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The goal of this e-book 
is to describe the 
context in which the 
PASS Theory of 
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conceived and explain 
how it guided the 
construction of the 
Cognitive Assessment 
System and its various 
versions of the second 
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Traditional IQ and Achievement Tests
❖ Working as a school psychologist in 

1975 I noticed that items on the 
WISC we were VERY similar to parts 
of the achievement tests
➢ The Peabody Individual Achievement Test 

(1970) had a General Information and 
Arithmetic subtests JUST LIKE THE WISC! 

➢ THAT DID NOT MAKE SENSE
➢ In 1977 UGA for Ph.D.  With Alan Kaufman 

who said VIQ=achievement 1975 Charles Campagne Elementary, 
Bethpage, NY

7

7

1981

8
Naglieri, J. A.  (1982). Does the WISC-R measure verbal intelligence for non-English speaking children?  Psychology in the Schools, 19, 478-479. 

WISC-V

8
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I realized that we should 
measure intelligence in a way 
that was not dependent on 
knowledge 

Why we measure intelligence 
the way we do?

The History of IQ tests
9

9

Binet -> Stanford-Binet -> Army Mental Tests -> WISC

E. L. Thorndike
A. Otis

A. Binet

When working on the 
1911 scale, Binet 

removed items from 1908 
scale because ‘they 

depended too much on 
school learning’  

L. Terman

Terman added items dependent 
upon school learning in the 1916 

Stanford-Binet because he believed 
‘intelligence at the verbal and 

abstract levels is the highest form of 
mental ability’. 

Arthur Otis (Terman’s 
student) was instrumental 
in the development of the 
U.S. Army Alpha (Verbal & 

Quantitative) and Beta 
(Nonverbal) and the Otis-

Lennon Ability Test

Wechsler based his 
intelligence test on the 
U.S. Army Mental Tests 
(Verbal, Quantitative & 

Nonverbal)

10
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Tests that Measure Thinking or Knowing?

11

C7 is to F as 
E7 is to ____?

Girl is woman as 
boy is to ____?

3 is to 6 as 
4 is to ____?

0, 1, 1, 2, 3, 5, 8, 13,

White à Blue

Circle 

Diamond

11

Test Bias vs Test Equity

❖ … if a person has had limited 
opportunities to learn the content 
in a test of intelligence, that test 
may be considered unfair even if 
there is no evidence of 
psychometric test bias.

❖ Evidence of EQUITY is examined by 
test content and mean score 
differences

12

Bias

Equity

According to the Standards for Educational and Psychological 
Testing (AERA, APA, NCME, 2014) Psychometric TEST BIAS and 
EQUITY are two different ways of measuring test fairness.

12
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13

Race and Ethnic 
Differences for 
Traditional and 
Second-Generation 
Intelligence Tests

13

Note: The results summarized here were reported for the Otis-Lennon School Ability Test by Avant and 
O’Neal (1986); Stanford-Binet IV by Wasserman (2000); Woodcock-Johnson III race differences by Edwards 
and Oakland (2006) and ethnic differences by Sotelo-Dynega, Ortiz, Flanagan, and Chaplin (2013); CogAT7 
by Carman, Walther and Bartsch (2018) and Lohman (2016), WISC-V by Kaufman, Raiford, and Coalson 
(2016); Kaufman Assessment Battery for Children-II by Lichtenberger, Volker, Kaufman & Kaufman, (2006) 
and Scheiber, C., Kaufman, A.S. Which of the Three KABC-II Global Scores is the Least Biased?. Journal of 
Pediatric Neuropsychology 1, 21–35 (2015); CAS by Naglieri, Rojahn, Matto, and Aquilino (2005); CAS-2 and 
CAS2:Brief by Naglieri, Das, and Goldstein, 2014a and 2014b; Naglieri Nonverbal Ability Test by Naglieri and 
Ronning (2000), and Naglieri General Ability Tests by Naglieri, Brulles, and Lansdowne (2022).

Tests that require knowledge
Otis-Lennon School Ability Test (distric wide)
Stanford-Binet IV (normative sample)
WISC-V (normative sample)
WJ- III (normative sample)
CogAT7 Nonverbal 
CogAT7 - Verbal
CogAT7-Quantitative
CogAT- Nonverbal
CogAT-Total (V, Q & NV)
K-ABC II Fluid-Crystallized Index
K-ABC II Mental Processing Index
WISC-V (statistical controls normative sample)

Tests that require minimal knowledge
K-ABC (normative sample)
K-ABC (matched samples)
KABC-II (adjusted for gender & SES)
CAS-2 (normative sample)
CAS (statistical controls normative 
CAS-2 (statistical controls normative 
CAS-2 Brief (normative samples)
NNAT (matched samples)
Naglieri General Ability Test-Verbal
Naglieri General Ability Test-Nonverbal
Naglieri General Ability Test-Quantitative

By Race By Ethnicity
Tests that require knowledge Mn = 9.4 Mn =6.6

Otis-Lennon School Ability Test (district 
wide) 13.6
Stanford-Binet IV (normative sample) 12.6
WISC-V (normative sample) 11.6
WJ- III (normative sample) 10.9 10.7
CogAT7 Nonverbal 11.8 7.6
CogAT7 - Verbal 6.6 5.3
CogAT7-Quantitative 5.6 3.6
CogAT- Nonverbal 6.4 2.9
CogAT-Total (V, Q & NV) 7.0 4.5
K-ABC II Fluid-Crystallized Index 9.4 9.8
K-ABC II Mental Processing Index 8.1 8.2
WISC-V (statistical controls) 8.7

Tests that require minimal knowledge Mn = 4.3 Mn = 2.9
K-ABC (normative sample) 7.0
K-ABC (matched samples) 6.1
KABC-II (adjusted for gender & SES) 6.7 5.4
CAS-2 (normative sample) 6.3 4.5
CAS (statistical control normative data) 4.8 4.8
CAS-2 (statistical control normative data) 4.3 1.8
CAS-2 Brief (normative samples) 2.0 2.8
NNAT (matched samples) 4.2 2.8
Naglieri General Ability Test-Verbal 2.2 1.6
Naglieri General Ability Test-Nonverbal 1.0 1.1
Naglieri General Ability Test-Quantitative 3.2 1.3

Note: Even though traditional 
intelligence tests may not show 
psychometric bias (Worrell, 
2019) the large mean score 
differences suggest they are 
unfair (Brulles, et al., 2022).

13

14
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https://sites.ed.gov/idea/osep-fast-facts-race-and-ethnicity-of-children-with-disabilities-served-under-idea-part-
b/

15

The relative risk ratio of students with 
disabilities under IDEA by race and 
Ethnicity is the probability of a 
student with a disability being 
identified for intellectual disability.  
The higher the number, the larger the 
probability.   Nationally, Black 
Students are 1.48 times more 
likely to be identified with 
intellectual disability compared 
to all students with disabilities.   

https://ldaamerica.org/lda_today/disproportionate-identification-of-students-of-color-in-special-education/

15

Questions about What I Just 
Presented?

16
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17

17

Intelligence as Neurocognitive Functions
• In my first working meeting with JP Das (February 11, 1984) we 

proposed that intelligence was better REinvented as 
neurocognitive processes andwe began development of the 
Cognitive Assessment System (Naglieri & Das, 1997).

Ø We conceptualized 
intelligence as Planning, 
Attention, Simultaneous, and 
Successive (PASS) 
neurocognitive processes 
based on Luria’s concepts of 
brain function.

198
4

1997
April 2018

18

18
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Intelligence Redefined as PASS Theory

19

Planning: 
Thinking about 

how to do 
something 

Attention: 
Focused thinking 
and resistance to 

distraction

19

PASS Neurocognitive Theory
•Planning = THINKING ABOUT HOW YOU DO 

WHAT YOU DECIDE TO DO
•Attention = FOCUSED THINKING AND 

RESISTANCE TO DISTRACTIONS
•Simultaneous = THINKING ABOUT HOW 

THINGS GO TOGETHER
•Successive = THINKING ABOUT THE 

SEQUENCE OF THINGS
PASS = ‘basic psychological processes’

NOTE: Easy to understand concepts!

20

20
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A Way to Understand Learning, Obstacles to 
Learning and Specific Learning Disabilities

21

• The first step is being 
alert and focused
• The second step is 

deciding how to achieve 
a goal
• The third step is applying 

different ways to solving 
various tasks

Planning: 
Thinking about 

how to do 
something

Attention: 
Focused thinking 
and resistance to 

distraction

Simultaneous: 
Thinking about 
how things and 

ideas are 
connected 

(related) to form a 
whole

Successive: 
Thinking about the 
order of anything 

From: Essentials of CAS2 Assessment. Naglieri & Otero, 
2017 Figure 1.2 Functional Units from A. R. Luria

21

Four Ways to Measure Thinking (PASS) not Knowing

RED  RED 
YELLOW 
BLUE 
YELLOW

Planning
1. Planned Codes
2. Planned 

Connections
3. Planned Number 

Matching

Attention
1. Expressive Attention
2. Number Detection
3. Receptive Attention

Simultaneous
1. Matrices
2. Verbal Spatial Relations
3. Figure Memory

Successive
1. Visual Digit Span
2. Word Series
3. Sentence Repetition 

or Questions

22
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Planning Subtests

Planned Codes

Planned Connections
 

Planned Number Matching

23

1

2
4

3

5176 5761 5167 1576 5176 1567

23

Planned Codes Page 1

} Jack Jr. at age 5
} Child fills in the codes in the 

empty boxes
} After being told the test 

requirement, examinees are 
told: “You can do it any way 
you want”

24

A
X  O

B
O  O

C
X  X

A B C D

A B C D

A B C D

A B C D

D
O  X

A

A

A

A

24
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Attention Subtests

Expressive Attention

Number Detection

Receptive Attention

25

25

PASS Theory: Attention

•Attention is a basic psychological process we use 
to 
• selectively attend to some stimuli and ignores others
• Focus our cognitive activity
• Selective attention
• Resistance to distraction
• Listening, as opposed to hearing

26

BLU VERDE GIALLO
VERDE ROSSO BLU
GIALLO GIALLO VERDE
VERDE ROSSO ROSSO
GIALLO BLU GIALLO26
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Simultaneous Subtests

Matrices

Verbal Spatial Relations

Figure Memory

27

27

PASS Theory: Simultaneous

• Simultaneous processing is used to integrate stimuli into groups
 
• Each piece must be  related to the other
• Stimuli are seen as a whole

• Academics:
• Reading comprehension
• geometry 
• math word problems
• whole language
• verbal concepts

28

From: Essentials of CAS2 Assessment. Naglieri & Otero, 2017 Which picture shows a ball under the table?

28
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Successive Subtests

Word Series
 
Sentence Repetition or 
Sentence Questions
 
Visual Digit Span

29

29

PASS Theory: Successive
} Successive processing is a basic psychological process  we use to 

manage stimuli in a specific serial order
• Stimuli form a chain-like progression
• Recall a series of words
• Decoding words
• Letter-sound correspondence
• Phonological tasks
• Understanding the syntax of sentences
• Comprehension of written instructions

30

Recall of Numbers in Order 
Successive Processing

• Sentence Questions
• Child answers a question about a statement made by the examiner 

such as the following:
• The red greened the blue with a yellow. Who got greened?

30
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The Case of 
Rocky

Strengths with Specific 
Learning Disability and

ADHD

31

31

Significant 
Discrepancy

Significant 
Discrepancy

Consistent 
Scores

Academic Skills 
Weakness(es)

Processing 
Weaknesses in 
Planning (72) 

and Successive 
(76)

Processing 
Strengths in 

Simultaneous = 102 
& Attention = 98

• Discrepancy 
between high 
and low 
processing  
scores

• Discrepancy 
between high 
processing  and 
low achievement

• Consistency 
between low 
processing and 
low achievement

32

� The Discrepancy 
Consistency 
Method (DCM) 
was first 
introduced in 
1999 (most 
recently in 2017)

32
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Interventions for Rocky

33

� Helping Children Learn
Intervention Handouts for Use in 
School and at Home, Second 
Edition
By Jack A. Naglieri, Ph.D., & Eric B. 
Pickering, Ph.D., 

� Spanish handouts by 
� Tulio Otero, Ph.D., & 
� Mary Moreno, Ph.D.

33

A cognitive strategy instruction of mathematics to 
appear in Journal of Learning Disabilities

34

34
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Instructional Sessions
• Math lessons were organized into 

“instructional sessions” delivered 
over 13 consecutive days 

• Each instructional session was 
30-40 minutes 

• Each instructional session was 
comprised of three segments as 
shown below

35

Planning 
Facilitation or 

Normal 
Instruction

10 minute 
math 

worksheet

10 minutes 10-20 minutes 10 minutes

10 minute 
math 

worksheet

Experimental Group
 19 worksheets with Planning 

Facilitation

Control Group
 19 worksheets with Normal 

Instruction

Vs
.

35

Planning (Metacognitive) Strategy Instruction

} Teachers facilitated discussions 
to help students become more 
self-reflective about use of 
strategies

} Teachers asked questions like:
• What was your goal?
• Where did you start the worksheet?
• What strategies did you use?
• How did the strategy help you reach 

your goal?
• What will you do again next time?

36

Ø “My goal was to do all of 
the easy problems on every 
page first, then do the 
others.”

Ø “I do the problems I know, 
then I check my work.”

Ø “I draw lines to keep the 
columns straight”

Ø “I did the ones that took 
the least time”

Teachers Asked Students Responded

36
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Pre-Post Means and Effect Sizes for the Students with LD and ADHD

37

37

Pre-Post Changes for the Students with LD and ADHD

• The students with a weakness in 
Planning, Simultaneous or 
Successive processing scales 
benefited from the Planning 
Facilitation method
• Importantly, the students with a 

weakness in Planning improved 
the most
• This has been the case in all the 

studies of Planning Facilitation
• COGNITION PREDICTS 

RESPONSE TO INTERVENTION

38

20

25
30

35

40
45

50

55

60
65

70

Baseline Mean Intervention Mean

LowP
LowSim
LowAtt
LowSuc

38



11/26/24

20

Summary of PASS Intervention Research in Essentials of CAS2

39

39

Questions or Comments about 
What I Just Presented?

40
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41

41

CAS2 for  (Ages 5-18 yrs.)

42

Interpretive Manual

NEW! CAS2 Digital 
(English and Spanish) 
coming soon with 
integrated scoring and 
narrative report

42
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Ways to 
Measure PASS

43

CAS2 Core 
(8 subtests
40 minutes)

Full Scale
Planning
Simultaneous
Attention
Successive 

CAS2 Brief
(4 subtests
20 minutes)

Total Score
Planning
Simultaneous
Attention
Successive 

CAS2 Rating Scale
(4 subtests)

Total Score
Planning
Simultaneous
Attention
Successive 

CAS2 Extended 
(12 subtests
60 minutes)

Full Scale
Planning
Simultaneous
Attention
Successive 

Supplemental Scales
Executive Function
Working Memory
Verbal / Nonverbal
Visual / Auditory
Speed / Fluency

• CAS2 Core & 
Extended 
English & 
Spanish for 
comprehensiv
e Assessment

• CAS2 Brief for 
re-evaluations, 
instructional 
planning, 
gifted 
screening

• CAS2 Rating 
Scale for 
teacher ratings

20 
min

40 
min

60 
min

CAS2 
Digital 
(English & 
Spanish) 
coming 
soon

43
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44

44
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PASS Research
• “The results clearly show that when CAS Full 

Scale is used it correlates .60 with reading 
and .61 with mathematics.” 

• “These correlations are significantly 
stronger … than the correlations reported in 
previous meta-analysis for other measures 
of intelligence (e.g., Peng et al., 2019; Roth et 
al., 2015)…(e.g., WISC) that include tasks 
(e.g., Arithmetic, Vocabulary)...”

• “if we conceptualize intelligence as … 
cognitive processes that are linked to the 
functional organization of the brain” it leads 
to significantly higher relations with academic 
achievement.” 
•  “and these processes have direct 

implications for instruction and 
intervention…”

Georgiou, G., Guo, K., Naveenkumar, N., Vieira, A. P. A., & Das, 
J. P. (2019) PASS theory of intelligence and academic 
achievement: A meta-analytic review. In press Intelligence.

45

45

PASS scores – English and Spanish

46

• Very similar scores in English and Spanish  
versions of CAS
• >90% agreement between PASS weakness 

& strengths using English and Spanish CAS  
in BOTH studies

46
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CAS in Italy

47

Using US norms, Italian 
sample (N = 809) CAS 
Full Scale was 100.9 and 
matched US sample (N = 
1,174) was 100.5 and 
factorial invariance was 
found

47

Support for ‘g’

• …The small portions of variance 
uniquely captured by 
[subtests]… render the group 
factors [scales]of questionable 
interpretive value independent of 
g (FSIQ general intelligence)

• Present CFA results confirm the EFA results (Canivez, 
Watkins, & Dombrowski, 2015); Dombrowski, 
Canivez, Watkins, & Beaujean (2015); and Canivez, 
Dombrowski, & Watkins (2015). 

48

Ø The results of this study 
indicate that most cognitive 
abilities specified in John 
Carroll’s three-stratum 
theory have little-to-no 
interpretive relevance 
above and beyond that of 
general intelligence. 

48
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KABC-II
• “No evidence for 

a four-factor 
(Luria model) 
solution was 
found”
• Support for the 

“general factor” 
was found … 
“interpretation 
should focus 
primarily, if not 
exclusively, at that 
level”

49

49

Research Supports ‘g’ but little More
Watkins, M. W., & Canivez, G. L. (2021). Assessing the psychometric utility of IQ scores: A tutorial using the Wechsler intelligence scale for children–
fifth edition. School Psychology Review, 1-15.

Benson, N. F., Beaujean, A. A., McGill, R. J, & Dombrowski, S. C. (2018).  Revisiting Carroll’s Survey of Factor-Analytic Studies: Implications for the 
Clinical Assessment of Intelligence. Psychological Assessment, 30, 8, 1028–1038.

Canivez, G. L., Watkins, M. W., & Dombrowski, S. C. (2017). Structural validity of the Wechsler Intelligence Scale for Children–Fifth Edition: 
Confirmatory factor analyses with the 16 primary and secondary subtests. Psychological Assessment, 29, 458-472. 

Canivez, G. L., & McGill, R. J. (2016). Factor structure of the Differential Ability Scales–Second Edition: Exploratory and hierarchical factor analyses 
with the core subtests. Psychological Assessment, 28, 1475-1488. http://dx.doi.org/10.1037/pas0000279

Canivez, G. L., & McGill, R. J. (2016). Factor structure of the Differential Ability Scales-Second Edition: Exploratory and hierarchical factor analyses 
with the core subtests. Psychological Assessment, 28, 1475–1488. https://doi.org/10.1037/pas0000279

Canivez, G. L. (2008). Orthogonal higher order factor structure of the Stanford-Binet Intelligence Scales-Fifth Edition for children and adolescents. 
School Psychology Quarterly, 23, 533–541. 

Dombrowski, S. C., Canivez, G. L., & Watkins, M. W. (2017, May). Factor structure of the 10 WISC–V primary subtests across four standardization age 
groups. Contemporary School Psychology. Advance online publication. 

Dombrowski, S. C., McGill, R. J., & Canivez, G. L. (2017). Exploratory and hierarchical factor analysis of the WJ IV Cognitive at school age. Psychological 
Assessment, 29, 394-407. 

McGill, R. J., & Canivez, G. L. (2017, October). Confirmatory factor analyses of the WISC–IV Spanish core and supplemental Subtests: Validation 
evidence of the Wechsler and CHC models. International Journal of School and Educational Psychology. Advance online publication. 

Watkins, M. W., Dombrowski, S. C., & Canivez, G. L. (2017, October). Reliability and factorial validity of the Canadian Wechsler Intelligence Scale for 
Children–Fifth Edition. International Journal of School and Educational Psychology. 

50

Watkins, M. W., & Canivez, G. L. (2021). Assessing the psychometric utility of IQ scores: A tutorial using the 
Wechsler intelligence scale for children–fifth edition. School Psychology Review, 1-15.

Dombrowski, S. C., Watkins, M. W., McGill, R. J., Canivez, G. L., Holingue, C., Pritchard, A. E., & Jacobson, L. A. 
(2021). Measurement Invariance of the Wechsler Intelligence Scale for Children, 10-Subtest Primary Battery: 
Can Index Scores be Compared across Age, Sex, and Diagnostic Groups? Journal of Psychoeducational 
Assessment, 39(1), 89-99.

Watkins, M. W., Canivez, G. L., Dombrowski, S. C., McGill, R. J., Pritchard, A. E., Holingue, C. B.,  & Jacobson, L. A. 
(2021). Long-term stability of Wechsler Intelligence Scale for Children–fifth edition scores in a clinical sample. 
Applied Neuropsychology: Child, 1-7.

50
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Support for 
PASS Scales
• “…compared to the WISC–

IV, WAIS–IV, SB–5, RIAS, 
WASI, and WRIT, the CAS 
subtests had less variance 
apportioned to the higher-
order general factor (g) and 
greater proportions of 
variance apportioned to 
first-order (PASS…) factors. 

• This is consistent with the 
subtest selection and 
construction in an attempt 
to measure PASS 
dimensions linked to PASS 
theory … and 
neuropsychological theory 
(Luria).” (p. 311)

51

51

CAS2 Factor Analytic Study (in review 2024)

Unravelling the Multifaceted Nature of Intelligence: A Correlated Factor 
Model Approach with Insights from the PASS Theory 

Papadopoulos, Spanoudis, Naglieri and Das concluded:
“Our results unambiguously support the notion is not a unidimensional entity but a 
composite of distinct cognitive processes…planning, attention, simultaneous and 
successive processing.” 
• Abstract: Intelligence, a subject of profound interest within psychology, has seen extensive  exploration of its 

psychological and psychometric foundations. This study delves into the multifaceted nature of intelligence, using 
advanced structural equation modeling techniques to examine theory-driven conceptualizations of the construct. We 
tested g factor models, including unidimensional, correlated, higher-order, and bifactor symmetrical and 
asymmetrical models. To enhance the reliability and generalizability of the findings, we used a large and diverse cohort 
based on the PASS (Planning, Attention, Simultaneous, Successive) theory and the Cognitive Assessment System 2 
(CAS2), which was standardized in the US. Results showed that the correlated factor model, which posits separate 
cognitive domains, offers the most fitting representation of intelligence. This outcome aligns with the PASS theory’s 
theoretical foundations, emphasizing intelligence’s multifaceted nature. Also, our exploration of gender invariance 
underscores the importance of considering gender-related differences in cognitive processes. By endorsing a 
correlated factor model, our study encourages a nuanced understanding of intelligence that acknowledges the 
diversity and interconnectedness of cognitive processes, with potential implications for education and clinical 
assessment practices.

52

52
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Questions about What I Just 
Presented?

Perguntas sobre o que eu apr
esentei?

53
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55

These profiles across 
tests suggests that

only PASS scores are 
different for students 
with ADHD, ASD and 

SLD

Patterns of Strengths & Weaknesses
ADHD 
(Low 

Planning)

Dyslexia – 
Low 

Successive

ASD – 
Low 

Attention
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Research on PASS Profiles
• “the CAS…yields information that contributes 

to the differential diagnosis of students 
suspected of having a learning disability in 
writing”

56

� “the present study demonstrated 
the potential of the CAS to correctly 
identify students who 
demonstrated behaviors 
consistent with ADHD diagnosis.”

56
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DiscrepancyDiscrepancy

Consistency

BELOW AVERAGE 
scores in academic 

skills

BELOW AVERAGE 
scores in ‘basic 

psychological processes’

STRENGTHS
 in Basic Psychological 

Processes and 
Achievement

• Discrepancy 
between high and 
low processing  
scores

• Discrepancy 
between high 
processing  and low 
achievement

• Consistency 
between low 
processing and low 
achievement = 
WHY the student 
fails

Discrepancy Consistency Method (DCM)
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FREE CAS2 PSW Analyzer for FAR, FAM, & FAW, WJ4, KTEA3, WIAT4
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CAS2 PSW Analyzer for WJ4, KTEA3, FAR, FAM

• Enter PASS 
and 
achievement 
test standard 
scores and all 
comparisons 
are tested for 
significance 

59

PASS Strengths & 
Weaknesses 

Identified
Discrepancies & 

Consistencies 
Identified

Strengths

PASS and Achievement 
Weaknesses
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Academic interventions tied to 
PASS strengths and weaknesses

60
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Questions about What I Just 
Presented?

Perguntas sobre o que eu apr
esentei?

61

62

NYASP 2022 Legends 
in School Psychology 
Award

Maybe It’s Time to Let the Old Ways Die

"Talvez seja hora de deixar os velhos hábitos morrerem."62
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Summary: PASS theory and CAS2 (see Naglieri &  Otero, 2017)

1. The PASS scales on the CAS2 measure thinking (i.e. basic psychological processing) rather than 
knowing (e.g., vocabulary, arithmetic etc.), making the test good for assessment of diverse 
populations and those with limited educational opportunity – the MOST EQUITABLE intelligence 
test.

2. PASS scores can be easily obtained in 20 minutes (using the 4-subtest CAS2 Brief), 40 minutes 
(using the 8-subtest Core Battery) or 60 minutes (using the 12-subtest Extended Battery), scored 
and a narrative reports provided using the online program. (Digital CAS2 is in final stages of 
development.)

3. PASS results are easy for teachers, parents and the students themselves to understand because 
the concepts can be explained in non-technical language. 

4. The PASS theory and the CAS2 provide a way to both define and assess ‘basic psychological 
processes’ so that practitioners can obtain scores that are consistent with state and federal IDEA 
guidelines.

5. The PASS scores are strongly correlated to achievement, show distinct patterns of strengths and 
weaknesses, are very useful for intervention planning.

6. The CAS2 in combination with achievement provides examiners with a reliable and defensible 
Discrepancy Consistency Method to identify students with SLD.

7. Research has shown that PASS scores have relevance to instruction and intervention.
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