

years 

Y1 – 6 

years 

 

 Unintelligible to familiar and 

unfamiliar listeners 

 Deviant processes e.g. Initial 

consonant deletion 

 4 or more phonological pro-

cesses including a deviant 

process e.g. Initial consonant 

deletion + Final consonant 

deletion + Medial glottalisation 

+ /s/ blend omission or reduc-

tion 

 Vowel distortions 

 Unusual sound substitutions 

 Unintelligible to unfamiliar lis-

teners 

 3 phonological processes e.g. 

Backing + Final Consonant 

Deletion + /s/ blend reduction. 

 Unintelligible to unfamiliar lis-

teners 

 2 typical phonological process-

es e.g.  

Fronting and gliding  

NB Deviant / atypical processes 

e.g. Initial Consonant Deletion or 

a very reduced system or favour-

ite sounds is always considered 

as significant – severe. 

 Problems in producing later 

developing sounds e.g. /th/ 

and affricates /ch/ and /j/ 

 1 phonological process e.g. 

fronting (k -> t) or backing (t -

> k) 

Problems pronouncing /r, th/; 

Lisp 

Child would not be seen in clinic 

by an SLT. 

Y2 – 7 

years to 

Y5 -10 

years 

Unintelligible to familiar and un-

familiar listeners. 

Three or more phonological pro-

cesses occurring.  

Two phonological processes 

occurring. Difficulties with phono-

logical awareness skills. 

One typical phonological process 

occurring (any). Difficulties pro-

ducing later sounds and polysyl-

labic words. Speech starting to 

impact upon literacy skills.  

Problems in producing sounds /r/ 

and /th/ 

As above but child may be seen 

in clinic now. 

Y6 – 11 

years to 

Y9 – 14 

years and 

above 

Still quite unintelligible to familiar 

and unfamiliar people. Problems 

in producing polysyllabic words; 

articulation difficulties other than 

a lisp and /r/ -> /w/ 

Lacking in use of strategies to 

make themselves understood. 

Poor self-monitoring. 

Unfamiliar listeners still strug-

gling to understand child’s 

speech.  

Problems in producing polysyl-

labic words.  

Some strategies to make them-

selves understood.  

As above e.g. /s/ blend reduc-

tion. Child is generally easy to 

understand but school may need 

advice and training regarding 

general strategies e.g. modelling. 

Speech sound difficulties when 

speaking quickly or excited. Can 

self-correct. 

Lisp; 

/r/ -> /w/. May be seen in clinic 

for assessment and advice.  

 



 

AREA 

PLACE PLACE PLUS HIGH NEEDS BLOCK 

SO-

CIAL 

AND 

EMO-

TION

AL 

Is able to maintain co-operative 

relationships with school 

staff. 

Is unable to maintain co-operative 

relationships with some staff. 

Is unable to maintain co-operative 

relationships with most staff 

most of the time. 

Has major difficulty relating to adults in all con-

texts i.e. home, school and clubs 

Has good peer relationships. 

Can work or play co-

operatively with peers. 

Peer relationships are shifting and 

unsustained. 

Lacks reciprocal friendships. 

Has few social skills; has difficulty 

listening, sharing, co-operating 

with peers and will sometimes 

need appropriately trained adult 

supervision to work/play co-

operatively in a group. 

Is generally non-communicative 

with peers or relationships are 

clearly and persistently exploita-

tive (in either direction). 

Requires close supervision and 

prompting to work/play in a 

small group by appropriately 

trained personnel. 

 Is unable to engage in peer relationships due 

to lack of understanding, awareness or in-

terest even with high levels of 1:1 supervi-

sion from appropriately trained personnel. 

Work or play is severely restricted by inability 

to co-operate in a small group even with 

high levels of 1:1 supervision from appropri-

ately trained personnel. 

Demonstrates appropriate re-

sponses feelings and ac-

tions. 

Has some difficulty demonstrating 

appropriate emotional respons-

es to others. 

Displays daily strong, non-verbal or 

verbal expressions of emotion. 

Exhibits anxious, stressed or avoid-

ance behaviour on a daily basis. 

Strong, non-verbal or verbal expressions of 

emotion are more frequent than daily. 

There is an inability to connect cause and ef-

fect of own and others’ actions. 

Emotional state prevents engagement with 

teacher or task even in a 1:1 or small group 

situation. 

Is involved in appropriate social 

activities. 

Sometimes engages in unsafe, 

risky, antisocial behaviour, inde-

pendently or with peers. 

Engages in unsafe, risky, antisocial 

behaviour, independently or with 

peers on a daily basis. 

Sometimes invades personal 

space of others and/or hits out 

at peers or adults. 

Engages in unsafe, risky, antisocial behaviour 

either independently or with peers, more 

frequently than daily. 

Daily invades personal space of others and/or 

hits out at peers or adults. 

Social Emotional and Mental Health 



 

STANDARD 
SCORES 

>70 70-65 64-59 58-51 <50 

  PLACE PLACE PLUS HIGH NEEDS BLOCK 

  EYFS 30-50 months EYFS 22-36 months EYFS 16-26 months EYFS 8-20 months 

READING Enjoys rhyming and rhythmic activ-
ities and shows an awareness 
of rhyme and alliteration. 

Listens to and joins in with stories 
and poems, one-to-one and in 
small groups. 

Joins in with repeated refrains and 
anticipates key events and 
phrases in rhymes and stories. 

Beginning to be aware of the way 
stories are structured. 

Describes main story settings, 
events and principal charac-
ters. 

Shows interest in illustrations and 
print in books and print in the 
environment. 

Recognises familiar words and 
signs such as own name and 
advertising logos. 

Looks at books on their own 

Handles books carefully, holds 
them correct way up and turns 
pages one at a time. 

Knows that print carries meaning 

Has some favourite stories, 
rhymes, songs, poems or jin-
gles. 

Repeats words or phrases from 
familiar stories or songs 

Fills in the missing word or 
phrase in a known rhyme, story 
or game, e.g. ‘Humpty Dumpty 
sat on a …’. 

Will listen to a short story, attend-
ing throughout 

Identifies at least 7 pictures of 
common objects 

Uses actions with pictures, for 
example pretending to feed a 
picture of a doll etc 

Interested in books and rhymes 
and may have favourites. 

Will look at and recognise pic-
tures in books 

Can match objects to pictures 
and symbols (for example 
choosing between two symbols 
to request a drink) 

Will listen to a short made up 
story about a picture 

Able to recognise themselves 
and familiar adults in a photo-
graph 

Handles books and printed material 
with interest. 

Shows some understanding of how a 
book works for example turning the 
pages, although this may not be one 
at a time or in the correct direction. 

Will look at pictures in a book, regard-
ing some with interest or recognition 

WRITING Sometimes gives meaning to 
marks as they draw and paint. 

Ascribes meanings to marks that 
they see in different places. 

Can draw a person showing legs 
and a head 

Will engage in emergent writing 
activities and may group marks 
together leaving spaces as if 
writing separate words 

Grasps a crayon or pencil using 
fingers and a partial thumb op-
position while mark making 

Can copy a line and a circle from 
an adult model 

Holds paper in place with one 
hand while they mark make 
with the other 

Can hold a pencil using a palmar 
grasp 

Will mark make when given a 
pencil and paper and enjoys 
this 

Mark making consists of straight 
lines and circular scribbles 

 

Holds a pencil and with encourage-
ment will scribble 

Makes marks or uses symbols in their 
preferred mode of communication 

Reception– Learning descriptors 






